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How to use this book



This book contains all the units you need to master the skills and knowledge for the NCFE CACHE Level 3 Technical Occupational Entry for the Early Years Workforce (Early Years Educator) (Diploma) (610/3984/6), the NCFE CACHE Level 3 Diploma for Working in the Early Years Sector (Early Years Educator) (610/4164/6) and the Early Years Educator Apprenticeship.

This book should be taught in conjunction with the most up-to-date qualification specification document, available from the NCFE website. You should also refer to the most up-to-date EYFS statutory framework document available on the gov.uk website. References to parents are intended to include other carers as well.

Key features of the book


LO 1 The professional roles and responsibilities required to work in an early years setting

Understand all the requirements of the qualifications with clearly stated learning outcomes and assessment criteria fully mapped to the specifications.


4.3 Opportunities for progression

Key areas of each learning outcome to signpost what you are going to cover in this section of the unit.


[image: ] Key term

Key person: An adult in an early years setting who is responsible for a group of children.



Understand important terms.


[image: ] Reflect

Have you noticed how young children like to copy other people?



Learn to reflect on your own skills and experiences.


[image: ] Research it!

When you start working in a setting, ask to see a copy of the organisational chart, if it is not already displayed.



Enhance your understanding of topics with research-led activities encouraging you to explore an area in more detail.


[image: ] Practice point

As you are just starting out in your career, think about ways in which you can be organised in your studies.



Practical advice and tips to help you with your practice.


[image: ] Case study

Look at these two examples of students who are working in an early years setting:



See how concepts are applied in settings with real-life scenarios.


[image: ] Test yourself


	1  What is meant by a key person?






Short tasks and knowledge-based questions to help enhance your understanding of the unit just studied.


Evidence collector

Find a copy of your own job description and complete a table relating it to specific examples of your responsibilities.



Opportunities to collect evidence for your portfolio.


[image: ] Sustainability focus

When thinking about your role, you should also consider the 17 Sustainable Development Goals as set out by UNICEF.



Ways in which to bring in a sustainability focus to your practice, processes and general setting.








Introduction



Welcome to this book, which has been written to accompany the NCFE CACHE Level 3 Technical Occupational Entry for the Early Years Workforce (Early Years Educator) (Diploma), the Level 3 Diploma for Working in the Early Years Sector and the Early Years Educator Apprenticeship. Congratulations also for deciding to study a qualification that will allow you to work with babies and young children.

Working professionally with young children is a demanding role. It is now recognised that the first few years of a child’s life can significantly impact on their later health, learning and emotional wellbeing.

There is research that indicates that adults who work with children need a good knowledge of how children learn and develop, as well as the ability to respond sensitively to them. It is also recognised that working with young children in the early years sector is a profession in its own right and while there are practical skills involved, it is far more demanding than simply keeping children safe and playing with them.

To help you achieve your qualification, the book has been written to follow the units in the qualification specifications, and there are many features included in each unit that should help you link theory to your everyday practice, know where to find out more or help you approach the assessments. These features are explained on pages v–vi.

Once you have achieved your qualification, you should have gained the skills and experience needed to work effectively with young children and their families. With your qualification, you can work in a range of different early years settings including nurseries and pre-schools, or develop your own business as a childminder or a nanny, for example. You may also be able to use your qualification as a stepping stone onto other qualifications or into other associated career paths (subject to their admission requirements).

Good luck with your qualification and with your career in the early years sector.

Structure of the qualifications

To complete these qualifications, you will study 10 units:


	1    Introduction to the role of the early years educator


	2    Holistic child development


	3    Children with special educational needs and disabilities (SEND)


	4    Effective communication in an early years setting


	5    Safeguarding and welfare requirements


	6    Health, wellbeing and safety


	7    Promoting an effective early years curriculum


	8    Assessment of children’s learning and development


	9    Understanding play for learning and holistic development


	10  Partnership working




Each unit is divided into ‘learning outcomes’. Some learning outcomes focus on knowledge and will often start ‘Understand’ (or ‘Know’), while others focus on practice and begin with ‘Be able to’.

This book will help guide you as each chapter follows the structure of the units of the qualifications. You will find that the learning outcomes are explained with an introduction and then the information needed to meet each assessment criteria is included.



How the qualifications are assessed

To gain your qualification, you need to build a portfolio of evidence that shows you have completed all the units and the learning outcomes. You will be allocated an assessor who will work out a plan with you as to how to collect the evidence that you need. As some of the learning outcomes require you to demonstrate your skills, your assessor will also watch you work with children and talk to you about how you might approach different situations. There is no exam for these qualifications, but you will need to show that you can use the knowledge that you have learned when working directly with children of different ages.












UNIT 1



Introduction to the role of the early years educator





[image: Woman and child play together with a modular construction set of colourful, plastic interconnecting rings. The child concentrates on building a tower while the woman holds a connecting piece.]


As a professional starting out in a career in early years, you will need to know about the requirements of your new job role and how you fit into the early years setting as part of a team. This unit explores the main areas that you will need to know about and understand as part of your role: the importance of good communication, understanding working relationships, and knowing why settings need to have policies and procedures. You should also start to keep track of your own professional development, and seek feedback from others so that you can identify personal career goals.





UNIT 1





There are eleven learning outcomes for this unit:




	1    Understand the professional roles and responsibilities required to work in an early years setting



	2    Understand procedures that must be adhered to in the work setting and their importance



	3    Understand the role of supervision



	4    Understand professional development



	5    Be able to use and model good communication skills, including a good command of the English language



	6    Be able to explain your own role, responsibilities and expected behaviours, and the roles of colleagues in the setting



	7    Be able to explain the impact of your own and others’ behaviour on babies and children, and the importance of role-modelling positive behaviours



	8    Be confident in supporting or challenging the practice of colleagues, including difficult conversations



	9    Be able to follow procedures in the work setting, including updating policies and procedures



	10  Be able to foster a culture of mutual support and teamwork through effective supervision



	11  Be able to seek out feedback and use reflection to identify personal goals









[image: Woman and child play together with a modular construction set of colourful, plastic interconnecting rings. The child concentrates on building a tower while the woman holds a connecting piece.]






LO 1 The professional roles and responsibilities required to work in an early years setting


All professionals will have a job description and a person specification.




[image: ] Key terms


Job description An outline of the role and responsibilities for the job, including key skills and required knowledge.


Person specification A description of the ideal candidate for a job role, including their skills, experience and behaviours.





[image: Concept map shows a central circle labelled roles and responsibilities of an early years educator. Three lines branch out from the circle to the following areas: knowledge, skills and responsibilities.]

Figure 1.1.1 Roles and responsibilities of an early years educator






➞ For more information on job roles, see LO6 in this unit.



1.1 The professional roles and responsibilities of an early years educator regarding knowledge, skills and behaviours


As an early years educator, you will need to develop your knowledge, skills and behaviours in order to work effectively, and be able to reflect on your role in the setting.


Knowledge


To succeed as an early years educator, you will need to:




	●  have a clear understanding of your role



	●  have a thorough knowledge of the early years foundation stage (EYFS) statutory framework and know how to promote an effective early years curriculum



	●  have a good level of literacy and IT skills



	●  have current knowledge of relevant legislation such as the Equality Act 2010



	●  know how babies and children learn and develop



	●  know how to support their learning and development at different ages and stages



	●  know how to promote health, safety and wellbeing in your setting



	●  know how to support children with special educational needs and disabilities (SEND)



	●  know the importance of promoting equality, diversity and inclusion



	●  know how to assess and monitor children’s progress, and be able to adapt activities accordingly



	●  know about safeguarding and child protection, and how to promote the welfare of children



	●  know about and understand the need for confidentiality as part of your role.








[image: ] Key terms


Early years foundation stage (EYFS) statutory framework Statutory guidance for early years settings, which means that it is enforceable by law.


Special educational needs and disabilities (SEND) A term used when a child or young person has learning difficulties and/or a disability that means they might require special education support or provision.





These areas of knowledge will all be covered as part of your qualification. When you have completed the relevant units, you might also need to have a professional discussion with your assessor or write a reflective account for them, so they can verify that you have achieved the required knowledge in each area.


Skills


Having a commitment to working with children


Working with children should not be seen as an ‘easy option’. You will need to enjoy working with them, and have an understanding of and respect for their needs.


Good communication skills


This is very important, as you will need to be able to communicate effectively with babies and children, and their families/carers, as well as your work colleagues.


➞ For more detail about different aspects of communication, see LO5 in this unit.


[image: Woman kneels with outstretched hands and an expression of excitement, facing a young child. The child holds up a small bottle towards the woman. ]

Figure 1.1.2 How can you tell that this adult enjoys working with children?






Being able to work as part of a team


You will need to recognise that, as an early years educator, you will be working as part of a team. This means:




	●  knowing when to share information and knowledge that will help others



	●  knowing about confidentiality, and respecting this when necessary.






➞ For more on working as part of a team, see LO6 in this unit and Unit 10 on partnership working.







[image: ] Research it!


When you start working in a setting, ask to see a copy of the organisational chart, if it is not already displayed.


Can you work out where your role fits with the rest of the team?





Effective organisational skills


Good organisational skills are vital. You will need to learn how to balance your everyday duties in the workplace with prioritising other parts of your job role when needed. For example, you might be asked to update a policy or run a meeting within the setting, alongside your normal role in supporting children’s learning. You should also be able to plan and organise activities that are inspiring and capture children’s enthusiasm for learning.




[image: ] Practice point


As you are just starting out in your career, think about ways in which you can be organised in your studies. This may be through keeping a reflective log of what happens each day, or making sure any action points from your day are completed straight away. This will help to get you into good habits from the start.







[image: ] Key term


Reflective log A personal diary or record of learning.





Patience and understanding


Young children can have difficulty in managing their emotions. This can lead them to place demands on adults that can be challenging to manage. You should be able to remain calm, so that you can help children to manage and discuss their emotions when they are upset or distressed.


Being able to create a positive and inclusive learning environment for children


It will be helpful if you have creative skills, for example in art or music, or are imaginative and resourceful in setting up different learning environments, such as role-play areas or displays. The learning environment should:




	●  be inspiring for children



	●  reflect the wider community



	●  be inclusive for children of all needs, ages and abilities.






Being able to work closely with parents/carers and families


Early years professionals should have positive relationships with parents/carers and families so that they can support children’s learning and development more effectively. If you are a key person, you will need to make sure that you communicate regularly with these families and carers.


➞ For more on the key person approach, see Unit 2, LO3.




[image: ] Key term


Key person An adult in an early years setting who is responsible for a group of children. The key person builds a close relationship with the children and their families.





Being able to develop children’s independence


Children learn and develop at different rates, but you will get to know them and their abilities. It is important for you to support their independence as much as you can, particularly around self-care such as toileting, handwashing and dressing.


Being able to keep children safe and promote healthy living


It is part of your job role to understand health and safety requirements, safeguarding, and the importance of healthy food and exercise. You should be able to talk to children about how to be safe and keep their bodies healthy.


➞ For more on this, see Unit 6.




[image: ] Key term


Safeguarding Protecting the wellbeing, health and rights of all babies and children, ensuring they are safe from harm or abuse.







[image: ] Research it!


Look at some current early years educator job vacancies. These should list the knowledge and skills that are needed for specific job roles.


Are these duties the same as or different from your own?







[image: ] Sustainability focus


When thinking about your role, you should also consider the 17 UNICEF Sustainable Development Goals. These highlight the importance of acting in a way that teaches children about sustainability, while also supporting the setting in working towards sustainable practice. To find out more, see Sustainability Matters in Early Childhood, published by NCFE.





Behaviours


Behaviours are closely linked to skills, and your own behaviour should both set an example for children and colleagues, and support them.


