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This book is dedicated to the teachers – those who inspire, nurture and empower with open minds and compassionate hearts. Your willingness to embrace new ideas, develop your skills, and adapt to the ever-changing needs of your students reflects your unwavering commitment to growth. These skills not only transform your classrooms but enrich all aspects of your life, strengthening relationships and fostering self-awareness. This book is also my way of giving back to our profession, honouring your dedication and supporting your journey. May it inspire you to continue leading with courage, curiosity and care. The world is brighter because of you.
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Jasmine Miller is a teacher, a qualified and accredited coach and researcher. Her teaching career began in 2001 within primary mainstream schools in London before moving into special education and culminating in a decade of headship. Originally from New Zealand and now based in Scotland, she works globally with schools and other organisations who are interested in applying coaching practices and developing coaching cultures. Jasmine also divides her time as a CollectivED fellow with Leeds Beckett University, a research supervisor at the University of East London, and Non-Executive Director for bOunceT – a social enterprise supporting children and adults with disabilities. Her research includes coaching, neurodiversity and pupil voice. She is currently undergoing a PhD at the University of Stirling and has a master’s degree in E-Inclusion, Learning Disability and Technology, and in educational research.






















Reviews





Experienced coaches and newcomers alike will enjoy this accessible text, which is a welcome addition to the field of coaching in education. It is full of gems that spark interest, insights and reflections. I was absorbed while reading it from beginning to end, yet each chapter can comfortably stand alone, and readers can dip into individual chapters as required. The practical strategies for using coaching practices are thoughtfully and clearly described, and each chapter concludes with a summary and reflection questions, which can be used by the individual reader or as a focus for discussion in professional learning groups. The work is enhanced by the voices of educators who speak of their coaching experience with students, colleagues, direct reports and line managers. And of course, Jasmine’s own reflections on coaching add a richness to the book. A valuable contribution to our work in education – and highly recommended!


Margaret Barr, coaching psychologist and former secondary headteacher


A Teacher’s Guide to Coaching, by Jasmine Miller, is a timely and transformative resource for educators seeking to cultivate a coaching culture within their schools. As someone who has had the privilege of working alongside Jasmine as a fellow coach and trainer, I can attest to her deep understanding of both the art and science of coaching. This book is not just a guide, it’s an invitation to rethink how we approach professional development and school improvement. Jasmine brilliantly outlines how coaching can empower teachers, students and entire school communities, fostering a culture of continuous growth and reflective practice. Her insights are grounded in real-world experience, offering practical strategies that are both actionable and impactful. In a time when schools need more than ever to support and inspire their staff, this book provides the roadmap. A Teacher’s Guide to Coaching is a must-read for anyone committed to education.


Richard Reid, leadership coach and trainer


As a teacher and a coach in education, it is so refreshing to immerse in a book that is perfectly geared for the education setting, with a clear understanding of the needs of schools, teachers, leaders and students alike. Having worked with Jasmine, I can attest to her passion for quality education and her pure enjoyment when working with teachers and children.


A Teacher’s Guide to Coaching is an invaluable resource for educators striving to unlock the full potential of their students and colleagues. It illuminates the transformative power of coaching, emphasising the integration of coaching principles into daily practices, and demonstrating how teachers and school leaders can foster an environment of growth, reflection and collaboration.A Teacher’s Guide to Coaching puts the ball firmly in the court of everyone – making all stakeholders accountable for improving student outcomes through a coaching approach. However, it does this by empowering individuals – teachers and students alike – to set goals, navigate obstacles and realise their aspirations. Jasmine expertly outlines how adopting a coaching mindset can shift conversations from directive to empowering. Her work reminds us that when teachers model coaching behaviours, they inspire the same qualities in their learners. I will be recommending this in my colleagues’ regular professional reading for sure.


