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				What four leaders say about The Restless School

				How often do you come across a book about education that puts in a nutshell all the things you’ve so often thought but never managed entirely to articulate? Roy Blatchford has written just such a book. But The Restless School is in no way cosy or predictable. On the contrary, it is deeply challenging to anyone - classroom teacher, school leader, policy-maker - who is prepared to read it thoughtfully and honestly. Drawing on his lifetime of experience he defines more neatly than I’ve encountered anywhere else the ‘common purpose’ and ‘unchanging values’ of schools, and thus of those who work in them.

				Bernard Trafford MA MEd PhD FRSA

				Headmaster, Royal Grammar School, Newcastle

				 

				

				I felt totally challenged, inspired and motivated by the author’s passion for children being at the very heart of schools. This book is a must read for those who feel drawn to the possibility of joining the teaching profession as well as for those of us who are seasoned professionals or policy-makers. It provides a wonderful opportunity for reflection. Roy Blatchford reminds us of the moral purpose that we need to keep sight of in this ever changing educational landscape and that all schools should strive to be ‘restless’!

				Ava Sturridge-Packer CBE

				Executive Headteacher: St Mary’s Church of England Primary and Nursery Academy, St Michael’s of England Primary Academy, Birmingham

				 

				

				Expect to be stopped in your tracks when you read this. Thought-provoking, wise and challenging - I loved it!

				Alison Peacock DBE

				Headteacher, The Wroxham School

				 

				

				In this thought-provoking book, Roy Blatchford draws on 40 years of wide-ranging experience within the UK and international education systems in order to capture the essence of successful schools. The image of schools which are ‘restless to improve’ - never complacent, however successful, founded on a ‘crucible of values’ - provides a deeply positive and optimistic vision of a thriving and confident education service. 

				Brian Lightman

				General Secretary, Association of School and College Leaders (ASCL)
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				Chapter 1

				 Assertions

				Youth is a circumstance you can’t do anything about. The trick is to grow up without getting old.

				Frank Lloyd Wright

				 

				 

				We who teach are no different from those in other walks of life: to be motivated, challenged, and occasionally inspired keeps the spirits high. 

				I am an impatient optimist, often in thrall to dangerous ideas. I have been writing this book all my working life and intend to keep on writing it. In many ways, the narrative reflects my own ‘school journey’ though 40 years of teaching, leading and inspecting schools, and being an observer of the politics and practice of education. I wanted this book to draw together the essence of what I have written and spoken about schooling in many contexts.

				The German writer and politician Goethe memorably observed: ‘Everything has been thought of before - the challenge is to think of it again.’ Through the chapters I seek to offer some fresh (if not new) perspectives for those who teach in and lead our schools and school systems, alongside identifying pointers for continuing and renewed success. I make a few assertions and indulge in futures thinking too. The book concludes with an historical perspective: writings selected from my published archive which attest to my thinking and practice over time.

				This is a book rooted in a UK perspective, so the use of ‘we’ and ‘our’ in the text frequently refers to systems of education operating in this kingdom, particularly England. Equally, I have called on my extensive professional experiences in different parts of the world, so trust that the text will have something to offer to a broader diaspora of teachers and school leaders.

				I once heard the celebrated film-maker Woody Allen say that 80% of success is showing up, so thank you for opening the book thus far. Let me begin by making a few assertions to hook you in:

				
						In common with other government-funded public services, state schools in the UK are in better health now than they were in 1973 when I started teaching in Brixton, London.

						So too are UK independent schools, motivated by changing social norms and the ever-increasing expectations of fee-paying parents.

						And so too are international schools across the globe, driven by international benchmarking and inspection frameworks which relentlessly raise the bar.

						After decades of focused international research and practice, we know today what successful schools look, smell and feel like.

						We know what works in school improvement, and we know what failure looks like.

						School systems across the world are ever in search of ‘the gold standard’; thus all governments urge their respective education systems to ‘be above average’ (an ever-rising ‘average’), and to compete with the best.

						If one significant international measure of educational success and of the schooling system is entry to higher education, more young people enter university than ever before, and that rising tide is inexorable.

