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Guide to the book


When starting your T Level Technical Qualification in Education and Early Years course, you should check on the NCFE QualHub website to find out which version of the specification you should be following. This textbook follows Version 4, which is first teaching from September 2023. If you are following a later version, ensure you know how your version has been updated.

The following features can be found in this book.


Learning outcomes

Core knowledge outcomes that you must understand and learn.




Key term

Understand important terms.




Reflect

Tasks and questions providing an opportunity to reflect on the knowledge learned.




In practice

Tasks and questions designed to apply knowledge in workshops and simulated working environments.




Test yourself

A knowledge consolidation feature containing questions and tasks to aid understanding and guide you to think about a topic in detail.




Research

Research-based activities – either stretch and challenge activities, enabling you to go beyond the course, or industry placement-based activities encouraging you to discover more about your placement.




Practice points

Helpful tips and guidelines to help develop professional skills during the industry placement.




Good to know

Highlights knowledge content that will be useful to you when completing your OS synoptic assessments.




Case study

Placing knowledge into a fictionalised, real-life context. Useful to introduce problem solving and dilemmas.










CORE Chapter 1: Wider Context
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In this chapter, we will be looking at the scope of provision in education and childcare, the features and functions of the services available for babies, children and young people and their families, and how these support them.

As well as exploring this vast and diverse range of service provision, you will be introduced to the different occupational roles that exist across the education and childcare sector, and learn about the responsibilities that staff working in these roles hold.




Learning outcomes

This chapter covers the following knowledge outcomes for Core Element 1:


	1.1    Understand the differences between a range of childcare and education provision, 0−19 years


	1.2    Understand the different responsibilities of a range of roles, the entry requirements and possible career progression routes in the sector







1.1 Childcare and education provision from birth to 19 years


As you learn about the service provision and the diverse roles and responsibilities held by staff, you will also increase your own knowledge and understanding of the diverse employment opportunities open to you. Before we start to explore the different types of setting it will be useful to introduce some terms.

Types of setting


	►  Voluntary: This means provision that has been set up and funded by donations and voluntary contributions. It may, for example, be run by a charity or church group in the local community, and parents may have to pay a donation to help cover costs. In some cases, parents or carers may stay and supervise their children so that they can socialise with others, but the ways in which these settings operate vary. If children are left with staff, the setting will need to be registered with and inspected by Ofsted.


	►  Private: This means that parents need to pay for the provision as it is run privately. This may include settings such as a crèche, a workplace nursery, private day nursery or a childminder’s home. These settings will need to be registered with and inspected by Ofsted if they are providing regular care and education for children. For example, a childminder will need to be registered and inspected, but a crèche that may just provide care from time to time does not.


	►  Statutory/maintained: This term is used for settings that are government-funded as they have to be available by law, such as schools. They will be registered and inspected by Ofsted. They may also be known as ‘maintained’ settings.


	►  Independent: This term is usually used for independent schools that are not paid for by government or state funding, so parents will be charged for them. Independent schools will still have to follow the Early Years Foundation Stage (EYFS) Framework and are also inspected by Ofsted.





Key term

Ofsted: stands for the Office for Standards in Education, Children’s Services and Skills. Ofsted inspects and regulates services providing education and skills for learners of all ages, including those who care for babies, children and young people.



Early years provision

Let’s begin by considering the range of early years and education provision that may be accessed by babies, children and young people, their features and how they operate so that similarities and differences can be identified.

In their early years, children may be cared for by a range of different services across early years provision, including:


	►  childminders


	►  nannies


	►  nurseries


	►  pre-schools.




Childminders

Childminders work in their own homes and look after other people’s children, often combining this with caring for their own children. Lone working can be demanding and challenging as there will be no one else to lend a hand. However, childminders can choose the hours they work and the services they provide.

Childminders will care for children’s welfare, learning and development, and develop trusting professional relationships with parents, carers and others as required. Childminders are professionals providing holistic care and educational learning experiences. They need to plan for and resource diverse play provision for babies and children, often across a range of ages, provide food and drinks (or prepare them if they are provided by parents/carers), and promote physical care routines such as nappy changing and toileting, rest and sleep provision, and outdoor experiences.


Key term

Holistic: overall or all round; the idea that the parts of something are interconnected so looking at the whole rather than each individual part. Here, it means all-round care needs, with an appreciation of the contribution of each care need to overall wellbeing.




Good to know

‘Anyone who looks after one or more children under the age of eight years in England or under the age of 12 years in Wales, to whom they are not related, on domestic premises, for reward, and for a total of more than two hours in any day must register as a childminder.’

(Source: Professional Association for Childcare and Early Years (PACEY) www.pacey.org.uk)

Childminders who do not register may receive a fine or even a prison sentence if they do not register with Ofsted.



Registered childminders are typically self-employed and run their own business from home, or they may register through a childminding agency. It is not unusual for childminders to employ childminding assistants as their business grows, and this allows them to care for more children at any given time.

In England, the childminder ratios identifying the number of children that a childminder can care for, and the safeguarding and welfare requirements that must be in place, are included within the Early Years Statutory Framework.

You will learn more about the areas of learning and how the Early Years Statutory Framework is arranged in other chapters, specifically on pages 16−18. If you take the Early Years occupational specialism you will spend more time exploring its requirements.

There is pre-registration training and guidance that childminders need to undertake, and continuing professional development (CPD) is always recommended.

A childminder may apply for different types of registration:


	►  The Early Years Register is for those caring for children from birth to the 31 August after their fifth birthday. All registered childminders in England on the Early Years Register are inspected against the requirements of the Early Years Statutory Framework.


	►  The Childcare Register, which has two parts: compulsory registration for childminders that are caring for children aged from five up to eight years, and voluntary registration for childminders caring for children aged eight and over.




Many childminders are on both registers to enable them to care for a wide age range of children, but the appropriate ratios must be maintained for the age group (see Good to know).


Good to know

Childminders must be aware of ratios. The ratios will inform them how many children, and their age ranges, they can care for at any time. The Early Years Statutory Framework will guide childminders with regard to their role, including up-to-date information about ratios.



What do nannies do?

Nannies usually care for babies and children belonging to one family in the parents’/carers’ own home. Sometimes, a nanny will be ‘live in’, but they can also live outside the home and travel to work. Nannies typically work alone to meet the needs of the babies and young children they care for. They may also be employed to work overseas. A professional nanny will carry out similar roles to a childminder, but typically for the children of one family in the family’s home.

Nanny agencies may be able to support both the nanny and the family, and will be able to offer advice on important issues such as:


	►  placement − bringing the nanny and family together, and supporting both parties to maintain a positive relationship


	►  contract − nanny contracts can be essential in ensuring the nanny has a valid and reasonable job description and terms of employment


	►  suitability checks − the nanny agency may undertake recruitment safety checks such as a Disclosure and Barring Service (DBS) check, paediatric first aid, training and qualifications, as well as employment history; some nanny agencies may be able to support nannies with any training requirements


	►  legal obligations − the agency may be able to offer advice around contracts, pensions and taxation.





Key term

DBS: stands for Disclosure and Barring Service, part of the suitability checks that must be made on individuals in the UK involved in the care of children and young people under 18 years of age. These specifically look at any criminal convictions recorded against an individual and are an important feature of safeguarding. You will find out more about DBS processes as you prepare for placement, as it is likely you will be required to undertake a DBS check yourself.

For more on safeguarding, see Core Chapter 3.



The nanny agency may also be able to promote social networks for the nanny, which is very important, especially if he or she is living away from home.


Research

Visit https://nationalcareers.service.gov.uk/job-profiles/nanny to find out more about what it is like to work as a professional nanny.



Nursery provision
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▲  Can you think of different types of early years settings?




There are two main types of nursery provision: day nursery and statutory/maintained nursery school or class. The latter is usually attached to a primary school. Independent nursery settings are also available.

Day nursery provision caring for children from birth to five years of age

This is usually a private provision and parents/carers will pay for their child to have a place at the nursery. There are, however, government-funded free childcare places that certain children are entitled to if they meet particular criteria. The day nursery is usually open all year round and for most of the day, from early morning to early evening. The day nursery will be registered with and inspected by Ofsted. The day nursery must meet the requirements set within the Early Years Statutory Framework.

Staff working in a day nursery work in ratio according to their training and qualifications, and meet the holistic care needs of children, including physical, cognitive, speech, language and communication, social and emotional.

Qualifications that staff hold will vary from Level 2 to Level 7 (master’s level), and the roles are equally diverse, but everyone is likely to be involved in observing children and planning for their next steps in line with the statutory framework. Day nurseries are often accessed by students for practical work placements following an early years specialism.

Statutory/maintained nursery schools or classes are local authority funded schools, with a head teacher and qualified teachers leading a team of specialist early years staff, providing education and care for three to four year olds (and increasingly for two year olds).

A nursery class is usually part of a primary school and will typically be led by a nursery teacher. Parents do not pay for their child/children to attend. Children are typically aged three to four when they attend, but some may be younger. The nursery will be open in term time only. Children will usually move on to the primary school and the head of the primary is the head teacher for the nursery class too. The nursery will be inspected by Ofsted and follow the requirements of the Early Years Statutory Framework.

A nursery school will function in the same way as a nursery class but statutory maintained nursery schools are not typically part of a primary school and will have their own head teacher. Nursery schools can be statutory/maintained or independent. Examples of independent nursery schools include Montessori nursery schools.


Research


	►  Look up independent Montessori nursery schools and statutory/maintained nursery schools to find out more about them.


	►  Summarise information regarding their approaches, and any similarities and differences in the services they offer.


	►  Present your findings as a chart or table.






Pre-schools

Pre-schools are classed as voluntary settings. This implies that there is no cost. In practice, though, costs usually do apply, however, these costs are low. Pre-schools often provide three hours of sessional care for children. Children attend pre-schools at around the age of two years, and provision is similar to the staffing and regulatory requirements of day care. Parents are often actively involved in pre-school settings.


Good to know

‘[In England] Children must start full-time education once they reach compulsory school age. This is on 31 December, 31 March or 31 August following their fifth birthday − whichever comes first.’

 (Source: www.gov.uk/schools-admissions/school-starting-age)




Reflect

To help you to consolidate your knowledge and understanding:


	►  Compare and contrast the forms of early years sector provision listed above.


	►  What similarities can you find?


	►  What are the differences between the types of sector provision?






Read the following case study and reflect on the discussion points.


Case study

Anita is the mother of two children under five years of age: Shelley is 18 months and Lola is four. Anita is planning to return to full-time work in the next two months and is considering the childcare options available to her.


	►  Work in small groups to identify the range of provision Anita and her children could use.


	►  Compare and contrast the provision identified.


	►  In your group, discuss any advantages or disadvantages to different types of childcare available and share your thoughts with your peers.






School provision

There are many different types of school in the UK, educating children from age five up to age sixteen. Ofsted inspects services providing education and skills for pupils of all ages.

Maintained schools

Maintained schools, providing both primary and secondary education, are a common category. They include:


	►  community schools


	►  voluntary controlled schools


	►  voluntary aided schools (usually church or faith schools)


	►  foundation schools


	►  trust schools


	►  special schools.





Good to know

Children may formally leave school on the last Friday in June if they are 16 by the end of the summer holidays. They must then do one of the following until the age of 18:


	►  stay in full-time education, for example, at a college


	►  start an apprenticeship or traineeship


	►  spend 20 hours or more a week working or volunteering, while in part-time education or training.