Belinda Grieve, primary school teacher and former pedagogy coach
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Foreword





A few years ago, I was looking for someone to help me set up some professional learning about coaching. I needed a skilled and experienced practitioner to work with staff at the school I had just started at, and I especially needed someone experienced that I could trust. This was proving to be a challenge; finding people who understand coaching in the business world isn’t hard, but I firmly believe that coaching in education is much more nuanced and needs someone who fundamentally understands the complexity and challenge of school life. I reached out to my network and eventually got a very strong recommendation about someone called Jasmine Miller. I managed to get in touch with her and asked if she would be able to meet me. In a moment of quite remarkable serendipity, it turned out that Jasmine lived a five-minute walk from my house, so we agreed to meet for a coffee. It was the beginning of one of the most inspiring and beneficial friendships I’ve ever had.


Since that day, Jasmine has worked with staff in two different schools for me and has also worked with a group of parents. The feedback has always been superb, and for many reasons. She has an incredible depth of knowledge about education, based on her experience of working in several schools in different contexts. It was this experience that developed her professional curiosity about coaching, and her extensive reading and research has made her one of the most informed voices on how it can be harnessed in educational settings to improve outcomes for all. She is also one of the most emotionally intelligent people you could ever want to meet, and this comes through in every chapter. When she told me that she was writing this book I was delighted, because it is going to do a power of good in the world of education.


Coaching has been one of the most positive developments that I’ve seen in my time as a teacher and school leader, but there is still a long way to go before it is systematically embedded. Like many others, I have personally benefited from training to be a coach, and being coached myself, as a part of my leadership development. However, coaching has broader application than just leadership, and this book explores a fantastic range of possibilities for multiple stakeholders, so it should be read by everyone with a vested interest in education. One of the hardest things to do is to embed coaching across a whole school, but this book gives important guidance on how this can be done. I’m particularly keen that we use coaching with children as another important tool in the pastoral toolkit, because this helps them to achieve agency, which Jasmine explores in chapter 10.


What makes this book stand out is the extent to which it is rooted in evidence. Jasmine is as well versed as anyone I know in coaching research and she has used this knowledge to cover a wide range of applications and approaches. She is also a very clear communicator, so the text isn’t weighed down in technical jargon and impenetrable analysis; it is definitely a book by a teacher, for teachers, with very practical application. The different models, approaches and ways in which coaching can be used to build a school’s culture are all explored fully and with refreshing clarity.


Coaching is a substantial professional skill set, and it takes a lot of time and practice to get to a basic level of competence. There are many people out there who claim that they can provide training in this, but very few of them have actually worked in education. Jasmine has extensive experience as a teacher and school leader, so this book really is your best bet at becoming a proficient coach. It’s not something that happens overnight and it takes a lot of personal reflection, but the juice is definitely worth the squeeze.


So, as you work your way through this book, get ready to expand your thinking and make sure you share what you learn. Coaching is about building relationships and sharing great practice, so you are about to embark on a very rewarding journey. Enjoy!


Robin Macpherson
Teacher and author
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Introduction





The idea for this book comes straight from my heart, inspired by my own journey as a teacher, school leader and professionally accredited coach. I have been fortunate to work alongside some incredible educators and, through those experiences, I have come to see just how powerful coaching can be in our profession. My aim here is simple: I want to share these insights with you and create a space where we can explore how coaching can truly enrich our teaching practices.


This book is not just a guide; it is a collection of voices, thoughts and experiences from teachers like you. Written for teachers, by a teacher, it is all about how coaching can be woven into the fabric of our classrooms to support both our personal growth and professional development. Sprinkled throughout the book, you’ll find the reflections and insights of the teachers I spoke to during my journey. Their stories bring the ideas in these chapters to life, offering real-world examples of how coaching has transformed their teaching practices, relationships with students and interactions with colleagues. These reflections highlight the impact of coaching on their day-to-day experiences and provide you with relatable perspectives on how these coaching principles can be applied in your own context. Through their voices, you will gain a deeper understanding of the practical benefits of coaching and how it can enrich not just your professional life but your personal growth as well.


