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How to use this book


Chapter 3Criminological psychology


Explanations of crime and anti-social behaviour: Personality


Spec spotlight


Explanations of crime and anti-social behaviour, with consideration >


given to gender differences.


given to gender differences.


6.1.1 Biological explanations, 


including personality.




Eysenck’s theory of thecriminal personalityTwo dimensions of personality related to the criminal type.


 


Extraversion (E)–Introversion• Extraverts crave excitement and stimulation, so areprone to engage in dangerous, risk-taking behaviour.


 


 


• They also tend not to condition easily (they do notlearn from their mistakes).


 


• This means an extravert engaging in criminal behaviourwould not be affected as strongly by punishment as anintrovert would.


 


 


Neuroticism (N)–Stability• Neurotic individuals are easily agitated and anxious.• Their general instability means their behaviour is difﬁ cult to predict.


According to Eysenck, the typical criminal personality isan extravert–neurotic.


 


Biological basisBiological basis


Eysenck’s theory is essentially biological innature.Eysenck’s theory is 


 


The personality traits we develop throughout our lives are explained by the type of nervous system we inherit:• Extraverts have a constant need for excitement. Thismay be caused by an underactive nervous system which requires unusually high levels of arousal.


 


• Neurotics are volatile and react strongly to situationsothers would ﬁ nd less stressful or even neutral.


 


A third dimension – psychoticismEysenck later added another dimension tothe criminal type.


 


Psychoticism (P) is seen in people who are self-centred,cold and lack empathy for others (Eysenck was less clear about the link with the nervous system).


 


The criminal type scores highly on all three dimensions.Eysenck developed the Eysenck Personality Questionnaire(EPQ), a questionnaire which places respondents along E, N and P dimensions to determine personality type.


The socialisationprocess


 


The theory has a biological emphasis but Eysenckacknowledged that the socialisation process in childhood determines whether a person becomeslaw-abiding or not.


 


 


However, the fact that extraverts are natural reward-seekers makes them less receptive to operant conditioning and therefore less affected by punishmentfor wrongdoing. 


 


Similarly, high neuroticism interferes with efﬁ cient learning which may relate to difﬁ culty taking on boardsocial rules. 


 


These factors make extravert–neurotics more likely tobehave anti-socially.


 


Crimes against dancing? Looks like it.


Concepts


Luke is a quiet boy who hates being told off for doing something wrong. He is talking with his friends about who is most likely to get arrested. Jake is popular as he is loud and craves excitement – and because he is so reliable. If he says he will do something, he does. Gary has a sharp sense of humour, though his jokes are often hurtful and he can ﬂ y into a rage apparently over nothing. 


1. (a) example of a boy’s neurotic behaviour. (2)


Describe one


(b)Describe one example of a boy’s psychotic behaviour. (2)


2. Explain extraversion and introversion using two of the boys as examples. (2)2. 


3. Context essay: Discuss why some of the boys’ personalities might put them at risk of criminality. (8)


102


AO1


Description


To write good exam answers you need to know the facts, but you alsomust learn to apply your knowledge and evaluation effectively. Study the revision tips throughout this book.


 


This is the bit in the speciﬁcationthat we are covering on this spread.


Informative picture or dodgy joke. 


Each subtopic is divided into about fourkey points to help your revision. If you can recall something from each point, it will help organise the AO1 content of your answer to an extended response question.


The spread subtopicis identiﬁ ed here.


Apply it questions on concepts or methods.


To give you an opportunity to practise applying your knowledge of this subtopicto a scenario.


The Apply it questions may be short answer ones (SAQ, worth just a few marks) or essays (extended response questions, ERQs).


The more you practise, the better youwill get.


 


In all chapters (except the ﬁ rst chapter on Issues and debates) each spread covers one subtopic in the speciﬁ cation.


On the left-hand page of each spread the AO1 descriptionof the subtopic is covered.


4
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Explanations of crime and anti-social behaviour: Personality


Check it


1. Compare personality with oneother biological explanation for crime and/or anti-social 


behaviour. (4)


2. Explain one strength of personality as an explanation for crime and/or anti-social 


behaviour. (2)


3. Standard essay: Evaluate personality as an explanation for crime and/or anti-social 


behaviour. (8) or (16)


4. Methods essay: When studying crime, psychologists are interested in the links between personality and 


anti-social behaviour.


Evaluate the validity and reliability of research in this 


area. (8) or (16)


Revision booster


The details on the speciﬁ cation for ‘personality’ are not very prescriptive compared with the other biological explanations on the previous spread. You still need to know a range of information thoroughly, but you cannot be asked speciﬁ c questions about, for example, personality types, although you could be asked about gender 


differences.


A strength is empirical evidence supporting the existence of a criminal type.A strength is empirical evidence supporting the existence of a criminal type.


Boduszek et al. (2013) investigated Eysenck’s personality traits in repeatoffenders (133 violent and 179 non-violent males in a high-security prison).


 


A criminal thinking ‘style’correlated with high psychoticism, neuroticismand extraversion (also linked to criminal friends and criminal identity).


 


 


This suggests that Eysenck’s theory has validity as the personalitytypes he identiﬁ ed are associated with repeat offending.types he identiﬁ ed are associated with repeat 


 


CA However, evidence for the criminal personality is not conclusive. Farrington et al. (1982) found little evidence that Eysenck’s questionnaire (EPQ) was an adequate measure for predicting offending, in juveniles or adults. This suggeststhat Eysenck’s original ideas about the nature of the criminal personality may lack validity. However, evidence for the criminal personality is not conclusive. Farrington . (1982) found little evidence that Eysenck’s questionnaire (EPQ) was an adequate measure for predicting offending, in juveniles or adults. This suggests that Eysenck’s original ideas about the nature of the criminal personality may 


 


A weakness is that there is not just one single criminal personality type.


The ﬁve-factor modelof personality acceptsEysenck’s concepts of extraversion and introversion, but adds openness, conscientiousnessand agreeableness (= OCEAN).


