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				Andrew Hammond holds a BA (Hons) QTS and an MA in Creativity in Education. He has written numerous textbooks for a range of educational publishers, and hosts INSET training and workshops for schools. He is also the author of the CRYPT horror fiction series for Headline.

				Andrew is currently Head of a Primary Academy in Suffolk. He is also a former Headmaster, Deputy Head, Director of Studies and Head of English in the independent school sector.
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				This is not a book for those who think in terms of delivering a ‘good’ or ‘outstanding’ lesson. It is a clarion call to look far beyond such labels, and indeed to ponder our first responsibilities when developing young minds. This book is a reminder that teaching is a noble profession, and that all great teachers leave a legacy in the hearts and minds of their pupils.

				Great teachers have pupils hanging on every word. Their pupils go home and look forward to doing their homework assignment for such teachers. And this is because, through a combination of eye contact, a smile, and ultimately belief in a child, great teachers motivate children to discover their passions and inspire them to become the person that they can be.

				The words of the nineteenth-century American writer Henry David Thoreau can be seen as a kind of gauntlet to the teaching profession, ‘Most men lead lives of quiet desperation and go the grave with the song still in them.’ If true, the tragedy starts at school where systems can, and sometimes do, grind down the effervescent spirit of the child.

				Great teachers nurture the heart, instil self-confidence and change the course of a child’s life. This book identifies that process and it is as profound and revealing as it is straightforward. 

				 

			  Guy Holloway
Headmaster, Hampton Court House
@GuyHolloway_HCH
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				Here is a strange story that will stretch the bounds of belief for even the most imaginative reader. But, apparently, it really happened.

				Fourteen billion years ago, all the energy that has ever existed and is ever likely to exist in the universe was created inside a bubble smaller than a pinhead. The rapid inflation that happened next, known affectionately and somewhat misleadingly as the ‘big bang’, saw this little bubble grow from the size of a single atom to the size of a galaxy in a fraction of a second. And it kept expanding. It’s still growing today, so I’m told; we’re all sailing further away from our neighbours towards… somewhere else, pushing back the black and turning nothingness into somethingness as we go. Before the little pinhead there was nothing and then suddenly there was something. Everything in fact. Matter and energy were with us from that point on. All the energy that has ever existed and will ever exist was created then.

				A story that belongs in a kid’s sci-fi book, don’t you think? But it’s a tale that has been passed down by generations of experts and we believe them – of course we do, they’re called scientists. If a scientist tells you something, you tend to believe it, don’t you?

				But we don’t generally believe in ghosts and we don’t believe in spirits and we don’t believe in magic. Many of us don’t believe in telepathy, nor fortune-telling nor mediums who can contact your late uncle. But we do believe in other things that seem just as incredulous. My mobile phone can bounce a message to me from a friend on the other side of the world, via a satellite in space, in seconds, and we believe it has to do with quantum physics, though few of us will ever see an atom for ourselves. But we believe and trust in the technology – in fact we depend on it. Many of us live our lives around it. Our belief is unshakeable. Yes, of course this text came to us via quantum technology, didn’t you know that? I mean, everyone knows that. Technological advances that should utterly baffle us are accepted without a second glance.

				But stand up in a room full of delegates and start talking about a different invisible force, called ‘motivation’, and you’ll soon encounter some sceptical, even cynical looks. You’ll see colour drain from faces, phones coming out of pockets and excuses coming thick and fast for why they really need to be somewhere else. That’s if they are present in the first place. If you’re competing with a seminar next door on data analysis or preparing for inspection, you’ll be lucky to get anyone at all. Getting busy people to believe that motivation matters and is worth discussing can be difficult.

				I recently delivered an in-school CPD training day on the subject of motivation in teaching and learning. The night before the event I was emailed by the headteacher. Just a quick note to say how much he was looking forward to my visit and how he hoped my drive up to the school was trouble-free. A charming little missive, I thought, very thoughtful. And then I scrolled down the email to discover the real reason for his message: a large photograph of Mr Motivator, the pink-leotarded gym instructor of GMTV fame in the 1980s.

				Of course.

				I resisted the temptation to turn up in tracksuit and head band, with a large CD player in my hand blurting out Tina Turner’s ‘Simply the Best’.

				Half an hour into my preliminary discussion with the headteacher, in which I was striving to shed light on what did and did not motivate him deep down, his eyes glazed over. I said, “Are you OK?”

				He said, “Yes, I’m sorry, I was just racking my brains trying to think who you remind me of. Who was that fellow with the multi-coloured jumpers? You know, used to read people’s stars on the telly. What was his name?”

				I informed him, somewhat incredulous.

				“That’s the fellow. Consulting your star charts, aren’t you? About to tell me my moon’s in Venus, eh?”

				“Hmm.”

				“No?”

				“Not exactly,” I said.

