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		    Reviews

				David Bartram has brought together a diverse range of influential voices to offer excellent advice to colleagues working at any level in schools. David is sadly right when he says that there are significant problems in the SEND system at the minute, but this book makes a strong contribution to highlighting the issues and, crucially, pointing the way to make things better. The children at the heart of this book deserve the best, and David’s book will help us all to achieve that worthwhile aim.

				Jarlath O’Brien, Director for Schools, The Eden Academy 

				 

				As the book makes clear, setting high expectations for children with SEND and enabling them to achieve is everyone’s responsibility. This engaging and practical book isn’t just for those working directly with pupils with SEND; everyone from classroom practitioners to school leaders and governors to policy-makers will learn from the evidence and successful approaches described.

				Dr Kate Chhatwal, Chief Executive, Challenge Partners

				 

				Great Expectations is essential reading for all teachers. Each contributor has huge experience of improving outcomes for students, and they are able to cut through complex areas with common-sense, real-life advice. When a school improves its SEN provision all students and teachers benefit, irrespective of background or ability. This book should be mandatory reading for everyone involved in schools.

				Dr David James, Deputy Head (Academic), editor of World Class: tackling the ten biggest challenges facing schools today

				 

				In an educational landscape that features centralisation, standardisation and performativity, the concept of inclusion becomes more fragile and the processes and practice of inclusion become more challenging. Great Expectations is a solution-focused and accessible book where the real world practical challenges of inclusion are explored in a variety of contexts. This book offers a breadth of perspectives and an impressive range of voices – every one of them committed to making inclusion in education succeed in the classroom and beyond.

				Dr. Tim O’Brien, Visiting Fellow In Psychology and Human Development, UCL Institute of Education

				 

				The strength of this book can be found in the diversity and thoughtfulness of its perspectives, coupled with the recognition that the education of children with SEND is a collective responsibility best served by the inclusion of the voices and expertise of children and young people and their families. If you want to improve the way in which children with SEND are educated, and you should, then this accessible and practical book is a necessary addition to your library.

				Simon Knight, Special School Leader and National SEND Leader at Whole School SEND
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		    In memory of my mum, who taught me that the most valuable thing we can do for children is to give them our time.

			

		

	
		
		  
		    Introduction

				Much of the editing of this book has been completed as I’ve travelled to schools across the country. It is a journey that in many respects started a decade ago, when I was first deployed by London Challenge (Ofsted, 2010) to work with the special educational needs and disability (SEND) department at a secondary school in the London borough of Newham. Since then I have been fortunate enough to work with over 300 schools, and have seen some of the very best, but also some of the worst, of what English schools provide for our learners with SEND.

				As leaders, one of our key roles is raising expectations: the expectations of the learners that we teach, the expectations of our school staff and the expectations of the wider community that we serve. All children and young people should expect to receive an education that enables them to achieve the best possible educational and wider outcomes, and become confident, able to communicate their own views and ready to make a successful transition into adulthood (Department for Education, 2014).

				Yet we have managed to make the leadership of SEND incredibly complicated. It has become an area arguably like no other in education, where too often our headteachers and school leaders in mainstream schools lack confidence to drive through change in order to improve outcomes for this significant group of learners. 

				The explanations of why children fail has become dressed up in complex language and theories that risk disempowering our most precious resource: our class teachers who often doubt their ability to meet the needs of learners with SEND in their classrooms (Thomas and Loxley, 2007). As a result, we all too readily place a ceiling on our expectations for learners with SEND; and too often this group of learners become somebody else’s ‘problem’. 

				This book aims to demystify best practice in SEND and to offer a simpler explanation of why learners with SEND thrive in some schools and not others. It reflects my experience that inclusive schools are often also high-performing schools – that welcoming learners with SEND enhances the performance of the school, increases the expertise of the teaching staff and enriches the wider school community.

				The contributions within this book are real-life examples of schools addressing challenges within their own settings. They are not intended to provide a ‘one-size-fits-all’ solution or define the perfect approach, but to provide an opportunity for school leaders, who have a track record of improving outcomes for learners with SEND, to share what has worked for them in their context. It is hoped that readers can take some clues, inspiration and practical examples to apply or ask questions of practice within their own settings. 