The focus of this book is on the broadly facilitative approach to coaching, which sits near the non-directive end of the coaching continuum. This approach emphasises reflection, self-discovery, and empowering the coachee to find their own solutions, aligning with a belief in the potential of individuals to grow from within. While this book explores facilitative coaching in depth, it is important to note that instructional coaching, which takes a more directive stance, is another highly valuable approach, especially when educators need more specific, actionable guidance. For those interested in instructional coaching, I recommend exploring the work of Jim Knight, whose books and resources are available at www.instructionalcoaching.com.


Coaching is a practice that anyone can begin using, however I also believe in the importance of professional coaching training. Whether you are just starting or have already embraced coaching in your school, investing in accredited training can provide you with the deeper knowledge, skills and confidence to coach more effectively. Professional training equips you with tools to navigate complex situations, offers ethical guidance and builds a solid foundation in the core competencies of coaching, ensuring that you approach coaching conversations with clarity and impact. If you ever have the opportunity to seek out such training, I encourage you to consider it as a valuable investment in both your career and the lives of those you coach.


By diving into these pages and trying out some of the ideas shared, you’ll have the chance to:




	get to know yourself better, both as an educator and as a person



	build stronger relationships with your students, colleagues and families through effective coaching practices



	add new tools to your teaching toolkit to engage and inspire young minds using coaching techniques



	learn how to bring coaching into your classroom, school and beyond, shaping a culture that thrives on support and growth.






Each chapter of this book is designed to be practical and reflective. At the end of every chapter, you’ll find a summary along with reflection questions to help you process what you’ve learned and think about how it applies to your own context.


When I spoke to teachers about what they wanted from a book on coaching, their responses were clear:




	practical tools they could use right away



	ways to truly listen and connect with what someone is saying



	techniques to break free from fixed ways of thinking



	strategies to help students overcome their fear of failure



	guidance on when, how and whether a coaching approach is right for the classroom



	ideas for using coaching with younger children



	approaches to be less judgemental and more supportive when helping others.






To address these needs, I’ve structured the book around some key aspects of coaching in schools. I’ve always believed that teaching is about so much more than delivering content; it’s about creating connections, fostering growth and nurturing potential. In the fast-paced, ever-changing environment of a school, it can be easy to lose sight of the small, transformative moments that happen every day. Coaching offers a way to slow down, reflect and be more intentional in how we approach those moments – both for our students and for ourselves.


Through the stories and strategies shared in this book, I hope you’ll find a renewed sense of purpose and possibility. Whether you are new to coaching or have been using it for years, there is always something more to discover. Coaching isn’t a one-size-fits-all approach; it is a flexible, evolving practice that can be adapted to suit your unique context and the diverse needs of your students.


This book is a starting point; the real work happens in your classrooms, staffrooms and communities. As you read, experiment and reflect, I encourage you to make this journey your own. Take what resonates, adapt what needs adjusting and, most importantly, keep the conversation going – with yourself, your colleagues and your students.


Thank you for picking up this book and for your commitment to your own growth as an educator. I am excited to see where coaching takes you and your school community. And as you embark on this journey, remember that you are not alone – we are all in this together, learning, growing and making a difference, one conversation at a time.





Reflection questions


Before you jump in, I invite you to reflect on a few things:




	What have your experiences been like with coaching, both giving and receiving?



	How would you describe coaching in your own words?



	What changes do you see in others when you use coaching?



	What do you notice about yourself when you engage in coaching?



	What else would you like to gain from reading this book?