				Facing playful cynicism when broaching the subject of motivation with busy headteachers is not uncommon. I have recently taken on another headship for myself in a school that, according to the good people at Ofsted, requires significant and rapid improvement. So I recognise how the visible stuff can dominate our thoughts, with the imminent prospect of visiting inspectors crunching and munching on your data. Motivation can so easily be confined to the drawer like some junior magic set after Christmas. It’s invisible, it’s the dark arts and there just aren’t enough hours in the day to start delving into people’s psyche in search of their mojo when you have to get the reading, writing and maths attainment up. I pay my staff to do a job and they should get on with it. The children all know they have work to do and they should get on with it too. Life would be so much easier if everyone just got on with what they are supposed to do, and stopped checking their equilibrium every five minutes to assess how their current role meets their motivational needs.

				And then some bright spark comes along and starts saying that motivation lies at the heart of everything and how none of us are robots and we all have feelings and thoughts, you know.

				This entire series is dedicated to the invisible curriculum – the skills, traits and attributes we acquire that enable us to become an active and fulfilled member of planet Earth, amongst the families, friends and colleagues with whom we share it. I call these skills, traits and attributes our ‘invisible ink’. A school needs these qualities flowing through its corridors like a pen needs ink.

				And so, to anyone interested only in visible results, like all titles in this series, Teaching for Motivation may be a source of irritation, or a bountiful source of fuel to feed the flames of cynicism and scepticism. Just get on with it – if you want visible results, focus on the visible signs of progress, that usually come in percentages.

				But may I make a respectful plea, even to the most hardened cynic, bruised and battle-scarred like me by the challenges of school leadership, to bear with me for just a little while longer? If after reading this book you still feel that motivation should remain in the drawer marked rainy day playtimes, then fair enough. I’ll go out and buy a multi-coloured jumper with a knitted sundial on it.

				Motivation is not a luxury, nor a whimsical self-indulgence. It’s bigger and better than that. It will tip the balance between a good school and an outstanding one. More than that, motivation may be the single most important factor in determining the success of your school. It is the greatest weapon in the war against apathy and defeatism. And as any school leader knows, these can be as corrosive to a staff room as rust to an old car. In the school in which I now find myself, it is self-motivation that will expedite the progress that we know we must make. And it is demotivation that will make the challenge unassailable.

				If searching for motivation is, for you, tantamount to consulting your stars then so be it. We are all made of stardust anyway.

				But one thing is certain. A self-motivated teacher can light up a class, instil a ‘can-do’ attitude in everyone and make learning a joy. A self-motivated student will always achieve their potential, but a student who only works and learns because they are told to do so will have a much, much steeper hill to climb when adulthood finally comes. What will drive them to get out of bed and into work in the future? Their salary alone? What an empty life that will be. Without addressing what does and doesn’t motivate them deep down, how will they ever know which job to strive for in the first place?

				Humans are different to programmed robots on a technical assembly line precisely because we require self-motivation to work at full capacity and to achieve our potential. We can’t divorce ‘doing’ from ‘feeling’; every action comes with a feeling too and we’d like it to be a positive one, if possible. It is rare to be able to work at your absolute, full capacity simply because you’re paid to, or told to, whether you’re an adult or a child.

				As leaders, we can incentivise our staff to work harder by dangling the usual carrots – a salary increase, more planning and preparation time, greater roles and responsibilities for their CV, fewer playground duties, more badges to wear. These things may work on some, for some of the time, but the greatest productivity and the highest level of practice, care and attention are seen in the most self-motivated colleagues. And the same is true of children.

				It is a truth which cannot be ignored that what seems invisible at first may have the greatest influence on the visible signs of what we term ‘achievement’ in a school, whether that be end of Key Stage results, sporting caps, or musical performances. The energy and productivity that comes from the self-motivated person surpasses that seen in the coerced or extrinsically motivated, surely. And when a team is motivated, there is no limit to what their combined synergy can accomplish. Provided they have something to believe in (I will return to this key element again).

				So is it possible to make someone self-motivated? It seems a contradiction, doesn’t it? You will be motivated to finish this piece of work, or mark those books or perform in this production with a smile on your face. Won’t you!?

				What you can do, and what this book will guide you towards, is to create the conditions in which a person feels disposed to be intrinsically motivated. And that is possible. But first you need to know what motivates a teacher or a child, because we are not all motivated by the same aspirations or activities. This, surely, is one of the most important tasks for a teacher – to help her students identify what motivates them, deep down. It has taken me many years to realise that achieving what you want is almost always possible; it’s knowing what you want that’s the hard part.

				The clue to understanding what you want out of your career lies in identifying what does and does not motivate you inside. A good school presents enough different opportunities within a rich curriculum to enable a child, and his teacher, to discover where their intrinsic motivation lies. They will find it, eventually, and this book may assist.