				The eight parts are drawn together by reflecting on my own personal observations from my work with schools and each part has a series of questions for reflection. It is intended that these can be used flexibly such as during discussion in the context of professional development days – rather than the reader feeling they should work through these laboriously or sequentially. There is clear overlap between parts and these don’t sit in isolation. 

				There remains huge variation in the quality of provision for learners with SEND. Leaders are central to improvement in every aspect of effective schooling and widespread excellent practice will remain a distant hope unless we secure the involvement, support and commitment of all our school leaders. Only then will our learners with SEND receive the education they are entitled to. If we leave society to set the expectations of children with SEND, they will start low, and they will stay there. School leadership offers the opportunity to challenge these assumptions and do something remarkable.

				David Bartram,
March 2018
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				Foreword

				With our son finally in a school that meets his needs, we are able to reflect on the past 11 years and our journey through eight different educational placements. We can see now that we were never choosing a setting, but choosing individuals – a task made difficult by the fact that they were not only unknown to us but also often transitory. But, through the good fortune of being in the right place at the right time, we finally found the individuals who have made all the difference. I very much hope this book helps increase the chances of such opportunity for children who have so much to offer; realising their potential need not always cost the earth.

				The primary school our son now attends isn’t easily identifiable as especially inclusive from their reports or website. All the right things are said, but so were they in the other placements. Arriving for our first visit to this one, our expectations were low. Our history, plus the fact that we were home educating our son, also meant suspicion accompanied us to any school we visited, though by then we had considerable knowledge of both our son’s needs and the system. But on our first visit to this one we received respectful and honest answers to our challenging questions. We received sufficient detail to instill confidence that parental contributions were welcomed and encouraged. This investment of time ensured that both we and the school understood each other’s expectations and saved all of us hours of difficult meetings later. 

				With experience in the special school sector, the head of the resource centre uses evidence-based data to underpin decisions about provision and inclusion into the mainstream classes, which are communicated to us. It takes the personal out of the discussions and there is no guessing about agendas or resources, since the data and evidence either supports an action or it does not. In the early days of our son’s attendance at this school, we were asked what information would be beneficial for us to receive for regular home-school communications. This recognition that neither we nor the school wanted to write reams of unnecessary information but that, at the same time, some elements would be crucial to our ability to support his education was vital and we were given the opportunity to set in place the means to enable us to do this.

				The school’s inclusive ethos meant that my son was welcomed within the wider context of the school environment too. The chef was available to talk with my son on his favourite topics of conversation during his first few daunting visits to the dinner hall, heading off anxieties that could otherwise have developed, thereby reducing the need for ongoing additional support. A couple of years later, the office and site manager arranged to transport our son’s bike to and from the school, enabling him to participate in the independent bike training sessions, as his reliance on school transport meant he would have missed out otherwise. These sessions not only developed his skills for independence but gave him and his peers opportunities to share an experience that built tolerance and friendships on both sides. We had no need to ask for either the place for our son on the training sessions, or for the transport of his bike to or from school.

				Once, when we raised a concern that he might not be receiving enough direct speech and language therapy, we were invited to a meeting to go through his timetable, and shown the importance of each activity, before we were asked what we might be prepared to sacrifice to fit in extra therapy. It was agreed instead that we would receive some additional work to do at home and a fortnightly phone call from the therapist herself to talk about her hypotheses and what was being worked on, so that we could provide additional support for her work and also influence the direction of that therapy. The consequence of the speech and language therapy, including this arrangement, was to bring him from very low to average percentiles in just one academic year.

				Last Christmas, our son was able to fulfil an ambition of singing with a choir at the Royal Albert Hall, a building he has visited for concerts and loved from pre-school years. Though not organised by the school, our ability to arrange this opportunity was made possible by the school’s commitment to working on the skills he needed to cope with the very demanding days of rehearsals and sensory overload. The high expectations of his school and the willingness to resource those high expectations ensured that he was equipped with strategies to be flexible and to ask for help, bringing his dream to life. This adaptation of targets to meet the individual needs of the child rather than solely the needs of the school has, I believe, given my son the best chances to succeed in a wide range of domains.

