









[image: Cover of the book titled “The A-Z of Primary Leadership” by Chris Nourse-Grewal, edited by Roy Blatchford, and published by John Catt. It lfeatures many colourfull swiggles all around the cover.]





















[image: Black-and-white full page showing the title ‘The A-Z of Primary Leadership’ by Chris Nourse-Grewal. “Hachette Learning” logo is visible at the bottom right.]
















[image: Logo For “Hachette Learning”.]




Although every effort has been made to ensure that website addresses are correct at time of going to press, Hachette Learning cannot be held responsible for the content of any website mentioned in this book. It is sometimes possible to find a relocated web page by typing in the address of the home page for a website in the URL window of your browser.


Hachette UK’s policy is to use papers that are natural, renewable and recyclable products and made from wood grown in well-managed forests and other controlled sources. The logging and manufacturing processes are expected to conform to the environmental regulations of the country of origin.


To order, please visit www.hachettelearning.com or contact Customer Service at 
education@hachette.co.uk / +44 (0)1235 827827.


ISBN: 978 1 0360 0506 1


© Chris Nourse-Grewal 2025


First published in 2025 by
Hachette Learning (a trading division of Hodder & Stoughton Limited),
An Hachette UK Company
Carmelite House
50 Victoria Embankment
London EC4Y 0DZ


www.hachettelearning.com


The authorised representative in the EEA is Hachette Ireland, 8 Castlecourt Centre, Dublin 15, D15 XTP3, Ireland (email: info@hbgi.ie)


Impression number    10 9 8 7 6 5 4 3 2 1


Year                               2029 2028 2027 2026 2025


All rights reserved. Apart from any use permitted under UK copyright law, no part of this publication may be reproduced or transmitted in any form or by any means, electronic or mechanical, including photocopying and recording, or held within any information storage and retrieval system, without permission in writing from the publisher or under licence from the Copyright Licensing Agency Limited. Further details of such licences (for reprographic reproduction) may be obtained from the Copyright Licensing Agency Limited, www.cla.co.uk


Typeset in the UK.
Printed in the UK.


A catalogue record for this title is available from the British Library.




[image: Logo for the Forest Stewardship Council, which includes a stylised tree with a check mark, indicating certification. The label reads M I X Paper from responsible sources and includes the F S C certification code C 104740. The F S C website address www.fsc.org is also visible.]

















CONTENTS





Dedication


About the author


Acknowledgements


Foreword by Roy Blatchford


Section One


Assemble


Behaviour


Children


Delegation


Empathy


Free school meals


Governance


Holistic


Inspection


Journey


Kindness


Leadership


Money


Noise


Outstanding


Performance


Questioning


Revolution


Self-regulation


Teaching


Understanding


Vision


Wayne


Xenial


Yourself


Zillions


Section Two


1. The five keys to a successful school


2. Teaching and learning Continua


3. The KBZA character curriculum


4. In-class behaviour flow chart for students


5. Oracy – why?


6. Middle leaders – pupil progress proforma


7. Holistic development – balancing the whole child


8. AI policy points for governance


9. The ripple effect


References









I dedicate this book to the memory of my nephew, Joshan Carr. A kind, passionate, energetic and funny young man who was everyone’s best friend and generous with both his time and his heart.

25th January 2004 – 21st March 2025












ABOUT THE AUTHOR







[image: Photograph of Author ‘Chris Nourse-Grewal’. He is smiling and looking at the front.]




Chris Nourse-Grewal is a lifer. He started his journey into education at 18 with a BEd (Hons) in primary education, and has continued to teach, lead and develop schools ever since. From cutting his teeth in a well-run primary school in Chelmsford to the challenge of teaching and leading in two inner London primary schools, Chris has seen how schools can thrive or not due to the quality and imagination of school leaders.


His first headship was in a junior school in Southampton, followed by an amalgamation of an infant and junior into a primary school in Surrey, while opening a new children’s centre and a special needs base.


An international opportunity led Chris to become the founding principal of a new primary school in Abu Dhabi in the United Arab Emirates (UAE) followed by a brief stint as a director of educational strategy. A return to Blighty to run a large primary school in Dorset was short-lived, and Chris returned to the UAE to be the principal of an all-age British curriculum school, which he grew from the early years foundation stage to Year 13. His three children attended his school for nine years.