➞ For more information on specific behaviours, see LO6 in this unit.


Being a positive role model


One of the key behaviours you will need to have is to act as a positive role model to young children. This means showing them how to behave through your own behaviour, and also talking to them about what the setting expects of them and why. As they grow and develop, they will start to realise that they have control over their own behaviour.


➞ For more on this, see LO7, in this unit.




[image: ] Key term


Role model Someone who others see as a good example.







[image: ] Reflect


Have you noticed how young children like to copy other people? A child is more likely to try to do something if they have seen an adult doing it. This can have a positive influence − for example, learning to treat people kindly, or wanting to read a book. However, if adults display negative behaviour such as regularly interrupting others or leaving the environment in a mess, young children will also be likely to do the same.





[image: Two young children playing outside, washing a plastic, ride-on toy buggy with sponges.]

Figure 1.1.3 Why are children likely to look up to and imitate adults and what they do?









Being able to validate and support children’s emotions


Adults in early years settings play a key role in helping young children to recognise and validate their emotions. Children need adults to guide them in co-regulation and self-regulation so that they learn how to behave in an acceptable way alongside others. For example, saying ‘I understand that you are upset because it’s time to tidy up, but we need to get ready to go home’ helps the child to recognise the connection between what is happening and how they are feeling. It is important to do this rather than telling them to be quiet or to stop crying, as it helps to develop the child’s ability to express how they are feeling in an acceptable way.


➞ For more on self-regulation, see Unit 2, LO5.




[image: ] Key terms


Co-regulation Supporting another person with managing their feelings.


Self-regulation Being able to regulate and control one’s own emotions and behaviour.





Being positive, self-motivated and using your initiative


Your attitude to your work and role should also be positive, and this should be reflected in your behaviour in the setting. Try to be flexible and willing to undertake additional duties or out-of-hours activities, such as attending staff or parent/carer meetings, taking part in off-site activities or carrying out additional training. This will show your colleagues that you are able to support them as well as the wider work of the setting. Being ready to join in is also important when you are around young children, as this will encourage them to try new activities.


Recognising the feelings of others


In the workplace it is important to recognise the feelings of others and be sensitive to their needs. For example, a colleague might be experiencing problems at home or have an additional workload that places them under stress; they might come to you for advice or support. You will be better able to support your colleague and develop your relationship with them if you can see the situation from their point of view and recognise how they are feeling. This will also help to develop a culture of understanding within the setting.


Young children often fall out with their peers as they are not always able to control their own feelings, and having to regularly take turns and share with their peers can become a challenge. This is because empathy, or recognising the feelings and wishes of others, is linked to a child’s stage of development. For example, while a three-year-old might be able to take turns, a two-year-old will find this very difficult. You will need to be able to support young children and talk through why they are upset, so that they can recognise other people’s feelings and start to look at situations from others’ point of view.




[image: ] Case study


Look at these two examples of students who are working in an early years setting:


Gemma is always slightly late to arrive to her placement. She has good relationships with the children. She is pleasant and polite to colleagues, and does what she is asked to do in her role, although she has missed the staff meeting on safeguarding.


Mo always arrives early to help set up, has read the setting’s policies and procedures, and is friendly and approachable to everyone in the setting. He dresses appropriately and always makes a point of asking if there is anything else that needs to be done before he leaves at the end of the day.




	●  Which of these two students might be seen as more professional in their new role? Give reasons for your answer.



	●  Why is it important to appear professional at work?














[image: ] Research it!


Watch an experienced educator supporting two children who have had a disagreement.


How do they recognise the children’s feelings and encourage each to see the situation from the other child’s point of view?


It may help to refer to the following documents for additional guidance:




	●  Early years qualification requirements and standards, available on the gov.uk website



	●  IfATE Early Years Educator standards.






You may wish to note this down in your reflective log.





➞ For more on your own behaviours, see LO6 and LO7 in this unit.



1.2 The professional role of the early years educator with regard to the potential of supervising other staff and leading the setting


You will also have other responsibilities in your professional role at the setting. As well as your work with babies and children, you might be responsible for supervising other staff.


Supervising other staff


As an early years educator, you might be responsible for supervising other staff and ensuring that they deliver high-quality outcomes to each child in their care. This means you will need to ensure that they are delivering the early years foundation stage (EYFS) statutory framework in line with statutory requirements. It can therefore be one of the first steps for you to progress within your role.




[image: ] Practice point


Make sure you don’t confuse supervising children or other staff in the setting with supervision sessions with work colleagues. These concern professional development and are covered later in this unit.





➞ For more on supervision, see LO3 and LO10 in this unit.




[image: ] Research it!


The Early Years Foundation Stage statutory framework on the gov.uk website is the key document for all those working with children from birth to 5.


It gives details of the curriculum and assessment requirements, and the legal requirements for safeguarding and welfare. There are separate documents for childminders and nurseries. Make sure you use the most up-to-date version!


Have a look at the most recent document for your own setting and read through the Summary and Introduction at the start.


We will be referring to this document throughout the book.







[image: ] Key term


Statutory Something that is required by law.





Leading the setting


You might have other responsibilities in leading the setting. Look closely at your job description, as it might include the following responsibilities.


Leading the curriculum


This means ensuring that the early years curriculum in your setting is planned and delivered in line with the EYFS statutory framework. The curriculum should include a wide range of both adult- and child-led learning experiences, which are fully inclusive so that all children can achieve.


Being responsible for key children


As mentioned earlier, all staff in early years settings are responsible for a number of key children and are known as their key person. They will get to know these children more closely than other members of staff, beginning at the settling-in period, when they should find out as much as possible about each key child. The key person liaises with parents and carers regularly, ideally on a daily basis, so that they have up-to-date information about their key children. They also share photos or videos regularly with parents and carers (in accordance with your setting’s video and photo policy), so that they can see what their child has been doing, and feel able to share and discuss their child’s experiences in the setting.


“Each child must be assigned a key person. Their role is to help ensure that every child’s care is tailored to meet their individual needs, to help the child become familiar with the setting, offer a settled relationship for the child and build a relationship with their parents and/or carers. They should also help families engage with more specialist support if appropriate.”


(Source: EYFS statutory framework, 2024)




[image: ] Research it!


Do you have responsibilities for key children in your setting? If not, find out who does.





Ensuring children’s safety and wellbeing


The physical and emotional welfare of babies and children must be your priority at all times. You will need to comply with your setting’s health and safety and safeguarding policies, as well as the EYFS statutory guidelines for safeguarding and welfare requirements.


➞ For more on health, safety and wellbeing, see Unit 6.


Respecting and promoting equality, diversity and inclusion


As a leader in an early years setting, you will need to show that you respect and promote equality, diversity and inclusion, as well as cultural differences and different family circumstances. This includes your relationships with colleagues, parents and carers, as well as the children in your care. All individuals have a right to be treated equally − to help ensure equity − and in a way that allows them to achieve.


[image: Child sliding down an outdoor play structure slide, grinning with arms raised in the air. ]

Figure 1.1.4 How can you ensure children’s safety and wellbeing at all times?






➞ For more on respecting the diversity, equality and inclusion of children, see Unit 7, LO2.


➞ For more on diversity, equality and inclusion when communicating with others see Unit 4, LO3.




[image: ] Key terms


Equality Being equal in status, rights and opportunities.


Diversity Recognising and including people with a range of individual differences.


Inclusion The process of identifying, understanding and breaking down barriers to participation and belonging.


Equity Making adjustments to be fair and impartial to all.








Working with parents and carers


All early years educators need to work alongside parents and carers to ensure that there is regular, two-way sharing of information about their child. The key person will be the parent’s or carer’s first point of contact, and they should have regular conversations about their key children. These conversations may be formal or informal.


[image: Nursery classroom setting with two women smiling and interacting. One woman is handing a child's lunchbox to the other, who is standing beside two children, holding one child's hand.]

Figure 1.1.5 Why is it important for early years educators to work closely with parents and carers?






➞ For more information on developing and working in line with policies and procedures to meet organisational and legal requirements, see LO2 and LO9 in this unit.


Working with other agencies


As an early years educator, you will also need to work alongside professionals from other agencies. If, for example, you are supporting children who have special educational needs and disabilities, you will need to communicate regularly with other professionals to share relevant information about each child’s progress.


Dealing with conflict


In professional environments, conflict can occur between adults from time to time, causing bad feeling and damaging relationships if not resolved. This is usually caused by a lack of communication or awareness of another person’s point of view. You might need to take steps to support both sides in working through this.


➞ See LO8 in this unit for more guidance.


Keeping records in line with organisational and legal requirements


You will need to ensure that you (and any staff or volunteers you are responsible for in the setting) are keeping children’s records in line with legal and organisational requirements. For example, information that settings are required to hold on each child should be stored securely, in order to protect their privacy.


➞ For more on keeping records, see Units 6, 7 and 8.




[image: ] Research it!


Find out about the legal requirements for storing data in early years education.




	1  What are the key principles?



	2  Are there any points that surprise you?











[image: ] Test yourself




	1  Name four skills that an early years educator needs to develop.



	2  What is meant by a key person?



	3  Why is it important to be aware of equality, diversity and inclusion?










LO 2 Procedures in the work setting and their importance


All professional settings need to have policies and procedures in place. These are important for the smooth running of the setting, and are often linked to legal requirements − for example, when looking at staff-to-child ratios in the settling or how to deal with infectious diseases. The EYFS statutory framework is a legal document that must be implemented in the setting’s policies and procedures. It is mandatory and has two versions: one for schools and group settings such as nurseries, and the other for childminders. Both may be found on the gov.uk website. Procedures are designed to provide clear and accessible guidelines for all those involved in the setting. It is also useful to refer to procedures when speaking to staff, parents and carers, or when making decisions about the way in which the setting is run.


➞ For information on how to adhere to your workplace’s policies and procedures, see LO9 in this unit.




[image: ] Key terms


Policy A set of rules that is agreed by an organisation as the accepted way of doing something.


Procedure The guidelines for following policies that are agreed and adopted by an organisation.







[image: ] Research it!


Find out where you might find the policies and procedures in your setting.


Who should know where they are kept?






2.1 Reflecting on prior learning and experience


Your setting will have policies and procedures for a range of different areas. For the purpose of this qualification and before looking at how to work in line with these procedures, you need to reflect on your own prior learning and experience in each of the following areas, and how they relate to the role of the early years educator.




	●  Reporting and types of records expected − Do you know how to report any issues within the setting, and whether these need to be documented? If so, how would you record and/or report them?



	●  Whistleblowing procedures − What would you need to do if you had to pass on information about wrongdoing by colleagues, known as whistleblowing?



	●  Protecting and promoting the welfare of children in line with statutory requirements − What are the statutory requirements? Where might you find them?



	●  Safeguarding − What are the statutory requirements for safeguarding? Where might you find them?



	●  Confidentiality − How can you ensure that information such as child records, medical information and contact information are kept secure, and are not discussed outside the workplace?



	●  Information sharing − When is it appropriate to share information with others?



	●  Use of technology − What technology can you use in early years settings? What should you be aware of?



	●  Referring developmental concerns − How should you refer any developmental concerns about children?



	●  Protecting self (e.g. your social media and online presence) − What does this mean, and how can you do it?



	●  Staff health and safety, including mental health, wellbeing, support and supervision − What does staff health and safety mean, and where should you look for information on this? Where can you find support for mental health and wellbeing? What procedures are in place to support staff in their duties and professional development?








[image: ] Key term


Whistleblowing Reporting or passing on information about wrongdoing at work that affects other people.










Evidence collector


Table 1.2.1 contains a list of procedures. Working in a group, discuss each one in turn and complete the table, outlining your current understanding of these procedures in relation to your role as an early years educator, and the importance of each procedure. Use the questions in the bullet list above to guide you.