				As a progression of this work, he was later appointed as the leader of the school orchestra. This brought him incredible confidence and esteem amongst his peers and is another testament to the inclusive nature of his school. It is especially true given that rehearsals begin at 8:30am and his dependency on Local Authority transport, which is required only to get him in on time to start the official school day at 8:45am, means he arrives late for every single rehearsal. That the school are willing to overlook these things and still promote him says wonderful things about the school, their willingness to make zero-cost reasonable adjustments and their understanding that life chances can be improved from such extra-curricular opportunities. As part of the Christmas performance this year he played a solo, totally unaccompanied in every respect. Only two years previously, he had been sitting at the back of the orchestra with a teaching assistant beside him.

				In short, after those eight different placements, my son now attends a school which understands the value of working in collaboration with parents and investing the time and resources necessary to prevent problems that might be foreseen instead of addressing them as an all-consuming crisis later when they hit. After a recent medical appointment, a clinical psychologist explained to my son that she would write a report to help the school understand him and be better able to give their support. His reply to her was: ‘My school already know all about me. My mum found me a very good school.’

				The special educational needs system doesn’t exist outside of the individuals or the schools within it. If our child is able to say this, I believe all children should be in placements where they are able to do so.

				Bethlyn Killey, parent of Alexander

			

		

	
		
			
				Part One: Leadership

				Before, I didn’t eat, because I didn’t want to be on this earth. But in this school, the teaching assistant sat down next to me and listened to why I didn’t want to eat. We ate together at lunchtime and now I eat every day.

				Year 7 learner

			   

				Introduction

				School leadership is regarded as a catalyst for improving learner outcomes (Day, Gu and Sammons, 2016) and this is clearly recognised in the field of SEND (Rayner, 2007). School leaders play a pivotal role in developing an inclusive culture within a school and the commitment of senior leadership teams in establishing such a culture has been regarded to be as important as the systems, practices and policies that are implemented to improve outcomes for vulnerable groups (Dyson and Millward, 2000). Moreover, commitment to and teacher participation in reviewing a school’s strategy for SEND is greater when school leadership teams are directly involved in the process (Garner, 2016).

				In Part One, Andy Buck emphasises the importance of taking time out to reflect on what we want to achieve as leaders of SEND so that we don’t fall into the trap of being reactive. Gareth Morewood reminds us that our focus as leaders should be on improving outcomes and that this will only be achieved through a whole school approach to SEND, with a strong corporate responsibility. Adam Boddison follows this up with a look at how the role of the SENCO in schools is perceived and why the strategic SENCO makes a significant difference to the development of provision.
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				Andy Buck, Founder, Leadership Matters 

				As with any leadership role within a school, when it comes to leading for SEND, taking some time out to really think about what your job entails will usually pay huge dividends. Too often, leadership can fall into the trap of being reactive; of making sure you meet external demands that the system places on you rather than leading for what you want to achieve for the learners you serve. 

				Steve Radcliffe, in his brilliantly intuitive Leadership: plain and simple (2012), recognises the importance of leaders owning their own agenda and argues that leadership is only about doing three key things well, an approach which he summarises as Future-Engage-Deliver or FED. When it comes to the complex world of leading in schools, the more we keep things simple, the better.

				In this FED model, the first key area focuses on the future. In this context, meaning your vision for your provision: what you want all the staff to achieve together for your learners. Of course, this needs to be backed up with a clear approach to managing those changes in a way that makes the best use of your resources: time, money and people. Ideally, the overall strategy will be based on what the research and evidence about great SEND provision tells you is most effective, so long as it is applied to your context. 

				Importantly, however, Radcliffe argues that for you to be most successful as a leader, you really need to care about your vision or goal. In other words, to use his delightful turn of phrase, you need to be ‘up to something!’ Getting a powerful match between what you are both good at and passionate about can make a huge difference to how successful you will be. Without this, he argues, there’s no guarantee how far you’ll get. 

				Once you are clear on your vision for the future and your strategy for achieving your goals, the next key area of work is to build and sustain great relationships with all those staff who are going to make it happen. Only if you engage effectively with others, can you make effective and sustainable change happen. In other words, this is all about getting a collective buy-in to what you want to achieve. As Radcliffe puts it, you need to make sure that ‘the relationships are big enough to get the job done’. Never was that idea truer than when you are leading for SEND in a school: you cannot do the job alone.