As an executive principal and trained inspector, Chris then moved into school improvement and supported a group of schools with teaching and learning, raising expectations and growing a positive school culture among other things. He has jumped into temporary headship to move schools out of trouble, managing US New England Association of Schools and Colleges curriculum accreditation at the same time.


Chris is currently the executive principal of Khalifa Bin Zayed Al Awal (KBZA) School in Abu Dhabi, a pilot school for the UAE government to trial different approaches to public education – a mix of British rigour and International Baccalaureate learning frameworks are proving very successful, as has been bringing the children’s centre approach to the school.


Chris enjoys music and can often be found in guitar shops wondering how he could possibly justify to his wife that buying another guitar would be a wise investment!












ACKNOWLEDGEMENTS





In writing this A–Z of Primary Leadership, I must acknowledge those who have shaped my experience of leading over the past 25 years of headship. My first headteacher, as an NQT, was Peter Terry in Essex. He taught me valuable lessons about being on the school gate, listening to parents and children, and authentically caring about the children and teachers.


In London schools I learned about resilience and the power of humour in the staffroom. In Walthamstow, I learned to survive from Linda Bennet – strict, no-nonsense but warm and compassionate. In Wandsworth, I saw unhappiness and disillusionment in the eyes of my colleges, and I learned from that too.


In Southampton, I learned that a caretaker could be king – and Ralph Payne was as supportive and kind to the staff and children as it is possible to be: sugary tea sitting in his tool shed was worth a thousand hours of therapy. And, of course, the real boss of any primary school – our wonderful office managers Sheila Craft and Leanne Taylor, who found budgets to improve things from thin air and ran the parent–teacher association with aplomb.


In Surrey, I learned about the power of children’s centre goodness for a community and how a specialist provision could be truly integrated.


The great teachers I learned from are too many to name; the school governors and parents who put their faith in me to lead their schools, thank you.












FOREWORD





Primary schools are good places to be. I have visited many hundreds over the past few years, at home and abroad. What do I see typically at the beating heart of primary education?




	Leaders’ infectious style which enables staff to be creative and seize opportunities to shape innovative, exciting and fun learning opportunities within and beyond the classroom.



	A strong work and team ethic among teachers and support staff.



	Positive relationships between staff and children, working in harmonious multicultural communities.



	Abundant, up-to-date, attractive resources which motivate children to learn and develop enquiring minds.



	Fit-for-purpose systems for keeping children safe and tracking their progress; children’s self-esteem is high.






These five aspects and so much more. And in the very best of primary schools, you walk away thinking ‘someone’s doing something special there’.


Research and observations inform educationalists that excellence is a habit in so many primary schools today. In turn, parents report high degrees of satisfaction with what their children experience day by day. For those ‘children on the margins’, one sees everywhere teachers and support staff going the extra mile to ensure a climate of inclusion.


What we know about effective schools is that success doesn’t happen by chance. Confident leaders plan carefully, take colleagues with them, keep children at the heart of their visions, and deliver with ambition and a fine eye for detail.


Thus, the best classrooms and corridors manifest high expectations and high all-round standards; excellent displays of children’s work; pupils studying independently and collaboratively; pupils speaking confidently about their subjects and making meaningful connections between topics; and exercise books, portfolios and online files that demonstrate vibrant curriculum progression.


Wise leaders know equally well that there can be bumps in the road and occasional crises. They deal with the triumphs and disasters with equanimity, rooted in their own experiences and values. They balance skilfully the individual therapeutic needs of the individual with the greater good. They communicate openly and genuinely.


Further, as this author admirably shows, effective leadership requires humility, kindness and a well-judged sense of humour. High quality storytelling is integral to the primary leader’s personal and professional playbook.


***


In common with other titles in this A–Z series, section one is orchestrated around the 26 letters of the English alphabet. Section two offers a range of curriculum models and contemporary materials for the primary leader.


Chris Nourse-Grewal takes the reader on an authoritative and affectionate journey from Assemble and Empathy, through Money and Revolution, to Wayne and Yourself. He is a school leader of significant experience in the UK and internationally. His talking-the-walk and walking-the-talk approach radiates in every chapter.