 


Low levels of conscientiousness and agreeableness are relatedto offending. Also Lipsey and Derzon (1998) claim impulsivity is a better predictor of anti-social behaviour.


 


This research suggests that the criminal personality may be more complicated than Eysencksuggested.


 


Another strength is support for the biological basis of criminal personality.


Raine et al. (1990) took physiological measures from participants aged 15years and related these tolater criminal status.


 


 


24 years later those whohad a criminal record had shown more signs ofnervous system under-arousal when aged 15 than non-criminals (e.g. lower resting heart rate).


 


 


This suggests a link between biological factorsand offending, but the researchers pointed out that there are also social variables that inﬂ uence criminal behaviour.


 


Application: Eysenck’s theory may help with early crime prevention.


The theory argues that criminal tendencies (e.g. lack of response toconditioning and inabilityto learn from mistakes) can be identiﬁ ed in earlychildhood.


 


 


 


Early intervention couldmodify the socialisationexperiences of high-riskpeople to prevent thembecoming offenders (inschool or at home withsupport).


 


 


 


 


 


 


This would suggest that early interventions for vulnerable individuals, based on Eysenck’s theory, may be beneﬁ cial.


I&D extra: Eysenck’s theory integrates different ways of explaining behaviour.


It acknowledges genetic and physiological factorsas well as individual differences in personality,and early socialisation.differences in personality, and early socialisation.


 


 


This is a more integratedand interactionist approach than some of the other explanations discussed in this chapter.


 


This recognises that crime is a complex socialactivity that is likely to have different inﬂ uences.


 


Unusually for him, Crooked Stan had decided honesty was the best policy.Unusually for him, Crooked Stan had decided honesty was the bestpolicy.


103103


AO3


Evaluation


A small range of exam-style questions to help you understand how the subtopic will be assessed – and so you can practise writing good answers.A small range of 


Always time yourself when writing exam answers. Aim for about 11/3 minutes per mark, which includes planning/thinking time.


You should also aim to write about 20–25 words per minute.


Questions 1 and 2 are short answerquestions (SAQ).


 


Question 3 is a standard essay (ERQ) on the subtopic. This is the most basic question possible and is a useful platform from which to develop your answers to more complex questions.


Question 4 is a standard plus essay – which combines the standard essay with something else. It might focus on methods or have a prompt (see essay types on page 9).


We haven’t included a balancedconclusion at the end, even though it is an important part of a good essay. 


You can write your own or read them in our Year 1 and 2Student books!


 


This I&D evaluation is an extra – you already havethree or even four points which is plenty for an 8-mark essay.


 


Higher tariff questions (12, 16 and 20 marks) tend to combine subtopics so you will have enough AO3.


  


I&D essays: These I&D points will also be helpful inthe Issues and debates essays on Papers 1 and 3.


 


On the right-hand page of each spread the AO3 evaluation of the subtopic is covered.


Each evaluative chain of reasoning is divided into three segments –PET:


 


P:  Making the Point.


E:  Elaboration using an Example, Evidence and/or Explanation.


T:  And ﬁ nally end with ‘This means that …’ (if you start a sentence with ‘This shows/suggests/means’ or ‘Therefore’ – you are writing conclusion and linking the point back to the beginning).


CA stands for competing argument. Use these in an essay to try to provide counterarguments for some of your points (‘On the other hand’). This even applies in a ‘Discuss’ essay with no AO3.


A handy tip to improve your exam performance.
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Understanding the exam


Overview of the exam


In this introductory section on understanding the exam we look at key things you should know and give you some exemplar exam answers with comments.


Pages 8–9 Types of SAQ and ERQPages 10–11 Example SAQ answersPages 12–22 Example ERQ answers


A LevelPsychology


SpeciﬁcationPearson Edexcel Level 3 Advanced GCE in Psychology (9PS0)First teaching from September 2015


First certiﬁcation from 2017


Issue 2


A level (AL)


Paper 1 Foundations in psychology


2 hours


90 marks35% of total qualiﬁcation


Section ASocial psychology


70 marks, mixedquestion types.


 


Section BCognitive psychology


Section CBiological psychology


Section DLearning theories


Section EIssues and debates


20 marks, two ERQs.


Paper 2 Applications of psychology


2 hours


90 marks35% of total qualiﬁcation


Section AClinical psychology


54 marks, mixedquestion types.


 


Section B


Choose one from three optional topics:• Criminologicalpsychology


• Child psychology• Health psychology


36 marks, mixedquestion types.


 


Paper 3 Psychological skills


2 hours


80 marks30% of total qualiﬁcation


Section AResearch methods


24 marks, mixedquestion types.


 


Section BReview of studies


24 marks, mixed question types on psychological studies and one ERQ on classic studies from Paper 1 and from Clinical psychology.


Section CIssues and debates


32 marks, two ERQs.


The four topics examined on Paper 1 (social, cognitive, biological and learning) are covered in our Year 1 Revision guide.


On pages 12–15 there are example answers to questions on clinical psychology.


On pages 16–17 we explain how to answer questions from Paper 3 Section A.


Research methods are covered in our Year 1 Revision guide.


On pages 20–22 we explain how to answer questions from Paper 3 Section C.


Issues and debates are discussed in chapter 1 but also every evaluation page has one criticism related to an issue or debate.


On pages 18–19 we explain how to answer questions from Paper 3 Section B.


6
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Exam skills


In your answers you are assessed on three skills – called assessment objectives(AOs).


 


AO1Description


Demonstrate knowledge and understanding of scientiﬁ c ideas, processes, techniquesand procedures.


 


Good AO1 – aim for one well-detailed and accurate sentence per mark.


Command terms, e.g. state,deﬁ ne, give, describe.


AO2Application


Apply knowledge and understanding of scientiﬁ c ideas, processes, techniquesand procedures: 


 


• In a theoretical context. • In a practical context. • When handling qualitative data.


• When handling quantitative data.


Questions have a stem/scenario (the context).


Good AO2 – every sentence you write must be linked to the context fully.