You could revisit this activity after you have completed LO9 of this unit. Have any of your answers changed?


Table 1.2.1


















	Procedure


	My role as an early years educator


	Why is it important?











	Reporting and types of records expected


	 

	 






	Whistleblowing procedures


	 

	 






	Protecting and promoting children’s welfare


	 

	 






	Safeguarding


	 

	 






	Confidentiality


	 

	 






	Information sharing


	 

	 






	Use of technology


	 

	 






	Referring developmental concerns


	 

	 






	Protecting self


	 

	 






	Staff health and safety


	 

	 






	Staff mental health, wellbeing, support and supervision


	 

	 














[image: ] Test yourself




	1  Why are procedures important in the early years workplace?



	2  What is meant by whistleblowing?



	3  What is the difference between a policy and a procedure?










LO 3 The role of supervision


“Providers must put appropriate arrangements in place for the supervision of staff who have contact with children and families.”


(Source: EYFS statutory framework, 2024)


Supervision is a development tool that is used in professional settings to:




	●  monitor and review staff effectiveness



	●  support the interests of children in the setting.








[image: ] Key term


Supervision A professional development tool to identify solutions, address issues as they arise and receive coaching to improve personal effectiveness.





Supervision takes place with a supervisor or room leader, who may be part of the senior leadership team in the setting. It is likely to be documented so that both parties can refer to it and keep a record of what has been discussed.


➞ For more on supervision, see LO10 in this unit.


This is an opportunity to consider any issues or concerns in your work, and address them as they occur.


Supervision should be carried out regularly − for example, every six to eight weeks − although this will depend on your experience and your setting’s supervision policy.



3.1 Discussing issues, concerns and plans


A supervision session is a good chance to work through your own issues, concerns and plans. Figure 1.3.1 shows the different aims of supervision.


[image: Concept map with Aims of supervision label in central circle, from which six branches extend, illustrating different aspects of supervision goals.]

Figure 1.3.1 Aims of supervision






Aims of supervision


Supervision should:




	●  Provide coaching and access to support − Supervision provides members of staff with a specific time to talk through their experiences, and think about their work and its impact on the children in their care.



	●  Promote the interests of babies and children − Supervision should ensure that the focus of an early years educator is on babies and children, and that the main priority is their development and wellbeing.



	●  Address concerns − The supervision process should provide a safe space for the supervisee to address any concerns. However, any safeguarding issues or concerns about practice should always be shared as soon as possible, rather than waiting for the next supervision meeting.



	●  Identify solutions − Discussing and working through concerns with a more experienced member of staff empowers the supervisee to find solutions and develop problem-solving skills.



	●  Challenge and be challenged − Supervision should be a free space for both sides to challenge and be challenged about their experiences in the workplace.



	●  Clarify priorities − Actions should be agreed and written down on a template so that they can be reviewed at the next meeting.








[image: ] Case study


Pushra has been working alongside a childminder for eight months. She has had two supervision sessions since she started, but the childminder says that she ‘does not have time’ to carry out any more supervision sessions with her.




	●  What should Pushra do in this situation?



	●  Explain why it is important that she continues to receive her supervision sessions.









There are differences between supervision and other forms of professional development such as an annual appraisal:




	●  Supervision takes place more regularly.



	●  It is a response to what has taken place since the previous meeting.






Supervision is also a form of reflective practice, and it encourages practitioners to improve their work by discussing any concerns as and when they happen.




[image: ] Research it!


Have a look at the NCFE Education and Childcare Career Toolkit, where you will see an example of a professional practice framework containing a supervision template.










[image: ] Reflect


Write a reflective account about what you understand supervision to mean. Analyse its effectiveness as an opportunity for staff to discuss issues, concerns and plans.





➞ For more on contributing to a culture of mutual support through supervision, see LO10 in this unit.




[image: ] Test yourself




	1  Identify three aims of supervision.










LO 4 Professional development


Continuing professional development (CPD) is an important part of your role, and should be integrated into your work. Supervision is just one aspect of reflecting on practice and thinking about professional development. You should always be thinking of ways in which you can improve your own skills in the workplace so that you continue to evolve in your role and can support children and colleagues more effectively. As part of your professional development, you are also likely to receive feedback from others. This is important because feedback:




	●  Improves performance − Ongoing feedback will help you to reflect on your performance and think about how you can develop in your role.



	●  Supports children’s academic outcomes − If you are observed working with children, feedback from your colleague might include strategies you could use to improve your work with them. This will better support their learning, particularly if you are working in an area of disadvantage (such as an area where there is a lack of employment, high levels of crime or limited income). It will also keep children at the centre of the process and enable you to support them to achieve success.



	●  Increases motivation − Talking to another person about your role and setting targets that have specific time limits should help to boost your motivation and enthusiasm for your role.



	●  Enhances both personal and professional growth − Feedback can enhance your personal and professional growth as it allows you to see your situation from another point of view. A change of perspective can often draw your attention to something that you have not seen before.



	●  Provides constructive criticism − We often say that the person giving feedback is acting as ‘a critical friend’ who can work with us and show us how we might improve our practice in a positive way.



	●  Supports reflective practice to identify your professional developmental needs − Ongoing feedback should encourage you to reflect on your practice (an activity known as reflective practice) so that you can start to think about developmental needs through a structured process.








[image: ] Key terms


Continuing professional development (CPD) The ongoing process of training, monitoring and documenting your professional skills, practice and subject knowledge.


Reflective practice The process of looking at your own practice and what you could do to improve and develop.






4.1 The role of reflective practice and continuing professional development


Reflective practice for continuing professional development (CPD) is the process of thinking about and analysing what you do in your role so that you can improve and develop your practice. It is important to make time to do this, because it will encourage you to take a step back and look at your own experiences and beliefs. This will help you to improve your self-awareness, and think about how you react in different situations and why. It is important that your CPD is evidence based, and looks closely at your own skills, practice and subject knowledge.


Reflective practice means taking time to think about:




	●  how you support children in the setting



	●  your own areas for development



	●  your work with colleagues and others



	●  your specific training needs.






Reflective practice should improve your work and increase your career opportunities.




[image: ] Sustainability focus


Improving your practice can also help better the learning experience of children in your care. This could help to improve their academic outcomes throughout education and contribute to reducing inequality between disadvantaged areas.





[image: Two women sitting at an office table reviewing documents.]

Figure 1.4.1 How does reflection help you to improve your practice?








[image: ] Reflect


Have you thought about your own role in the setting and where you would like to be this time next year? Look at this as your target and then start to plan how you can achieve it. This is one of the first steps towards planning your professional development.





Reflective practice helps improve children’s academic outcomes because it will encourage you to critically evaluate what you are doing in your work with them and adjust your practice to suit their needs. For example, you might set up a learning activity with a specific learning outcome, but the children take their learning in a different direction through their play. This does not mean that the activity has not been successful, just that the children have chosen to explore it differently. Children can often surprise us with their creativity! Reflecting on the activity afterwards might help you to see why it resulted in different learning outcomes, and how you could change your approach next time.


➞ For more on reflective practice, see LO11 in this unit.



4.2 Methods of reflective and reflexive practice


You will need to reflect on your practice regularly as part of this qualification. Through reflection, you might think about and evaluate things that have gone well or not so well, and how you might change things next time. In this way, you will learn from your experiences and better support children’s learning.


➞ For more information on reflection and development, see LO11 in this unit.


Reflective practice


Check your practice by keeping a reflective log of what you do in the setting and updating it regularly − daily, if you have time. You could write in a notebook, or record your thoughts for an audio description. This will enable you to record and consider a range of content:







	●  Information − A factual record of what happened − who was there, what was said, the activities, dates and timings, and resources used.



	●  What you noticed − Were the outcomes what you expected? Did you make any assumptions?



	●  Reflection − Your interpretation of what happened and why.



	●  Links to theory − Does the log relate to any theories you have learned about as part of your qualification?



	●  Questions − What questions do you have?



	●  Evaluation − How successful or effective was this experience? Has anything changed? How has your practice been affected?






Keeping a reflective log may also help you when writing reflective accounts from the real work environment for your portfolio. Always remember confidentiality when keeping a log that may be seen by others: use initials or ‘Pupil A/B/C/D’ when writing about individual children, to show that you are aware of this.


[image: Man siting at a desk in a classroom, holding a pen in one hand and a document in the other. A laptop and other materials are also on the desk.]

Figure 1.4.2 How can keeping a log help you to think about your experiences?








[image: ] Reflect


Think about an activity you have carried out with children in the past week. What went well? What could you have done differently? Would you make any changes if you repeated the activity?





Another form of reflective practice is an appraisal or performance management meeting, in which you might create a personal development plan. This might be carried out once a year with your line manager, so that together, you can clarify specific goals to work on.


➞ For more information on personal development, see LO11 in this unit.


Reflexive practice


Reflexive practice means looking at your practice as and when it happens, and responding to it immediately. This differs from reflection, which takes place at a later time. Reflexive practice encourages you to be more aware of your own actions, habits, thoughts and attitudes while you are working, and to develop strategies to improve. It might persuade you to be more proactive and to acknowledge your own role in shaping your surroundings.


Reflexive practice can take place during supervision, as it is a means of evaluating your practice as it happens.


➞ For more on supervision, see LO3 and LO10 in this unit.




[image: ] Key term


Reflexive practice The process of looking at your practice in the moment, and evaluating how your role might affect the situation and the outcome.










[image: ] Case study


Helene is an early years educator working in a nursery. She has two key children under two years as part of her role and has good relationships with the families. However, when she came back from a week’s holiday, one of the parents had issued a complaint because she had not told them she would be away or that their baby would be looked after by another member of staff in her absence.




	●  Should this incident be part of the reflective or reflexive process?



	●  How can this occurrence help to develop Helene’s practice?









There are other opportunities for CPD, as shown in Figure 1.4.3.


[image: Concept map with Continuing Professional Development label in the central circle. Three branches extend to: attending training courses, reading and visits and discussions with others labels.]

Figure 1.4.3 Continuing professional development








	●  Attending training courses − If additional training is available, for example in first aid or early language development, it is a helpful way of developing your professional role and a good opportunity to network with professionals from other settings.



	●  Reading − Reading and being up to date with relevant news, both online and through publications, will keep your work in line with current practice and thinking. It is also important to follow childcare issues in the news and be aware of changes to legislation. Online early years groups are another useful resource for information.








[image: ] Research it!


Search online for these useful websites and browse their content:




	●  Nursery World



	●  Under 5 magazine






Choose two articles or pages from any of the sources above to read in more detail.





Visits and discussions with others


These can be a good source of new ideas to support your practice, and might help you to reflect on what you do. You might be able to observe colleagues in your workplace or visit other settings to be inspired by new ideas.


[image: Two women sitting at a low table in a preschool classroom, one holding an infant on her lap while a young boy draws with a crayon next to the other.]

Figure 1.4.4 How might visits to other settings help your own practice?






Reflective and reflexive practice for professional development


For your own professional development, begin to use both reflective and reflexive practice regularly, as well as the other opportunities we have explored above. As you become more experienced in your role you will become more skilled in reflecting on your work and will be able to quickly process each day’s events.






4.3 Opportunities for progression


As we have seen, there are many ways in which to progress and develop your personal practice. However, your own experiences as an early years educator will also help you to progress professionally and to think about working towards leadership and management positions, either within or beyond your current setting. If you look at an organisational staff chart for a setting and your position within it, this should help you to think about your own next steps. You might need further qualifications and experience to achieve your goals, but progression might also include smaller steps, such as gaining experience in working with different age groups or taking on additional responsibilities.