Roy Blatchford, series editor












SECTION 
ONE

















A
ASSEMBLE





Assemble: ‘gather together in one place for a common purpose’.


Oxford English Dictionary


Do you remember that teacher? You know – the one that made you feel special and motivated to learn? Perhaps you shared a sense of humour with them, or a love of the subject, or perhaps they were just kind and supportive.


During staff meetings headteachers occasionally reflect with their staff on why we are all here. Often, the discussion will move to why we all became teachers – what attracted us to the profession. It is never the holidays or the pay. Some leaders will tell stories from their own life about the good, the bad and the ugly of the teaching profession and the impact, both positive and negative, that this had on them as learners.


Movingly, staff share that it was a special teacher who saw ability where others had overlooked them; a teacher or a coach who had encouraged a passion for sport or music, for example, which had led to their career choices. For others, the vehicle of fiction had lit fires of fascination for education that would only be satisfied by entering into the profession. The film Dead Poets Society (Weir, 1989) has been named – with its message of carpe diem or ‘seize the day’ – as a reason why some people were delightfully ensnared by teaching.


‘The great play goes on,’ Mr Keating says to his students in Dead Poets Society, ‘and you may contribute a verse – what will your verse be?’ What a privilege to be alongside learners as they start to assemble ideas, passions and interests which will shape their lives.


In leadership you assemble your senior leadership team and middle leadership team, your teaching staff, teaching assistants, administrative staff, support staff and governing body. As the headteacher you are the centre of gravity of your learning community. You are the conductor of multiple stakeholder groups simultaneously: parents’ council, ‘helping hands’ groups (hearing children read), student council, local education authority colleagues, multi-academy trust teams and other community groups, especially if you are a faith school.


How effectively (and routinely) you are able to stand before these different groups with their differing expectations and agendas – sticking firmly to your beliefs and principles – will determine your success. Diplomacy and patience are, of course, required to better understand the needs of your learning community, but also the ability to convey in a few words your core beliefs, such as inclusion, equal opportunities and high expectations for all as the non-negotiables.




SENIOR LEADERSHIP TEAM


Getting the right balance in your senior team is crucial. A good starting point is to reflect on what kind of leader you are? Are you the visionary running off into the distance hoping that the team can keep up; or are you the details person, pragmatic and grounded; maybe you are the data person entrenched in key performance indicators; or maybe you are the empath listening carefully to the ebb and flow of the staff, students and parents.


Whichever one you are, and be brutally honest here, make sure you build a team of complementary skills around you.


A common error is to recruit clones of yourself, which makes for comfortable meetings with easy alignment; however, leaders soon realise they are missing key skill sets. If, in fact, you tend to be the big-picture thinker, visionary, what could and should our school look like kind of person, but you are less good on the detail, then recruit people who are meticulous in their thinking and planning. In that way, with a ‘whole brain team’ approach, leadership teams are able to improve their schools rapidly, as together they have most bases covered.


If you are in a small school, you will be wearing many hats at once. This is a huge challenge – for example, acting caretaker and deputy head, SENCo, health and safety officer, early career teacher (ECT) mentor – the list goes on. Hats off to those small schools; my experience is to network widely with other schools so that you can share ideas, resources and maybe even teachers, administrators and teaching assistants.







ASSEMBLY


Many readers will recall that the summit of an outstanding assembly, as judged by the government inspector, was the presence and power of ‘awe and wonder’.


Many school leaders were confused as to how they could conjure up these two genies from the assembly that would usually contain ‘Autumn Days’, sung and/or mimed by a well-meaning but not so tuneful hall of youngsters. If you were lucky this was followed by an enthusiastic young teacher, who was also the eco-club leader, showcasing global warming through interpretive dance, much to the glee of the more seasoned teachers at the back of the hall.


In some cases, it was fairly awful, and we wondered when it would stop. It may be an apocryphal story, but one colleague told me that during their school inspection they received ‘outstanding’ for awe and wonder. She went on to tell me that the inspectors were glowing about the children’s views that they always knew they would see awe and wonder in the assembly. Little did the inspectors know that ‘Awe and Wonder’ were the names of the two goldfish who had a home on top of the stereo equipment in the hall.