Command terms, e.g. using your knowledge of psychology, explain[the context], discuss (ERQ with AO1 + AO2).


AO3Evaluationand analysis 


Analyse, interpret and evaluate scientiﬁcinformation, ideas and evidence, including in relationto issues, to:


 


• Make judgements and reach conclusions.


• Develop and reﬁ ne practicaldesign and procedures.


 


Good AO3 uses chains of reasoning – PET, make your point, explain and elaborate, conclude with a link back to the exam question you are answering with ‘This means that …’.


Command terms, e.g. evaluate, assess, to what extent.


T


ypes of exam question


SAQShort answer questions(SAQs).


 


Marks range from 1 to 7.Marks are awarded for each‘creditworthy’ idea. 


 


See full-mark examples on pages 10–11.


ERQExtended response questions(ERQs), often called ‘essays’.


 


Marks range from 8 to 20 and all have an evaluative component except for 8-markerswith the command term discuss.


 


ERQs are levels-marked, meaning the examiner will compare your answer to a set of descriptors and choose the set which best describe your essay. 


See full-mark examples on pages 12–22.


Specialistterms turn your broad-strokes into a detailed answer.


In answers to ERQs, lists are bad. Do FEWER points but explain each carefully.


To be fair lists are not good in answers to SAQs either. All ideas need to be elaborated really effectively to get marks, so if you try to tackle too many points you leave no time for elaboration = a low mark.


Context is king.


7
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Understanding the exam


SAQs on AL papers


Straightcontent


Describe one symptom of schizophrenia. (2)


Explain one weakness of personality as an explanation for crime and anti-social behaviour. (2)


Deﬁ ne what is meant by‘privation’. (2)


 


CompareCompare one biological and one learning explanation for heroin addiction. (4)


ApplicationThere are examples throughout this guide but note that Paper 3 has some lengthier scenarios where you will be expected to apply everything you have learned to slightly more detailed contexts, for example see the question on page 18. 


PromptRosenhan (1973) questioned the validity of diagnosis. 


Explain one issue affecting the validity of diagnosis with reference to research evidence. (3)


MethodsQuestions related to research methods may be straight content or comparisons but most often they are application questions. For A level there are one or more methods questions on ‘unseen’ studies (see pages 16 and 17).


Individualdifferences and developmentalpsychology


The speciﬁ cation says ‘Individual differences and developmentalpsychology must be considered’ when learning about each subtopic. Therefore, there may be questions such as:


 


With reference to Carlsson et al. (2000), explain why there maybe individual differences in schizophrenia. (3)


 


Key questionYou will have learned about a key question from criminological psychology that is relevant to today’s society.


Explain this key question using concepts, theories and/or research from criminological psychology. (4)


Practicalinvestigation


As part of your study of biological psychology, you were required to carry out a practical investigation.


(a) State a fully operationalised alternate hypothesis for this practical investigation. (2)


(b) Describe how you measured the variables in yourinvestigation. (4)


 


Check it


On every spread in this book you will see two SAQ questions for the subtopic covered on the spread – these are provided to give you a feel for the kind of questions you may be asked. There are more examples for each subtopic in our Year 2 Student book.


In our Year 1 Revision guide we provide further full-mark answers to both SAQs and ERQs.


There are also example SAQ answers on the next spread.


On every spread you can see examples of application SAQs related to either concepts or research methods.


Methods


Concepts


Edexcel 


Psychology


for A Level Year 1 & AS




Revision Guide




Cara Flanagan ú Rob Liddle úJulia Russell úMandy Wood




-




Very predictable description questions with no frills.


Make sure you include at least one similarity and one difference.


These may look like application questions but are not. The question does not require you to address the context.


‘Describe’ questions require an outline of the relevance of your key question to society, including consideration of pros and cons of exploring/ignoring it.


‘Explain’ questions require you to apply psychological concepts, theories and/or research to your chosen key question.


For each study, know the aims, procedure, ﬁ ndings and conclusions plus the evaluation (strengths and weaknesses).
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ERQs on AL papers


StandardDescribe and evaluate one subtopic. (Note that these are highly unlikely on Paper 3 where ERQs will be ‘review of studies’ and ‘issues and debates’, see below.)


Example answersin our Year 1 Revision guide (pages 12–19).


 


ContextContext/scenario is given which must be addressed in your answer (i.e. answer applied to context).


PromptContext provided but no application required.


MethodsResearch methods, may just be methods orapplied to a subtopic.


 


Key questionDescribe your key question and apply your psychological evidence. For A level, evaluation is required except for 8-mark discuss questions.


Practicalinvestigation


Describe aims/procedure/ﬁndings/conclusionsof your practical investigations.


Evaluate strengths and weaknesses.


SynopticQuestions include reference to more than one


topic, i.e. social and cognitive, or psychology in general.


I&DInvolves one issue or debate often (but not always) in relation to a topic (e.g. clinical) orpossibly subtopic (e.g. schizophrenia).


 


Review of studies


Paper 3, Section B – Questions combine two ofthe classic studies from topics 1–5 (e.g. Sherif and Rosenhan) with one of the eleven issues and debates.


 


Check it


The ﬁ nal two check it questions are ERQs (essays). The ﬁ rst is always labelled Standard and the second is one of the other categories described on the left.


Many of the types of exam question on the left can be combined, e.g. I&D/Synoptic or I&D/Methods.


Practice


No athlete would dream of running a race without doing many practice runs of the right distance and within a set time. Always write exam answers in the allotted time – allow yourself about 12–15 minutes for an 8-mark essay. You should prepare beforehand and maybe even write a few notes, but then write the answer with the clock ticking.


Make up your own


We only have room for two ERQs on each spread in this book but you can adapt the ones throughout each chapter by changing the subtopic in the question.