As mentioned earlier in this chapter, statutory maintained schools are those funded by the local authority. Parents/carers do not need to pay for their child/children to attend. As you can see from the list below, there are different types of schools that fall into the maintained category.


	►  Maintained community schools are state funded, are not influenced by business or religious groups, and must follow the National Curriculum. Teaching and learning is led by head teachers, teaching staff and teaching assistants/learning support mentors. The school staffing structure includes non-teaching staff and an active governing body.


	►  Voluntary controlled schools usually have foundation or trust status, for instance, connected to a Christian denomination, that has some influence in the running of the school but makes no financial contribution. The teaching and learning, as well as the regulatory body, remain the same as for community schools.


	►  Voluntary aided schools − as with voluntary controlled schools, there is influence from the foundation or the trust. However, in a voluntary aided school the foundation or trust contributes financially to the upkeep of the school.


	►  Foundation schools function in the same way as a maintained school, with greater responsibility placed on the governing body, which is sometimes supported by representatives from religious groups in the running of the school.


	►  Trust schools function as foundation schools, supported by a charitable foundation (the charitable foundation is known as a trust).


	►  Special schools are attended by children who have an education, health and care plan (EHCP). The admission of children with an EHCP to schools is a decision made by the local authority, which has statutory responsibility for arranging appropriate provision via the Statutory Special Educational Needs Panel. The admissions process for a special school admission involves either an EHCP or information and evidence gathered at an annual review meeting.


	Special schools with pupils aged 11 and older can specialise in one of the four areas of special educational needs:


	►  communication and interaction


	►  cognition and learning


	►  social, emotional and mental health


	►  sensory and physical needs.




Schools can further specialise within these categories to reflect the special needs they help with, for example autistic spectrum disorders, visual impairment or speech, language and communication needs (SLCN).


Good to know

Maintained schools in England must follow the National Curriculum. They may focus on specific subjects (such as RE in a church school) but the curriculum must be followed appropriately at each key stage. Maintained schools must also follow the SEN Code of Practice.



Non-maintained schools

Just because maintained schools are funded by the local authority, this does not mean that all non-maintained schools are not (i.e. charge fees to attend). Non-maintained schools are divided into:


	►  academies 


	►  free schools


	►  private schools (including independent special schools).




Academies 

Academies are run by an academy trust and receive their funding directly from the government. They have more control over how they do things than community schools. Academies do not charge school fees. Academies are inspected by Ofsted and follow the same rules on admissions, special educational needs and exclusions as other state schools. They can decide upon the length of school terms and the school day and whether or not to follow the National Curriculum. Students attending academies sit the same exams as other state schools. If a school funded by the local authority is judged ‘inadequate’ by Ofsted then it must become an academy.

Free schools

Free schools are funded by the government but are not run by the local authority and therefore have more control over how they do things. Free schools are ‘all-ability’ schools and do not use academic selection processes like a grammar school. As with academies, free schools can decide upon the length of school terms and the school day and whether or not to follow the National Curriculum. They can also set their own pay and conditions for staff. 

Private schools

Private schools (also known as independent schools) charge fees to attend and do not receive general government funding. Similar to academies and free schools, pupils do not have to follow the National Curriculum. All private schools must be registered with the government and are inspected regularly.

Under the Children and Families Act 2014, an independent special school is an independent school that is organised to make special educational provision (SEP) for pupils with special educational needs. There may be circumstances when the local authority must pay a pupil’s fees − for example, if the independent school is named in the pupil’s education, health and care plan (EHCP), which means the local authority then has a financial responsibility.

For more on pupils with special educational needs, see Core Chapter 11.

Home schooling

Parents have the right to educate their children at home. In this case, children must have access to a full-time curriculum. They do not need to follow the National Curriculum, however, learning will be monitored by the local authority. Children with SEND or a school attendance order must be given consent from the local authority for home schooling.


Research

Find out more about independent special schools on the government website: www.gov.uk/government/publications/independent-special-schools-and-colleges

Find out more about alternative provision for children and young people.




Key term

Education, health and care plan (EHCP): an EHCP is for children and young people aged up to 25 who need more support than is available through special educational needs support; it is drawn up to outline provision for a child or young person following an assessment of special educational needs. EHCPs identify educational, health and social needs, and set out the additional support to meet those needs. Find out more here: www.gov.uk/children-with-special-educational-needs/extra-SEN-help

For more on assessment of special educational needs, see Core Chapter 11, page 176.




Good to know

Students aged 16−25 can request a SEND assessment themselves. For example, an individual may request a diagnosis for dyslexia. Find more information here: www.gov.uk/children-with-special-educational-needs/extra-SEN-help




Test yourself

Produce a table including the maintained and non-maintained school provision talked about in this section. In the table, identify as many features and functions for each provision as you can. Next, highlight the similarities and summarise any differences.



Post-16 provision

Of course, educational opportunities continue after the age of 16 and there is a diverse range of provision available for students in England once they have turned 16 years of age. There are different categories of qualifications and courses of study. This includes a more ‘academic’ path, studying for A-levels, Applied General Qualifications or the International Baccalaureate, or a wide range of more ‘vocational’ courses, including apprenticeships and traineeships for competence-based, work-related employment training, and technical education that allows students to prepare for specific occupational roles, as well as support with progression to higher education.

Let’s take a look at the different settings where students can undertake the variety of training options open to them:


	►  school sixth forms


	►  sixth-form colleges


	►  general further education and tertiary colleges


	►  private, independent and voluntary providers (publicly funded)


	►  employers


	►  special colleges (including agriculture and horticulture colleges)


	►  art, design and performing arts colleges


	►  higher education institutions (HEIs).




School sixth forms

School sixth forms are based in schools and cater for students aged 16−19. This period of study is also referred to as Key Stage 5, or Years 12 and 13. While studying in sixth form, students typically prepare for A-level, International Baccalaureate or technical qualifications. A student can be in sixth form in a maintained school or in a private school.

Sixth-form colleges

Sixth-form colleges are generally larger than a school sixth form, but smaller than a further education college. The range of courses offered is, therefore, likely to be more diverse than that of the school sixth form.

Further education colleges

Further education (FE) colleges generally offer a wider provision than sixth form. For example, as well as A-level, International Baccalaureate or technical qualifications at Key Stage 5, the student will be able to find a course that is set at various levels, often beginning at Level 1 and stretching to Level 5, including higher-level apprenticeships and foundation degrees. Some colleges work in partnership with HEIs (universities) to deliver degree programmes too. FE colleges prepare students for the world of work as well as for study at higher level. Students accessing FE colleges are diverse, including adult students and students with special educational needs.


Key terms

Tertiary college: an institution that provides general and vocational FE for students aged 16−19. Such colleges provide the next stage of education, after primary and secondary. They are distinct from general FE colleges in that they cater for a specific age group, and offer a less extensive and varied curriculum.

Further education colleges: include general FE and tertiary colleges, sixth-form colleges and specialist colleges, as well as adult education provision. You can find out more on the government’s website.



Private, independent and voluntary providers (publicly funded)

Students may train and work within the private, independent and voluntary sector. For example, you may complete your study with a private training company rather than in a school or college. Apprentices may complete their training under the supervision of private, independent and voluntary provision − for example, a private day nursery, an independent school, or within a charitable or not-for-profit organisation.

Employers

Certain employers have worked with the Institute for Apprenticeships and Technical Education in the production of apprenticeship standards. Employers have significantly influenced the standards for education and training due to their leadership in their sectors.

Special colleges (including agriculture and horticulture colleges)

Special colleges sometimes offer residential facilities and usually focus on a particular specialist area, such as music. They have a wealth of expertise to meet the needs of children and young people with special educational needs and disabilities from secondary age and beyond.

Art, design and performing arts colleges

Art, design and performing arts are specialist areas of study where students can develop the skills needed to work in a range of roles relating to this sector.

Higher education institutions

These institutions (HEIs) offer university-level programmes. At university, students can study undergraduate and then postgraduate programmes after taking most Level 3 general or technical qualifications (such as this one). As an undergraduate, you will study towards a foundation or full degree (Level 5−6 qualification); as a postgraduate, you may study towards a master’s (Level 7) or even a doctorate (Level 8).
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▲  Can you think of any learning benefits from collaborating with peers?






Research


	►  Find out about three universities offering undergraduate programmes in education and early years provision. What entry requirements do they ask for? What sorts of study programmes are included?


	►  Find out more about traineeships and apprenticeships in education and early years provision by looking at the Institute for Apprenticeships and Technical Education website: www.instituteforapprenticeships.org


	►  Identify the knowledge, skills and behaviours relevant to roles within early years education and teaching assistant roles.







Reflect

Andreas is 16 years of age. He would like to be a primary school teacher. What options does Andreas have to reach his career goal?

Olivia is 16 years of age and would like to work as an early years educator for two years and then train to be a nursery teacher. What options does Olivia have to reach her career goal?



How and when education became compulsory in England, and how this has changed over time

Educating children has not always been a legal requirement or open to all, and the law in England has evolved regarding at what age children must start and finish their schooling. The table below shows the most significant dates in this process.









	
Year


	
Change in education law


	





	
1870


	
Introduction of compulsory education


	
For the first time, the government mandates the provision of elementary education for children aged 5−13 years of age under the Elementary Education Act 1870. Attendance is compulsory for boys and girls aged 5−10 years of age until attainment of the ‘educational standard’.





	
1893−1921


	
School leaving age raised


	
The school leaving age is raised to 11 in 1893, 12 in 1899 and to 14 in 1921.





	
1944


	
The Education Act 1944


	
State education is now free for all children.

The act created separate primary schools (for children aged 5−11) and secondary schools (11−15).

Local education authorities (LEAs) also had to ensure nursery provision, disability provision and boarding. The compulsory school age was raised to 15, then 16 in 1972.





	
1972


	
Compulsory education raised to age 16


	
Preparation for raising the school leaving age started in 1964 and was established in 1972 in preparation for school leavers the following June.





	
1988


	
The Education Reform Act 1988


	
This act introduced a compulsory National Curriculum consisting of 14 subjects.

Teachers were no longer in charge of the curriculum but were accountable for it through the introduction of compulsory standardised assessments at ages 7, 11, 14 (SATs) and 16 (GCSE).





	
2008


	
The Education and Skills Act 2008


	
Government statistics showed that 11% of 16 to 18 year olds were neither continuing their education after completion of their GCSEs, nor in full-time employment or an apprenticeship. This led to increased unemployment rates.

A child may leave school on the last Friday in June if they will be 16 by the end of the summer holidays. They must then do one of the following until they are 18:


	•  stay in full-time education, for example, at an FE college


	•  start an apprenticeship or traineeship


	•  spend 20 hours or more a week working or volunteering, while in part-time education or training.










▲  How the law in England has evolved regarding the age at which children must start and finish schooling

Regulation

In this section, we are going to find out a little bit more about regulation and how regulation contributes to education and childcare specifically, including:


	►  Department for Education (DfE)


	►  Office for Standards in Education, Children’s Services and Skills (Ofsted)


	►  Office of Qualifications and Examinations Regulation (Ofqual).




Department for Education (DfE)

The Department for Education is the part of government responsible, in England, for Children’s Services and education, including early years, schools, higher and further education policy, apprenticeships and wider skills.

The DfE has key responsibilities for teaching and learning in education. It also produces statutory guidance around legislation to influence how we work within education and childcare. This guidance is produced through the development of policies and procedures intended to keep babies, children and young people safe, healthy and well.