[image: Concept map with Opportunities for Progression label in the central circle. Four branches extend to: taking on additional responsibilities, working with different age groups, mentoring students and observing colleagues labels.]

Figure 1.4.5 Opportunities for progression






Taking on additional responsibilities


You might be given the opportunity to take on additional responsibilities within your setting, such as managing learning resources or risk assessments. In addition, if there is an area that is of interest to you, for example creating displays, or if you have an idea you would like to develop, you should make this known to your colleagues.




[image: ] Key term


Risk assessment a check for potential hazards which also looks at the likelihood or risk of them happening, so that measures can be put in place to control them.







[image: ] Case study


Mark is new to his setting and has a talent for music. He has asked if he can run a singing session at the end of each morning with his guitar, and teach the children some additional nursery rhymes and songs.




	●  Name two benefits from Mark’s suggestion.



	●  Consider your own areas of interest and how you might work them into your role.









Working with different age groups


You should always take the opportunity to work with different age groups in your setting. You might have more experience at working with one age group, and are therefore more confident with those children, but you might find that you enjoy another age group just as much. This can expand your knowledge and experience at the same time!


Mentoring students


As you will have experienced the mentoring process as part of your qualification, you might be well placed to mentor other students in the future. This is good experience for future senior positions, as you will be working alongside others to reflect on their own practice and identify areas for development.




[image: ] Case study


Look at the management chart in Figure 1.4.6. Sajida is working as a Level 2 student in the baby room. She would like to work towards her Early Years Educator qualification when she has completed Level 2, and is particularly interested in working with pre-school children as she thinks she might eventually want to be a primary school teacher.





[image: Flowchart illustrating six childcare roles arranged in a hierarchical structure.]

Figure 1.4.6 Organisational flow chart








	●  How might Sajida expand her knowledge and experience?



	●  What other method could she use to support her progression?











[image: ] Reflect


Have you ever given advice or help to others in your setting? How could you do this in a more formal way?





Observing colleagues


You might be given the opportunity to observe more experienced colleagues in the workplace. This might enable you to look at specific issues, for example how they use questions with children to encourage their learning, or how they manage children’s behaviour.




[image: ] Test yourself




	1  What is meant by reflective practice?



	2  Give two examples of ways in which you can progress within an early years setting.



	3  How can reflection help you to develop in your own role?










LO 5 Using and modelling good communication skills


Another important aspect of your role is the ability to use and model good communication skills with others. This is vital both in your work with babies and children and in your relationships with colleagues and other adults. You will need to have good communication skills, including a good command of spoken and written English, so that you can work cooperatively with colleagues and children, and alongside parents and carers. Good communication skills also include non-verbal aspects, such as giving eye contact and using positive body language when speaking to another person.


Please note that you will need to hold a suitable Level 2 English qualification (e.g. GCSE or Functional Skills English) to be included within the staff-to-child ratios at Level 3.


Good communication is at the centre of what you do as an early years educator, as it enables you to form relationships and support children more effectively. If we have positive relationships with others, we are far more likely to want to interact and share with them. This in turn will benefit everyone at the setting, from staff, parents and carers to babies and children.


➞ For more information on effective communication with babies and children, see Unit 4.





[image: 1. Headshot of a young man. He is smiling. 2. Headshot of a young woman with her mouth open and hands lifted, conveying an expression of surprise or excitement. 3. Young man smiling at the camera with both thumbs raised. 4. Woman with glasses, looking forward intently and smiling gently. 5. Headshot of a young woman facing forward with one eyebrow raised. She has a bemused, puzzled expression. 6. Man standing upright with his arms crossed over his chest, looking straight ahead with a neutral expression.]

Figure 1.5.1 Can you identify what is being communicated by these expressions and gestures?







5.1 Communicating effectively in spoken and written form


Effective communication is one of the key aspects of your professional role. You will need to be able to listen and respond appropriately in different situations, and have a good command of written English.


Spoken form


You will have to communicate effectively in spoken form during meetings and in discussions with parents, carers and colleagues. Communicating effectively in spoken form includes a range of skills:




	●  Ability to listen to others (active listening) − Many of us appear to listen to others but can be distracted or thinking about what we are going to say next. Take time in conversation to focus on what people are saying to you, rather than just thinking about your own responses. Asking questions to clarify what has been said, or summarising what has been discussed to the other person, are good ways to make sure you have understood the conversation.



	●  Making time to talk to others − Sometimes colleagues or parents and carers will just need some time to talk through an issue or seek advice. Make sure you are approachable and offer time to talk, particularly if you are specifically asked for support.



	●  Being polite and considerate, and showing respect − Check that you are being polite and considerate in your responses. Also, take account of any cultural differences that may affect how others interact with you. For example, men and women shaking hands is normal in some cultures but considered inappropriate in others.



	●  Being clear in what you say and adapting your communication methods if necessary − Make sure you are very clear, particularly if you are speaking to someone who has communication needs, or who speaks English as an additional language. You might need to plan ahead and use alternative methods of communication such as a hearing loop to enhance what is being said. Check that everyone understands what has been said, and recap at the end of any meeting to repeat key action points.






[image: Concept map showing the four aspects of effective communication.]

Figure 1.5.2 Skills of effective communication








[image: ] Reflect


When you are speaking to others, are you communicating in any other way at the same time? Do you think about the communication needs of other people when you are speaking to them?





In addition, you will need to think about how you adjust the way in which you speak to adults as opposed to how you communicate with young children.


Spoken language skills − with adults


Adults should be able to communicate with one another in a way that is open and professional. This applies to parents/carers, colleagues and other professionals with whom you may come into contact as part of your role. Make sure that you know the correct titles (such as Mr, Miss, Dr) and family names of the people you are talking to, and can pronounce and spell them correctly. This is particularly important if you are the key person to a parent’s or carer’s child. Remember also that parents and carers might hold different attitudes, values or ideas from those of the setting, and that this might cause barriers to communication.




[image: ] Case study


You are running a session for parents/carers of children who will be joining the setting in a few weeks. You discuss the different foods available for the children at meal and snack times. One of the parents interrupts you, saying that their child has a special diet due to their culture and that they are concerned the setting will not be able to cater for the child’s needs.




	●  How might you respond to this parent?



	●  Why is it important to be calm and respectful in this situation?









You should also be aware of your own values, attitudes and behaviour when communicating with adults, and how these affect the way in which you view them. For example, you might make incorrect assumptions about what a person with a disability is able to do or understand.




[image: ] Case study


Sami is one of your key children and his mum is partially sighted. You are giving out some leaflets to parents/carers about the children’s summer


production later in the term, but decide not to give her one and plan to speak to her instead to pass on the information.




	●  How has your own attitude impacted on your behaviour?



	●  What might have been a more appropriate way of approaching this?









Spoken language skills − with children


Young children are developing their own communication skills. They model their communication on those around them, as they learn to work and play together cooperatively. Progress in communication skills also affects other areas of learning and development, for example social and emotional development. Good communication helps children to develop positive relationships with both their peers and adults, and also those from other backgrounds and cultures.


➞ For much more on communication with children, see Unit 4.


[image: Woman and a child in a classroom, both focused on an object the woman is holding.]

Figure 1.5.3 How is this adult showing effective communication skills?






Written form


It is important to remain professional at all times when using written forms of communication, such as letters and emails, reports or responses to concerns. If you do not have a good command of the English language when writing, this might come across as unprofessional, as it will appear as though you have not taken the time to check what you need to say. Always use spellcheck, and read through your writing or ask a colleague to check it for you if you are unsure.


Your setting might also have a procedure that sets out the professional expectations when communicating via email and your use of social media (e.g. acceptable use, ICT policy). You are likely to be given an email address for use when communicating on behalf of the setting, and should not use personal emails for this purpose.




Evidence collector


Carry out a discussion with a group about the importance of good communication skills for early years educators. You might wish to record this, making it clear which is your contribution. Make sure that you are given the opportunity to put forward your ideas, so that this can be used as evidence for this assessment criterion.






LO 6 Individual role, responsibilities and expected behaviours, and the roles of colleagues


As well as the professional knowledge, skills and behaviours described in LO1.1, you need to be able to explain the roles and responsibilities of the people in your team and others within the setting.



6.1 Roles and responsibilities


All professional roles within the setting have a job description and person specification. A job description sets out the role’s specific duties and responsibilities, while the person specification sets out the person’s required experience, knowledge, skills and behaviour. Job descriptions vary in their detail, but the responsibilities of an early years educator are generally similar for most settings.







Evidence collector


Find a copy of your own job description then draw up and complete a table like the one below, relating your job description to specific examples of your responsibilities.


We have given a few examples in Table 1.6.1 to help you.


Table 1.6.1
















	Responsibility examples (add your own from job description)


	Example in practice (add your own)











	Ensuring high-quality, inclusive childcare


	Including all babies and children in high-quality learning activities.







	Setting up and maintaining the learning environment


	Setting up indoor and outdoor learning activities each morning; maintaining the learning environment; regularly changing displays.







	Carrying out planning and evaluation, monitoring and assessment


	Attending and contributing to weekly planning meetings with other staff. Providing monitoring and assessment for key children.







	 

	 






	 

	 






	 

	 






	 

	 






	 

	 














[image: ] Reflect


During a morning within your own setting, take notes on your role as you carry out different activities, and write down which of your responsibilities you cover. You might be surprised by how many of these you fulfil in just a few hours!





Other roles in your setting


As well as your own role and responsibilities, you also need to be aware of the roles of others in your setting and team. Your team is likely to include a manager and deputy, room leaders and early years educators. Some settings might also have a special educational needs and disabilities coordinator (SENDCo) and additional students or apprentices. Each member of the team has their own roles, responsibilities and person specification, which will reflect what is expected of them. In childminding settings, the childminder’s role will incorporate many of these areas.




[image: ] Key term


SENDCo/SENCo Special educational needs and disabilities coordinator, responsible for identifying and supporting children with special educational needs (SEN).








Manager and deputy


The manager has overall responsibility for the management of the setting. This includes making sure that:




	●  the staff are suitable and qualified



	●  the EYFS curriculum is followed



	●  care, safeguarding and key person requirements are fully implemented



	●  all legal and statutory requirements are met



	●  the necessary policies and procedures are in place.






All early years managers must have a named deputy who has the necessary knowledge and skills to run the setting in their absence. The deputy might also have responsibility for supervising and managing any volunteers or students in the setting, and managing staff rotas.




[image: ] Research it!




	
1  Who is responsible for the following in your setting?




	●  Nutrition and food policy



	●  Supervision



	●  Online safety









	2  Who is the designated safeguarding lead (DSL)?



	3  Was this easy to find out?



	4  How does the setting ensure that roles and responsibilities are clear to all staff and to parents and carers?









SENDCo/SENCo


This will be an experienced member of staff who might have additional training in the area of SEN and disabilities. In their role they work closely with all members of staff in the setting along with parents and carers to identify and support babies and children with additional needs. They also liaise with outside professionals and agencies where needed, to provide adequate resources and training for staff and to ensure that these children’s needs are met on a day-to-day basis.


➞ For more on special educational needs and disabilities, see Unit 3.


Room leaders


Room leaders are responsible for the day-to-day running of their room. They need to be able to lead and supervise other staff, and ensure they work as a team to meet the requirements of the EYFS statutory framework and the setting. Their role might also include monitoring the effectiveness of the key person system in their room.


PANCo


The setting may also have a PANCo, or physical activity and nutrition coordinator. They are responsible for promoting health and nutrition within the setting, and support the wellbeing of all. The PANCo will have an additional Level 4 qualification, and will support children in understanding the importance of healthy eating and exercise.


[image: Three young children riding tricycles in an outdoor playground.]

Figure 1.6.1 Why is the role of the PANCo important?








[image: ] Research it!