 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 




























Chapter 1


Coaching: a journey through its origin and growth in education







The historical roots of coaching and the emergence of modern coaching


The historical roots of coaching stretch back much further than we might initially assume, embedded within humanity’s long-standing pursuit of self-betterment, wisdom and growth. As social beings, humans have always sought guidance from one another, whether through mentorship, philosophical discourse or leadership. Coaching, in its various forms, reflects this deep-seated human need for connection and support in navigating the complexities of life. From the dialogues of ancient philosophers like Socrates, whose method of questioning encouraged deep reflection and self-discovery, to modern practices, coaching has evolved in response to the cultural, political and social needs of each era.


In its modern sense, coaching began to take shape in the latter half of the twentieth century, particularly with the groundbreaking work of Tim Gallwey in the 1970s. Gallwey’s The Inner Game of Tennis (1974) represented a shift in how we think about learning and performance. His core insight – that the greatest obstacles to success are often internal rather than external – challenged traditional methods of instruction, which tended to focus on correcting errors and imparting expertise. Gallwey’s approach, instead, emphasised the importance of self-awareness, mental clarity and the removal of internal barriers to performance.


This was a significant departure from the hierarchical, teacher-centred models of learning that had dominated educational and professional development contexts. Gallwey’s work suggested that true progress and learning occur when individuals are supported in cultivating their own self-knowledge, in line with the belief that the most profound change comes from within. By encouraging individuals to become more attuned to their internal experiences – thoughts, feelings and beliefs – coaching became more about guiding individuals towards their own solutions rather than providing prescriptive advice.


The influence of Gallwey’s ‘Inner Game’ philosophy reached far beyond sports, permeating fields such as business, personal development and, crucially, education. His ideas resonated with a growing recognition that the psychological aspects of performance – confidence, motivation, mindset – were just as important as technical skills or knowledge. This perspective laid the foundation for many of today’s coaching practices, which prioritise personal reflection, goal setting and the removal of internal blocks to success. However, it is important to recognise that the development of coaching was not isolated to Gallwey’s work. The emergence of coaching as we understand it today was shaped by several intersecting trends throughout the twentieth century. The rise of humanistic psychology, with figures like Carl Rogers, introduced concepts such as unconditional positive regard, active listening and non-directive guidance, all of which have become integral to the coaching relationship. Rogers’ client-centred therapy emphasised the importance of creating a safe and empathetic environment in which individuals can explore their thoughts and feelings without judgement – principles that deeply influenced coaching’s emphasis on co-creating a trusting, open relationship between coach and coachee.


As society shifted towards greater individualism in the late twentieth century, especially in Western contexts, the idea of self-improvement and personal mastery gained traction. This societal shift, combined with the growing professionalisation of coaching, led to the establishment of coaching as a formal practice with defined methodologies, frameworks and ethics. Professional coaching organisations such as the International Coaching Federation (ICF) and the European Mentoring and Coaching Council (EMCC) emerged in the 1990s, providing accreditation and defining core competencies for coaches. This professionalisation brought coaching into the mainstream, and solidified its role in personal and professional development across industries.


In educational settings, coaching has found a particularly important role. Teachers, like athletes or business professionals, benefit from a reflective process that helps them improve their practice, not by merely focusing on external standards or performance metrics, but by fostering deeper self-awareness and intentionality in their work. The practice of educational coaching has been shown to enhance teaching effectiveness, improve classroom management and foster a more collaborative school culture, benefiting both educators and students. By helping teachers reflect on their practice, set meaningful goals and navigate challenges, coaching fosters a culture of continuous learning and improvement in schools.


This historical evolution of coaching reveals how it has consistently adapted to meet the changing needs of individuals and societies. From its roots in mentorship and philosophical inquiry to its modern incarnation as a structured, reflective practice, coaching has always been about more than simply imparting knowledge. It is about creating the conditions for personal and professional growth, empowering individuals to tap into their potential and navigate the complexities of their lives with greater clarity and purpose.


As you read through this chapter and the ones that follow, I encourage you to think about how coaching could fit into your school’s culture. How can you create the conditions for learning and growth? How can coaching help you, your colleagues and your students reach their full potential? These are the questions that lie at the heart of this book, and I am excited to explore the options with you.