Many key publications, such as The Early Years Statutory Framework and The National Curriculum, are published by the Department for Education.

Office for Standards in Education, Children’s Services and Skills (Ofsted)

We have already discussed Ofsted in this chapter (page 2), including a key term and examples of the role of Ofsted. Ofsted works to keep babies, children and young people safe, and to promote high standards in education and childcare.

Ofsted inspects and regulates registered settings in education and childcare to raise standards, and ensure that babies, children, young people and adults who are accessing education receive the best possible teaching and learning. Inspections are carried out regularly to maintain standards, set action plans and support quality in practice (www.gov.uk/government/organisations/ofsted).

Office of Qualifications and Examinations Regulation (Ofqual)

The Office of Qualifications and Examinations Regulation (Ofqual) regulates qualifications, examinations and assessments in England.

Regulated qualifications include general education, such as GCSEs and A-levels, technical qualifications and others that have been submitted by awarding organisations (exam boards) for regulation. This means that Ofqual has a responsibility to check that the qualifications meet appropriate standards, that they prepare the students taking them for work or further study, and that teachers and students have all the information they need to deliver the qualification successfully. 

Ofqual will also consider how well the qualifications prepare students for the next stage; this is sometimes referred to as how ‘fit for purpose’ the qualifications are. Regulation by Ofqual reassures everyone involved that qualifications have been thoroughly considered for validity and reliability (www.gov.uk/government/organisations/ofqual).


1.2 Occupational roles in education and childcare


This section looks in more detail at the different responsibilities of the diverse roles that exist in education and childcare, to help you consider the specific entry requirements for particular occupations and understand possible career progression routes in the sector.

To help us to categorise the occupational roles let’s consider them as general roles and specialist roles. Bear in mind, however, that it is possible that an individual identified as working in a general role will also be responsible for a specialist role − for example, a teacher may also be a designated safeguarding officer/lead person.

General roles in education and childcare

These can be categorised as follows:


	►  early years practitioner


	►  early years educator


	►  room leader


	►  teaching assistant


	►  teacher/lecturer


	►  head teacher.




Early years practitioner

This is a designated occupational role within the early years workforce. The early years practitioner will be qualified at Level 2 in early years care and education, and will work alongside the Level 3 early years educator.

The qualification that the early years practitioner holds means they meet the criteria required to work within this occupational role. The responsibilities they hold are diverse, and they will be involved in all aspects of caring for babies and young children from birth to five, as identified in the Early Years Statutory Framework.

Their daily routine is likely to include most or all of the following duties:


	►  meeting the individual physical care routines of children


	►  observing and planning


	►  working with others


	►  including parents/carers, colleagues and other professionals


	►  record keeping and reporting


	►  promoting effective playful interactions with babies and young children.
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▲  How is this adult enhancing the children’s experiences?




Early years educator

The early years educator is a designated occupational role within the early years workforce. They will be qualified at Level 3 and will work within the ratios specified in the Early Years Statutory Framework. A Level 3 early years educator, once qualified, will be able to progress within the early years workforce to take a position such as room leader, and may also take up leadership, deputy management and management roles. 

The early years educator will undertake all the duties of the early years practitioner, but will hold greater responsibility and accountability for intervention and quality as appropriate. The early years educator will take an active role as a key person, observing and planning for next steps effectively, liaising with parents/carers and other professionals to ensure the best outcome for children in their care, while maintaining the requirements of the Early Years Statutory Framework to keep children safe, healthy and well.


Case study

Anya is 15 years old. She is making good progress with her academic studies and has discussed being a primary school teacher with her tutor. Following the half-term break, Anya has been late arriving at school and sometimes not attending all of her classes. She is not socialising with her usual group of friends and they are concerned about her welfare, reporting that she is not eating during the day and that she is exercising in the gym all the time. Anya’s parents have come in to the school voluntarily as they are concerned for her emotional wellbeing.


	►  Summarise the situation.


	►  How can the school support Anya and her parents?


	►  What other professionals may be able to offer support to Anya and her parents at this anxious time?






Room leader

The room leader will be an experienced early years educator and, as such, all of those responsibilities will apply to this occupational role too. The room leader will be responsible for the running of a room − for example, a pre-school room with children aged three to four, or a baby room with children under two years. Although each setting will decide on the age ranges of its different rooms, children usually tend to be cared for in age ranges with time to come together as larger groups, particularly at quieter times of the day or at mealtimes. 

The room leader’s responsibility may extend to managing budgets and ordering resources/equipment, as well as making sure that child ratios and other legislative requirements within the Early Years Statutory Framework are met. The room leader may have responsibility for undertaking peer observations, appraisals and performance management of colleagues, such as early years practitioners or students.
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▲  Some teaching assistants may work one-to-one with pupils






Reflect

Nannies and childminders make a valuable contribution to the early years workforce; there is information about these significant roles earlier in this section. Take the opportunity to look back at the role of the professional nanny and childminder to give you a broader insight into the occupational roles that exist within the early years workforce.




Good to know

Occupational maps can be found on the CACHE website. The link below leads to a career progression map, which will give you the opportunity to think about different career pathways in education and childcare. The CACHE website also has case studies to read through that may inspire your own career aspirations.

www.cache.org.uk/news-media/early-years-career-progression-map



Teaching assistant

The teaching assistant will support teaching and learning for individuals or for groups of pupils, working closely with the class teacher. The teaching assistant may work one-to-one with a single pupil or with a small group of children with special educational needs and disabilities (SEND) to carry out the teacher’s lessons in a differentiated way to meet their needs (see Core Chapter 2, page 22).

For more about SEND, see Core Chapter 11.

Teaching assistants will also update, record and monitor progress, and undertake activities such as guided reading. They will be expected to support planning and attend meetings as appropriate. There are opportunities for the teaching assistant to progress to higher level teaching assistant (HLTA) status, and in this role they will be able to undertake more responsibilities working with pupils, such as leading some lessons. A teaching assistant may also choose to undertake a graduate programme to train as a teacher.


Good to know

More information about the role of the teaching assistant and the qualifications that can support this pathway can be found on the CACHE website: www.cache.org.uk/our-qualifications-and-services/supporting-teaching-and-learning

You can find out more about higher level teaching assistant standards at the HLTA website: www.hlta.org.uk
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▲  What does this photo tell you about the level of engagement between the teacher and the children?





Teacher/lecturer

Teachers and lecturers usually have similar responsibilities. For example, both are involved in advancing teaching and learning through planning, team collaboration and significantly raising students’ knowledge, understanding and skills through effective strategies. The qualifications and the journey the teacher and lecturer may take may vary, however.


	►  The teacher is likely to work in school environments and will be a qualified teacher (QTS). Their training will have included study at higher education level in order to achieve QTS.


	►  The lecturer is likely to work in further or higher education and, as well as academic qualifications, may also have significant industry experience. For example, a lecturer in early years may have worked extensively in the early years workforce. To teach in higher education, universities often require postgraduate qualifications and a commitment to ongoing research.




Head teacher

The head teacher will be responsible for the day-to-day running of the school. Being a head teacher is a challenging and responsible position. Some of the responsibilities required of this role are:


	►  liaise with the governing body


	►  engage with the school ethos and values/mission in partnership with pupils, staff, parents and carers


	►  lead teaching and learning


	►  staff recruitment, appraisal and disciplinary procedures.





Good to know

Various pathways to head teaching are outlined on the UCAS website: www.nationalcareers.service.gov.uk/job-profiles/headteacher



Specialist roles

Some of the specialist roles that exist within education and childcare include:


	►  special educational needs and disabilities coordinator (SENDCo) 


	►  designated safeguarding lead (DSL)


	►  mental health lead


	►  mentor/pastoral support


	►  physical activity and nutrition coordinator (PANCo)


	►  counsellor


	►  careers advisor.




Individuals holding a general role within education and childcare may also be responsible for some of the specialist roles that are listed here.

Special educational needs and disabilities coordinator (SENDCo)

Each setting, whether an early years setting or a school, will have a SENDCo in place. The SENDCo will be responsible for liaising with parents/carers, colleagues and other professionals to ensure that individual children’s needs are met, and resources and equipment provided in line with organisational policy and procedures, and in adherence with the Special Educational Needs Code of Practice.

In an early years setting, an experienced early years educator usually takes this role. There are qualifications that can be taken at Level 2, Level 3 and Level 4 to support the SENDCo to manage their responsibilities efficiently. In a school, a class teacher will undertake the role of SENDCo and formal training will be required to hold this responsibility.

Designated safeguarding lead (DSL)

Safeguarding babies, children and young people is everyone’s responsibility. However, in education and childcare, a named member of staff will hold the position of designated safeguarding officer or designated safeguarding lead (DSL), in line with the Children Act 2004. Having a named member of staff holding responsibility for safeguarding means there can be clear leadership, guidance and professional partnerships.

The designated safeguarding lead will undergo relevant training to be able to support staff in recognising signs and symptoms of need in babies, children and young people, and will advise staff, ensuring that processes for raising concerns are clear and straightforward. The designated safeguarding lead will take a role in recording and reporting to ensure best practice.


Research

Statutory guidance is updated regularly to ensure the best possible outcomes for babies, children and young people.

Visit www.gov.uk to see the latest information and guidance around the role of the designated safeguarding officer/lead and summarise your findings.



Mental health lead

The emotional health and mental wellbeing of children and young people is significant to holistic health, development and learning. Working in education and childcare, mental health lead practitioners will support children, young people and their families, as well as supporting staff with appropriate strategies and approaches to promote positive wellbeing.


Research

The Mental Health Foundation Association has produced useful documents to support an understanding of the importance of recognising mental health in children and young people, and the significance of intervention for a child’s holistic health and wellbeing.

Find out more about the important specialist role of the mental health first aider in education and childcare here: https://mhfaengland.org



Mentor/pastoral support

Mentoring supports staff to develop confidence and competence in education and childcare. A mentor is more experienced or more knowledgeable in a particular aspect of the occupational role and helps by guiding and supporting a less experienced or less knowledgeable person. This is often seen at the beginning of someone’s career, where an experienced colleague mentors a new member of staff.

On placement, you may be mentored by an experienced colleague. Their specialist knowledge and skills can be invaluable in helping you to develop the knowledge, understanding and skills that are required in this type of work.

Pastoral support for children and young people in education and childcare is concerned with the child’s or young person’s overall health, welfare and wellbeing. This is a whole-school approach that is concerned with how children and young people are settling in to their environment. Mentoring programmes, such as ‘buddy systems’ that connect younger and more experienced pupils/students with one another, can make a positive difference during transition or when learning new skills.

Physical activity and nutrition coordinator (PANCo)

Many early years settings are striving to have a member of staff responsible for promoting physical exercise and nutrition in the setting. The physical activity and nutrition coordinator (PANCo) will have undertaken specific training at Level 4 in order to lead in this specialist role. They will advise staff and liaise with parents to improve the setting’s approach in this area.

Counsellor

If staff in education and childcare are concerned about the welfare and wellbeing of children and young people they may consider specialist intervention. There are different professionals that can support in times of need − for example, an educational psychologist can carry out assessments to support individuals with possible learning difficulties, and may also support children with emotional problems that may impact self-esteem and behaviour. Children and Young People’s Mental Health Services (CYPMHS) offers specialist support, including counselling. A social worker may be able to provide counselling services, especially where safeguarding and welfare concerns have been raised.