ERQ command terms8 marks


16 marks (A level Papers 2 and 3 only)


Discuss(with context)


AO1 + AO2(4 + 4)


Evaluate(no context)


AO1 + AO3(6 + 10)


Evaluate(no context)


Assess(no context)


AO1 + AO3(4 + 4)


Evaluate(with context)


Assess(with context)


To what extent(with context)


AO1 + AO2 + AO3(6 + 4 + 6)AO1 + AO2 + AO3


12 marks


20 marks (A level only)


Evaluate(no context)


To what extent(no context)


AO1 + AO3(6 + 6)


Evaluate(no context)


Assess(no context)


AO1 + AO3(8 + 12)


Evaluate(with context)


AO1 + AO2 + AO3(4 + 4 + 4)


To what extent(with context)


AO1 + AO2 + AO3(8 + 4 + 8)


9
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SAQs – example questions and answersUnderstanding 


the exam


Straight content SAQ 


Describe (AO1) then justify or exemplify (AO3).


Explain one strength of the DSM-IV-TR or the DSM-5 as a classiﬁ cation system for mental health. (3)


Full-mark answer One strength is the DSM-5 is reliable.


Field trials by Regier found that kappa scores ranged from 0.4 and 0.79 (good to very good) for many disorders including schizophrenia. 


This is a strength because it means that if a person is re-assessed (in the future or by another practitioner) 40–79% of them will get the same diagnosis again, which increases the credibility of the diagnosis. 


Examiner commentsThis answer illustrates PET. The point is made at the start, followed by detailed evidence (second paragraph) showing understanding of kappa scores. The ﬁ nal mark is gained by explaining why this is a strength (a conclusion).


Compare SAQ


Maximum mark of 3 out of 4 unless you include at least one similarity and one difference. 


Marks are only awarded if both explanations are compared within the point.


Compare two of the following biological explanations for crime and anti-social behaviour: brain injury, the role of the amygdala, XYY syndrome and/or personality. (4)


Full-mark answer One similarity between brain injury and personality explanations is they can both help screen high-risk individuals. For example, screening ﬁ rst-time offenders for brain injuries could lead to support, thus preventing re-offending. Similarly, the personality explanation suggests children who do not respond to fear conditioning could be targeted for intervention to prevent crime. 


One difference is that the brain injury explanation implies criminality is acquired but the personality account suggests it is innate. This means some people may shows early signs of future criminality due to innate differences, whereas others will show no sign of criminality until after the injury.


Examiner commentsThe similarity about screening is applied to brain injury and personality explanations clearly, e.g. fear conditioning. 


The difference also refers to both explanations and links them with an appropriate connective (‘whereas’). 


There is sufﬁ cient depth in both paragraphs for two marks each.


Application SAQ


All sentences must becontextualised in an applications question.


 


Jaycee has schizophrenia. She works at a local charity shop but sometimes she ﬁ nds interacting with the other workers stressful. At one time she believed the other workerswere trying to poison her. Her therapist wants her to try a non-biological treatment. 


 


Describe one non-biological treatment that could be used to help Jaycee. (3)


Full-mark answer The therapist might use CBT to help Jaycee identify and manage stressors in her life (e.g. interactions at work) as stress can trigger psychotic episodes in people with an underlying predisposition to schizophrenia. 


Behavioural experiments could be used to differentiate between perceived and actual reality, i.e. comparing Jaycee’s delusions to the view shared by others. 


For example, Jaycee could record examples of interactions at work and talk through this ‘evidence’ with the therapist, challenging the idea that the co-workers dislike her. 


Examiner commentsThe answer explains how the treatment would help Jaycee, i.e. by minimising stress, thus combining knowledge of CBT for schizophrenia and elements from the context. 


Good understanding of behavioural experiments is linked to the context, e.g. ‘co-workers dislike her’. 


Prompt SAQ


The prompt may help you think of ways to answer the question, but you don’t have to refer to it.


Recovering from addiction is not easy and treatments can present a variety of problems. 


Explain one practical issue relating to a treatment for drug addiction. (3) 


Full-mark answer One practical issue is non-adherence, meaning that people drop out because the treatment programme is unpleasant in some way. 


For example, aversion therapy might use electric shocks or emetics which make people feel sick, while drug treatments can lead to stomach cramps, depression and dizziness. 


These punishing consequences mean some people, especially those with little social support, may fail to complete the programme, meaning their addiction continues.


Examiner commentsThe issue is described in the ﬁ rst sentence. Next, detailed knowledge of aversion therapy and drug treatments is clearly articulated. The ﬁ nal sentence addresses the command term (explain) by noting how and why the issue impacts recovery.
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Explain one way that researchers in child psychology are affected by the UNCRC (1989) which aims to protect children’s rights. (2)


Methods SAQ


As this question asks for one


way it is important not to bring in more than one idea, meaning that your second mark must come from explaining the initial point made. Describe (AO1) your point and then justify or exemplify it (AO3) carefully.


Full-mark answer Article 12 of the UNCRC states that children have the right to express their views, feelings and wishes in matters affecting them. 


This means researchers should seek informed consent from the children themselves and provide age-appropriate information, i.e. modiﬁ ed so it is meaningful to their level of development.


Examiner commentsThe point shows good knowledge of the UNCRC. Furthermore, there is an explanation for how this can be achieved, e.g. by providing age-appropriate information.


With reference to the contemporary study by Carlsson et al. (2000), explain why there may be individual differences in schizophrenia. (3)


Individual differences and developmental psychology SAQ


Questions related to individual differences or developmental psychology can be linked to any subtopic.


Full-mark answer Some people with schizophrenia exhibit more positive symptoms (e.g. hallucinations and delusions) while others exhibit more negative symptoms (e.g. ﬂ at affect and alogia). 


Carlsson explains this in terms of hypoglutamatergia in different brain regions leading to differing symptoms. 


For example, hypoglutamatergia in the cerebral cortex is related to negative symptoms whereas hypoglutamatergia in the basal ganglia results in positive symptoms.  


Examiner commentsThe answer starts well by stating how individuals with schizophrenia differ and then succinctly links this to Carlsson et al.’s review to explain why these differences arise (hypoglutamatergia in differing brain regions).