				

				The text is written with the quiet certainty that whatever the quality of an education system and its schools at a given point in time, we shall strive to improve them, in the knowledge that perfection lies just around the corner. That is the human condition. That is the international imperative. That is the restless school. 

				As F. Scott Fitzgerald concludes of his great creation Jay Gatsby:

				Gatsby believed in the green light, the orgiastic future that year by year recedes before us. It eluded us then, but that’s no matter – tomorrow we will run faster, stretch out our arms farther….And one fine morning – 

				

				Roy Blatchford. Oxford & Geneva 2014
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				Chapter 2

				A common purpose

				Sir Thomas More: Why not be a teacher? You’d be a fine teacher; perhaps a great one.

				Richard Rich: If I was, who would know it?

				Sir Thomas More: You, your pupils, your friends, God. Not a bad public, that.

				A Man for all Seasons, Robert Bolt

				

				 

				Winston Churchill memorably observed that in a maiden speech in Parliament, the Honorary Member should make no more than two main points, lest his audience forget the first. 

				In a spirit of ‘less is more’, I’m going to risk just three dangerous ideas in this ‘common purpose’ chapter.

				First, that over the next decade, there must be a united and unashamedly positive approach to what our publicly-funded schools’ system in the UK can deliver for children and young people.

				Second, that some orthodoxies about how we deliver publicly funded education must be challenged.

				Third, that school teaching, just somehow, must strive to become a profession.

				 

				The positive approach

				You will probably know that the fifth most populous country in the world, if they all lived in the same place, is the 250 million international migrants who live in a country that they were not born in. So: China, India, the US, Indonesia, and then this extraordinary, contemporary diaspora.

				The UK population is set to rise by 10 million over the next 25 years absorbing many of those international migrants.

				120,000 more babies were born in this country in 2011, than in 2004.

				An annual cohort of children entering the school system in 2020 will be 740,000; the current Year 11 is around 600,000.

				If the UK stays intact, it will be the largest economy in Europe by 2025.

				We must embrace this multi-cultural growth with all the wisdom of our islands’ history. A 2013 report in The Economist highlighted that we are doing particularly well by many ethnic minorities, certainly when compared with their counterparts in other European countries.

				At the same time we must borrow some of the can-do culture from other societies. The efficacy of a public service depends on an ethic of public service: profession as vocation. We must not run ourselves down, nor tolerate unchallenged those often misleading international comparisons on students’ attainment. Benchmarked against the best yes, we must celebrate what we do well, constantly and loudly.

				I worked for a period last year with some of the world’s best international schools in the United Arab Emirates (UAE). One weekend I attended the UAE air show at which 196 billion dollars worth of orders for new Boeing planes were placed, as part of their 2080 vision titled ‘Beyond Oil’. Orders of stunning, forward-looking magnitude.

				The ruler of Dubai, Sheikh Mohammed bin Rashid Al Maktoum’s latest book Flashes of Thought contains these compellingly optimistic words:

				‘We, as leadership, seek happiness of our people in all areas and regions of the state. Start your day with positivity and optimism and with confidence in your abilities, and it will be reflected in your face, in your smile, in your interactions with people around you, and in the way you deal with daily challenges.’

				And, significantly, this Sheikh has created, not the Department for Education, but KHDA: the Knowledge and Human Development Agency to oversee all public and private schools in the emirate. 

				Elsewhere in the UAE, one Education Council’s ambitions for 2030 read: ‘To produce world-class learners who embody a strong sense of culture and heritage and are prepared to meet global challenges’. Such countries are of course able to fix a clarity of mission without some of the messiness of the Western democracies. They are busy constructing 21st century nationhood without the complex historical baggage of an Industrial Revolution, Empire, and two World Wars. They are promoting themselves to business and future leaders through extensive global advertising.

				What is also clear is that their leaders are seeking to bring into thoughtful balance key aspects of what is recognised globally as the Legatum Prosperity Index. Thus, education policy is not seen as separate from that which shapes social capital, entrepreneurship, health, security and governance. Short-termism may be the very stuff of Western politics. But it is no longer fit for purpose to address the challenges these nations face: providing good care for the elderly; containing drugs bills; developing sustainable housing and transport; funding primary, secondary and tertiary education.