	1  Visit the PANCo website as a starting point.



	2  Find out more about the role of a PANCo.



	3  Is there one in your setting?














Evidence collector


Choose to complete one of the following activities to use as evidence for your portfolio.




	1  Using your own organisational chart as a starting point, create a leaflet for parents/carers, outlining the job titles and roles of each member of your team and setting.



	2  Carry out and record a small discussion with others in your group, explaining your own role and those of others within your team and setting. Make sure you use a professional level of spoken English.









Expected behaviours


We looked at some of the expected behaviours of an early years educator in LO1.1 and how they are linked to your skills, but expected behaviour in your setting will also be linked to your person specification. For example, the specification is likely to say that you should be able to relate well to children and babies, and have good relationships with adults. Professionalism is important in any workplace, so make sure you have seen your person specification or that of an early years educator, so that you are aware of what kind of professional behaviour is expected of you. In addition, you need to be able to show the following significant attributes through your practice.




[image: ] Key term


Professionalism conducting yourself in a way that is suitable and appropriate for your job.





Being self-motivated


In your professional role, you will need to show that you are interested, have enthusiasm for your work and want to make a difference. This in turn will mean that you have a positive influence on children and inspire them in their curiosity for their environment, supporting the development of their own motivation.


Being proactive


This means thinking about how you act and being focused on planning your actions in advance, rather than just reacting to what others do. Being proactive can make you feel empowered and give you more control over what you do. You might feel inspired to be proactive after a supervision session during which you reflected on your work with children.




[image: ] Case study


Jo has just been promoted to room leader in the under-twos room. Although she is keen to do the job well and is enthusiastic about it, she feels that she will not be good enough in her new role. After a supervision session with her line manager, Jo has set out a small list of tasks to complete before the next meeting.




	●  Give two reasons why this might be a helpful activity for Jo.



	●  How might being proactive help Jo to grow into her role?









Using your own initiative


There is always plenty to do in an early years environment, and you need to show that you can carry out your duties without specific instructions. For example, if you see something that needs tidying up, you can set an example for children by using your initiative and moving it. On a professional level, you might use your initiative in other ways, such as:




	●  identifying areas in the curriculum that might be approached differently



	●  finding different ways of involving parents and carers in the life of the setting.








Evidence collector


Carry out a small-group discussion with your peers in which you give examples of how you have been motivated and proactive, and used your initiative in your professional role. Make sure this is documented in some way so that you can use it as evidence for your portfolio.








➞ For more on professional relationships and partnership working with others, see Unit 10.



LO 7 How your own and others’ behaviour can impact on babies and children


As discussed in LO1.1, it is important that you act as a positive role model for babies and children in the setting at all times. This is because it is natural for them to imitate what adults do and want to be like them − children learn through imitation, and feel the need to belong and be accepted by adults. As an early years educator, you are in prime position to act as a positive role model for children, and your behaviour should reflect this responsibility.


➞ See also Unit 7, LO11, for more information.



7.1 The impact of our behaviour and the importance of role-modelling positive behaviours


As well as the expected behaviours discussed in LO1 and LO6 of this unit, other forms of adult behaviour that can impact on babies and children include:




	●  how adults relate to and communicate with others



	●  how adults manage and express their feelings (emotional intelligence and self-regulation)



	●  how adults act within the setting (e.g. tidying up, acting responsibly, following routines)



	●  how adults use problem-solving skills.






How adults relate to and communicate with others


This covers your relationships with both children and adults, within and outside the setting. You should always be polite, respectful and approachable in your relations with others. Remember to bear the needs of the other person in mind, particularly if they have communication needs or speak English as an additional language. Young children learn how to respect others from seeing the reactions of adults, and might need particular guidance when relating to those who have a different culture, appearance or form of dress. For example, if an adult reacts negatively to anyone who is different from them, children are likely to respond in the same way. You should always be respectful and interested in differences, and show children that everyone is unique.


You can also give children opportunities to develop positive relationships through carrying out group activities such as games that encourage turn-taking.


➞ See also LO5 in this unit.




[image: ] Case study


Jack is three and has recently started at pre-school. Both his parents have hearing impairments and use British sign language (BSL) to communicate. Although Jack does not have a hearing impairment, he knows how to sign. However, his speech has not developed as quickly as that of other children his age. Rebecca is Jack’s key person and is able to communicate with his parents using BSL.




	●  Give two examples of how this will support Jack’s parents.



	●  How can Rebecca support and encourage Jack’s speaking and listening skills?









How adults manage and express their feelings


The behaviour of adults when managing and expressing their feelings is important too, as children are also likely to copy what they see. In early years settings, adults need to demonstrate high levels of emotional intelligence and self-regulation. If you respond to a difficult situation or a disagreement with anger or overreaction, the situation is likely to escalate and cause distress. By remaining calm and showing that you can talk about and regulate your emotions, you will be a positive role model for children to imitate.







[image: ] Key term


Emotional intelligence The ability to be aware of, understand and manage emotions effectively.







[image: ] Reflect


Have you thought about how you respond when faced with difficult situations? What effect might this have both on yourself and on others around you?





How adults act within the setting


Young children respond well to routines and familiarity, as they bring feelings of safety and security because children know what will happen next, and this is linked to their wellbeing and emotional health. An early years setting is full of routines and schedules. For example, children might tidy up before lunchtime or have a story with their snack. If children see adults regularly tidying up and sticking to routines, they will be encouraged to join in, and you will be supporting these areas of their development.




[image: ] Practice point


When you are doing something that you want a young child to remember to do, such as washing your hands, talk to them about it as you are doing it so that they learn why it is important. This will also support their language development.





How adults use problem-solving skills


Children look at how adults respond when they are faced with a problem, and it will help them if you can explain the steps you are taking to solve it. For example, if you experience something unexpected or challenging, try to react in a calm and measured way, talking through the problem as you address it. Remember that it does not need to be a big problem to enable you to use it as a learning opportunity!




[image: ] Reflect


Imagine that you have taken a group of children outside to do some work with them. When you get back to the door, you find that you are unable to get in as you have left your key fob inside. Consider your potential reaction, what you might say to the children and how you could use this as a learning opportunity for them.





You can also give children problem-solving activities and challenges to do, as this will help to develop their self-esteem and self-confidence by experiencing a feeling of achievement. If you model how to approach problem solving with them, children will see challenges as something to be worked through rather than something to be feared. For example, young children can practise problem solving within the following activities:




	●  puzzles



	●  simple sorting activities



	●  building a tower using bricks



	●  emptying and filling using water and sand



	●  threading beads.






[image: Young girl at a table, focused on threading beads on to string.]

Figure 1.7.1 How can threading beads support children’s problem-solving skills?











[image: ] Case study


Hafsa has taken a small group of children to the outdoor area to show them an obstacle course that she has set up for them to use. She has challenged them to find the easiest way of getting from one end to the other, and asked them to think about what they will have to do when they reach each obstacle.




	●  How will this activity support children’s problem-solving skills?



	●  What could Hafsa say to the children after they have completed the course to extend their learning?











Evidence collector


Write a reflective account or a log entry about the different ways in which you are a positive role model for children, including a paragraph about why this is important. Find ways of demonstrating your positive behaviour through your practice when your assessor visits your setting.






LO 8 Supporting or challenging the practice of colleagues


As part of your professional role, you need to be confident in speaking out, both when supporting and challenging practice. You should also know what to do if you notice something that is poor practice or not in the interests of the babies and children in your setting. These kinds of conversations can be difficult to have, but they can be extremely important, particularly if they impact on the children in your care.



8.1 The importance of challenging practice


You might need to challenge the practice of a colleague or another adult working in your setting if you feel that it is not appropriate or does not follow the setting’s policies. In cases where safeguarding is the issue, this will mean adhering closely to the setting’s safeguarding policy. However, you might also need to challenge practice where colleagues are not acting in an appropriate or professional way. It is important to raise this because the practice of all those working in early years settings should always focus on the best interests of babies and children.


Your setting should have a staff or employee document (sometimes called an employee handbook) that sets out employees’ rights and responsibilities for a range of issues, including behaviour. It should also outline what will happen when practice needs to be challenged, particularly in the case of grievances, concerns about capability or misconduct.




[image: ] Reflect


How do you respond if you do not agree with someone’s practice? Is it more natural for you to remain silent or to speak out? How would you go about challenging someone else’s practice?





Difficult conversations


Challenging someone else’s practice is likely to involve a difficult conversation where the issue is discussed in the first instance. You might also need to support colleagues in doing this, to back them up or help to find a solution.


You might also need to hold difficult conversations with parents and/or carers. If you don’t address issues immediately, situations can become increasingly challenging. It is better to plan ahead if you need to have a difficult conversation with someone, so that you can prepare yourself. In some cases, you might be able to discuss this in a supervision or mentoring session. Bear in mind that the person with whom you need to have a difficult conversation might be extremely reluctant to do so.


It is very important, when thinking about having these difficult conversations, that you act in accordance with your setting’s policy and discuss these conversations with your manager/room leader and parents/carers as appropriate.


Planning the conversation




	●  Be clear on what you want to say.



	●  Think about the best way to say it.



	●  Support what you are going to say with examples.



	●  Consider the other person’s reaction and how you might respond.



	●  Role-play or rehearse the conversation with your mentor or supervisor.



	●  Arrange a time and place for the conversation to occur.






During the conversation




	●  Say what you need to say in a calm way.



	●  Make sure you listen to the other person’s viewpoint.



	●  Keep focused on the subject matter.



	●  Be considerate and give others time to speak.



	●  Acknowledge the feelings and emotions of others.



	●  Make sure that next steps are discussed, or allow time to reflect on what has been said.








[image: ] Case study


Vicky is the line manager with responsibility for the two early years students in her setting. She has noticed that one of them has been regularly asking the children to give her a hug. The policies of the setting say that hugs are acceptable if a child is upset, but should be instigated by the child rather than the adult. Vicky feels that she needs to speak to the student about it.




	●  How could Vicky approach this conversation?



	●  Why is it important that she says something to the student?









After the conversation




	●  Allow time for reflection.



	●  Consider how you might approach a similar conversation next time.



	●  Discuss how it went with your mentor or supervisor if appropriate.






➞ For more on the discussion of sensitive issues, see LO10 in this unit.




Evidence collector


Write a reflective account to discuss the importance of challenging other people’s practice, and why it is in the best interests of babies and children. Alternatively, write about a conversation you have had with a colleague, or use an example from your own reflective log.






8.2 Steps to take when challenging practice


If you need to challenge the practice of a colleague, be aware of the steps you should take. If it is a safeguarding issue, you should follow the setting’s safeguarding policy so that information is passed on through the appropriate channels.


➞ See also LO9 in this unit.


For other issues, the setting’s whistleblowing policy will set out the steps to follow, in line with correct procedure so that any poor practice is thoroughly investigated.


You will need to log your own and your colleagues’ initial concerns. The kinds of steps that may be taken will depend on the situation, but could include:




	●  speaking to a line manager or supervisor about your concerns, to discuss your approach and decide who will take it further



	●  suggesting a meeting with those involved



	●  planning in advance what you are going to say



	●  after the meeting, setting out next steps.









[image: Two women seated together reviewing documents in a folder, with one pointing at the papers and the other reading.]

Figure 1.8.1 How should you plan what you are going to say when challenging someone else’s practice?








[image: ] Reflect


Have you ever needed to challenge others in the setting? How have you managed this, and what steps did you take?







Evidence collector


Find a copy of your setting’s staff handbook. Highlight and annotate it to show the steps that should take place when practice needs to be challenged in the best interests of babies and children. Your annotation should include why it is important to do so.