State your key question and explain it using psychological concepts, theories and research from clinical psychology. (4)


Key question SAQ


This is an application (AO2) question, which means you are required to focus on applying clinical knowledge to your key question as opposed to describing the key question.


Be aware that when answering the key question you can draw on knowledge from across the speciﬁ cation not just the named topic area.


Full-mark answer My key question is: ‘How do different societies deﬁ ne mental health disorders?’ 


Although it was developed in the US, the DSM is used around the world to deﬁne mental health disorders.However,comparing a person’s behaviour to the social norms of a society with whom they do not identify can be misleading because, what appears abnormal in one culture, may not be so in another.  


This means a person’s behaviour may be wrongly deﬁ ned as ‘deviant’, leading to stigmatisation and attempts to treat or even detain the person. The DSM-5 Section 3 tries to avoid this problem by detailing ways in which cultural differences affect the presentation of clinical symptoms. This should help clinicians avoid being inﬂ uenced by their own ethnocentric biases which can lead to invalid diagnoses.  


Examiner commentsThe candidate is careful to provide a match between the key question and the material that follows, e.g. the words ‘deﬁ ne’ and ‘society’ are used. Therefore, both paragraphs are focused on applying clinical psychology to the stem.


As this is a 4-marker, the answer is organised into two detailed paragraphs, the ﬁ rst stating the problem and the second outlining the implications and ways that the problem may be resolved.


Explain one problem that you faced when conducting your practical investigation for health psychology. (2)


Practical investigation SAQ


Requires a description of the problem (AO1) and a well-reasoned explanation (AO3), both referencing speciﬁ c details of your practical.


Full-mark answer One problem was that it was hard to establish inter-rater reliability in our content analysis of drug references in pop songs from 1967 and 2017. 


This was because we were using qualitative data and found that this led to subjectivity in the way that we interpreted the lyrics. Our interpretations were dependent on our own knowledge of the words associated with drug-taking. 


Examiner commentsA problem (inter-rater reliability) is identiﬁ ed. The next paragraph explains why this problem arose (individual differences in interpretation).


11







[image: background image]



ERQs – example questions and answersUnderstanding 12


the exam


Papers 1 and 2 Standard essay


Evaluate Carlsson et al.’s (2000) contemporary study on schizophrenia. (8)


Examiner comments 


The answer on the right begins with a short paragraph on Carlsson et al.’sstudy – just the aim and one example is covered. This is a sensible approach to dealing with such a complex study. When revising select a few key details that you can use effectively.


The second paragraph is AO3. Compare this with page 55  in this book and you will see how a chain of reasoning has been produced to ﬁ t the demands of this short essay.


Paragraph 3 supplies more AO3. It starts with a link to the previous paragraph, showing a logical development of ideas throughout the essay and delivers a competing argument.


Next we have a further AO1 paragraph which is followed up in the ﬁ nal AO3 paragraph (i.e. ‘a wider range of neurotransmitters’) which gives an application of Carlsson et al.’s work.


Thus, in total there is a fairly even distribution of AO1 and AO3 paragraphs.


The essay ends with a balanced conclusion which is required for an ‘evaluate’ essay.


Full-mark answer 


Carlsson et al. (2000) looked at research that went beyond the dopamine explanation for schizophrenia. For example, they looked at the role of glutamate. Low levels of glutamate (hypoglutamatergia) can act as an accelerator on dopamine or a brake on GABA, both of which produce schizophrenia symptoms.


This is supported by Carlsson and Carlsson (1989) who found that continued use of MK-801, which reduces glutamate and thus increases serotonin and dopamine, resulted in psychotic-like behaviour. This suggests that schizophrenia may be caused by glutamate irregularity. 


However, this research was conducted on mice and one consequence of basing conclusions on animal research is that the role of culture is ignored. For example, Luhrmann (2015) showed that US participants with schizophrenia were more likely to hear violent and frightening voices whereas Ghanaian people had more positive experiences. This suggests that animal models would fail to capture the holistic lived experience of people with schizophrenia – including the role of other people’s reactions to the symptoms of a person with schizophrenia.


Carlsson et al. (2000) note that hypoglutamatergia in the cerebral cortex can lead to negative symptoms whereas positive symptoms result from hypoglutamatergia in the basal ganglia (which includes the striatum). In this brain region, glutamate signals to GABA to inhibit dopamine release. Therefore, when there is insufﬁ cient glutamate, the GABA system fails to regulate dopamine.


Carlsson et al.’s focus on a wider range of neurotransmitters is a strength because it leads to improved drug treatments. For example, glutamate agonists could be used to reduce both positive and negative symptoms. This is important as typical antipsychotics often fail to treat negative symptoms and result in side effects such as tardive dyskinesia, which may lead to non-compliance.


In conclusion, Carlsson et al.’s research is valuable in providing a comprehensive review and highlighting new areas for research and treatment such as glutamate agonists. However, the reliance on animal models ignores the role of social and cognitive factors which could also be exploited in treatment.


328 words


Mark scheme for 8-mark evaluate questions


AO1 (4 marks) AO3 (4 marks) Candidates must demonstrate an equal emphasis on knowledge and understanding vs evaluation/conclusion in their answer. 


LevelMarkDescription (AO1)Knowledge and understanding


Evaluation (AO3)Chains of reasoning(AO3)


 


Competingarguments (AO3)


Conclusion(AO3)


00No rewardable material.


11–2Isolated elements. Limited attempt to address the question.


Limited supporting evidence.


Generic.


23–4Mostly accurate. Statements with some development.


Mostly accurate and relevant factual material.


Superﬁcial.


35–6Accurate. Arguments developed but may be imbalanced.


Mostly coherent.Grasp of competing arguments.


Arguments lead to a conclusion.


47–8Accurate and thorough.


Well-developed and logical.


Logical throughout.Demonstrates an awareness of competing arguments.


Balanced conclusion.(Nuanced)


The mark schemes used in this book are illustrative of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher for up-to-date advice about the Edexcel mark schemes, as these may have been amended.