				Having lived in the western democracies for six decades, punctuated by periods of international travel and work, I am beginning to think that benign autocracies have something to teach us about positive vision, delivery and yes happiness and democracy for the citizen - I use the word citizen deliberately.

				An effective, publicly-funded service requires a non-partisan ethic, and as a society in the UK we need to grasp this important reality if we wish to sit at the international high-table. Running our education system down, as happens all too frequently in the media and in our parliament too, is, like jealousy, corrosive of the spirit. It saps parental good-will from the system, it deters the best minds from becoming teachers, it acts as a negative force upon those who teach in and lead our schools.

				 

				Challenging orthodoxies

				I grew up as a teacher in the Inner London Education Authority of the early 1970s, led by the visionary Peter Newsam, whom I note still writes trenchant letters to The Times. In that era, from Yorkshire to Devon, Local Education Authorities (LEA seems already a distant acronym) delivered a national service, for a local population. From the 1990s onwards, politicians of all parties have sought to challenge – on behalf of the voters – the monopoly state provision of a range of public services, from transport and housing to utilities and health. In education, academies and free schools are the most recent manifestation. Grant maintained status was an earlier version, and parent-sponsored academies may be a future iteration. 

				Thus we appear to have in England an inexorable march towards 25,000 independent state schools.

				It is within these independent state schools, funded by the public purse, that we might challenge a few orthodoxies. I’ll mention four here, which presage some futures thinking developed in Chapter 13.

				
						We need to set new contracts for teachers which include an additional 10 to 15 days a year of high quality professional development – and a few academies and free schools have done this. We are all familiar with the oft-quoted mantra that no school system can be better than the quality of its teachers. Certainly, recruiting the brightest and best into teaching is a critical imperative in all nations, whatever their wealth or poverty. 

						We need, seriously, to enable teachers to teach until they are 70 by affording them sabbaticals and the chance to move, perhaps for short contracts, to areas of the country where school improvement needs are greatest. Personal and professional refreshment in a demanding role is vital if we are to meet the challenge of rising pupil numbers and retain our brightest and best. And the so-called PIT – the pool of inactive teachers – has to be reactivated and re-energised; there are too many well qualified and very competent teachers not plying their craft in classrooms.

						We need to ensure that school buildings are used day-round and year-round to cater for the growth in pupil population. I have seen this first-hand in Egypt, Dubai, California and different parts of India. To take one example from a London borough in 2013: 2000 pupils moved from its Year 6 to Year 7, while 3000 pupils arrived in that borough’s Reception classes. What a challenge! And one which will unfold elsewhere in the country faster than we might imagine. The extraordinary becomes the commonplace, at a faster and faster rate. Communities must work together to overcome apparent obstacles to this kind of year-round schooling, and embrace an inevitable future.

						We need a common inspection framework for state and independent schools in this country, as parts of the UAE have in successful operation. I have failed repeatedly to persuade Ministers of various political colours of the merits of an inspection system which would treat equally the great, state-funded Slough & Eton College and the great, privately-funded Eton College, barely a mile apart either side of the M4 motorway and with good views of Windsor Castle. 

				

				If you talk to both headteachers of these schools, you at once appreciate so much that they have in common. For their different school populations, they have a shared and palpable passion for developing students’ leadership skills, resilience in the face of failure, and ambition for personal and others’ successes. 

				 

				How does school teaching ever become a profession? 

				I have recently made a programme for BBC Radio 4 to mark 70 years since the 1944 Education Act. What struck me in researching the programme – and having been in schools as pupil or teacher through most of those years – is the relentless to-fro futility acted out between successive governments and teachers, really since the late sixties. What all have demonstrated, sadly, is a manifest lack of common purpose.

				Perhaps Aneurin Bevan should have stuffed teachers’ mouths with gold in 1948 as he was alleged to have done with the doctors.

				No matter now. Teachers and school leaders are well paid, and in many parts of the country today they are, as readers know, amongst the highest paid in their local communities.