LO 9 Following procedures in the work setting


Have you ever had a situation in your setting where you have had to refer to one of its policies? As part of this qualification, you need to show that you are able to follow policies and procedures in the work setting, as well as knowing how to update and develop them where appropriate. You have already considered your understanding of these policies and procedures in LO2 of this unit, and now you need to show how to adhere to them as part of your role.


Policies and procedures need to be updated from time to time, and this usually occurs on a planned cycle to ensure that it happens regularly. Remember that many policies directly relate to legislation, so you are legally required to follow them.



9.1 Working in adherence to policies and procedures


Reporting


You need to know about the different types of report and record that are kept in your setting, and how they should be used. This might include:




	●  how to record and report an accident or infectious illness



	●  where to report safeguarding concerns



	●  records on individual children.






Your setting is likely to have a recording and reporting policy, which sets out your responsibilities for reporting and gives information on what should happen in each case.


➞ For more on reporting with regard to your role, see Unit 6 for record keeping and Unit 8 for records of observation and assessment.




Evidence collector


Find out about the kinds of record and report that are kept in your setting and where they are stored. What are your responsibilities regarding recording and reporting within the setting?





Whistleblowing


Another type of reporting in an early years setting is whistleblowing, which is the reporting of any misconduct or serious concerns about others in the work setting. This policy should ensure that staff know it is their duty to report concerns and provide a means to do so. Staff should be aware that they will not be penalised in any way for acting in good faith and raising concerns.


➞ For more on whistleblowing and challenging the practice of colleagues, see LO2 and LO8 in this unit.







Evidence collector


Using a copy of your setting’s whistleblowing policy, outline its aims and the steps you should take if you have any concerns about a child.





Protecting and promoting the welfare of children/safeguarding


Protecting and promoting the welfare of children is one aspect of safeguarding, and the same policy might cover both. Children’s welfare is part of the EYFS statutory framework and as such is a legal requirement. All settings will have a designated safeguarding lead, and you need to identify who that is for your setting so that you know who to approach to report safeguarding concerns as well as how to do this. Your setting is likely to have regular safeguarding training that all staff will need to attend.


➞ For more information on safeguarding and welfare, see Unit 5.


What are your responsibilities regarding safeguarding and protecting and promoting the welfare of children in your setting? Make sure you refer to your setting’s policies and procedures as well as the EYFS Statutory Framework.




[image: ] Research it!


Read the two documents below and think about how they could be applied to your everyday work.




	1  Working together to safeguard children: This document outlines how agencies should work together to protect children. It also lists helpful websites and documents where you can find further information.



	2  What to do if you’re worried a child is being abused: This document lists the steps to take if you need to report a case of abuse.






Both documents are updated regularly and are available on the gov.uk website.





➞ For more on safeguarding, see Unit 5.


Confidentiality and information sharing


You should share information only with those who need to know it and, as mentioned earlier, information that the setting holds on children will be kept confidential. The confidentiality or information-sharing policy should provide guidance about who you can share information with, and it should emphasise the importance of passing files and records about an individual child only to the parents or carers of that child.




[image: ] Case study


Leanne is working towards her Level 2 childcare qualification at a local nursery. She has twin boys who are at a school joined to the setting. A good friend of hers, whose child is in the boys’ class, also has a daughter in the nursery. She asks Leanne to tell her as much as she can about one of the other children in the nursery room where she is working, as she has heard that the girl is disruptive and is concerned that her own child’s learning is being interrupted.




	●  What should Leanne say to her friend?



	●  What might happen if she passes on information about the child?









Use of technology/ICT policy (sometimes known as acceptable use policy)


This policy is often created in line with the safeguarding policy, outlining the measures the setting has put in place to protect children surrounding technology use, and explaining how to use all kinds of technology safely. For example, staff will not be able to use the cameras on their mobile phones while working with children, and most settings will require these to be locked away out of sight while children are present. The setting is also likely to have measures in place to block inappropriate websites when on the premises.







[image: ] Research it!


Make sure you have read your setting’s policy for ICT, and that you can outline your own responsibilities when using technology. This may also be in your staff handbook.





Referring development concerns


Your setting will have a procedure for referring concerns about a baby or child’s development. This may be to your line or room manager in the first instance, or an early years SENDCo. They might ask you for a record of your concerns, including dates and additional information.




Evidence collector


Outline the procedures you should follow if you are concerned about a baby or child’s development in your setting.





Protecting educators


Adults must have a Disclosure and Barring Service (DBS) check, and should be aware of any policies for lone working and the use of technology. Any social media accounts that you have should not be used for communicating with families and carers from the setting − this will be set out in the acceptable use policy. All staff need to be aware of the policies and procedures for nappy changing and intimate or personal care.




[image: ] Key term


Disclosure and Barring Service (DBS) check A check carried out by employers that searches for an employee’s criminal record. Those who are going to work with children will usually have a more detailed or enhanced check.







[image: ] Case study


Sam lives in a small village and knows many of the people there. She has just secured a job at the village nursery. She is already friends with a number of the parents on social media, as she has known them for a long time.




	●  What should Sam do in this situation?



	●  Why is this important?









Staff health and safety


Settings need to protect educators by being mindful of their mental wellbeing and fostering a positive culture in the workplace. Your setting’s health and safety policy is an important document and should be read and understood by all staff − you might need to sign to say that you have done this. You will need to know about issues concerning general safety, emergency evacuation and safe use of resources, as well as support for staff mental health and wellbeing.


➞ For more information on staff health and safety, see Unit 6.




Evidence collector


Ask a member of your senior leadership team which policies and procedures are due to be updated in the next few months and whether you can work alongside other staff to update and develop them. You can then use the completed policies and procedures as part of your evidence for this learning objective, if you are able to highlight your contribution.


If this is not possible, carry out a simulation in relation to each of these policies, showing what you would do in each situation.






LO 10 Mutual support and teamwork through effective supervision


Supervision is a requirement of the EYFS statutory framework, and you will therefore be required to take part in the process regularly. Although we discussed what is meant by the role of supervision in LO3, for this qualification you will also need to show how you contribute to it in your own setting, to promote the best interests of children in your care.



10.1 Contribute to a culture of mutual support through supervision


All members of staff in early years settings need to foster a culture of mutual support and teamwork, as well as being open to CPD and improvement. This should be true at any point in your career. In an early years setting, remember that you are part of a team, and should regularly think about ways in which you can support others.


[image: Concept map with Supervision label in the central circle, connected by three lines leading to mutual support, teamwork and continuous improvement labels.]

Figure 1.10.1 The collaborative role of supervision






Mutual support


Members of a team should show respect to one another and value the contributions of their colleagues. This level of support maintains the high morale of the team, as members continue to grow and develop in their roles. Supervision gives staff the opportunity to collaborate with others and work through issues together. This will both develop staff relationships and provide professional support. In this way team members will be able to work more collaboratively towards team objectives and common goals.




Evidence collector


During the day, note down or highlight in your log anything that may be helpful or useful to discuss during your next supervision session or to use as part of a professional discussion. It can be easy to forget things like this during a busy day!





Teamwork


Although supervision takes place on a one-to-one basis, it also provides support for teamwork in the setting. It is important that members of the team work together and that the group agenda is more important than that of the individual. More experienced staff can share their knowledge and support others in identifying their training needs. This can be positive for the workforce, as the team might achieve better outcomes for the children in their care. Supervision will provide opportunities for collaboration between colleagues, and so lead to increased productivity and job satisfaction within the setting.




[image: ] Key term


Teamwork Individuals working together to achieve a common goal.





Continuous improvement


All members of the team should be committed to continuous career improvement and regularly reflect on their progress and career goals. During a supervision discussion it might become clear that staff have training needs, which can therefore be planned for and provided. This will strengthen the work of the team and also ensure that all members of staff continue to develop their skills. This should ultimately result in positive outcomes for children in the setting, which should be your priority.




[image: ] Research it!




	1  Does your setting have a supervision policy?



	2  Outline your setting’s requirements for supervision and find out how often it should take place.









For supervision to be effective, meetings between the supervisee and their line manager or supervisor should take place regularly. For best results, both sides should value the exchange of information and communicate honestly.


During supervision sessions, you may want to discuss:




	●  your key children



	●  your current job role



	●  your performance management targets



	●  your progress since the last meeting



	●  any specific issues you are facing in your role.






This is not an exhaustive list, and you might wish to discuss other topics. It is also helpful to have the advice and support of a more experienced member of staff, and to be able to talk through different aspects of your practice. By routinely scheduling supervision sessions, you will be able to have regular conversations with your line manager in which to reflect on your achievements, celebrate successes and identify any problems.




Evidence collector


Using documents you have gathered during supervision sessions, show that you have taken part in the process and how regularly this takes place.


Where sensitive or confidential issues have been discussed, remove names and details where appropriate to ensure that you are complying with the setting’s policies for confidentiality. Speak to your supervisor or assessor if you are unsure of what to include.






10.2 Confidential discussion of sensitive issues


Effective supervision will have a number of benefits for those who take part. One is that it can encourage staff to discuss any issues that are sensitive or confidential in a safe and non-judgemental environment, at any stage of their career. The fact that supervision sessions are confidential means they will encourage the supervisee to be open about any potentially difficult issues. To support this, supervision should be held at a time where there are unlikely to be any interruptions.


Supervision sessions are for everyone and should therefore also be provided for managers and line managers. A manager’s supervision might take place with the setting’s owners, or members of the management committee if they have received appropriate training.


➞ For more information on confidentiality, see Unit 6, LO3.1




Evidence collector


Create a booklet for staff about effective supervision. It should provide guidance about the process and its benefits, in particular how it encourages confidential discussions. Include an introduction and definition of supervision, and outline the benefits for staff and for the setting.






LO 11 Using feedback from others


As we have already mentioned in LO4, you will need to reflect on your practice regularly as part of your role. This helps you to plan how to move forward in your career by planning your next steps more closely, and it gives you ownership over how you might achieve this. Reflection and feedback might take place through supervision sessions or a formal appraisal, which will usually take place on an annual basis.



11.1 Collecting feedback from others


➞ See also LO3.1 and LO4.1 in this unit.


One of the main methods of reflecting on your practice and receiving feedback is through an appraisal or performance management meeting with your line manager. This may involve first being observed in your practice, and then discussing what happened and receiving feedback to encourage reflective practice and areas for development. This will encourage you to think about what has happened, and to proactively and regularly examine your role and how it relates to the roles of others in your team.


This type of feedback usually takes place on a yearly cycle, and you will be asked both to review what you have done and to think about what you would like to achieve in the future. This professional feedback from your line manager should support you to meet your targets and work towards your career goals.




Evidence collector


Your line manager might wish to observe you carrying out an activity with children, or alternatively have a discussion with you and give you feedback and suggest areas for development. In either case, make sure this is recorded so that you can use it as evidence for this assessment criterion.





[image: Concept map showing the five concepts of Ongoing Developmental Feedback.]

Figure 1.11.1 Have you been able to meet with your line manager to set professional targets?







11.2 Developing a personal development plan


Before a CPD or performance management meeting with your line manager, you might be asked to complete a self-evaluation or self-assessment of your role. This might include the following questions:




	●  Is my job description still accurate? Are there any changes that need to be made, and if so what are they?



	●  What do I think are my greatest strengths, and which are the areas I need to improve?



	●  What areas of my job satisfy me the most?



	●  Do I have gaps in my knowledge? What skills or training would help me improve my performance?



	●  What goals or targets would I like to work towards over the next 12 months?






These questions are helpful as they will encourage you to reflect on what you have done in your role and what you would like to do going forward. They also bring focus and provide ideas to discuss in the meeting. Your line manager will record your responses and use them to help set a series of about four small, manageable targets.