On a more serious note, the assembly is one of your main communication/marketing opportunities for children, teachers and parents. A bit of stand-up for the headteacher to both wow and inspire the onlookers. A place for vision, values and expectations to be shared and celebrated. The use of music, dance, drama and a formal presentation that brings the fun and fundamentals of primary learning alive. For parents, it is a time to be proud of their children and their achievements.


Well-orchestrated assemblies can be funny, emotional, inspiring, uplifting and bring cohesion to your learning community. They can develop a culture of pride in the school that radiates out into the community and the WhatsApp groups.


Success starts to breed success – parents become more interested in your curriculum evenings because their children are leading them. Community BBQs and parent–teacher association (PTA) fairs bring people together with a common purpose of supporting our children in our school. The notion of the identity of the school grows in the community, and people start to be more willing to identify with it – pupils more willing to attend each and every day of the school year.


The assembly then is the shop window of your school, elements of which you can open to the wider community through social media. Nothing has more positive power for a school than a child proudly sharing what they have learned in front of their learning community in a high quality and well-produced assembly.


Put simply it is ‘Achieving Together’ in action, a motto that resonates in many schools. This strategic intention of all being able to achieve is powerful: students and teachers, students and students, teachers and parents achieving together.







CODA


When we assemble, when we gather together in one place for a common purpose we can achieve great things. What are the key ingredients?




	Assemble a ‘whole brain team’.



	Remind the team why they became educators and the consequences of poor schooling.



	‘Awe and wonder’ – make assemblies uplifting, fun, relevant, surprising, student led and involve the wider community.



	Use assemblies to send a message of the school’s intent to the wider learning community: This is what we stand for and who we are – support us!



	Celebrate authentic achievements – from teachers running a 10K race, to a student’s black belt in karate, to 50 house points, to the caretaker who has completed 10 years’ service at the school.



	Involve your governors in assemblies as they often hear only the bad news stories.



	Success breeds success. Make success a habit – make assembly sing!









ASIDE


SINGING ASSEMBLY


There is undeniably something special about community singing when it’s done well, as it brings a school together, literally singing from the same sheet.


The benches are out at the back of the hall for Year 6, the projector has the words ready and if you’re lucky Ms Anand is ready to play the piano; if not, it’s the trusty backing track. Some primary leaders have been known to play the guitar or even get a teachers’ band together. It is fun for the staff and pupils to hear live music. So even if you’re not yet able to play like your favourite guitar hero – have a go. You are modelling taking a risk, performing in front of others, collaborating and persevering. After all, that’s what we ask our children to do, don’t we?


What are the best songs for a primary school singing assembly? The official list – no arguments please!




	‘This Little Light of Mine’



	‘Autumn Days’



	‘Cauliflowers Fluffy’



	‘Saltwater’



	‘From the Tiny Ant’






REFLECTIONS




	What for you are the key ingredients of memorable assemblies?



	How do you encourage all staff to be prepared to lead assemblies?



	How do you involve parents and governors in assemblies?



	To what extent can pupils plan, deliver and evaluate class assemblies?



	How can you entice keynote speakers to spice up the daily or weekly gathering?






















B
BEHAVIOUR





Culture eats strategy for breakfast.


Peter Drucker


Your school culture as exemplified by the behaviour of children, teachers and parents sets the tone for how your school will run. Peter Drucker’s much quoted phrase is not just a nifty soundbite. A school leader who sets a new direction of travel for their school without addressing necessary changes to the school ethos and culture is likely to stall and fail.


Simon Sinek (2014), a renowned thinker on leadership and management, inspired the idea that culture is:


Culture = Values + Behaviour


It is worth reflecting with your community each year on what you truly value and what this could look like in practice. Spend time with children, parents, teachers, support staff and governors on which values should become our values. Which ones are non-negotiable for our context? Which ones weave a tapestry of how we do things (or how we would like to do things) around here?


How do we move from a ‘display on values in the school reception’ to values coming alive in the broader culture of the school? Some effective schools ensure that a ‘character curriculum’ exists across the school day (Jubilee Centre for Character & Virtues, n.d.).




VALUES EMBEDDED ACROSS THE SCHOOL DAY


The journey to the classroom. What messages does the school send to pupils as they enter the building and walk to their classrooms every day? How clean and tidy is the school? Who is responsible for shared areas and corridor displays?