				I have played my own modest part to raise the status of teaching in co-authoring the 2012 Teachers’ Standards, with its Preamble modelled on similar ones to be found in the medical and legal professions. This foundation statement reads:

				Teachers make the education of their pupils their first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers act with honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive professional relationships; and work with parents in the best interests of their pupils. (DfE 2012)

				Over the past decade around the world I have observed close on 10,000 lessons in schools. In many classrooms, but not yet most, I experience teachers leading scholarship, ambition, intellectual curiosity and digression, the fun and fundamentals of that great double act which is teaching and learning. 

				Yet a child’s unmet, unrequited thirst for knowledge – the hallmark of dull classrooms – is a feature I see too often in this and other countries.

				In a recent study of how teachers are viewed around the world, researchers in different countries posed a simple question to diverse audiences: When I say the word ‘teacher’ to you, what other job do you think is the equivalent? In Japan, the most common response was ‘local government manager’; in Germany it was ‘social worker’; in the US it was ‘librarian’; in China it was ‘doctor’.

				Librarians matter. Doctors matter. Teachers matter. Think of the great teachers you remember from your own school and university days. You won’t remember them first and foremost for the quality of their marking (though I do remember well the spirited red ink of my fine A level English teacher), their report writing, or their ability to use the whiteboard if one existed. But you will always remember them with great affection and admiration because they remained young at heart – great teachers do. They made you feel valued as an individual, they treated you with dignity, they made you believe in yourself – in essence, they enabled you to be the confident adult now reading this book.

				Thus I call for a united, positive, ambitious and learned approach – critically, with no-strike agreements as an essential public service – to be the cornerstone of a UK teaching profession, a profession which eludes us still.

				Which returns me to my starting point of positive vision and delivery.

				 

				A common purpose

				I worked enjoyably with Secretary of State for Education David Blunkett MP during the 1998 Year of Reading, and it felt like a year of common purpose in the many settings and schools we visited.

				When governments help shape the best education service, they equip young people to build their future and so achieve happiness for themselves.

				Let us seek to shape a common purpose in our schooling system, and not react unthinkingly to labels on schools’ signs: state, independent, grammar, public, private, boarding, day, free, academy, and the rest. Given the history of education in England, these labels, if we allow, continue to create a divided education system. Dig deeper and what all schools have in common is their service to children and young people.

				I repeat: an effective public service is rooted in an ethic of public service. That ethic needs to be championed by politicians and practitioners if a high quality education service is to be a hallmark of UK Ltd. in the coming decades.
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				Chapter 3

				 The Restless School

				Some will say that we should not do anything in a class to encourage competition of any kind. To me this is foolish and unrealistic. Children are naturally and healthily competitive. They are interested in knowing who does things best, and they are all deeply interested in doing whatever they do today a little better than they did it yesterday. What is wrong with most schools is that we honour only a very few skills out of the great many that children possess.

				How Children Fail, John Holt

				

				‘Someone’s doing something special here’

				Schools have marched a long way forward since John Holt’s seminal book ignited a firestorm of controversy in the US in the mid-sixties. 

				I have had the privilege to visit a number of excellent schools – that is, schools which, as an inspector applying a particular framework and set of criteria in a particular jurisdiction, I have judged to be ‘excellent’ or ‘outstanding’. There are in fact just a few schools internationally which for me ‘stand out’: groups of students, learning environments and teams of teachers coming together which you want to bottle and tell the educational world about. Dubai International Academy might be one; The Bridge School in Islington, London another; Shishuvan in Mumbai a third.

				So what is the purposeful chemistry when I enter successfully run, very good schools which enjoy parental and student confidence, in the UK and globally?

				
						All around the school there are places of interest, challenge, wonder and reflection. 

						The student voice is listened to and acted upon. 

						The staff is committed to excellent teaching and an orderly, enthusiastic community. 

						The leadership of the school promotes an aspirational culture – one of belief that children and young people can achieve more than they might have thought. 

						Governors, parents and local people hold the school in high regard, and are involved in productive discourse about its vision and performance.

						Certain aspects stand out from the norm, both to those who work in the school, and to visitors who observe: ‘Someone’s doing something special here’.