A personal development plan will often consist of the following areas:




	●  Self-evaluation



	●  Review of current targets



	●  New targets for development








Evidence collector


Thinking about your own role in the setting and using the questions above, complete your own self-assessment. Alternatively, your setting might have its own form that you should use before your appraisal.


In your meeting, you will go through these questions with your line manager and come up with a personal development plan, containing your targets to focus on over the next 12 months. You can use this personal development plan as evidence for this assessment criterion.






11.3 The role of the mentor and supervision in supporting career goals


As well as having some form of supervision, you are also likely to be assigned a mentor when you start working in your new role. Although mentoring is not the same as supervision, it can contribute to it as it supports practitioners’ development and can lead to a focus on a specific area. There are some differences between the two:







	●  Supervision is a formal, ongoing process.



	●  Mentoring is more informal, and sessions do not need to be structured.






Table 1.11.1 sets out these differences in more detail.


When you start out in your new role, you are likely to have a trained mentor to support you. Mentors can be beneficial throughout your career whenever your role changes and you need support. Mentors might also have other roles and responsibilities within the setting.


Both mentoring and supervision can support career goals, as both enable early years educators to discuss and address any ideas and concerns as they arise. They will both be instrumental in supporting your practice and professional development within your setting.


➞ For more on supervision, see LO3 and LO10 in this unit.


Table 1.11.1 Differences between supervision and mentoring
















	Supervision


	Mentoring











	Identifies solutions to address issues


	Offers accessible guidance to individuals







	Identifies any mentoring needs


	Acts as a role model







	Provides coaching, training and support


	Recognises potential in staff for further responsibility







	Promotes the interests of babies and children


	Supports improved outcomes







	Shares successes


	Offers an area of strength







	Identifies areas for development


	More informal







	Is usually face to face


	Can be face to face or virtual












[image: ] Case study


Jamie is new to the setting and is being mentored by Shanice. A corner of the outdoor area has recently been developed and Shanice will be setting up some new activities for the children to use. Jamie will be working alongside her to develop the new activities.




	●  How might this working beside Shanice support Jamie’s professional development?



	●  What other benefits might come from this partnership?











Evidence collector


Do you have experience with a mentor and supervisor in your own setting? Describe the work you have done together and how this has supported your practice. Include any paperwork for your portfolio.

















UNIT 2



Holistic child development





[image: Five young children sitting outside together on a low wooden bench, with one child speaking and pointing at something off-frame while the others look ahead.]


When you work with children, you need to know how they grow and develop. This will help you play with and plan activities for them, but also keep them safe and allow you to work with parents effectively. This unit looks at many aspects of how babies and children develop.


At the end of this unit, you should have a good understanding of how children develop, the role of relationships in development, some of the factors affecting development and some theories that are used in early years to explain development. You will also need to show in your work placement that you can support children’s physical health and wellbeing, help them when they experience change in their lives, and form strong relationships with them.





UNIT 2





There are eleven learning outcomes for this unit:




	1    Understand the expected patterns of babies’ and children’s development from conception to seven years old



	2    Understand key milestones for holistic development from birth to seven years



	3    Understand the influence of key individuals, and the importance of attachments that shape babies’ and children’s social world and underpin their holistic learning and development



	4    Understand the significance of physical, mental and emotional health and wellbeing for babies’ and children’s development



	5    Understand co-regulation and self-regulation in children



	6    Understand a range of evidence-based theories and research that underpin early years development



	7    Be able to prepare and support babies and children through transitions and significant events in their lives



	8    Be able to support children to form positive attachments



	9    Be able to promote health and wellbeing in settings working with babies and children from birth to five years



	10  Be able to support children to develop a positive sense of self and to recognise, understand and manage their emotions, including supporting a child’s understanding of differing emotional reactions and what may or may not be appropriate



	11  Be able to apply evidence-based theories in practice, and as appropriate, based on a clear understanding of cognitive science (reliable theory)
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LO 1 Expected patterns of babies’ and children’s development from conception to seven years old


Have you ever seen an image from a pregnancy scan? It can be hard to imagine that this fetus will one day become a child who will most likely talk, run and have their own ideas. In this learning outcome, we look at how babies and children develop from conception to seven years.


You will be able to use this information to recognise stages of development, plan activities and choose resources. You will also use your understanding of the expected patterns to help you observe and assess how individual children are developing (see Unit 8).



1.1 Stages of human development from conception to birth


Development is a continuing process that starts from the moment a baby is conceived. The term pre-natal development is used to describe the development that takes place from conception through to birth. There are three broad stages of pre-natal development, as shown in Table 2.1.1.


Table 2.1.1 Stages of pre-natal development


















	Stage


	Gestation


	What happens during this stage











	Germinal


	0–2 weeks


	
Egg and sperm join in the fallopian tube. The fertilised cell is known as a zygote. The zygote repeatedly divides itself. At the eight-cell point, cells take on different characteristics: outer cells will form the placenta; inner cells will become the embryo. Over the course of a week, the zygote travels down the fallopian tube, while rapid cell multiplication takes place.


As it develops, it is known as a blastocyst. The blastocyst needs to implant itself into the wall of the uterus in order for the pregnancy to continue.


Note that where a woman has fertility treatment involving IVF (in vitro fertilisation), a blastocyst is implanted directly into the uterus.








	Embryonic


	3–8 weeks


	
Once implanted, the increasing cell mass is known as an embryo. The neural tube forms and, at four weeks, the head begins to form and then the eyes, ears, nose and mouth. Blood vessels that will become the heart start to pulse. During week five, buds that will form the arms and legs appear.


By the eighth week of development, the embryo has all of the basic organs except sex organs. At the end of week eight, hands, fingers, feet and toes are fully formed.








	Fetal


	9 weeks to birth


	
From nine weeks, the embryo is referred to as a fetus. The fetus’s sex organs develop.


Development continues at a fast pace and, by 12 weeks, the embryo looks like a baby and can suck its finger and yawn.


From 13 weeks onwards, the fetus grows, organs develop and structures in the brain grow and connect.











For other milestones in fetal development, see Table 2.1.2.





[image: Ultrasound scan displaying a small developing fetus.]

Figure 2.1.1 Ultrasound scan of a fetus in utero at 12 weeks






Figure 2.1.1 shows an ultrasound scan of a fetus in the uterus, 12 weeks after fertilisation


Pregnancy milestones


Note that pregnancy is measured from the date of a woman’s last menstruation (period), not the point at which conception takes place. This means that week 6 in a pregnancy is actually week 4 since conception. Table 2.1.2 shows the pregnancy milestones.


Table 2.1.2 Pregnancy milestones
















	Weeks of pregnancy


	Milestones











	Weeks 13–16


	
The head becomes more in proportion with the rest of the body


Vocal cords needed for speech and making sounds form


External genitals are formed


The fetus can turn its head away from light, although eyes are closed


At 16 weeks the fetus is the size of an avocado








	Weeks 17–20


	
The fetus is starting to put on layers of fat


The area of the brain responsible for hearing, sight, sound, touch and taste starts to develop


The fetus moves around, kicks and hiccups


The fetus may have a sleep–wake cycle, and loud noises may wake the fetus if it is asleep








	Weeks 21–24


	
An increasing number of movements are coordinated – the fetus can touch its ears


Hearing is developing and the fetus can hear the mother’s heartbeat


Lungs are fully developed but not mature enough to breathe independently if born early


Babies born at this point have a chance of survival with medical intervention








	Weeks 25–28


	
Reserves of body fat increase


Muscles continue to develop


Lungs produce a coating known as a surfactant, which keeps the surface of the lung moist – this is essential for independent breathing


A substance called melanin is produced that affects the colour of skin and eyes


The fetus can open and blink its eyes








	Weeks 28–32


	
The fetus can see and hear, and may react by kicking to certain sounds


The brain is rapidly developing


The fetus can control its own body heat


Other than the lungs and brain, most other organs are completely formed








	Weeks 33–36


	
Bones are hardening, although the skull remains soft to help with birth


The brain continues to grow and develop


Lungs are mature and the baby can breathe if born at this point


Fat reserves continue to develop








	Week 37 to birth


	
The brain continues to grow and develop


Fat reserves continue to develop


Weight gain in this period is around 250 g a week













[image: ] Key terms


Pre-natal development The development of the unborn baby from conception to birth.


Zygote A cell containing genetic material from both parents.


Blastocyst A ball of cells.


Uterus An organ in a woman’s pelvis, also called the womb.


Neural tube A tube that will form the spinal cord. Information from the brain to the nerves will pass along the spinal cord.


Melanin A substance that affects the colour and darkness of the skin, eyes and hair.







[image: ] Research it!


We have looked at basic development of the baby from conception. During pregnancy there are significant changes to the mother’s body as well.


A pregnancy is roughly divided into three periods of three months. These are called ‘trimesters’. Make a table showing the significant changes during each trimester. Find out the relevant information by searching for and visiting the NHS Week-by-Week Guide to Pregnancy website.






1.2 Normative patterns of development in babies and children from birth to seven years of age


Have you noticed how parents become very excited when their baby first talks or moves? This is because these are special milestones in their child’s development which show that their child is making progress.


In this section we look at the way in which babies and children develop in different areas. You will need this information to check on children’s development, and to talk to parents and other professionals. You will also use this information later on to plan activities.


This qualification focuses on five areas of development:




	1  Cognitive development – how children think and learn. This covers the development of memory and problem solving.



	2  Neurological and brain development – the processes that help the brain to grow, develop and pass signals to different parts of the body. Neurological and brain development and cognitive development are connected, and are often studied as one area.



	3  Speech, language and communication development – listening, comprehension, speech and non-verbal communication.



	4  Physical development – the range of movements that children make, including balance and walking, and the smaller movements made by the hands.



	
5  Personal, social and emotional development – a large area of development that covers the following:




	●  personal development – mainly about attitudes, dispositions, confidence and resilience



	●  social development – about the way children relate to others and pick up social cues



	●  emotional development – about children’s feelings, and how they learn to express and control their emotions.











While every child is very much an individual, development usually follows a set sequence or pattern. For example, babies babble before they produce actual words, and walk before they can run. By studying thousands of babies and children, and observing what skills they have acquired at different ages, researchers have been able to identify what most children are likely to be able to do at different ages. These skills are sometimes referred to as normative development, although some parents and other professionals will talk about milestones.




[image: ] Key terms


Normative development Typical patterns of how children gain skills and knowledge.


Milestone A developmentally significant skill that a child has gained.





Normative patterns of cognitive development


Cognitive development is about how we think, learn, remember and use information. It is sometimes known as intellectual development. There are many skills within cognitive development, such as the ability to problem solve, put things into categories and consider numbers.


Children’s cognitive development is dependent on their neurological and brain development. Table 2.1.3 shows some of the skills that you might expect most children to show at different ages of development. Note that there can be significant differences between individual children’s development.


Table 2.1.3 Normative patterns of cognitive development
















	Age


	Normative patterns of cognitive development











	0–3 months


	
Babies can see all the colours – at birth it is thought that they can only see in shades of black and white.


Babies are able to focus on objects held close to them.


Babies notice when objects are moving.








	3–6 months


	
Babies recognise familiar faces – thus using their memory.


They start to notice and interpret people’s facial expressions.


They recognise and remember familiar sounds.








	6–9 months


	
Babies can recognise when things are far away.


Babies are intrigued when things appear to be strange or impossible, e.g. things that dangle in mid-air.


Babies remember simple games and show that they are excited.








	9–12 months


	
Babies develop object permanence.


They show interest in simple puzzles, e.g. pop-up toys.


They remember how simple toys work.








	1–2 years


	
Babies/toddlers can point to a named picture.


They remember simple games.


They remember how to push buttons on toys to make sounds or lights flash.


They understand that they can see their own reflection in a mirror.