What is our focus this week or half term? Do I know as a learner what is expected of me, and is this consistent right across the school?


Registration could include a slide of this week’s character focus (e.g. resilience). Lesson planning contains moments of learning which show what resilience means, for example, in maths, English, science, PE, break time, lunchtime and extracurricular activities.


Pupil behaviour is managed positively (until it can’t be), reinforcing the school values (e.g. cooperation and empathy): ‘You have been a good friend because… You are living our value of kindness. Thank you.’


Assemblies are carefully planned and programmed across the year to teach, model, celebrate and connect your school values internally and externally to your local, national and international communities. Visitors and visits to your community emphasise a child’s place in and responsibility for ‘your’ school and town; social cohesion is enhanced, and service to others is embedded.







SUPPORTING BUSY TEACHERS WITH BEHAVIOUR PROBLEMS


When the senior leadership team (SLT) is observed following the school values of empathy, kindness and cooperation, then teachers will be more willing to raise expectations across the board. Few issues in school cause more division than behavioural issues seemingly dodged by senior staff to avoid confrontation with angry parents.


Ideally a school should have the following in place to support teachers with managing poor behaviour.




	A vision, mission and set of values agreed by all.



	A bespoke behaviour policy for your school and its contexts (what works down the road may not work here).



	A home–school agreement between parents and the school on entry and re-signed annually. You may have to lean on these to show parents what they agreed to when choosing your school.



	Training for all staff on how as a school we can live our values, model them and celebrate them.



	A child-friendly behaviour flow chart that is in every learning space and shows what happens if expectations are not met. Of course, consistent implementation is the key to success. Highlight the positive too.



	A team around the child approach to tackling repeated behaviours from individual pupils.











TEAM AROUND THE CHILD


For your most extreme cases involve a team of professionals to support the child to get back on track.




	Inclusion leader – can produce individual behavioural plans.



	Class teacher – can describe the before, during and after of episodes of difficult behaviour to better understand what’s happening.



	Parents – can give you their take on what’s happening and why. They may also be prepared to share updates on behaviour at home and any personal circumstances that might be helpful for professionals to know.



	A member of the SLT who can advocate for additional support, such as teaching assistant hours, or in extreme cases reduce the pupil to part-time until behaviours improve. A child may feel they have won here, and parents who are working may find this challenging; however, experience shows that the inconvenience factor can lead to a focus on improved behaviour for some.



	School counsellor – if your school is lucky enough to have a trained counsellor to help young people unpack what is behind the unwanted behaviour, this can lead to more sustained improvements.



	Educational psychologist – may uncover cognitive issues that are leading to behavioural outbursts.



	Social worker – if the family is working with a social worker, then they may have additional reflections on the context of the family which could help the school manage behaviour. (Would the child benefit from a breakfast club or after-school support?)






If the school can meet parents with compassion and without judgement, and enter into an effective partnership from which shared goals, objectives and improvements can be made, then you are in the strongest position for improvement. However, if parents do not support the school values at home, then come Monday morning the teacher feels they have to start explaining the expectations once more.


If the school has capacity, they could offer parenting workshops on setting boundaries at home, family literacy or specialist input on supporting pupils with attention deficient disorder or autistic spectrum disorder, for example.


Success lies in a clear parent–school partnership with shared values and expectations – one supporting the other. Where there are inconsistencies in behavioural standards, children eventually learn that expectations are contextual and will live up or down to these when set by different teachers at school, parents at home or coaches at football training.







BEHAVIOURS FOR LEARNING


The point of well-behaved children who are sociable and curious about the world is that they can achieve their very best and be positive members of our society.


The behaviour for learning conceptual framework (based on Ellis & Tod, 2018) sets out three relationships for learning: relationship with self, relationship with others and relationship with the curriculum.


In other words, first, self-regulation – how I manage my inner feelings, frustrations and distractions, which are informed by my self-esteem. Second, behaviours associated with peers, friends, teachers and others. Finally, how I engage (or not) with the learning, the texts, the projects, the classwork and the home learning. To what extent am I given responsibility for my own learning by harnessing my own interests, which might improve motivation and participation?