				

				Importantly, leaders know that it is not enough to get the ideas right; they have to be adopted. It is not enough to adopt the ideas; they have to be implemented correctly. And it is not enough to implement them correctly; they have to be constantly reviewed and adjusted over time as leaders see what works and what doesn’t. The late Steve Jobs proclaimed a similar mantra at Apple, encouraging his workforce to ‘fail wisely’ in developing new products. 


			   

				Restless to improve

				Successful schools and their leaders are restless. There is a strange paradox at their core: they are very secure in their systems, values and successes yet simultaneously seeking to change and improve. These schools look inwards to secure wise development; they look outwards to seize innovation which they can hew to their own ends and, importantly, make a difference to the children and students they serve.

				We are all deeply interested in doing better tomorrow what we did today. The most successful schools I know are restless to get better. They simply aren’t content to stand still. So how do they do this? 

				First, they interrogate current routines; they confront comfortable orthodoxies; they challenge why they do what they do, from minor practical details to major policies. 

				Second, they harness a wide range of carefully gathered data, qualitative and quantitative; they know what pupils, staff, parents, governors, the wider community identify as strengths and relative weaknesses. 

				Third, they respond with timely, small-scale innovation pinpointed on a clear aspect for development. Committed ‘can do’ innovators on the staff show that a hitherto intractable problem can be solved, thoughtfully, and at the right pace for the school community. 

				Fourth, the small-scale innovation wins the hearts and minds of others. Gradually, whole-scale innovation takes root. Experiences and outcomes for pupils and staff are enriched. 

				Fifth – and to complete the virtuous circle – the school has now moved to a higher operational level; it is in a position to interrogate its routines from a better place. 

				In summary, a knowledge base is established; innovation is carefully introduced; generalisation about what works is understood and implemented, entering the bloodstream of the school. Restless schools – primary, special, secondary, all-through – are the ones which flourish. Reviewing and adjusting over time is the key to reinvigorating any business. Otherwise, stagnation beckons. 
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				Key attributes

				Digging beneath the surface of the restless school questing for excellence, unsurprisingly there is a lot going on, though the staff may not be shouting about it – they are happily focused. What are these key attributes?

				Instantly palpable and visible is a pervading sense of the fun and fundamentals of learning: in classrooms, music and art studios, corridors, libraries, gymnasia and in the various outdoor learning environments. The teachers know about scholarship and creativity and talk openly about these vital ingredients in youngsters’ enjoyment of school.

				Day in and day out, restless schools accept no substitute for an evidence-based approach to what is happening in classrooms. Senior staff are not able to engage in anecdotal talk about, say, the under-performing science co-ordinator or Head of Design, because the senior team has clear and systematic evidence, rooted in regular lesson observations and teachers’ own self-evaluations, on how all staff are performing in classrooms. Teachers are proud to teach with ‘open doors’.

				These schools build in rich opportunities for staff to conduct meaningful action research, and to apply the findings as appropriate. Teachers may well be pursuing Master’s level and other courses of study.

				In these thriving contexts, school leaders place great store by how well they create ‘a sense of urgency at the right time’ and a shared ‘it’s never too late’ mentality amongst all staff. Confident, thoughtful and convincing headteachers recognise that not everything can be achieved at the same time, but that staff can ‘shift gear’ for a sustained period of time if there is that collective ambition to improve the school. Leaders at all levels believe that if change is worth introducing, why wait until a convenient point in the calendar, say the start of the following term? If pupils’ experiences can be improved sooner, then the school should change its practices without delay. This is not a recipe for undue haste, but for accelerating change when change is required.

				Equally, senior leaders and governors believe strongly in a ‘no surprises’ culture, and thus the importance of well-embedded systems that alert staff if pupils are at risk of under-achieving. Complementing the finely tuned organizational systems across the school is an open, trusting culture, one within which staff know that success is applauded, and failure is supported rather than invites blame. 

				In addition, leaders are very focused on eliminating ‘in-school variation’, or at least reaching a point where this had been reduced to an absolute minimum. One headteacher still striving for the school to be judged ‘outstanding’ made his mantra for the academic year: ‘Let’s all have a good year at the same time’.