				The third stage in his model is focused on making sure you deliver. Leadership isn’t just about strategy and inspiring others. It’s about making sure things happen when you want them to and to the standard you expect. Great outcomes for learners are the result of great delivery, day-in, day-out. We know that one of the biggest challenges facing us in schools is the consistent provision for every learner, regardless of their particular needs, the curriculum area, their teacher, or their age. The degree of variation within all learner outcomes in mainstreams schools, not just for learners with SEND, is still greater than the difference that exists between them. 

				When it comes to delivering for learners, great results come from clear systems, processes and support, based on the evidence of what works, that enable all your staff to be great at their jobs, especially your teachers and teaching assistants. It’s also about monitoring outcomes and progress in a way that ensures consistent delivery and promotes learning.

				The beauty of Steve Radcliffe’s model is its absolute simplicity. But there is another leadership framework, created by David Pendleton (2012) which is very similar to FED and does, in effect, consider how each of the three elements interact with one another. For me, bearing in mind the complexity of SEND, breaking its leadership into slightly smaller chunks in this way is useful and certainly resonates with the reality of ensuring strong outcomes for all learners. 

				The following diagram shows how the model works:
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				Figure 1: Six key areas for leadership action (Adapted from David Pendleton’s Primary Colours model and Steve Radcliffe’s Future-Engage-Deliver)

				 

				As already mentioned, there are some important interplays between the three FED leadership areas. It’s no good having a great strategy unless you plan and organise. Planning comes more easily to some leaders than others, but is critical for us all. No school achieves excellence in this area if the leaders that are responsible for bringing out the best in learners and staff are poorly organised. Apart from the obvious confusion and inefficiency that results, the effect on individuals’ motivation can also be very detrimental.

				Secondly, you can lead in the most harmonious and motivating way but if staff aren’t clear on the shared direction in which you are headed, you won’t achieve the ambitious goals you are striving for. Creating strong alignment is therefore critical. Your staff will be much more effective if everyone is clear on where you are going and have bought into the vision and your approach.

				Finally, this is about leading the staff, not doing everything yourself. Whilst it can be very tempting to take on tasks, partly because you can usually do the job quicker and better than others, great leaders create teams, delegating tasks and decisions to others within SEND teams, and to those who may have responsibility for SEND in curriculum areas or key stages, as well as to teachers and teaching assistants across the wider school. Empowering colleagues in this way, so long as it is done well, has the capacity to significantly increase the quality of delivery overall.

				 

				A balanced approach

				Schools that are making the biggest difference for learners with SEND have one thing in common: the leadership of this important area is balanced. In other words, they don’t get sucked into just reacting to events, external accountabilities and individual learner needs. While these are all clearly important, finding ways to step back and see your bigger strategic picture as well as the need to build engagement with all staff across the school is your secret to even greater success. 

				As you contemplate the ideas, concepts and practical examples throughout this book, take time to think about your own particular context and work out the strategy that will work best for you. Consider how you can then get others wanting to come on this journey with you. Finding this balance will help you make an even bigger difference for the very special learners in your care.
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				Gareth D. Morewood, Director of Curriculum Support, Priestnall School

				Leadership of SEND is all about improving outcomes. An assessment of needs and the subsequent co-ordination of provision should be clearly aimed at identifying outcomes for the individuals with whom we work and matching provision against these agreed aims. 

				The biggest measure of our success is ensuring that our NEETS (not in education, employment or training) figure is zero and that every single young person goes on to pursue a purposeful post-16 pathway. While there can be considerable debate as to the best methods to achieve this, the scope of my contribution is to consider how leaders can influence change. Despite the extremely challenging times that schools are currently operating in, excellent outcomes are possible. At Priestnall School we pride ourselves on constantly striving for a NEETS figure of zero – in my view a true measure of a great inclusive school. Our tried and tested approaches have highlighted four key areas for improving the outcomes of young people in schools, resulting in our strong record of success.