The grid summarises the levels-based mark scheme used for such questions. 
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Paul discovered that his aunt was diagnosed with schizophrenia. He is a clinical psychologist and ﬁ nds this quite interesting but his son Matthew is a bit worried as he has heard that schizophrenia is biological and can be inherited. 


Discuss one non-biological explanation for schizophrenia that Paul might mention to reassure his son. (8)


Papers 1 and 2 Context essay 


Full-mark answer 


Matthew believes that schizophrenia may be a heritable condition and is worried about developing it himself. His father, Paul should explain that a possible biological vulnerability for schizophrenia only develops if social factors create stress (a social causation explanation).


One example of this is social adversity. It may be that Matthew’s aunt grew up in an unfavourable environment and this creates stress which acts a trigger. An example of this might be unemployment or poverty. So, if Matthew grew up in a fairly well-off family and enjoyed a good relationship with his father, this would reduce his risk.


Urbanicity is another factor linked to schizophrenia. Perhaps Paul’s aunt lived in a city where there are many stressors such as noise, light pollution, criminality, faster pace and anonymity. High population density makes life more competitive, which may increase the experience of chronic social defeat (a stressor). If Matthew lives in a rural area and is happy, with good friends and a loving family, his risk will be much reduced. 


A further factor is being an immigrant. Research shows greater risk of schizophrenia for ﬁ rst- and second-generation immigrants. Therefore, if Paul’s aunt immigrated to the UK, this might even inﬂ uence Paul’s risk as a second-generation immigrant. However, Veling et al. (2008) found that only people with weak ethnic identity had an increased risk of schizophrenia. So, if Paul’s family maintained a strong sense of ethnic identity this would reduce their risk, which is an important message to pass on to Matthew.


The risk of schizophrenia increases as the number of people from the same ethnic background decreases. This can be linked to social isolation. People who have developed schizophrenia can be cut off from feedback about what behaviours are inappropriate and this can increase the development of strange behaviour and thoughts. So Matthew should be aware that, given his possible risk, his friends are an important defence.


Knowledge of these factors should help reassure Matthew that being related to someone diagnosed with schizophrenia may only marginally increase his risk but he can do a lot to avoid those social factors which in turn would reduce his risk.


355 words


Examiner comments


Discuss questions require AO1 plus AO2. There is no credit for evaluation (AO3). 


As AO3 is unnecessary the answer can just focus on one side of the argument (environmental triggers) and, for example, does not need to look at biological evidence that supports Matthew’s view. Competing arguments can simply come from looking at multiple aspects of the selected non-biological explanation.


The answer starts by showing understanding that Matthew is concerned about heritability before delivering four concise paragraphs each linking theoretical knowledge to the extract (context). The paragraphs are organised by theme, e.g. social adversity, urbanicity, immigration/ethnic identity and social isolation. Research by Veling et al. is introduced as a competing argument.


All ideas are developed fully and links to Matthew, Paul and their relative are sustained.


Mark scheme for 8-mark discuss questions


AO1 (4 marks)  AO2 (4 marks) Candidates must demonstrate an equal emphasis on knowledge and understanding vs application in their answer. 


LevelMarkDescription (AO1)Knowledge and understanding


Argument(AO2)


Chains of reasoning (AO2)


Competing arguments (AO2)Application (scientiﬁcideas, processes, techniques or procedures) (AO2)


00No rewardable material.


11–2Isolated elements. Little or no reference to relevant evidence from the context.


23–4Mostly accurate. Partially developed.


Superﬁcial.Imbalanced.


Occasionally supported through the application of relevant evidence.


35–6Accurate. Arguments developed.


Mostly coherent.Grasp of competing arguments but discussion may be imbalanced or contain superﬁcial material.


Supported by applying relevant evidence from the context.


47–8Accurate and thorough.


Well-developed and logical.


Logical.Demonstrates a thorough awareness of competing arguments.


Supported by sustained application of relevant evidence from the context.


‘Discuss’ questions have a scenario.


The grid summarises the levels-based mark scheme used for suchquestions. 
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Understanding the exam


ERQs – example questions and answers


Papers 1 and 2 Prompt essay


Evidence-based practice matters in clinical psychology because it is important that people are offered treatments that are supported by research evidence.


Assess the use of two or more methods for researching mental health. (20)


Examiner comments


Research methods are explained and evaluated in our Year 1 Revision guide but they are examined in relation to all topics – Year 1 and Year 2 ones as well (clinical, criminological, child and health).


For the Year 2 topics, the speciﬁ cation lists the speciﬁ c research methods you need to know for that topic. For clinical psychology, one of the requirements is detailed knowledge of two additional studies as examples of case studies and interviews (see pages 56 and 57). However, the question on this page does not require detailed knowledge of speciﬁ c studies, as the focus is on the methods themselves.


This is a prompt question which means you do not have to address the stem, however the key feature of the question itself is that it requires you to apply your answer to clinical psychology. 


In fact each point you make should be linked to examples from clinical psychology, as has been done here. Notice that, in this essay, the examples are insightful rather than just the odd mention of the words ‘clinical psychology’ or ‘mental illness’.


Another important feature of the question is that it requires two or more research methods. In reality it is difﬁ cult to distinguish between a research method (such as a case study) and something that is more a research technique (such as collecting qualitative data). The key point is that ‘two or more’ may make you feel you have to write about lots of methods to get high marks – but you don’t. It is better to focus on fewer methods and ensure a thorough description and evaluation of each, as has been done here. 


Full-mark answer 


Two methods used in clinical psychology are case studies and interviews.


Clinical psychologists use in-depth case studies to examine single events, groups or individuals, e.g. a speciﬁ c person with schizophrenia or a group receiving cognitive-behavioural treatment. Case studies are usually longitudinal, involving years of work between a clinical psychologist and their client. A case study often includes a case history of a client to provide useful background information, often constructed from secondary data (existing records made for some other purpose). Hospital notes, school reports or even old diaries may be useful sources of contextual information. 