	2–3 years


	
Toddlers/children can manage a simple puzzle of three pieces.


They can copy a circle.


They can point to a ‘little’ teddy or a ‘big’ teddy.


They can stack beakers in order.


They can match three colours.








	3–4 years


	
Children can tell if an object is heavy.


They can match one to one, e.g. putting a cup with each saucer.


They know the difference between red, blue and green.


They are able to sort simple objects, e.g. to put all the blue buttons in one place or to separate cars from lorries.








	4–5 years


	
Children can pick up a number of objects (up to ten) if asked to, e.g. ‘find me four cars’.


They can name times of day associated with different activities, e.g. bedtime.


They can match symbols, e.g. letters and numbers.


They can count to 20.


They can plan what to play with.


They understand that there are rules and can explain them to other children.








	5–7 years


	
Children enjoy playing games with rules, although may still cheat!


They can read and write (this is a cognitive skill because it involves using symbols to represent something).


From six years, children can do some simple calculations without needing counters or objects.


They can speculate and solve simple practical problems, e.g. making a den.













[image: ] Key term


Object permanence The understanding that an object continues to exist even when it can no longer be seen.







[image: ] Reflect


Think of a baby or child that you work with or that you know well. Referring to Table 2.1.3, consider which cognitive skills they are currently showing.







[image: ] Test yourself




	1  What is object permanence?



	2  At what age can most children play games with rules?



	3  At what age can most children identify the colours red, green and blue?









Normative patterns of neurological and brain development


The brain is the control centre of the body and so it is in charge of all areas of development. The study of the brain is a relatively new area of science. Neuroscientists are still making discoveries about how the brain works and develops.




	●  Babies are born with 100 billion neurons. These are the cells of the brain. They connect together to create synapses, which are networks to allow electrical signals to move across the brain.



	●  At first the synapses are simple. They allow the baby to breathe, swallow and show other simple reflexes that are important for survival.



	●  The brain develops rapidly over the first couple of years. This is as a result of stimulation. The five senses bring new sensations, and so the neurons form new and more complex connections.






In the case of language and attachment, and other areas of development such as physical movements, it is thought that we are born with a template for these connections. This explains why patterns of development are similar across babies. While there may be a template for these connections, they can only fully develop if sufficient stimulation is provided. This includes talking to and holding babies, responding to their cries and also providing them with opportunities to communicate.


[image: Close-up of a smiling man holding a happy baby, as they gently press their noses together.]

Figure 2.1.2 How is this baby learning about communication?








[image: ] Key terms


Neuroscientists Scientists who research how the brain works and develops.


Neurons Brain cells.


Synapses Connections made between neurons.


Reflexes Instinctive movements, usually linked to survival.





Shaping the brain


One of the interesting things about the brain is that it keeps on changing. This is because every experience and skill that we learn creates new connections. Learning new skills and being active throughout our lives are important ways of keeping our brains healthy.


In their first few years, children’s brains are also growing and making new connections and pathways. What children do, hear, touch and taste in their early years will all have an influence on their later development.


The more often a movement, action or experience occurs, the stronger the pathways that are laid down. You can see the need for repetition when babies and toddlers are learning – they will often enjoy and want to do the same action or experience several times. When children regularly do an activity, this shapes the connections and pathways in the brain. A good example of this is music: children who have opportunities to hear and use musical instruments will develop pathways that will help them to become musical. By contrast, studies show that children who are neglected have brains that may not develop complex pathways.




[image: ] Case study


Oliver is five years old. His parents have spent a lot of time talking with him and taking him to different places such as the park, the beach and the woods. He knows the names of different animals and plants. Oliver is learning to play the piano and his parents encourage him to practise every day. He can play some simple tunes. His parents also play board games with him and so he has learned to roll a dice and move a counter on the board.




	●  Explain why a range of activities and experiences may help Oliver’s development.



	●  Why is it important that he has activities and experiences that are repeated often?



	●  Evaluate the role that Oliver’s parents may play in his development.









Pruning


At first, the brain makes plenty of networks and connections. At around 18 months, it starts to remove or prune networks that are not being used or that are weak. This sounds like a bad thing, but in a healthy brain this is good. The remaining pathways become stronger and signals can move across the brain more quickly.


Pruning can cause problems for older adults who are no longer active or learning new skills and have few new experiences. It can accelerate the ageing process and cause a general slowing down.




[image: ] Key term


Pruning The removal of unnecessary connections in the brain.





The developing brain


As well as making new connections in early childhood, the brain’s structure is also changed. Some scientists think that it takes at least 25 years before the brain is fully mature.


One of the key areas of the brain to develop is known as the frontal cortex; this is positioned behind the forehead. This part of the brain is responsible for reasoning, predicting and being logical. It also affects how we make decisions. Children and young people are likely to make decisions based on the ‘here and now’ rather than think about the long term. For example, they may decide not to work hard in a subject because they don’t like the teacher, whereas an adult may not like the teacher but will work hard anyway because they know that learning about the subject will get them a better job.


Myelinisation


The speed of the brain’s reactions and thinking also changes during childhood. This is partly because the networks of pathways become faster, but also because the pathways become coated with a substance called myelin. This process allows the electrical signals to travel through more effectively, and is called myelinisation.




[image: ] Key term


Myelinisation The process by which neurons are coated with myelin, which allows a faster transfer of electrical signals across the brain.





Normative patterns of speech, language and communication development


Scientists now think that, at birth, babies’ brains are ready to learn to talk and understand facial expressions and gestures.


Babies and children have to master several things in order to communicate, understand and talk:




	●  Speech – the production of sounds



	●  Language – using and understanding words



	●  Communication – understanding and using facial expressions, gestures and body language.






Speech sound development


Speech development is interesting, as children seem to follow a similar pattern. The first sounds that are made are ‘oo’, ‘ah’ and ‘ee’, as babies coo. From around six months these sounds are combined with ‘m’, ‘d’, ‘b’ and ‘t’ to make babbling sounds. Sounds in the first year are universal, regardless of which language is spoken to the baby. By three years, most of what children can say will be understood by adults.


It takes around seven years before most children can make all the sounds that they need in English. The last sounds for children to master are ‘r’ (hence ‘wabbit’ instead of ‘rabbit’), ‘v’ and ‘th’.


Language development


Language development is often subdivided into two areas:




	1  Receptive language – understanding language



	2  Expressive language – communicating and talking using speech.






Receptive language


Language is a code. When we talk, we make sounds. Babies have to work out what these sounds mean. At first, they look at our faces for clues. They also notice when we talk about things or show them toys.


The first words that babies recognise are usually ones that their parents or adults caring for them say often. These might include the baby’s name, or a food or toy that the baby likes.


Table 2.1.4 shows some of the language skills that you might expect most children to show at different ages of development. Note that there can be significant differences between individual children’s development.


Table 2.1.4 Typical receptive language at different ages
















	Age


	Typical receptive language











	6 weeks


	
The baby recognises their parent’s voice and calms down if crying.


They turn to look at the speaker’s face.








	3 months


	Babies can be soothed quickly when adults talk to and hold them.







	6 months


	The baby turns to look at their parent when they hear their voice across the room.







	9 months


	The baby understands two or three phrases used frequently by adults, such as ‘no’ and ‘bye-bye’.







	12 months


	
The baby can follow simple instructions, e.g. ‘Give me the spoon.’


They understand words used frequently in routines, e.g. ‘cup’, ‘spoon’, ‘go for a walk’.








	15 months


	
The toddler understands many words.


They can follow a simple instruction of three or four words, such as ‘Give me the ball.’








	18 months


	
The child enjoys looking at books and pointing to pictures.


They understand instructions and simple conversations.


They enjoy hearing nursery rhymes and simple songs, and will try to join in.








	2 years


	
They can carry out a simple instruction, which may have many words, such as ‘Tell Mandy that lunch is ready.’


They can point to several parts of the body.


They understand a wide range of words.








	2½ years


	
The child enjoys simple books.


They know and recognise a few rhymes.


They understand most of what adults say to them.


They are starting to follow instructions with two parts, such as ‘Get your toothbrush and bring it here.’








	3 years


	
The child listens to stories and enjoys sharing books in small groups.


They can follow instructions in two parts, such as ‘Find Teddy’s hat and put it on him.’








	4 years


	
They know several nursery rhymes and simple songs.


They can pick out rhymes.


They enjoy hearing stories and sharing books.








	5–7 years


	
Children like hearing jokes and making up new ones.


They can pick out individual sounds in words (important for learning to read).


They enjoy listening to stories and can watch plays or performances.


In this period, children will also start to learn to read – by seven years, most are able to read simple texts.
















[image: ] Test yourself


At what age are most children able to:




	1  understand simple jokes?



	2  follow a simple instruction?



	3  point to their head?









Expressive language


It takes quite a significant time before children are talking well. This is because they need to recognise and understand words first. Most children can talk fluently at four years. In the first year, babies babble and make sounds, but first words usually do not appear until children are a year or so old. Even then, they may use only one or two words. Talking advances quickly between the ages of two and three years. Table 2.1.5 shows typical development for children from birth to seven years.


Table 2.1.5 Typical expressive language at different ages
















	Age


	Typical expressive language











	6 weeks


	The baby coos







	3 months


	The baby makes happy sounds when spoken to







	6 months


	
The baby can babble with repeated sounds, such as ‘dah-dah’


They laugh and chuckle when happy








	9 months


	
The baby makes sounds to gain attention


Babbling becomes longer and the baby will babble when alone








	12 months


	
Babbling is tuneful and in long strings


The baby raises their voice to gain attention








	15 months


	
Babbling continues


The baby uses two to six words








	18 months


	
The baby talks using babbling and different sounds when alone


They can use 6–20 words


When adults talk, toddlers will often echo back the last word








	2 years


	
The child uses 50 or more words


They can put two words together to make simple sentences


They refer to themselves by name


They often talk to themselves


They echo back words when adults are talking








	2½ years


	
A child at this age knows 200 or more words


They know their full name


They are constantly asking simple questions such as ‘what’ and ‘where’


They might stutter


They know and can say a few rhymes








	3 years


	
The child asks many questions beginning with ‘what’, ‘why’ and ‘who’


Speech is more tuneful


The child has a large vocabulary


They use ‘I’, ‘me’, ‘he’ and ‘him’, ‘she’ and ‘her’


Most of what is said can be understood by others








	4 years


	
Children can be understood easily by others


Most of what they say is grammatically correct


Children can talk about what they have done and the future


Sentences are longer and children use words such as ‘but’, ‘then’ and ‘and’


They like asking questions


They enjoy telling stories








	5–7 years


	
Children often ask the meanings of words or the word for an object


They love using words accurately and will correct others, e.g. ‘That’s not a shoe, that’s a boot!’


They can argue and squabble using language


They start to reason using language, e.g. ‘That’s not fair because he had longer than me – we should use a timer to check the time’


In this period, children will start to write; by the age of seven years, most children will be able to write simple texts and stories













[image: ] Reflect


With the permission of your work setting, record a child talking to you or to another child as they play. Note that any recordings you make will be confidential and you must follow the procedures in your work setting.


➞ See Unit 1 for more on confidentiality.


Listen back to the recording and identify the language skills they are using.


How do they link to the normative development shown in Table 2.1.5?





Normative patterns of physical development


A child’s physical development is the increasing range of movements and skills that they use in everyday life, such as being able to walk or put on clothes. Physical development is important to overall development. Being able to move, balance and use your hands is linked to being independent, and provides opportunities to learn and develop further skills. As Table 2.1.6 shows, the first four to five years of a child’s life is a significant period, as many skills are gained in this time. Babies change from having simple survival reflexes to being able to consciously control some of their movements. After early childhood, changes are less rapid, though there are still some changes during puberty.
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