When the school culture and values support pupil behaviour and attitudes – such that children begin to grow in self-regard, enjoy taking responsibility and show their motivation through excellent attendance and engagement – then it might be said that the school has moved from managing behaviour to focusing in on behaviour for learning.


Headteachers who have experienced negative behaviours in challenging schools have reported the following:




	That the SLT need to be visible and active in order that disruption is dealt with swiftly.



	Repeat customers to ‘refocus’ time need support, mentorship and encouragement as well as clear consistent boundaries and sanctions.



	Parents that are onside are your biggest allies; if they are not onside they can also be your biggest problem. Put in the time to build relationships with parents so you can work as a team for the benefit of their child. Send home positive messages as well.



	Keep clear records and logs of behaviour incidents to support you in case you need to request additional support like teaching assistants.



	Systems like CPOMS (Child Protection Online Management System) not only track safeguarding concerns but also behaviour and attitudes to learning, which can help give you an overview of hot spots or classes where you may wish to visit more regularly.



	Pupil surveys like the Pupil Attitudes to Self and School (PASS) can provide a red, amber and green rated view of your children and what their needs might be in terms of their social and emotional wellbeing.



	Positivity – catching children being good, greeting children every day and popping into lessons gives you authority that you can later lean on.






Remember, you might be the only consistent thing in some pupils’ lives. You and your team have the power to improve life chances tremendously. Tell your team how special they are and, despite the challenges, to never forget what a difference they make.





ASIDE


STICKER CHARTS AND HOUSE POINTS VERSUS EDUCATION AS A REWARD IN AND OF ITSELF – DISCUSS.


Intrinsic and extrinsic reward systems in schools aim to impact on student motivation, engagement and academic performance. Who doesn’t love a sticker chart, star of the week or certificates in assembly? However, it’s worth asking ourselves: is this the right approach?


Intrinsic rewards, such as a sense of accomplishment, mastery and enjoyment derived from the learning process itself, some headteachers say, are considered vital for fostering long-term motivation and deep engagement in learning. Could it be that this approach correlates positively with academic success and lifelong learning habits and promoting a growth mindset?


On the other hand, extrinsic rewards, such as grades, praise or tangible incentives, are often used by teachers to motivate students in the short term. Experience indicates that these can be effective in prompting immediate behaviour change or compliance; their long-term impact on intrinsic motivation and learning outcomes is less clear. Some teachers suggest that excessive use of extrinsic rewards may undermine intrinsic motivation, leading to a decreased interest in learning for its own sake.


REFLECTIONS




	How do you reward children in your school?



	How much of this is in your behaviour policy?



	What is the balance like between intrinsic and extrinsic rewards?



	How do you reward your other stakeholders (teaching assistants, governors, caretakers, cleaners, local business owners)?



	Are you aligned with other local schools on practices like house systems?
























C
CHILDREN





Education is not the filling of a pail, but the lighting of a fire.


William Butler Yeats


The one thing all teachers and parents can agree on is that children should be:


safe, happy, and learning.


How often do we as leaders in schools take the time to see school life through children’s eyes? How clean is the school? How safe are the buildings and play equipment? Where do children feel safe, and where is scary for them? What of friendships and wellbeing?


One primary head spent several days shadowing pupils to see, for example, what it was like as a pupil with special educational needs and disabilities (SEND) through lessons, breaks, lunch and extracurricular clubs. What they realised was that all the efforts of inclusion in reality were turned into withdrawal sessions in empty rooms. That in fact for this child school was lonely, lacked variety and lost many opportunities for them to succeed.


As leaders we are asked daily if not hourly to make decisions: from the recruitment and retention of staff, to making the budget fit, to what training we should have, to preparing the community for inspection. One mentor of mine explained early on that all decisions in school could be viewed by asking:


What is best for the children?


Sounds simple. However, when you are faced with a deficit budget due to falling rolls and an expensive staff team, difficult decisions need to be made, especially when ‘what is best for the children’ is to retain and nurture your current happy, motivated staff – but you can’t.


The role of leadership, if it is anything, is to build effective teams of people who trust each other to deliver towards a common goal. When you as the primary headteacher are faced with budgets that no longer work, and are set to worsen, then you and your governing body must reflect hard on your priorities, your team members, and what strategies you will adopt to keep the school viable and keep the community believing in the direction of travel of the organisation.