Careers advisor

Careers advisors in education are able to inform students about a diverse range of occupational roles, training and qualifications, study programmes and career journeys, such as opportunities for promotion. Careers advisors will also be able to support with administration issues such as writing a CV, applying for a job or for further study, and are skilled in using assessment tools such as psychometric testing.
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▲  It is important for young people to be included in discussions involving them to help them reach informed decisions about their futures.






Assessment practice


	1    Identify two features of maintained schools.


	2    List one similarity and one difference between academy schools and maintained schools.


	3    List three responsibilities held by an early years educator.


	4    Summarise the role of Ofqual in education and childcare.


	
5    A local authority primary school is an example of:


	a)  a private service


	b)  a statutory service


	c)  a voluntary service.









	
6    Which of the following do not need to follow the National Curriculum?


	a)  academy schools


	b)  voluntary aided schools


	c)  state primary schools


	d)  state secondary schools.









	7    Describe the role of the designated safeguarding lead in education and childcare.


	8    Explain the role of Ofsted in education and childcare.


	9    Compare the role of the childminder with that of the professional nanny.


	10  Analyse the role of the physical activity and nutrition coordinator for children’s holistic health and wellbeing.













CORE Chapter 2: Supporting Education


[image: ]


Supporting children’s and young people’s education is complex. In this chapter, we look at the education frameworks in England and also the skills that adults need to work effectively with children and young people, which include providing feedback. We consider different theories of how children and young people learn and also the factors that might affect their development, including the role of metacognition skills. This chapter looks at the role of technology in learning, and we also consider why some children and young people may find literacy and mathematics challenging.




Learning outcomes

This chapter covers the following knowledge outcomes for Core Element 2:


	2.1    The origin and purpose of the Early Years Foundation Stage and the National Curriculum from Key Stage 1 to Key Stage 4


	2.2    The skills and attributes that support children’s and young people’s education


	2.3    The key concepts underpinning a range of theoretical approaches, the strengths and criticisms of each approach, and how they complement one another to inform practice


	2.4    How metacognition supports children and young people to manage their own learning


	2.5    How practitioners provide effective feedback and why it is important in supporting children’s/young people’s educational development


	2.6    Why up-to-date and appropriate technology is important to effectively support children’s/young people’s educational development


	2.7    How personal, educational and environmental factors may affect engagement and development in reading, literacy and mathematics





This chapter also includes one knowledge outcome from Assisting Teaching Performance Outcome 1. Text relating to Assisting Teaching is highlighted. Note that this content does not form part of the core assessments.


	K1.1  The student must understand the requirements of each key stage of the school curriculum









2.1 The origin and purpose of the Early Years Foundation Stage and the National Curriculum from Key Stage 1 to Key Stage 4


The Early Years Foundation Stage

The Statutory Framework for the Early Years Foundation Stage is usually referred to as the EYFS. It was introduced in 2008 to improve opportunities for children aged from birth to five years (including the reception year) and also to ensure minimum safety and welfare standards were in place. There were revisions to it in 2012 and 2017, and most recently in 2021. The EYFS built upon previous governments’ curricula and requirements dating back to 1996, when funding for free or subsidised nursery places for specific age groups was first introduced for parents.

Early Learning Goals and Assessment

The EYFS has Early Learning Goals, which are outcomes that most children are expected to achieve by the end of their reception year. These outcomes are measured by teachers carrying out observations and then assessing children’s progress. This measurement is known as the Early Years Foundation Stage Profile (EYFSP). Results of the profile are passed on to the government via local authorities. As of 2021, children also have a communication and language assessment when they first start in the reception class. This measurement is known as the Reception Baseline Assessment (RBA).

Schools providing EYFS and National Curriculum

Some primary schools have a nursery as well as a reception class. When this is the case, they will be working with both curricula. They are required to provide the EYFS for nursery and reception, but then the National Curriculum for children once they start in Year 1.

Inspection of education settings

The inspection of most education settings, including childminders’ and early years settings in England, is carried out by Ofsted. In private or independent schools, this work is done by a separate inspection body called the Independent Schools Inspectorate, whose work is monitored by Ofsted. Ofsted reports its findings to the Department for Education. It also publishes reports each year about overall trends in standards in education.

See Core Chapter 1 for more on the inspection of education settings.

The scope of the Early Years Foundation Stage (EYFS)

The EYFS does not just look at early education, but also sets legal requirements for the safeguarding and wellbeing of children aged from birth to five years in early years settings and in the reception year. These requirements cover staffing ratios, outings and the administration of medicines. Inspections of early years settings look at both the quality of education and whether settings are meeting safeguarding and welfare requirements.


Research

Download the latest copy of the Statutory Early Years Foundation Stage Framework from the gov.uk website.

Work out how many adults are needed to work in a day care setting without a qualified teacher for each of the following:


	►  eight babies aged from birth to ten months


	►  seven children aged two years


	►  12 children aged three to four years.






Learning and development requirements

There are seven areas of learning and development set out in the EYFS. Since 2012, they have been split into two sections: prime and specific. The prime areas of the EYFS are seen as the foundation for later learning and so are the focus for working with babies and toddlers.

There are three prime areas, as shown in the diagram and described below.
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▲  The prime areas of the EYFS





	1  Personal, social and emotional development (PSED): This area of learning and development is about children’s emotional and social skills as well as their behaviour and attitudes.


	2  Physical development: This area of learning and development is about children’s physical skills. This also includes learning about being healthy.


	3  Communication and language: This is about developing children’s ability to talk, listen and understand. Learning new vocabulary is part of this.




The progress check at age two

When children are two years old, early years settings are required to do a check that looks at the progress children are making in the prime areas. This is often referred to by practitioners as the progress check or the ‘two-year-old check’. This check was introduced in 2012 and the aim was that it would link to a health check of two year olds carried out by health visitors.

For more on the role of health visitors, see Core Chapter 6.

Specific areas of learning and development

In addition to the prime areas, there are four specific areas of learning and development. These link to later curriculum areas within the National Curriculum.


	1  Mathematics: This area of learning and development looks at several aspects of mathematics including number, shape, size and measurement.





Research


	►  Look at a copy of the EYFS and read the section that outlines mathematics as an area of learning and development.


	►  Read the Early Learning Goals for mathematics.


	►  To what extent do the Early Learning Goals assess the entirety of the area of learning and development?







	2  Literacy: This area of learning and development looks at children learning to read, write and understand texts. In the early years, this includes helping children to develop a love of books, poems and rhymes.
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▲  How might sharing books with young children encourage a love of books later?





	3  Understanding of the world: This area of learning and development focuses on children learning about their local community, nature, and also their personal history and that of others. In the current EYFS, this area also includes technology.


	4  Expressive arts and design: This is a wide-ranging area that includes music, painting and modelling, but also role play and drama.




Characteristics of effective teaching and learning

To help early years settings understand how best to provide activities and opportunities for the areas of learning development, the EYFS gives three characteristics of how babies and young children learn:


	1  Playing and exploring


	2  Active learning


	3  Creating and thinking.




These are known as the characteristics of effective teaching and learning, and Ofsted looks at them as part of its inspections.


Research

Find out more about the characteristics of effective teaching and learning by downloading and reading a recent copy of the EYFS and also Development Matters, the guidance published to support the EYFS.

For each characteristic of effective teaching and learning, can you explain how children might show it through how they approach play and experiences?



The National Curriculum

The National Curriculum was introduced in England in 1988. Its aim was to make sure that all pupils were having the same opportunities to learn key subjects and also that there was a way of measuring standards. Before the National Curriculum was introduced, it was the responsibility of individual schools to decide what and how much to teach of any subject. As part of the National Curriculum, tests known as SATs (Statutory Assessment Tests) were also introduced at the end of each key stage.

Schools that are now academies no longer have to follow the National Curriculum, but they must ensure that their content and teaching is at least equivalent to the National Curriculum.

Key stages

The National Curriculum is divided into four stages. The table below shows the ages associated with each key stage.








	
Key Stage 1


	
5−7 years





	
Key Stage 2


	
7−11 years





	
Key Stage 3


	
11−14 years





	
Key Stage 4


	
14−16 years







▲  The ages associated with each key stage

The content of the National Curriculum is decided by the Department for Education. By law, the Department for Education is required to publish programmes of study for each National Curriculum subject. Schools can, however, organise how they teach the content provided that it is taught to all pupils. Subjects in the National Curriculum are split into core subjects, which are English, mathematics and science, and foundation subjects.

The table below lists the core and foundation subjects that are required at different key stages.











	
Key stages


	
1


	
2


	
3


	
4





	
Age


	
5−7


	
7−11


	
11−14


	
14−16





	
Year groups


	
1−2


	
3−6


	
7−9


	
10−11





	
Core subjects





	
English


	
✔


	
✔


	
✔


	
✔





	
Mathematics


	
✔


	
✔


	
✔


	
✔





	
Science


	
✔


	
✔


	
✔


	
✔





	
Foundation  subjects





	
Art and design


	
✔


	
✔


	
✔


	



	
Citizenship


	
	
	
✔


	
✔





	
Computing


	
✔


	
✔


	
✔


	
✔





	
Design and technology


	
✔


	
✔


	
✔


	



	
Languages


	
	
✔


	
✔


	



	
Geography


	
✔


	
✔


	
✔


	



	
History


	
✔


	
✔


	
✔


	



	
Music


	
✔


	
✔


	
✔


	



	
Physical education


	
✔


	
✔


	
✔


	
✔







▲  The core and foundation subjects required at different key stages

Key Stage 4

Pupils in Key Stage 4 are preparing for GCSEs or other Level 2 qualifications, and so there is more flexibility since they have some choice over what they study. All pupils must still study English, mathematics and science; these are known as ‘core’ subjects. In addition, they must continue with computer science, physical education and citizenship, although they may not need to be assessed in these; these are known as foundation subjects. Pupils also have to take at least one subject from the following:


	►  arts (art and design, music, dance, drama and media arts)


	►  design and technology


	►  humanities (geography, history, religious education)


	►  modern foreign languages.




The EBacc (English Baccalaureate)

To encourage schools to offer pupils a spread of GCSEs that will give them a broad base of study, the government has introduced the English Baccalaureate (EBacc). The EBacc is not a qualification in itself, but a performance indicator. Schools are measured on the number of pupils that take GCSEs in these subjects.

The EBacc is composed of:


	►  English language and literature


	►  maths


	►  the sciences (either two GCSEs that cover physics, chemistry and biology, or three single-science GCSEs, which might include computing science)


	►  geography or history


	►  a modern or ancient language.




Alternative options to GCSEs

Some schools will offer vocational qualifications alongside GCSEs. These may include technical qualifications in health and social care, business studies or travel and tourism.


Reflect

What subjects did you study at Key Stage 4?

Which subjects did you take a GCSE or Level 2 vocational equivalent in?



Other requirements for schools

In addition to the National Curriculum, schools also have other teaching requirements, as described.

Worship and religious education

All state schools have to make provision for a daily act of collective worship − many schools will hold an assembly, for example. Schools must teach religious education to pupils at every key stage.

Relationships and sex education (RSE)

Primary schools are required to provide relationships education in Key Stages 1 and 2. Sex education is not compulsory in Key Stages 1 and 2, although primary schools will cover reproduction as part of the science curriculum. Where a primary school provides sex education, parents can choose to withdraw their child.

In Key Stages 3 and 4, schools must provide sex and relationships education. However, if they choose, parents can ask that their child be excused for all or some of the lessons.