Case studies may also include qualitative data, e.g. group therapy sessions may be observed and ﬁ eld notes recorded. Interviews may be conducted with the client. Family members may provide information about how the person/family feels about their experiences. Interview transcripts and ﬁ eld notes provide rich qualitative data which can be analysed in terms of themes, e.g. frustration with a therapist. However, clinical case studies usually also include quantitative data, e.g. the Beck Depression Inventory may be used to represent the severity of a disorder and also to track progress. 


One strength of case studies is the use of multiple research methods and types of data. For example, a depressed client may appear to have made unexpectedly rapid improvement, as measured by a questionnaire. More probing questions in an interview could reveal that increased family support aided the person’s recovery. This is important as it shows how triangulation of methods can improve the validity of the ﬁ ndings. This is especially important when researching clinical treatments, which can be costly. 


However, a weakness is that case studies lack generalisability, due to the unique features of the ‘case’. For example, a treatment may only be effective due to the talents of a speciﬁ c therapist, including their ability to form a good rapport with their clients. This means readers must be cautious about expecting similar ﬁ ndings with their own clients, i.e. they must think about ways in which their clinical setting may differ as these factors may mean that therapy is more or less effective.  


On the other hand, case data may still be relevant to other settings and should not be written off simply because only one set of experiences are represented. In fact, the focus on only one person or therapist means that information is generally richer in detail and in greater depth. This is important as this level of detail should mean readers are able to decide whether the outcomes would generalise well to their own clinical setting or not and this therefore is a strength of the case study in clinical psychology. 


The second method that is often used by clinical psychologists is interviews. These can take three forms. Structured interviews have predetermined questions and interviewers cannot deviate from the set order. Structured interviews are basically a questionnaire which is read out to the interviewee. Structured interviews may be used to determine the number, duration and severity of symptoms based on the DSM or ICD criteria.


The other two kinds of interview, semi-structured and unstructured interviews, permit interviewers to develop questions in response to the answers given. In a semi-structured interview, the interviewer might start with a few predetermined questions such as, ‘Tell me about your childhood’ or ‘How do you feel about your diagnosis?’, but then develop further questions depending on the answers given. This approach allows the interviewer to probe into unexpected answers. In an unstructured interview no questions are decided in advance.


The interviewer will have some general aims, e.g. ﬁ nding out about a therapist’s experiences in treating certain clients. The interviewer will ask very open-ended questions such as, ‘How do you feel about that?’ just to keep the conversation going. 


Answer continues on facing page.
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Full-mark answer (continued)


One weakness with all types of interviews is interviewer bias. For example, an interviewer may have preconceptions of how a person with depression is likely to answer and might nod when the person gives the expected answer, showing their agreement. This is important as when interviewers consciously or unconsciously communicate expectations or approval/disapproval this can affect the interviewee’s subsequent responses. This means the interviewer essentially ends up with data that reinforces their own preconceptions, thus reducing internal validity.


This said, a speciﬁ c advantage of semi-structured interviews is that validity can be improved by asking further questions, based on the interviewee’s answers. For example, when unsure of an interviewee’s meaning, the interviewer can ask for clariﬁ cation. This may be particularly important in diagnostic interviews, as errors can be avoided by further probing questions, e.g. the interviewer can pick up on things the person has said about their past, helping reveal whether symptoms have actually been present for longer than initially assumed.


This contrasts with structured interviews where the questions cannot be changed. Although this makes structured interviews with clinical clients replicable (to check validity), it can also be a weakness because it does not permit an interviewer to shape questions to client needs. For example, when a client fails to understand a question or gives an incomplete answer then there is no opportunity to offer assistance. The end result is that the data about mental health problems will lack validity.


Overall, whilst case studies (which usually include interviews) provide a large amount of in-depth information, they require considerable time and may lack generalisability. Interviews alone can also collect large amounts of in-depth qualitative information and take less time than a comprehensive case study, so greater numbers of participants can be involved.


910 words


Examiner comments (continued)


A further consideration is balance. First of all balance in the amounts of AO1 and AO3. In a 20-mark assess essay this is a 40/60 split (2:3). This is not easy to keep track of – one approach is to have a sense of what 80 words (one paragraph) in your handwriting looks like and then you can keep a rough count of what you have done. For every two AO1 paragraphs you should write three AO3 paragraphs.


One advantage of focusing on this 80-word chunk is that, if you know you need to write a bit more on an AO1 or AO2 point then it may encourage you to squeeze out a little bit more explanation. You might omit this demonstration of your understanding in your hurry to get everything down. It is the qualityof your explanations that is important. 


Balance is also related to the AO3 points you write. You need strengths and weaknesses in equal proportion. Here we have two strengths and a weakness for case studies and two weaknesses and one strength for interviews. 


The ﬁ nal conclusion succinctly balances the beneﬁ ts of each research method reviewed. 


Mark scheme for 20-mark assess questions


AO1 (8 marks) AO3 (12 marks) Candidates must demonstrate a greater emphasis on evaluation/conclusion vs knowledge and understanding in their answer. Knowledge and understanding is capped at maximum 8 marks.


LevelMarkDescription (AO1)Knowledge and understanding


Evaluation (AO3)Chains of reasoning (AO3)


Competing arguments(AO3)


 


Conclusion (AO3)


00No rewardable material.


11–4Isolated elements.Limited attempt to address the question.


Limited supporting evidence.


Generic.


25–8Mostly accurate. Statements with some development.


Mostly accurate and relevant factual material.


Superﬁcial.


39–12Accurate.Argumentsdeveloped but may be imbalanced.


Mostly coherent.Grasp of competing arguments.


Arguments lead to a conclusion/judgement.


413–16Accurate and thorough.


Developed and logical.


Logical throughout.


Demonstrates an understanding of competing arguments.


Conclusion/judgement may be imbalanced.


517–20Accurate and thorough.


Well-developed and logical.


Logical throughout.


Demonstrates a full awareness of competing arguments.


Balanced conclusion.


The mark schemes used in this book are illustrative of the levels-based mark schemes (LBMS) used by Edexcel. Always ask your teacher for up-to-date advice about the Edexcel mark schemes, as these may have been amended.