The professionalisation and role of coaching in education


The professionalisation of coaching in education is a critical step in solidifying its role as a transformative practice. Although there remains no single, universally accepted definition of coaching, it is now widely recognised as a process that enhances self-awareness, facilitates goal setting and fosters accountability (van Nieuwerburgh, 2012; Whitmore, 2017). This structured yet flexible approach allows individuals to explore their potential and identify the internal and external factors that influence their growth. Within educational contexts, coaching is uniquely positioned to empower teachers and students alike, creating opportunities for deeper reflection, improved performance and a more engaged learning environment.


Coaching’s integration into schools has been particularly significant because it taps into the evolving understanding of education as more than just the transmission of knowledge. The traditional view of education, which often focused solely on content mastery and performance outcomes, has given way to a more holistic understanding of the learning process. This shift emphasises the development of personal and professional capacities – such as adaptability, resilience and relational skills – that are critical to both teaching and learning in the modern world.


One of the key insights in understanding the role of coaching in education is the recognition that the personal characteristics of teachers can greatly influence how they enact their professional agency. In other words, it is not just about what teachers know; it is about who they are and how they continuously grow and adapt in their roles. Coaching creates the space for this type of reflective growth, offering teachers the opportunity to examine their beliefs, values and teaching practices in a supportive environment. This reflective process enables teachers to develop a deeper sense of self-awareness, which in turn influences their professional practice and interactions with students and colleagues.


The impact of coaching on teacher agency is particularly profound. According to Priestley, Biesta and Robinson (2015), teacher agency is not a fixed characteristic but a dynamic process shaped by the individual’s capacity to reflect on and respond to the ever-changing demands of their professional environment. Coaching helps teachers build this capacity by encouraging critical reflection and supporting them in navigating the complexities of their work. In doing so, it not only enhances their ability to respond to challenges but also empowers them to take ownership of their professional development, aligning with the broader educational goals of empowerment, engagement and lifelong learning.


Coaching in schools is not just a trend or a passing initiative – it is a transformative practice that has the potential to reshape the educational landscape. As schools increasingly recognise the importance of fostering environments where teachers feel supported and empowered, coaching becomes an essential tool for creating a culture of continuous learning. This culture is one where professional development is not simply a one-time event or a box to be ticked but an ongoing process that helps educators refine their practice, build resilience and inspire others.


At its core, coaching encourages teachers to model the same reflective, growth-oriented behaviours they seek to instil in their students. In this way, coaching promotes a more engaged, dynamic learning environment where both teachers and students are active participants in the learning process. The ripple effect of coaching is profound – when teachers feel empowered and supported, they are better equipped to inspire, challenge and nurture their students, ultimately leading to improved student outcomes.


The professionalisation of coaching has provided educators with a framework that emphasises the importance of self-awareness, goal setting and personal growth. It recognises that teachers are not merely transmitters of knowledge but individuals who must continuously evolve in response to the changing demands of their profession. By creating a space for reflection, dialogue and accountability, coaching fosters a deeper sense of professional agency and engagement, empowering teachers to take charge of their growth while aligning with the long-term goals of educational transformation.


Coaching in education is far more than a tool for improving classroom practice. It is a dynamic, transformative process that encourages educators to engage in lifelong learning, develop their professional agency and inspire positive change within their schools. As research continues to explore the impact of coaching in education, it is becoming increasingly clear that its benefits extend far beyond individual teacher development, contributing to the creation of more engaged, reflective and resilient school communities.







Coaching and challenges in education


Coaching in education is a deeply transformative process, focused on creating environments where both learning and personal growth can thrive. As John Whitmore emphasises, ‘Coaching is not teaching at all; it is about creating the conditions for learning and growing’ (Whitmore, 2017, p. 6). This reframing of the teacher’s role – from imparting knowledge to nurturing a student’s capacity to engage in self-directed learning – broadens our approach to education, and highlights the teacher’s role in nurturing flexible learners and independent thinkers. Coaching moves beyond the traditional classroom dynamic and creates space for both teachers and students to unlock their potential, fostering a culture of continuous growth within the school community.