				As ever in this series, I am delving into the invisible nature of learning and development, far beyond the naked eye or the assessment radar. No wonder that motivation can be greeted with suspicion at best, derision at worst; you can’t see it.

				But this particular book comes at the invisible curriculum from a different angle; other titles shed light on the invisible skills, attitudes and aptitudes which children pick up along the learning journey, and I call this their ‘invisible ink’. Whilst learning from the visible curriculum – the knowledge, skills and concepts laid down in a school syllabus – children also learn how to learn, how to think, how to create, how to collaborate, and so on. But this particular book concentrates not on what they gain out of the process of schooling, but what they invest in it. Get the motivation right and you’ll enable them to gain the most benefit from everything else. Put the children in a motivated predisposition to learn and they will learn a great deal. Perhaps it should have come first in the series, for motivation of the kind that is homegrown, deep inside the gut, will be the driving force for deep and meaningful learning. It harnesses our energy, gets the invisible ink flowing.

				And just as importantly, we need to create coping strategies for areas that are positively demotivating for students and teachers – because we can’t all busy ourselves only with the things that we find motivating. But what is fascinating to watch, in children and teachers alike, is how engagement in highly motivating activities has a positive impact on all aspects of learning. We know this to be true. A child who derives deep satisfaction and high levels of energy from working in ‘their element’ will bring self-confidence and a positive attitude to other aspects of their daily work too.

				 

				In search of motivation…

				It has become something of a western obsession, perhaps, to rationalise everything, to try to reason it out using deductive logic in our heads. Much of our curriculum, after all, is devoted to developing children’s powers of reason and deduction. What does this mean? How can we understand that? How can this be explained, rationally? How can we conceptualise this and so understand it more deeply? We spend so much time living in our heads, and using our bodies as receptacles for getting our brains from one lesson to the next, it is a wonder any of us can get out of a chair by the time we graduate.

				But self-motivation lies in the gut. It is impervious to the usual logical reasoning and analysing that happens so much of the time in school. It’s a gut reaction. The energy that emanates from the self-motivated person comes not from the head; it is the ‘fire in the belly’.

				Think of a time when you felt such a fire in your belly, either when you were at school as a student yourself, or in your adult life – that moment when you felt so absorbed in something, so engaged, so committed to what you were doing. The fashionable term ‘in flow-state’ is often used these days to describe the act of being so absorbed in something that you lose a sense of time and place, and a creative drive takes hold. In book two, Teaching for Creativity, I called this ‘creactivity’. But it needn’t be creative at all; it might be when you are cycling or swimming or nursing an animal, tending a garden or just doing a Sudoku. These are often the moments that find us in ‘our element’.

				At these times it is our motivation that drives us on. It is the glue that binds us to the project and enables us to see it through. Perhaps filing it in the same drawer as the junior magic set was apt – it is indeed a form of magical stardust which, when sprinkled onto our efforts, can improve them immeasurably.

				But it’s invisible and it relies on having something to believe in.

				This book will help you to do a number of things:

				
						Identify what does and does not motivate your staff and pupils;

						Understand the importance of having a vision – something for your staff to believe in;

						Create a climate in which their self-motivation can flourish;

						Improve communication so that you are communicating with colleagues and pupils in the language of their motivations;

						Reduce apathy and improve attendance and engagement in school life; and

						Monitor and track the self-motivation of everyone in the school community.

				

				The pre-ordaining ‘big bang’ theory aside, there do seem to be times in our lives when we have more energy or less energy. You can see it in the children too. There are times when they want to work so hard their tongues dribble and they look fit to burst. I call it the ‘veins factor’ – when a child tells you so excitedly what he’s doing that you can see the veins stand out in his neck.

				Don’t you just love those high-octane moments of engagement – when you set a child a challenge, pass him a baton so appealing that he runs with it like an Olympic sprinter? It seems like they have gained new energy from somewhere and it’s a pleasure to see. It may have been a piece of work, an independent project perhaps, or something artistic, musical or sporting. It may have been a public presentation that set his energy flowing, the chance to speak in assembly, or maybe an audition for a leading role in a school play. Who knows what gets these kids’ energy flowing? But when these moments come, they are not only felt and experienced in the head; they are felt in the gut. Though the effects of high motivation can be seen in our eyes, the source of it lies in our bellies.

				Adult staff are no different, I find, although they make take a little longer to believe in visions.

				And that’s just the point of this book. It may be invisible – as all the important things in school are, like character, creativity or curiosity, those qualities that make up children’s ‘invisible ink’ – but motivation is the very best fuel to produce some turbo-charged learning in the classroom. I hope this book will help you to achieve this. It may even help you find your own motivation too, if you haven’t already done so. The fact that you have voluntarily purchased this book may give you an indication of where your motivation lies, unless you were coerced into reading it by a line-manager who values your motivation, in which case, you are in safe hands.
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