				Headteachers insist that timely communication of the highest quality, modelled by senior leaders, is at the heart of a high-performing institution. Such communication is always anticipating staff’s and students’ interests and concerns, so that the school is not side-tracked by rumour, gossip and unnecessary anxiety. Leaders know how to filter out external distractions, whether local politics or media hand-wringing about ‘falling standards in schools’. 

				There is too an unequivocal sense that a ‘we’ not ‘I’ culture prevails – always beware of the headteacher who talks about ‘my’ school! Leaders set out genuinely to see the best in people and dwell on the positive, while at the same time being single-minded in rooting out mediocrity.

				And the voices of the students are not only heard but form an integral part of the development of the school. Their analysis and commentary upon all aspects of school provision – from classrooms and corridors to study and dining facilities – are woven into whole-school self-evaluation and forward planning. Students plan and lead activities and clubs for fellow students.

				Those charged with the responsibility of governance consider that an excellent school is one in which everyone feels they are making a contribution. In personal and professional terms, all students and staff believe and know they have a ‘next step’ to make within the institution, and that the institution supports, values and celebrates those next steps. The most effective governing bodies and school boards believe their role is to intervene if required, but principally to ensure that the senior leadership team and staff do not digress from their core activities.

				 

				Harnessing inspection

				From inspecting schools in different parts of the world, applying bespoke and contextually specific inspection frameworks, I recognise common and altogether appropriate responses by school leaders.

				When schools receive a ‘good’ inspection, they decide that to achieve ‘excellent’ or ‘outstanding’ is a natural next step. Senior leaders ask all staff to read the reports of schools which have been judged ‘outstanding’. Staff then commit themselves to ensuring that the same kind of phrases they have been reading in ‘excellent’ reports can, in time, be readily written about their own school. 

				Schools place great emphasis on everyone on the staff knowing and understanding the language of the inspection framework. In-service sessions are focused on all teaching and support staff securing a strong grasp of the difference between ‘good’ and ‘outstanding’, whether in relation to teaching, assessment, pupils’ independent learning, or leadership at all levels?

				Further, senior leaders in schools try to ‘climb inside the inspector’s skin’. Leaders seek to share with all staff how the inspection process works, enabling staff to see the school from the ‘outside in’.

				Schools on the journey from good to great use their self-evaluation documentation as a key driver with all staff. Different teams and groups of staff are asked to focus on different aspects of their Self-Evaluation Schedule, reviewing which aspects of the school’s practice and impact on students need to improve so that grade boundaries in the inspection framework are crossed, from grade two to grade one.

				 

				Brighton Rock

				There are, in my view, three further and telling characteristics of the restless school. Like Brighton though the proverbial stick of rock, snap open the restless school, and you will see the following.

				
						
Great schools cite the value of ‘external critical friends’. These reviewers are invited on a regular basis to see the school with a fresh pair of eyes – but not too often, less their fresh eyesight dims. These eyes validate changes, champion best practice and point out, without fear or favour, where there is headroom for further improvement. Importantly, this external view strengthens leaders’ capacity to articulate clearly the objectives of the school - and the benefits of being part of its community - alongside some grounded and externally validated assessment of both its performance and future plans.  

						
The best schools ‘tighten up’ to be good, but ‘loosen’ to become outstanding. They recognise the importance of high levels of quality control to secure good provision, evolving into higher levels of quality assurance. Thus a whole-school culture of excellence is created, within which teachers and students feel empowered to take measured risks.

				

				Schools are fundamentally about what occurs in classrooms. Liberating teachers to be ‘maverick’ in the best sense of the word is crucial. It is the accomplished, freed teacher, comfortable in her own knowledge of subject matter, who is able to master and manage high quality digression, without fear of criticism of being ‘off syllabus’. To watch creative intellectual digression which builds on pupils’ previous knowledge and dares them to think differently – whether in the early years’ outdoor learning area or in an A level economics seminar – is to witness fine learning.