In primary schools, it is a truism that when headteachers are having ‘one of those days’ they will often decide to have a walk through the early years settings. Young children lost in a moment of curiosity, laughing, playing, thinking and collaborating reminds us of what our purpose is – namely, to lead learning. When children see an interested headteacher enter a space they usually come over to explain what they are doing and why – and would you like to try?


Not only is this a great decompression from the stresses of budgets, governance and inspections, to name but three, but it is a great opportunity to model the sorts of behaviours you want to see. From how you crouch down to talk to a small child, your tone of voice, the open-ended questions you ask and, importantly, how you praise effort over attainment: ‘I can see how hard you’ve worked on this robot, Ray’ – rather than ‘Aren’t you clever?’ The message to all those eavesdropping – including the teacher – is clear: we value effort and resilience in our school.




THE EARLY YEARS


Primary leaders often refer to the ‘magic of early years’, and it is here that we shape youngsters positively with carefully considered learning environments and activities led by teachers, teaching assistants and the children themselves.


Early child development is a critical period in a child’s life, which lays the foundation for their future physical, cognitive, emotional and social wellbeing. It is during these formative years that key elements such as secure attachments, emotional regulation, language acquisition and social skills are established. As educators, our role in championing children and guiding them to their best selves is paramount in ensuring they reach their full potential.


Attachment theory, pioneered by John Bowlby, is a captivating framework that highlights the profound impact of early relationships on child development. Imagine unlocking the secrets behind every hug, every comforting word and every high-five shared with your pupils.


It’s all about nurturing secure bonds between children and caregivers, fostering a sense of safety and trust that serves as a foundation for their social, emotional and cognitive growth. By understanding attachment theory, primary school teachers can cultivate supportive classroom environments where every child feels valued, understood and empowered to explore the world with confidence.


If we add to this James Comer’s dictum, ‘No significant learning can occur without a significant relationship,’ then as school leaders we must prioritise the way adults in the school relate and connect with pupils. How positive is your current behaviour policy in approach?


Emotional regulation is another key element of early childhood development. Children are learning to understand and manage their emotions, and as educators, we play a crucial role in teaching them how to express and cope with their feelings in a healthy way. By modelling positive emotional regulation strategies, providing a safe space for children to share their emotions and teaching them effective communication skills, we can empower them to navigate the complexities of their emotional world with confidence and self-awareness. The importance then of emotional literacy with children and staff cannot be overstated.


When children learn to control their emotions, rather than their emotions controlling them, they will learn how to be a good friend, team player and a reflective person, which will support more effective relationships as they grow into adult life.


Language acquisition, it seems obvious to say, is a critical aspect of early childhood development and sets the stage for future academic success and social interactions. As educators, we must provide rich language experiences through storytelling, conversations, songs and interactive activities that stimulate children’s language development. By fostering a language-rich environment and encouraging children to express themselves creatively, we can support their cognitive growth and communication skills, laying a strong foundation for their academic journey.


Many of our schools will have populations of students for whom English is an additional language (EAL). School leaders should reflect on systems of support for these students from baseline assessments like the Common European Framework of Reference, which defines language acquisition from A1 (the lowest level) to C2 (completely fluent).


Most teachers will instinctively offer additional support materials, visual cues, key words and translated materials for pupils with EAL from their home language. Primary classrooms are particularly good at promoting speaking and listening, oracy skills through role-play, games, songs, questions and answers, and perhaps having a language buddy. Here, the children who speak other languages can teach some of their language to a partner. Where possible, having dual-language books, displays, labels and greetings will promote accelerated language acquisition while also supporting the child’s mother tongue.
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Together we unlock every learner’s unique potential

At Hachette Learning (formerly Hodder Education), there’s one
thing we're certain about. No two students learn the same way.
That's why our approach to teaching begins by recognising the
needs of individuals first.

Our mission is to allow every learner to fulfil their unique potential
by empowering those who teach them. From our expert teaching
and learning resources to our digital educational tools that make
learning easier and more accessible for all, we provide solutions
designed to maximise the impact of learning for every teacher,
parent and student.

Aligned to our parent company, Hachette Livre, founded in 1826,
we pride ourselves on being a learning solutions provider with a
global footprint.
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