Over the years, a variety of coaching models have been developed to guide educational practice, each offering a structured yet flexible approach to implementing coaching. From Egan’s three-stage model (Egan, 2002), which focuses on exploring current situations, setting goals and taking action, to the GROW model (Goal, Reality, Options, Will) (Whitmore, 2009) and the OSCAR (Outcome, Situation, Choices, Actions, Review) framework (Gilbert and Whittleworth, 2009), these models offer a systematic way of embedding coaching into daily interactions. Despite their differences, they share a common emphasis on fostering reflection, facilitating self-directed learning, and supporting growth through questioning, active listening and appropriate challenge.


In educational settings, these models are not just theoretical tools but practical frameworks that can help teachers and students navigate the complexities of learning and development. The GROW model, for instance, is widely used in schools as it helps both teachers and students set clear goals, reflect on their current realities, explore various options and commit to actions that will move them towards their desired outcomes. This structured approach encourages a reflective mindset, helping educators to continuously adapt and refine their teaching practices while empowering students to take ownership of their learning.


Yet, while coaching offers many benefits, it is not without its challenges. One of the most significant issues cited in the literature is the conceptual ambiguity surrounding coaching, particularly the lack of a standardised legal definition (van Nieuwerburgh, 2017). This ambiguity can lead to varied interpretations of what coaching actually entails, which, in turn, affects its implementation in schools. Some educators may view coaching as a directive process, akin to mentoring, while others see it as a non-directive form of support aimed at fostering self-reflection and personal growth. This lack of a clear definition can create confusion, both in terms of how coaching is delivered and how its success is measured.


The ambiguity surrounding coaching can make it difficult to gain buy-in from all stakeholders in a school community. Teachers, senior leaders and even students may have different expectations of what coaching should look like, which can lead to inconsistent application across different contexts. For coaching to have a lasting impact, it requires not only a shared understanding of its purpose but also a commitment from everyone involved to engage fully in the process. Without this alignment, coaching risks being perceived as just another educational trend, rather than the transformative practice it has the potential to be.


Despite these challenges, the core purpose of coaching in education remains clear: to help individuals realise their potential by fostering self-belief and self-awareness. This aligns with Maslow’s Hierarchy of Needs (1943), where self-actualisation – the realisation of one’s full potential – is the ultimate goal of personal development. Coaching plays a crucial role in this process by creating the conditions in which individuals feel safe to reflect on their strengths and areas for growth, explore new possibilities and take meaningful steps towards achieving their goals.


The connection between coaching and self-actualisation becomes especially important in educational settings. Students and teachers alike benefit from environments that prioritise not just academic achievement but personal growth and wellbeing. When coaching is integrated into the fabric of school culture, it provides a supportive framework that encourages individuals to move beyond self-limiting beliefs, explore their aspirations, and develop the skills and confidence necessary to achieve their goals. For students, this might mean taking ownership of their learning journey, while for teachers, it could involve reflecting on their teaching practices and seeking new ways to inspire and engage their students.


The journey to self-actualisation, both for students and educators, is not a straightforward one. Coaching, by its very nature, involves navigating uncertainty, discomfort and challenge. As teachers and students confront the internal and external barriers that stand in their way, the coaching process provides a supportive space for reflection, exploration and growth. This can be a deeply rewarding experience, and it also requires a willingness to engage with vulnerability and change.


In practice, one of the key challenges in coaching is ensuring that it is delivered in a way that is sensitive to the diverse needs of individuals within a school community. No two teachers or students are the same, and coaching must be tailored to reflect these differences. This requires coaches to be not only skilled in the use of coaching models and techniques but also attuned to the emotional, cultural and social contexts in which their coachees operate. The ability to adapt coaching approaches to meet the unique needs of individuals is critical to ensuring that coaching has a lasting, positive impact.