				 

				Corporate responsibility

				After 20 years working with complex learners and their families I am very clear about what is needed to ensure the best possible outcomes for them; it is a whole-school approach, with strong corporate responsibility. This requires time for development; a core element of the process is training, coupled with professional and personal development. I advocate for at least 40 percent of continuing professional development and in-service training (CPD and INSET) time being SEND related, based on the premise that good inclusive teaching strategy is good for all and that a limited approach may exclude some learners. Allowing the SENCO time to work directly with teachers and support staff develops individuals as part of a whole school approach. Incorporating SEND into learning and teaching as part of the school development plan is a key area for improving outcomes. The SENCO should not be an isolated figure, but a key in-house consultant for all. The ‘saturation model’ I developed with colleagues as part of our whole-school approach to supporting young people with autism highlights clearly the different strands to this approach (Morewood, Humphrey and Symes, 2011). 

				The other key element to establishing a strong corporate approach is ensuring that as many people as possible – staff, and parents and carers – know the law. Having a number of staff in school who are fully aware of the responsibilities of the local authority with regard to the needs assessments and provisions of education, health and care plans (EHCPs), along with a strong understanding of the Equality Act (2010) and exclusion legislation, provides a clearer and more cohesive approach, which is essential in the drive for corporate responsibility. The fantastic charity IPSEA has a range of online and face-to-face courses to support schools in this area. 

				 

				Peer education and support

				The biggest untapped resource in our schools is the peer group. With over t20 years of experience, I can honestly say that I truly believe no child is born racist, homophobic or disablist. These attitudes are developed over time through external influences. We have a duty in our schools, as part of our professional leadership, to promote equality and diversity, and a key area is to provide explicit educational opportunities for this to our learners, staff and their families. 

				Using whole-school assemblies to open discussions can ensure that honest debates and conversations can be part of the curriculum. An inclusive curriculum imbues equality and discrimination issues into all aspects of school life. Empowering young people to share with their peers a ‘script’ about themselves, their disability and what it means to them continues to be one of the most powerful elements of our peer education model. Young people are inherently kind and understanding when armed with the facts. Facilitating an open, honest discourse with learners themselves remains one of the surest ways of ensuring improved outcomes.

				 

				Working positively with parents and carers

				Successful partnerships are essential when striving for the best outcomes. Working positively with families makes a significant difference to what can be achieved with regard to individual learners and the wider cohorts in our schools. Our Parent/Carer Confidence Measure (Morewood and Bond, 2012) highlighted key areas in facilitating such positive partnerships, suggesting that the school should:

				
						keep parents and carers informed.

						make sure parents and carers know who to contact and how to contact them.

						provide honest communication; there is no long-term benefit in providing anything but the truth.

						listen carefully to parents and carers and give them time to explain and discuss things.

						try to avoid any uncertainty or misinterpretation; relaying information multiple times is better than making assumptions which can lead to details not being passed on.

				

				Further ideas regarding working with parents and carers are covered in other parts of this book. However, strong leadership means strong partnerships; to think otherwise – and to adopt an adversarial approach – is a weak form of leadership.

				 

				School-led SEND support

				My final thought on the leadership of SEND relates to strong school-led support. Much has been written about the school-to-school support model through Teaching Schools and the Specialist Leader of Education (SLE) and National Leader of Education (NLE) roles. While there is merit in school-to-school support, the fragmentation of the current education system means that competing priorities often leave SEND as the poor relation. 

				At Priestnall School we have established a different model of school led support (Morewood, Drews and King, 2016) through the provision of speech and language, and educational psychology support to our feeder primary schools. This not only directly benefits our partner schools but also allows for early family support. The power of this model has, over the last few years, seen remarkable outcomes for some of the learners and families that have been directly supported. It isn’t an expensive or complex system to establish, and the increased access to services often seen as part of the ‘battle for provision’ allows for different discourses to take place. Daily discussions with therapists and psychologists are a key element of our model of corporate responsibility: having an open, solution-focused approach is empowering for everyone.

				 

				Conclusion

				Strong leadership of SEND keeps the learners central to everything, in working hard to establish proper joint working and delivering services to support positive outcomes. Doing this as part of a whole-school approach is a corporate responsibility, and never has there been more need for a truly collaborative approach.
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                Dr Adam Boddison, CEO NASEN

				When considering the most effective way to develop leadership, knowledge and provision of SEND, it should be recognised that this is a shared responsibility and is not down to any one individual. Much like safeguarding, there may be professionals leading on SEND, but it is everybody’s responsibility. Whilst the SENCO may be the professional with the most SEND expertise, any development work may have limited impact without the support of the school’s leadership team, including governors and trustees. 
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