Post-16 education: 16−19 (A-levels and technical)

After pupils have finished Key Stage 4, they have the following choices.


	►  Find a job.


	►  Begin an apprenticeship. Apprentices take a qualification while working for an employer. The apprentices are paid an apprentice wage, which is set by the government. Apprenticeships last between one and four years depending on the level of the qualification that is being taken.


	►  Take a traineeship. These are often short-term jobs with an employer that may later lead to an apprenticeship. The amount of training that takes place will depend on the employer.


	►  Study for a technical qualification such as a T Level.


	►  Study for A-levels.




They may also combine work or volunteering (20 hours or more) with part-time education or training.

All young people must continue to study maths and English if they have not achieved Grade 4 in their GCSEs (or equivalent) as part of their post-16 education. They can either resit these GCSEs or take equivalents, e.g. in functional skills.


Reflect


	►  Why did you choose to study a technical qualification?


	►  Did you consider any other post-16 routes?


	►  Do you know anyone who chose another route? How has this gone for them?








AT K1.1 The student must understand the requirements of each key stage of the school curriculum

We have seen above the requirements of the National Curriculum, how it is divided into four key stages and how some subjects are compulsory at different ages. We have also seen some of the other requirements for state schools such as the provision of religious and sex education. Other subjects that may be taught include personal, social and health education (PSHE) and citizenship at Key Stages 1 and 2, and modern foreign languages at Key Stage 1.

In this section, we look at the assessment requirements for each key stage.


Research


	►  Choose a key stage that links to a work placement.


	►  Look at the programme of study for English by visiting: www.gov.uk/government/publications/national-curriculum-in-england-english-programmes-of-study


	►  How does the programme of study link to the teaching on your work placement?






Assessments

To check that children and young people are making the expected progress, there are assessments at different stages. In Key Stages 1 and 2, these are referred to as Statutory Assessment Tests (SATS), and are in the core subjects of English, maths and science. Assessments are required by the Department for Education and the results of the assessments are shared with parents. In addition, the majority of data from the assessments is made public, although this data does not include details of individual children’s attainment.

For more on assessments, see Core Chapter 8.

Phonics screening

In Year 1, there is a phonics assessment. This is to check that children have learned the sounds or phonics they will need in order to read.

See also synthetic phonics on page 42.


Research

You can find out more about the phonics test and look at a sample here: www.gov.uk/government/publications/phonics-screening-check-sample-materials-and-training-video



Key Stage 1

At the end of Key Stage 1, when children are in Year 2, there is a Key Stage 1 assessment. Children are assessed in mathematics, reading, writing and science. Some schools also choose to do tests in punctuation, spelling and grammar, but this is not compulsory. As well as the tests in reading and maths that are sent out to schools, teachers also have to assess children’s progress using documents called teacher assessment frameworks. Parents are given the results of teacher assessments in a report. For mathematics, reading and writing, and science, children are judged to be one of the following:


	►  Working towards the expected standard


	►  Working at the expected standard


	►  Working at greater depth within the expected standard.





Research

Find out more about Key Stage 1 and 2 SATS at: www.gov.uk/government/publications/key-stage-1-and-2-national-curriculum-tests-information-for-parents



Key Stage 2

At the end of Key Stage 2, children are assessed on the subjects shown in the table below. Parents are given a report afterwards. The report includes either test results or teacher assessment judgements for each area.









	
Subject


	
Teacher assessed


	
Test





	
English grammar, punctuation and spelling


	
	
✔





	
English reading


	
	
✔





	
English writing


	
✔


	



	
Mathematics


	
	
✔





	
Science


	
✔


	





▲  How children are assessed at the end of Key Stage 2

As for Key Stage 1, parents are informed of their child’s results for the test using the following judgements:


	►  Working towards the expected standard


	►  Working at the expected standard


	►  Working at greater depth within the expected standard.




The only exception is science, where there are only two judgements:


	►  Has not met the expected standard


	►  Is working at the expected standard.




At Key Stage 2 the range of scores in the tests is 80 to 120. Children who gain over 100 are working at or exceeding the expected standard. Children who gain under 100 are working below the expected standard. A score of below 100 should trigger more support for the child.

Key Stages 3 and 4

There are no formal assessments at the end of Key Stage 3, but teachers are required to track pupils’ progress in Years 7, 8 and 9.

At the end of Key Stage 4, pupils will take GCSEs or Level 2 vocational qualifications such as Technical Awards or BTECs.


Research

Find out more about the standards that pupils need to achieve in Key Stages 1 and 2. Download a copy of a sample paper by typing ‘Key Stage 1 assessments sample paper tests’ into your browser. Look out for a website with gov.uk in its address.

What do you think about the difficulty of these papers?






2.2 The skills and attributes that support children’s and young people’s education


There are many ways in which adults support children and young people with their education.

Involving children in planning their own learning

One of the ways that adults use to support children and young people is to involve them in planning for their own learning. This might mean asking pre-school children which resources and activities they might like. In a school setting, it might mean asking children or young people to choose projects to work on or decide on ways to present information. Involving children and young people is more likely to motivate them. This usually results in them concentrating harder, which means they are more likely to learn.


Reflect

In your placement, look at the ways in which adults give children and/or young people opportunities to plan their own learning.

What are the benefits of this approach?



Communicating clearly, using positive and appropriate language for age and stage of development

Being able to communicate well with children and young people is perhaps one of the most important skills to accomplish. To communicate well, you need to adapt what you are saying or how you are saying it to the individual child or young person. This means that the way an adult might communicate to a nervous three year old will be different to the communication style used with a confident fourteen year old. To communicate well you need to focus on the following elements.

Language level

You need to think about the language level of the child or young person. This is linked to their age and stage of development. It is worth remembering that some children and young people may be new to English. Some children and young people may have disabilities such as hearing loss, language delay or special educational needs that affect how easily they can understand spoken language.

See Core Chapter 12 for more on English as an additional language.

Facial expression and body language

Our faces and our bodies are important in communication. Positive communication such as smiling, using our hands or nodding when listening works well when providing information. On the other hand, when reprimanding or trying to prevent unwanted behaviour, adults may look sterner!
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▲  Why is positive communication important in teaching young people?




Posture

Whether we stand, sit, kneel or squat makes a difference to communication. Positive communication is more likely when we are at the same level as the child or young person. This is particularly important to remember with young children. With older children and young people, there may be times when by standing rather than sitting you convey that you have authority. Standing over a child or young person is not, however, helpful when encouraging, coaching or supporting is our aim.

Proximity

Proximity refers to how close we are to the child or young person. Being at a distance can make it harder for a child or young person to pay attention. Ideally, for encouraging, supporting and coaching, you should aim to be fairly close, but not so close for it to feel threatening.


Reflect

Watch how adults in your placement setting communicate with children/young people.


	►  How do they hold their attention?


	►  How do they adapt their language and communication style to suit the situation or the individual they are working with?






Giving effective feedback and facilitating children’s and young people’s self-assessment

As part of being able to communicate with children and young people, we need to be able to provide them with feedback. We also need to help them analyse their own work and progress. This is called self-assessment. We look at feedback and self-assessment later in this chapter.

Managing your own and others’ time

To work well with children and young people, you need to be organised. This includes time management: your own and other people’s.

Managing your time

You need to be punctual, but also learn how long tasks take to do − for example, how long it takes to put up a display or set up a role-play area. Knowing how long things take means you can plan your time carefully. There are consequences when you do not manage your time. Children and young people who are waiting for things to be ready are more likely to show unwanted behaviour because they become bored. Colleagues and parents may also become frustrated with you and, over a period of time, may lose confidence in you.

Managing others’ time

During lessons and activities, you need to keep an eye on the time and also judge how long it will take children and young people to do things. If adults do not do this well, there is a danger that children and young people will not have time to finish tasks and activities or tidy away. This can lead to children and young people feeling rushed or frustrated because they can never finish things. In some cases, the opposite can be true. Some children or young people may finish quickly and then become bored waiting. This is one reason why careful planning and differentiating activities is so important. Differentiating activities is about making sure that children and young people are given tasks that are matched to their level of skills and knowledge.


Practice points

Take the following steps to help you with time management.


	►  Wear a watch or keep a clock near you.


	►  Time how long it takes children and young people to do things such as collecting resources or tidying away.


	►  Allow more time when you are doing things for the first time.


	►  When planning activities and lessons always allow a little extra time.


	►  Watch how other adults manage their time.






Understanding a child’s behaviour

There are many factors that might affect how a child responds and behaves. We look at these factors in more detail in Unit 4. One of the factors that affects children is their ability to regulate their emotions and actions. Adults help children develop this skill in a range of ways. One of these is called ‘co-regulation’. Co-regulation means actively supporting children at moments when they are feeling overwhelmed, for example, taking an older child to a quiet place or cuddling a baby who is upset. 

We look at ways of managing behaviour in Core Chapter 4.

Observing and assessing individuals

One of the ways we support education is to recognise the skills and knowledge that have been acquired by children and young people. This is done through observation and assessment, which are covered in Core Chapter 8.

As part of observing and assessing, we also need to identify where children or young people would benefit from having more support or teaching. Early identification is very important − the earlier we identify children and young people who need additional support, the better. This is because, otherwise, children may begin to believe that they are not capable and so lose motivation. The term tailored intervention is used to describe when we provide support that is designed to help children and young people develop a specific skill or piece of knowledge.


Key terms

Early identification: quickly recognising that a child or young person may need additional support.

Tailored intervention: designing support to help a child or young person pick up a specific skill or piece of knowledge.



Engaging disengaged children/young people by involving them in their own learning and assessment

Some children and young people can lose interest or motivation. As we saw a little earlier in this section, encouraging them to be involved in their learning and also assessment can be a good strategy.

Attributes that inform teachers’/practitioners’ professional behaviour and why they are important to effectively support children’s/young people’s education

What makes a good teacher or practitioner? As well as using various skills, there are certain professional behaviours that are needed. The table below shows these professional behaviours and the reasons why they support children’s and young people’s education.








	
Approachability


	
When a child or young person needs more support or reassurance when they have a problem, they need an adult who looks friendly and kind.





	
Confidence


	
Children and young people need to feel secure. Adults who look and sound confident can help them feel safe.





	
Empathy


	
Adults need to understand how a child or young person might be feeling and then to show empathy.





	
Knowledge


	
Children and young people need adults who know about what they are teaching. For young children, it is important that adults also use accurate language.





	
Passion


	
Adults who work best with children and young people and love helping them, will love their work and want to be in the setting.





	
Patience


	
Children and young people learn things at different speeds. They may also work harder sometimes than others. Being patient is, therefore, essential.





	
Positivity


	
Adults who work well with children and young people manage to remain enthusiastic even when things are not going smoothly. They are positive with children and young people, but also with their colleagues and other adults.





	
Reflection


	
The ability to step back and think about a situation or a child’s or young person’s needs is essential. Being able to reflect can allow us to change how we are doing things, to make it easier for children and young people to learn.





	
Resourcefulness


	
Being able to think creatively and also think quickly is important for adults working with children and young people. It may be that a piece of equipment that was key to an activity is broken and we quickly have to come up with a new activity.





	
Respect for others


	
Adults who work well in education and childcare settings have respect for others. This shows in their relationships with colleagues, parents and also with children and young people. By showing respect for children and young people, we are also acting as role models for them in their relationships with others.