Despite the challenges, coaching offers a powerful tool for transforming educational environments. When coaching is embedded within school culture, it fosters a space where learning can flourish, empowering individuals to take ownership of their personal and professional development and, ultimately, contributing to a more engaged and resilient school community.







The impact and future of coaching in education


The impact of coaching in education is increasingly evident, as more schools recognise its potential to enhance both teaching and learning by fostering self-directed growth. Research consistently highlights the positive outcomes of coaching, particularly in areas such as staff performance improvement, enhanced wellbeing and the support of continuous professional development (Gore, 2014; Adams, 2016; Lofthouse, 2019a). Additionally, coaching serves as a vital conduit for peer support among educators, creating opportunities for collaboration, shared learning and mutual growth (Jewett and McFee, 2012; Lofthouse and Hall, 2014).


However, despite this growing acknowledgement, coaching has not yet been fully embedded as a cultural norm within the United Kingdom’s educational system. While there are schools and educators who have embraced coaching, it remains an underutilised tool for many. Peter Hawkins (2012) describes a coaching culture as one in which coaching is central to how leaders, staff and even students engage and develop, enhancing organisational performance and fostering a more resilient, adaptive community (p. 21). Achieving such a culture, however, demands more than simply implementing coaching programmes on an ad hoc basis – it requires a fundamental shift in how schools approach professional development, leadership and teacher support.


The establishment of a coaching culture in schools is a multifaceted process that requires dedication and alignment at every level of the organisation. It begins with a commitment to viewing coaching not as a one-off intervention but as a continuous and integral part of the school’s growth. This may involve embedding coaching into leadership development programmes, where school leaders not only model coaching practices themselves but also encourage the use of coaching in their teams. Similarly, coaching techniques can be woven into staff meetings, professional development sessions and even classroom observations, ensuring that reflective dialogue and goal setting become regular features of school life.


Peer coaching among teachers represents another powerful avenue for embedding a coaching culture. When teachers engage in coaching relationships with their colleagues, they create a supportive space for sharing expertise, reflecting on challenges and exploring innovative practices. This type of collaboration fosters a sense of collective responsibility for student outcomes and professional development, breaking down the silos that often exist in educational environments. Peer coaching also empowers teachers to take ownership of their growth, encouraging a shift away from top-down models of professional development towards a more distributed, collaborative approach.


For coaching to become truly embedded in the fabric of schools, it must extend beyond formal coaching sessions. The goal is to create an environment where coaching principles – such as active listening, reflective questioning and solution-focused thinking – are naturally integrated into everyday interactions. This could mean that a school leader adopts a coaching approach when discussing challenges with a staff member, or that teachers apply coaching techniques when working with students to foster independence and self-awareness.


The future of coaching in education lies in this broader, more holistic use of coaching principles. It requires a shift in mindset, where coaching is not viewed as an additional task but as an essential part of how schools function and grow. With the right support, training and leadership, schools can cultivate a culture where coaching is a natural and integral part of their approach to professional development, leadership and student success.


In this coaching-centric culture, the potential benefits are vast. Teachers are empowered to take control of their professional journeys, students develop greater self-awareness and ownership of their learning, and school leaders foster an environment of continuous improvement. As research and practice continue to evolve, the impact of coaching in education is likely to become even more pronounced, shaping the future of learning in ways that promote resilience, collaboration and sustained growth for all members of the school community.