The grid summarises the levels-based mark scheme used for suchquestions.
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Understanding the exam


ERQs – example questions and answers


Paper 3 Section A Research methods 


1. Arachnophobia is an extreme fear of spiders. This phobia can be treated using virtual reality (VR). In one study people with arachnophobia were asked to estimate the size of a real 7.5 cm wide tarantula. These estimates were compared with estimates made by a non-phobic control group. All participants also rated their fear on a scale of 1–10 as the spider was brought closer to them. 


Later all participants were confronted with four ‘digital spiders’ for ﬁve minutes using a virtual reality (VR) headset. This was repeated four times. Two weeks later, participants were shown the real tarantula again and asked to estimate its size and rate their fear level. Not all of the original participants came back for the second stage of the study. 


Table 1: Tarantula size estimates before and after VR exposure treatment for participants with and without arachnophobia.


Estimate of tarantula’s size


Participants witharachnophobia


 


Participants without arachnophobia(control group)


 


Time 1: Before VRtreatment


 


13.5 cm8.3 cm


Time 2: After VRtreatment


 


8.5 cm8.1 cm


(Source: Adapted from Shiban et al. 2016)


Examiner comments


Paper 3 Section A examines your knowledge of Research methods. There are 24 marks available in total distributed between one or more short extracts from ‘unseen’ studies (we have included two here). 


You must use the extract carefully to contextualise every point – if you don’t contextualise, marks can be lost very easily despite evidence of detailed knowledge.


(a) Describe one conclusion that can be determined from the ﬁ gures in Table 1. (2)


You must state the conclusion and include actual ﬁ gures from the extract. You must also state what can be inferred from the ﬁ gures.


Full-mark answer One possible conclusion is that arachnophobia is linked to an exaggerated perception of spider size. Before therapy, participants estimated the spider as considerably bigger than its real size (estimate of 13.5 cm compared with real size of 7.5 cm). After therapy, estimates were far more accurate, they were just one centimetre wrong (8.5 cm compared with 7.5 cm).


(b) Explain why the researcher used a control group in this study. (3)


An accurate reason is given and then thoroughly explained. Sound understanding of the study is displayed through reference to the independent and dependent variables.


Full-mark answer Using a control group allowed the researcher to see whether the estimated spider size and the fear ratings (dependent variables) were different in the participants with arachnophobia and those without arachnophobia (the independent variable). The comparison would be useful because it could explain the higher fear ratings of those with arachnophobia, i.e. they were more scared because of their misperception of the spiders as bigger.


(c) The researcher wishes to know whether the reduction in the estimate of the spider’s size before and after VR treatment is statistically signiﬁ cant for the participants with arachnophobia. State which statistical test should be used and why. (3)


The candidate identiﬁ es the test and concisely gives the three necessary conditions for choosing the appropriate test, systematically linking each of these conditions to the extract context.


Full-mark answer The researcher would use a Wilcoxon test because: (1) they are testing for a difference between two conditions (before and after VRtreatment),(2) the experimental design is repeated measures as they are looking at the same groups of participants (people with arachnophobia) before and after VR treatment, (3) the level of measurement for estimated spider size is interval (centimetres are standardised units) and this can be collapsed to ordinal data.


(d) Explain two possible problems with this study which mean that VR treatment is not as effective as it may seem. (4)


The secret to a good answer is to state the problem and then explain it with speciﬁ c reference to details of the study.


It is important to use the correct terminology wherever possible to demonstrate your detailed knowledge.


Full-mark answer First, internal validity may be low if participants gave smaller spider size estimates the second time due to demand characteristics. They knew they were expected to feel better after treatment and may have said what they thought the researcher expected to hear, maybe to avoid further VR sessions.  


Second, the study arguably lacks generalisability because some participants did not attend stage two. The non-attenders may have found the VR terrifying, so their fear ratings and size estimates would have been much higher. Their lack of attendance means the treatments may have appeared to be more effective than they were.
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2. Sabrina has come across an interesting study showing that the more countries a person has visited, the more likely they were to cheat on a computerised quiz, if given the opportunity to do so. 


She decided to investigate this for herself. She asked nine of her friends how many countries they had visited and then presented them with a questionnaire including ten moral dilemmas. Her friends were asked to select one of four possible answers to describe what they would do in each dilemma. Sabrina calculated a self-reported morality score out of 40 for each friend. The higher the score the higher their level of morality.


(Source: Adapted from Lu et al. 2017)


(a) State a fully operationalised directional hypothesis for Sabrina’s study. (2)


Full-mark answer There is a negative correlation between the number of countries visited and morality scores based on moral dilemmas (maximum score of 40, where a high score equals greater morality).


Both co-variables are operationalised using information from the extract.


(b) Analyse the data from the scatter diagram, with reference to the original study on which Sabrina based her investigation. (3)


Full-mark answer The scatter diagram shows a moderate, negative correlation. This supports the original study as the more countries a person had visited, the lower they scored on the morality questionnaire (i.e. less moral). 


There is one outlier – the person who visited the fewest countries (5) scored 15 on the questionnaire. Removing this score would increase the correlation coefﬁ cient providing solid support for Lu et al.


The answer is analytical as it considers not only the trend shown by the majority of data but also the possible impact of the outlier. Both points are contextualised well and the data used effectively in support.


(c) Measuring morality using self-report may not be valid. Suggest one way that Sabrina could measure morality that has greater validity. (3)


Full-mark answer Sabrina could leave some money on the bar in a pub, making it look like someone had forgotten their change and then observe people’s reactions. 


A scoring system could be used to rate the morality of different actions, e.g. 1 = take the money, 2 = give it to the bartender, 3 = put it in a charity donation box. 


Validity would be higher because people do not know they are being watched whereas they might give socially desirable answers in a questionnaire.


A sensible proposal is made showing understanding of validity – testing what you mean to test (moral behaviour). This is elaborated successfully for the second and third mark.
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