▲  Professional behaviours and how they support children’s and young people’s education


Case study

Chris is a Key Stage 2 teacher. He specialises in science teaching and takes different year groups across the school. The children respond well to him. He has a sense of humour, but can also be firm where necessary. He is kind and warm and goes out of his way to support children who need a little more time for their learning. One of the reasons why the children enjoy his teaching is that he surprises them with new experiments. He also follows children’s interests and encourages them to be active in their learning. He looks at the outcomes that need to be taught and thinks about the best way to make them interesting for children. When it is his turn to teach a class, he arrives on time and has with him the resources he needs. His colleagues respect and like him because he is reliable, friendly and always ready to help out.


	►  What attributes does Chris show?


	►  How do these attributes help him to be an effective teacher?


	►  What impact might Chris have on children’s education?







2.3 Current theoretical and pedagogical approaches applied in education and the evidence that underpins them


Education is an area where new ideas frequently emerge about how best to support children and young people to learn. Theories and ideas about teaching and learning are often influenced by developments in other areas including psychology, philosophy, computer science and neuroscience. In some cases, ideas about teaching and learning emerge that are relevant only to certain age groups. An example of this, as we will see, is the use of online courses which by their nature cannot be used with children in early years settings.

For the purposes of this qualification, five theoretical and pedagogical approaches are given:


	1  behaviourism


	2  cognitive constructivism


	3  social constructivism


	4  connectivism


	5  humanism.




The way these approaches have been interpreted and the evidence given to support them may not be recognised in other contexts.

Behaviourism

Behaviourism is an approach that has its roots in psychology and zoology. Some principles of behaviourism are now associated with explaining and shaping children’s and young people’s behaviour. In this specification, behaviourism is looked at in the context of helping children and young people remember information.

An example of behaviourism is when children learn their multiplication tables by rote in order to receive praise or a reward.

In psychology, the term conditioning is an important feature in behaviourism. It refers to the way that responses are shaped as a result of what happens to the child or young person. The term stimuli (singular: stimulus) is used to describe the ‘triggers’ or the ‘what happens’ part of the process. Two types of conditioning emerged in the field of psychology: classical conditioning and operant conditioning.

Classical conditioning

Classical conditioning occurs when the stimuli is presented first. Two experiments showed how classical conditioning worked. (These are given in the specification as examples of underpinning evidence, although they would not be considered as relevant in education in other contexts.)


	►  Ivan Pavlov did a study where a bell rang before dogs were fed. After a while, the dogs learned that the bell signalled food, and started to salivate when they heard a bell, even when eventually no food was given.


	►  John Watson showed that classical conditioning could create a phobia in a child. The child, named ‘Little Albert’, became afraid of a rat because a loud noise was made whenever he saw the rat.




Operant conditioning

Operant conditioning is associated with B.F. Skinner’s work. The specification for this T Level lists his work as underpinning evidence for behaviourism. He suggested that humans and animals learn through exploring the environment and then drawing conclusions based on the consequences of their behaviour. His work acknowledged the role of being active in the learning process. This is an important difference from classical conditioning.

Skinner used the term ‘reinforcers’. A reinforcer strengthens or weakens the response following an action. Skinner divided reinforcers into three groups:


	►  positive reinforcers


	►  negative reinforcers


	►  punishments.




A positive reinforcer is something that is likely to increase the likelihood of the action being repeated. Skinner suggested that using positive reinforcement was the most effective way of encouraging new learning. Positive reinforcers for children include gaining adults’ attention, praise, sweets and treats. Positive reinforcement is the most commonly used method of shaping children’s and young people’s responses in education. In the classroom, positive reinforcers include stickers, attention or even a smile from the teacher.
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▲  How might being awarded this sticker affect how this child behaves in the future?





Negative reinforcers are likely to make us repeat behaviour as well, but this is usually to stop something from occurring. If a parent continually nags a child to tidy up and the child gets tired of being nagged, they might tidy up in order to stop the nagging.

Punishers (things to be avoided) are likely to stop us from repeating behaviour. For example, we may learn to stay away from an electric fence after receiving a shock.

Skinner found during his experiments that it was often hard to predict what would act as a reinforcer, and that it was sometimes only after the event that this became clear. An example of this is when children sometimes deliberately behave badly in order to attract an adult’s attention. If they manage to attract the attention, they are more likely to show the behaviour again, despite being told off. Gaining the adult’s attention in this case is the positive reinforcer even if they are being told off.

Sometimes the action of the child or young person will be in itself the positive reinforcer. For example, a toddler might repeatedly climb onto a table because they have learned that they like the sensation of climbing.

Using behaviourism as an approach in education is complex, for two reasons:


	►  Continuity: behaviourism can be used to support learning and shape behaviour, but information may not be retained if it is not practised for a while.


	►  Motivation: the learner is motivated by the reinforcement that the teacher provides, such as receiving a sticker or praise from the teacher. If positive reinforcement stops, learners may not continue with the activity.




Behaviourism is therefore rarely used as a single approach when teaching. This is because it is thought that when a child or young person is wants to learn something, they retain and understand the information better.

The specification gives an outline of the theory, which is shown in this table. (This is a simplified model and it may not be recognised in other contexts.)








	
Element of the theory


	
Explanation of the element





	
Antecedents


	
A stimuli that signals expected behaviour/responses.





	
Consequences


	
A stimuli that encourages or reduces the occurrence of the behaviour.





	
Positive and negative reinforcement


	
Reinforcement can modify behaviour and learning (operant conditioning).





	
Continuity of reinforcements


	
Continuity is essential for making long-term associations in learning.

Using reinforcements becomes habit/response-forming.





	
Association of experience (positive/negative reinforcement) with behavioural response


	
The student’s motivation for learning is dependent on the teacher’s response.







▲  Elements of behaviourism theory

Pedagogical approach

Three ways are given in the specification as to how behaviourism might be used when teaching.


	1  Questioning:
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	2  Direct instruction:
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	3  Mastery learning: this is a new approach to teaching mathematics. It involves:


	►  the key instant recall facts (KIRF) approach, which supports a solid grasp of key facts


	►  a blend of direct instruction and practice


	►  feedback provided by both teacher and peers.




Underpinning evidence

The examples in the table below are used in the specification to suggest that they are linked to the behaviourist approach. However, some of them will not necessarily be recognised as relevant by others.








	
Behaviourist studies


	
Explanation





	
Bloom’s taxonomy


	
Bloom helped to classify educational objectives such as ‘identify’ or ‘evaluate’ into different levels and the skills associated with them. Teachers can use this system to help them design programmes that support learners to make progress.





	
Pavlov’s dogs study


	
This study showed that dogs could be trained to salivate in response to a bell rather than food (see page 24).





	
Watson’s ‘Little Albert’ experiment


	
Watson showed that phobias can be created if punishers are associated with an object or animal (see page 24).





	
Skinner’s study of operant conditioning (Skinner box)


	
Skinner showed that using reinforcers (especially rewards) could shape the behaviour of rats and also pigeons. Rats had to find their way out of a maze-type box, and were given food when they succeeded. Skinner showed that, over time, the rats became faster at navigating the maze. 





	
Ark mathematics mastery project 


	
This mathematics scheme was reviewed by the Education Endowment Foundation. It is based on the mastery learning approach for mathematics. 







▲  Underpinning evidence for behaviourism

Constructivism

While behaviourism focuses on the importance of learning as result of stimuli and rewards, constructivism takes the approach that there are active processes taking place for the child or young person. They are not passive in the learning. Two types of constructivism are given in the specification: cognitive constructivism and social constructivism. Both approaches agree that children are active learners and construct their thinking as a result of experiences.

Cognitive constructivism

This approach focuses on the cognitive processes that take place when learning occurs. It focuses on how a child’s or young person’s thinking changes as a result of new information.

A key influence in this approach is Jean Piaget. His work is given in the specification as underpinning evidence for this approach.

Jean Piaget

Jean Piaget was originally a zoologist but became involved in testing children’s intelligence. He soon became fascinated by the way that young children seemed to have their own logic, and that groups of children at the same age often gave the same incorrect answers. Having observed his own children closely and also carried out experiments with children of different ages, he created a theory that explains how children learn and how their cognitive development changes over time.

Children’s thinking

Piaget came to the conclusion that children develop patterns of actions and thinking that provide them with conclusions about the world. He called these schemas. For example:


	►  A child might develop a schema that all trousers are blue because her trousers are blue.


	►  Piaget suggested that children are later forced to adapt their conclusions: the child might be given a pair of dark red trousers.




Piaget used specific terms to describe how young children develop or adapt new schemas. The terms assimilation and accommodation are used in the specification.


Key term

Schema: a pattern of thought or behaviour.
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▲  Piaget’s theory of how children develop or change existing schemas





The process of absorbing new information and then developing new schemas to accommodate the new information is why the term constructivist is used to describe Piaget’s theory. Children and young people are ‘constructing’ their thoughts.


Reflect

Piaget suggested that schemas can be physical as well as ways of thinking about things. Think about how you brush your teeth. Do you always start in the same place? This would be an example of a physical schema.

What other physical schemas are part of your daily routine?




Research

The concept of the child as an active learner is reflected in the EYFS. Download a copy of the EYFS by visiting www.education.gov.uk.


	►  Read the section relating to the characteristics of learning.


	►  How does this relate to Piaget’s view that children learn using their experiences?






Piaget’s stages of cognitive development

Piaget also suggested that as children develop and have more experiences, these are reflected in their thinking. He grouped children’s cognitive development into four broad stages. Each stage has certain features. The table below outlines these four stages.









	
Stage


	
Features


	
Development





	
Sensorimotor

0–2 years


	
Development of object permanence

Child begins to use symbols, e.g. language


	
Babies’ first schemas are physical ones. They learn to repeat movements and control them.

By 8–9 months, babies gain the concept of object permanence. They search for objects that have been hidden rather than accept that they have ‘disappeared’.

Babies start understand that words have meanings – thus they are starting to use symbols.





	
Preoperational

(2–7 years)


	
Child uses symbols in play and thought

Egocentrism

Animism

Inability to conserve


	
Children become active users of symbols, especially in their play; e.g. a cardboard box is used as an oven.

Children assume that their experiences and preferences are shared by everyone else. Piaget called this egocentrism.

They talk or draw objects as if they had feelings too; e.g. a sun with a happy face. Piaget called this animism.

Children have not understood conservation (see below).





	
Concrete operations

(7–11 years)


	
Ability to conserve

Children begin to solve mental problems using practical supports such as counters and objects


	
Children understand that just because objects may have been reordered, the quantity remains the same: 10 counters in a circle is the same as 10 counters in a straight line. Piaget called this conservation.

Children understand the importance of rules and enjoy games that have rules. They also impose rules on others; e.g. ‘You can’t put that there!’

They use everyday objects and their own experiences to help them solve and think about problems; e.g. a child makes a bridge that looks like one that she has seen.





	
Formal operations

(11–15 years)


	
Solving abstract problems without props

Ability to analyse and hypothesise


	
Young people are now able to manipulate thoughts and ideas to solve problems without needing practical props; e.g. reading a map.

They are also able to hypothesise about situations in a realistic way; e.g. ‘What would you do if someone gave you £1000 to do badly in an exam?’

Interestingly, later in life, Piaget suggested that formal operations did not develop automatically, and that experience and training may be needed in some areas.







▲  Piaget’s stages of cognitive development
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▲  How is the child showing animism in this drawing?






Research

It is interesting to repeat one of Piaget’s tests with children. Ask your placement supervisor if you can observe a child in your setting aged four years.