Coaching vs a coaching approach


While coaching and a coaching approach share foundational principles, they serve distinct purposes and are applied differently in various contexts. Coaching refers to a formal, structured relationship where a trained coach works one to one or with a group to help the coachee(s) set specific goals, overcome challenges and achieve personal or professional growth. This process typically involves dedicated time for deep exploration, goal setting and reflection, often using frameworks like GROW or GROWTH (Goals, Reality, Options, Will, Tactics and Habits) (van Nieuwerburgh, 2020) to guide the conversation. Coaching sessions are intentional and focused on measurable outcomes, with the coach acting as a facilitator rather than a directive expert. The transformative nature of formal coaching lies in its ability to provide the coachee with a safe, non-judgemental space to reflect, gain clarity and build a strategy for change, often leading to significant shifts in mindset, behaviour and performance over time.


In contrast, a coaching approach is less formal and more fluid, integrating the core principles of coaching, such as active listening, powerful questioning and fostering self-reflection, into everyday interactions. The key to a successful coaching approach lies in your way of being as a coach or educator. This refers to the attitude, presence and mindset you bring to every interaction, whether it is with a student, a colleague or a parent. A coaching approach is most effective when it is rooted in a way of being that is open, non-judgemental and curious, creating a safe space where others feel empowered to explore their own solutions.


For instance, a teacher might use a coaching approach with a student who is finding a project difficult. Instead of offering direct solutions, the teacher might say, ‘What ideas have you thought about so far, and how do you think they might work?’ This approach allows the student to engage in critical thinking and problem-solving, and what makes it truly powerful is the teacher’s way of being. If the teacher asks the question with genuine curiosity, patience and a belief in the student’s ability to find their own answers, the impact is far greater. The student feels supported, heard and trusted, which encourages them to take ownership of their learning. The teacher’s way of being, calm, open and trusting has created the conditions for deeper reflection and growth.


While formal coaching is typically more intensive and focused on achieving specific outcomes, a coaching approach creates a culture of continuous development and self-directed growth. By integrating a coaching way of being into everyday interactions, educators and leaders encourage individuals to think critically, take responsibility for their learning, and engage in meaningful conversations that empower rather than direct. This shift in mindset helps build resilience, independence and a growth-oriented environment where everyone feels valued and capable. Both formal coaching and a coaching approach can drive positive change. Coaching tends to foster deep, focused transformation, and a coaching approach sustains a growth mindset, collaboration and problem-solving in day-to-day interactions, making it accessible and impactful across multiple contexts.







The promise of coaching in education


As we explore the origins and growth of coaching in education, it is clear that coaching offers a powerful means of fostering personal and professional growth. However, its success depends on how it is implemented and the context in which it is used. My hope is that this book will provide you with the insights, tools and inspiration you need to integrate coaching into your own practice, helping to create a learning environment where both teachers and students can thrive.


As we journey through the chapters, remember that coaching is more than just a set of techniques or practices – it is a way of being. It is about how we approach our work, our relationships and our own development. It’s about fostering a mindset that values reflection, growth and continuous learning. And most importantly, it’s about creating a supportive environment where everyone can succeed. Let’s embark on this journey together and see how we can bring the transformative power of coaching into our schools, classrooms and lives.





Summary




	Coaching has evolved from its philosophical roots to formalisation through organisations like the ICF and EMCC.



	The use of coaching promotes self-directed growth, improves teacher performance and enhances collaboration in schools.



	Coaching models, such as the GROW and OSCAR frameworks, are practical applications for using coaching in education.



	Challenges in coaching include conceptual ambiguity and inconsistent implementation, limiting wider adoption.



	The distinction between coaching and using a coaching approach makes coaching more accessible and impactful.



	Embedding coaching principles into everyday school practices is key to creating a sustainable coaching culture.



	Coaching practices can reshape educational environments, fostering continuous growth and collaboration among teachers and students.












Reflection questions




	How do you currently view the role of coaching in education?



	What aspects of coaching and a coaching approach resonate most with your personal approach to teaching and professional development?



	How could coaching be used to enhance the culture and practices in your school or classroom?



	What challenges might you face in implementing coaching practices in your educational setting, and how could these be addressed?



	Reflect on a time when you were coached or acted as a coach. What impact did that experience have on your growth or the growth of others?
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