	►  Set out eight buttons in a row.


	►  Count the buttons with the child.


	►  Agree that there are eight buttons there.


	►  Move the buttons around to form a close group.


	►  Ask the child if there are still the same number. What do they say?






Pedagogical approach

The specification gives three ways in which the cognitivist approach may be used in different types of settings (these links may not be recognised in other contexts).


	►  High scope: this is an early childhood programme that began in the USA. Teachers provide challenging experiences and resources matched to students’ stage of development.





Research

Some settings in the UK have been influenced by the High scope approach. Find out more about High scope by visiting https://highscope.org/our-practice/preschool-curriculum/




	►  Project-based learning: students engage in real-life problems, such as designing a product, and are responsible for their choices, decisions and solutions.


	►  Virtual reality: using digital technology, learning takes place within a simulated real-world environment. Here the student directly interacts with objects, tests out their ideas and instantly experiences the result of their actions




Underpinning evidence

Four sources are given as underpinning evidence for the cognitivist approach, including Piaget’s four stages of development, which we have already considered.

Jerome Bruner’s three modes of representation

Jerome Bruner’s work has several aspects. In the specification, he is listed as underpinning evidence for both cognitive constructivism and also social constructivism.

In terms of cognitive constructivism, he suggested that there are different modes of thinking. Adults can access all of them, but children acquire them over time.








	
Mode of thinking


	
Explanation





	
Enactive

0–1 years


	
Learning and thought take place because of physical movements. 





	
Iconic

1–6 years


	
Thoughts are developed as mental images; e.g. a child thinks about milk and sees in their mind a picture of it.





	
Symbolic

7 years+


	
Thinking can be encoded using symbols such as language or numbers; e.g. a child can write down their thoughts.







▲  Bruner’s modes of thinking

Kolb’s experiential learning cycle

David Kolb presents a learning theory which is based on the principles of active learning and the processing of information. His learning theory is still influential and has affected practice in many education settings.

He outlines four stages in the learning process. Each stage needs to be completed for learning to take place, but where the learner starts in the circle would depend on their learning style. (See the diagram depicting Kolb’s experiential learning cycle, on page 149.)


	►  Concrete experience: the learner tries out something themselves.


	►  Reflective observation: the learner considers how well they did.


	►  Abstract conceptualisation: the learner thinks about how to improve on their attempt, which might be seeking advice or reading information.


	►  Planning active experimentation: the learner considers their experience of doing the activity alongside their new insights, and thinks about how they will approach the task or activity next time.




Kolb’s learning theory is discussed again on page 149.


Research

Visit the Institute for Experiential learning’s website to look at a video explaining Kolb’s learning theory:

https://experientiallearninginstitute.org/resources/what-is-experiential-learning/



Bloom’s taxonomy

Bloom’s taxonomy is included as underpinning evidence for cognitive constructivism in the specification although this might not be included in other contexts. Bloom’s taxonomy is a list of verbs that is used by educationalists to help them structure objectives and learning outcomes. 

Social constructivism

Social constructivism has many similarities with cognitive constructivism, but it emphasises the importance of social interaction in the learning process.

One of the enduring names associated with this approach is Lev Vygotsky, who showed that children’s thinking and understanding could be developed further through interactions with adults and older peers (see underpinning evidence, page 31).

Three key elements behind the theories of social constructivism are given in the specification. This description of the theory of social constructivism may not be recognised in all contexts.


	►  Active: learning is a social process between teachers and peers.


	►  Interactions: students’ understanding and knowledge of the world are based on the quality of their interactions with others.


	►  Environment: the learning environment, home environment, culture and society can influence the quality of interactions.




Pedagogical approach

The specification outlines six ways in which social constructivism may be applied in different settings (these may not be accepted in other contexts).


	1  Enquiry-based learning: the teacher plans activities to provoke curiosity and interaction between peers.


	2  Modelling: the teacher models how to complete a task and the student observes, before practising the task for themselves.


	
3  Flipped learning: the teacher provides material that students can access independently (for example, through a virtual learning environment, or VLE).


	–  The teacher observes and scaffolds activities during group learning.


	–  The teacher differentiates content to make it accessible for all.


	–  Formative assessments help the teacher to plan future teaching and learning.






	
4  Commentary:


	–  To develop students’ vocabulary, the teacher talks through what they are doing.


	–  The teacher demonstrates thinking skills, such as problem solving.






	
5  Sustained shared thinking:


	–  The teacher and student share a genuine interest in an activity, conversation or discovery.


	–  This can occur between individuals or in a group setting.






	6  Reflection: the teacher talks about what went well and encourages the student to develop their own thinking.




Underpinning evidence

The following examples are given by the specification as underpinning evidence (these may not be accepted in other contexts).

Bergman and Sams – flipping the classroom

Aaron Sams and Jonathan Bergmann were teaching chemistry at a secondary school in 2006. While searching for ways to make teaching more effective, they started to prepare materials for students to look at before they came to class. In their book Flip Your Classroom, they outline their project and explain how as a result of blended learning, students’ interest and understanding of chemistry improved. This approach is outlined in the previous section, ‘Pedagogical approach’.

Bruner’s discovery learning

Bruner’s work is also considered by the specification to be an example of cognitive constructivism, and we looked at his three modes of representation on page 29. In the specification for this qualification, his work is also considered in relation to social constructivism. This is because he also highlighted the role of the adult in supporting children’s learning.

The adult’s role in children’s learning

Bruner believed that adults play a vital role in children’s development. He suggested that children could learn anything provided that the information was sufficiently simplified and presented to them in a way that they could access.

He proposed that a spiral curriculum would be an effective way of teaching children. Children would learn something at a simplified level, then it could be repeatedly covered in increasing depth.

While Bruner suggested that information had to be presented at the right level, he felt that children learned best when they were able to discover things for themselves. This has been dubbed discovery learning. He was opposed to rote learning, and saw the role of the adult as that of a facilitator of learning, rather than a provider.


Key terms

Scaffolding: the way an adult supports children’s and young people’s learning through questions and comments.

Spiral curriculum: the concept that a subject may be repeatedly taught but in increasing depth.




Reflect

Are there topics that children or young people will be taught more than once in your placement setting?



Bruner also valued play as a tool for children’s learning, but suggested through his research that adults are able to enrich and develop children’s learning if they join children in play. Through observing children in a range of different play settings, he showed that when children played without any adult input, their play and ideas were less sophisticated than when adults were involved.

Dowling and children’s thinking

In Marion Dowling’s book Young Children’s Thinking, she draws upon other people’s research to describe how children’s thinking develops from birth into Key Stage 1. She focuses on the role of adults, attachment and interactions with children, and gives practical advice for practitioners.

Nutbrown and schemas

In her latest edition of Threads of Thinking, Cathy Nutbrown shows the importance of schemas in children’s play and thinking. She draws upon the work of Chris Athey, who in turn was influenced by Jean Piaget’s earlier work.

In her book, Nutbrown suggests that the role of adults is to observe and support children in their exploration of schemas.


Reflect

Chris Athey’s work on play schemas has been very influential in the early years sector. Find out more about play schemas by visiting www.pacey.org.uk/working-in-childcare/spotlight-on/schemas, or by typing the term ‘play schemas’ into a search engine.



Hart and Risley’s language studies

Betty Hart and Todd Risley studied 42 families in the 1990s and concluded that some children heard 30 million more words by the age of three than their disadvantaged peers. Their work has prompted governments to focus on the importance of early language in the early years.


Reflect

Find out about recent criticism of Hart and Risley’s work. Visit www.edutopia.org/article/new-research-ignites-debate-30-million-word-gap, or type into a search engine ‘criticism of Hart and Risley’.



Vygotsky’s zone of proximal development

Lev Vygotsky, a Russian psychologist working at around the same time as Piaget, also thought that children were more active in their learning. However, he suggested that the role of interaction between adults (or older children) and the child was of great significance. Young children were in effect apprentices, and learned from watching, interacting with and being coached by adults or older children.

His theory is therefore sometimes referred to as a social constructivist model. Value is placed on the social dimension of learning. According to Vygotsky, children developed more sophisticated thinking and reasoning through interactions, which he referred to as higher-level thinking.

One of the most influential parts of his theory is the zone of proximal development (ZPD). Vygotsky used this term to describe the way in which, through adult interaction, children’s cognition develops. The ZPD describes the potential difference between a child’s current abilities and what they might be able to achieve given adult encouragement and interaction. The diagram shows what this means in practice.


[image: ]
▲  The zone of proximal development in practice





In this example, the child could count, but had not seen or discovered how to count in pairs. With the adult’s help, the child’s development has been extended.


Reflect

Does your setting identify children’s or young people’s current stage of development and then plan activities?



Connectivism

The connectivist approach is based on the premise that we do not need to rely on a teacher. Instead, we can gain information from a range of sources including social networks and also through technology, especially the internet. Using technology, children and young people can connect with others and also find a range of sources to gain information.

Theory

The theory of connectivism is particularly associated with George Siemens. The features given in the specification come from his paper ‘Learning theory for the digital age’.


	1  Technology: according to connectivist thought, technology supports many of the learning sequences identified by earlier theories. Students in today’s education and childcare settings have greater access to online information, ideas and communities of learning.


	
2  Nodes and links:


	–  Nodes are objects (a person, a book, a webpage) that can be connected as part of a learning network.


	–  In this approach, a diversity of opinions and sources is key.


	–  Learning occurs when students make links between nodes, and they continue to make and maintain connections to form knowledge.


	–  In this way, ‘know how’ and ‘know what’ is replaced for learners by ‘know where to find knowledge’.






	3  Currency of knowledge: in today’s world, knowledge quickly becomes obsolete and learning is thus a continual process. Learning is therefore more important than knowing.


	4  Informal: formal learning no longer makes up the main way knowledge is acquired. Informal learning can happen anywhere, and does not only take place in the classroom or the childcare setting.




Pedagogical approach

The specification lists four ways in which the connectivist approach might be used in settings (these may not be accepted in other contexts).


	1  Massive open online courses (MOOCs): these are online courses that can feature a mix of traditional course materials, user forums and communities of practice to connect and support learners.





Research

There are many online courses available which are free or low cost, such as the Khan academy (www.khanacademy.org).

If you have the opportunity, talk to a range of people aged 18–65 (at least 20 individuals).


	►  Find out whether or not they have used online courses.


	►  Ask them about their experience and whether they would do other courses like these.




Collate this information mathematically as a series of graphs to show which age groups:


	►  are most likely to use online courses


	►  have the highest satisfaction rates.







	2  Social networking: this facilitates the informal exchange of information between learners. Interactions can take place between students at any time of the day or night.


	3  Gamification: this approach turns tasks and assignments into competitive, interactive games, such as Duolingo for language learning.


	4  Immersive learning: students are immersed in a task, working together to find, assess and make connections between information located in the digital world and the natural environment.




Underpinning evidence

Three sources of evidence are given in the specification.

George Siemens

We have explored Siemens’ theory of learning in the digital age. The skill for children and young people is to know where to find and share accurate to connect with, relevant information, who to connect with, how to connect, and how to analyse the information gained.

Downes’ modernised learning delivery strategies

Stephen Downes and Siemens collaborated on the connectivist approach as well as working independently. Downes developed modernised learning delivery strategies in 2018 while working with the Canada School of Public Service to review and improve its online delivery. He looked at mobile devices, collaborative working and virtual libraries to include links to videos and podcasts.

Lave and Wenger’s community of practice

Jean Lave and Etienne Wenger developed the ‘community of practice’ as a theory in its own right, separate from Siemens’ and Downes’ work. It focuses on the social ways in which groups of people come together in order to learn, exchange ideas and explore information about something they are interested in. A key way in which this theory differs from to Siemens’ and Downes’ work is that groups may come together in person, such as at a book club.

Humanism

Humanism is a type of philosophy that views people as essentially good and capable. The humanist approach to education focuses on the feelings, attitudes and welfare of the child or young person. There is a belief that humans have a thirst for knowledge and learning, and the role of the adult is to provide the right conditions for children and young people, who should be trusted with their own learning.

Theory

The specification sets out the following key features of holistic learning (these may not be accepted in other contexts).


	►  Holistic learning: individuals construct knowledge in the context of their own unique feelings, values and experience. Feelings are as important as knowledge in the learning process.


	►  Student-centred: the teacher’s role is to facilitate rather than deliver learning. Learning should be personalised to each individual student.


	►  Self-actualisation: a student’s personal potential can be fulfilled only when their physical and affective needs have been met.


	►  Agency: humans are intentional and seek meaning, value and creativity.




Pedagogical approach

The specification outlines ways in which this theory may influence a range of education settings:








	
Aspects of theory


	
Influence in the education setting





	
Student-initiated learning


	
The student is given freedom to select learning materials and manage their own progress.

Learning decisions rest with the student, not the teacher.





	
Holistic


	
The teacher considers the student’s whole being, including home environment and other factors which could impact on learning.

The teacher acts as a coach, helping students to achieve their goals.





	
Safe and nurturing environment


	
The teacher creates an environment in which students feel physically and emotionally safe, and can focus on learning.







▲  Influence of humanism on education settings

Underpinning evidence

Several sources of underpinning evidence are given in the specification. Their relevance to the humanist approach to education may not be accepted in all contexts.

Malaguzzi’s 100 languages of a child

Loris Malaguzzi was the inspiration behind the Reggio Emilia approach to early education. This is an approach to working with young children that began in Italy, but has now influenced many early years settings in the UK.

This approach includes the following features:


	►  Teacher and children are partners in learning.


	►  Children can construct their own learning based on their interests.


	►  The environment is also a teacher.


	►  Children have many ways of thinking, playing, exploring and speaking (100 languages).




Loris Malaguzzi wrote the poem ‘100 languages of a child’ as part of a touring exhibition to showcase the work of Reggio Emilia.

Freire’s pedagogy of the oppressed

Paolo Freire’s book Pedagogy of the Oppressed is critical of systems of education which are there to ‘bank’ knowledge in passive learners. Instead he advocates a ‘problem posing’ approach, in which learners become critical thinkers and learn in partnership with their teachers.

Bronfenbrenner’s ecological system

Urie Bronfenbrenner is known for his ecological systems theory, later retitled bioecological system. He argued that children’s and young people’s development is influenced by a wide range of environmental factors: their parents and teachers, but also their community and in turn the wider society and culture in which they live.

His theory is often presented in a diagram like the one below. His work has helped teachers and practitioners to think about how wider issues such as poverty and attitudes in the community may affect children’s and young people’s learning and development.


[image: ]
▲  Bronfenbrenner’s ecological systems theory






	►  Microsystem: the child’s immediate environment, such as parents, siblings, teachers and friends.


	►  Mesosystem: this looks at the relationship between different elements of the microsystem. For example, if a parent disagrees with another family member, both in the child’s microsystem, their conflict may negatively affect the child’s learning and development. On the other hand, when a teacher and a parent have a good relationship and share information, this is likely to positively affect the child’s learning and development.


	►  Exosystem: this looks at how events, people and places that the child is not directly connected to can still influence their learning and development. For example, the closure of a local job centre may affect how easily a child’s parent can look for work. This in turn affects the stress levels of the parent and their interactions with the child.


	►  Macrosystem: the wider environment and context in which the child or young person lives. It includes the culture, religious values, economy and politics of the country in which the child or young person lives. A child who grows up in a prosperous country may have free education for longer and may have access to better health services.


	►  Chronosystem: the events that occur during children’s and young people’s lives which may have an effect on their development, such as growing up in a time of war. For example, children and young people have lived through the COVID-19 pandemic. Their lives and those of their families will have been changed as a result.





Case study

Rufus lives with his parents and older sister in a comfortable neighbourhood. They have a garden and his grandparents live close by. Rufus’ parents are both employed and have good jobs. Rufus is looked after by a local childminder who is a friend of the family, and also by his grandparents.

Since his older sister’s birth, Rufus’ parents have been part of a parenting network. The parents in the group often message one another, share photographs and give one another advice. They often all meet up for social occasions. Recently Rufus’ mother has been offered the chance to study for a degree by her employer. The scheme for employers was set up by the government, which is keen to improve education for adults in the workforce. The government believes that a more educated workforce will help the economy out of recession. Rufus’ mother is enjoying studying, but it has meant that she has less time to spend with Rufus and sometimes she becomes quite stressed.


	1  Using Bronfenbrenner’s model, think about the direct influences on Rufus.


	2  Again using Bronfenbrenner’s model, identify some of the indirect influences on Rufus.


	3  Why is it important for adults working with children to think about the context in which children live?






United Nations Convention on the Rights of the Child 1989

The UNCR is a list of 45 rights that all children and young people should have, regardless of where they live or their personal circumstances. Some of the articles are relevant to the humanist pedagogy.


	►  Article 12 states: ‘Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have their views considered and taken seriously.’


	►  Article 29 relates to education and states that this ‘must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment.’




Maslow’s hierarchy of needs

Abraham Maslow was a humanist, and is particularly well known for suggesting that humans have a hierarchy of needs. Each need has to be met in order for humans to be able to realise their potential.

The hierarchy of needs was a theory of motivation and has been widely adopted by industry as well as education. His original work was in text format but a diagram has since been developed that helps to explain his theory:


[image: ]
▲  Maslow’s hierarchy of needs






	►  Physiological needs: things that the human body needs to survive, including clean water, shelter, food and also being at a comfortable temperature.


	►  Safety needs: people know that they are not in danger.


	►  Love and belonging: feeling part of a group, having family and friends, and for adults this may include a life partner.


	►  Esteem: having a positive self-concept and feelings of competence; being recognised and valued by others.


	►  Self-actualisation: the ability to think and be creative without worrying what others might think.




To understand the order of needs, think about a person who is living somewhere that has been devastated by war. There is no running water or anywhere to live. Is that person likely to paint a masterpiece (self-actualisation) or go to get water, food and look for shelter (meeting physiological and security needs)?

Rogers’ experiential learning

In his 1969 book Freedom to Learn, psychologist Carl Rogers outlined the importance of meaningful learning for children and young people. This is often referred to as experiential learning, where the needs and wants of the learner are the focus. As part of this theory, Carl Rogers stresses the importance of a positive climate in which learning takes place.

While Carl Rogers did have views on education and teaching, he is best known for influencing modern approaches to counselling.


2.4 How metacognition supports children and young people to manage their own learning


Have you ever been in a lesson when your mind has drifted and then you have made yourself concentrate more? The skill that you used is known as metacognition. Metacognition is the ability to understand, be aware and then try to control one’s own mental processes.

The importance of metacognition

Metacognition is a broad term and includes the wide range of strategies that we can use to improve our concentration, learning and memory. Here are some of the ways that children and young people could use metacognition to manage their learning:


	►  Identifying the strengths and areas for development in their own learning: Metacognition skills can help children and young people to think about what they find easy and difficult. This is important in learning because to make progress in areas where you are weak, you first need to work out what they are. While adults can do this for children and young people, it is always more effective when children and young people can do this for themselves.


	►  Using cognitive strategies to ‘construct’ knowledge: One of the ways that we learn is to connect different pieces of knowledge. We may, for example, know that clouds are needed for rain; we may also know that there can be clouds without any rain. A metacognition skill would be to find out what colour clouds are associated with large amounts of rain. By doing this, new knowledge could be developed.


	►  Using metacognitive strategies to regulate and evaluate their own learning: Children and young people can use their metacognition skills to ‘make’ themselves try hard, practise again or seek help. They can use metacognition skills to recognise what they have found easy or difficult, and what they need to do next.




How metacognition positively impacts on children’s and young people’s education and achievement

Children and young people who have developed good metacognition skills have significant advantages when it comes to education and achievement. It is worth recognising first that these skills develop over time. Metacognition is linked to the development of memory and the ability to analyse and use information, so young children have less developed metacognition skills. Metacognition skills develop over time, with older children and young people being able to access some of them. 

Adults can help with metacognition skills by sharing some of the strategies they use. These might include highlighting text that needs to be memorised, testing yourself to check what you know or thinking about the last place you used something that you have lost. Adults can also encourage metacognition skills by asking children and young people what they think − for example, ‘What are you happy with? What do you need to concentrate on next?’

Ways in which metacognition skills can positively impact on education achievement


	►  Building up a set of transferable strategies and skills that they can apply to new subjects and situations: Children and young people with strong metacognition skills are able to consciously think about strategies and skills that they have experienced in the past and use them in new situations. This can help them solve new problems.


	►  Better preparation for assessments: Many assessments require that children and young people spend time revising knowledge or practising skills. Those who have strong metacognition skills do better in assessments. This is because they are able to analyse where they need to put in more effort and they are also able to develop strategies to help them remember things, such as thinking about a professor who has lost a finger to remember that there is only one ‘f’ in ‘professor’.





Case study

Shona and Rahima are both in Year 6. Each week they have a spelling test. Each week, Shona does badly while Rahima normally does very well. Shona looks at the words the night before. Rahima looks at the words on the day they are given by the teacher. She works out which ones she already can spell. She then divides the rest of the words into three groups. Each night, she writes out one group of words and plays games with them. She also writes out the hardest words and displays them on her wardrobe door. The day before the test, she asks her parent to call out the words so she can practise spelling them. She has learned these strategies because her mother used to do them with her when she was younger. 

When asked about their test results, Shona says that she has looked at the words, but she has been unlucky.


	►  Who has the most developed metacognition skills?


	►  How do these skills affect the result of the test?


	►  What has been the role of the adult in developing metacognition skills?







	►  Monitoring their own understanding: If children and young people have good metacognition skills they are able to ask themselves about whether or not they have understood a specific piece of information, task or skill. They should also be able to analyse the best way of doing something about it − for example, finding a new resource, asking a friend/adult for help, or rereading or repeating the task.


	►  Identifying barriers to their own learning and actively minimising them: Children and young people can use their metacognition skills to work out how they learn and remember information best, and also what affects their learning. This might include recognising that they find it hard to concentrate when it is noisy or when they are tired. Using this analysis, they can actively look for ways to improve their learning.


	►  Learning from mistakes in order to avoid them in the future: Children and young people who have good metacognition skills can accurately analyse information from their mistakes in order to improve their performance.


	►  Adapting their learning strategies as appropriate to the task: When children and young people have strong metacognition skills they can think about how best they learn and choose strategies that are suited to both them and the task.





2.5 How practitioners provide effective feedback and why it is important in supporting children’s/young people’s educational development


In the past, adults often looked at schoolchildren’s work and just said ‘well done’ or ‘good’. This did not really help children know what they needed to do more of or how to improve. Today, we know that by providing feedback to children and young people we can help them reflect on their work, guide them and so support them to make progress in their learning. The term ‘formative feedback’ is sometimes used to describe this process.
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