				
						
The successful, restless school is thoughtfully ‘outward-facing’. Significant numbers of staff work on external agendas, sometimes linked to training school status; sometimes to ‘statistical neighbours’ in examination performance; sometimes to soft and hard federations and primary-secondary clusters; sometimes to international partners. These schools enjoy partnerships with other schools and education providers: their staff are constantly bringing back strong practices into their own classrooms from external sources. Staff then blend home-grown practice and resources with those they have cherry-picked from elsewhere. In turn, reaching out generously to support other schools is in their life-blood.

				

				Leaders know intuitively that innovation can come from without as well as from within. To borrow again from the iconic Steve Jobs in his pomp, the real skill lies in stitching together a school’s own ideas with those from outside and then wrapping the results in ‘elegant software and stylish design’. There is no such thing as a copyright on ideas.

				 

				Leadership in a global setting

			  And I’ll tell it and speak it and think it and breathe it
And reflect from the mountain so all souls can see it

				

				Bob Dylan’s 1963 song A Hard Rain’s Gonna Fall has often served to remind me that leadership is about telling compelling stories which others believe and follow. The convincing leadership of schools around the world today, state or independent, seems to me rooted in the following five dimensions, which leaders in different places and different contexts weigh as more or less important. 

				Leaders:

				
						Believe in the joy of learning and the moral purpose of education

						Strive to raise student achievement and broaden opportunities 

						Explore and harness the different ways in which students and staff learn, in and outside of classrooms

						Share roles and responsibilities widely within the school

						Shape vibrant partnerships and promote school-to-school support.

				

				Further, effective school leaders hold onto what religious and non-religious elders alike have long taught: without a vision the people perish. Leaders recognise they have to know their song well before they start singing. They know they have to set out and reinforce constantly, through the spoken and written word, that vision for their own school community.

				Leaders know too that without a vision properly communicated, confusion reigns.

				A short story to conclude. The setting is a hierarchical secondary school of 2000 students where morning prayers by Tannoy were once the norm. I was there.

				A cautionary tale

				Head to Deputy: Tomorrow morning there will be an eclipse of the sun at 9am. This is something we can’t see every day. Let the pupils line up outside in their best clothes to watch. To mark the occurrence of this rare phenomenon I will personally explain it to them. If it is raining we shall not be able to see it very well and so the pupils should assemble in the hall.

				Deputy Head to Senior Teacher: By order of the Head there will be a total eclipse of the sun at 9am tomorrow. If it is raining we shall not be able to see very well on sight, in our best clothes. In that case the disappearance of the sun will be followed through in the hall. This is something that we can’t see happen every day.

				Senior Teacher to Head of Year: By order of the head we shall follow through, in best clothes, the disappearance of the sun in the hall tomorrow morning at 9am. The Head will tell us whether it is going to rain. This is something we can’t see happen every day.

				Head of Year to Form Tutor: If it is raining in the hall tomorrow morning, which is something we can’t see happen every day, the Head – in her best clothes – will disappear at 9am.

				Form Tutor to Pupils: Tomorrow at 9am the Head will disappear. It is a pity that we cannot see this happen every day.
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For Anne and Luke

All men dream: but not equally.

Those who dream by night in the dusty
recesses of their minds wake in the day

to find that it was vanity: but the dreamers
of the day are dangerous men, for they may
act their dreams with open eyes, to make it
possible.

T.E. Lawrence, The Seven Pillars of Wisdom






OEBPS/images/p6_opt.jpeg
ag, § & \“N‘w*f%
gy FRAMEWORK TN == A“ ”"’@mﬂ%‘®$®®:§,%
W /8 eIvTE .2
SUSBES SESZHEAD INSPECTION \S\"C N
B S T A
= = 08 % 40”[&9 12
o~ NS L
ZSSZ i S.3:
S S g -m-"lm =32
=S ) < S
=S A 4}'mmm$ &L
o Y/ A ﬂgg/z, g;\% i
gg'g%sQ /lfﬁ,m J’"‘“‘ a § i § % "-g,-
e RIS SIS,
§°‘§®§“\‘\ 2 Et B NS¢
KA\ 1S Uiy =
= \)%Z«, \Mﬁ“‘%%g%% EI'TE'cEssfm% A
N N REN = s SThl s
N At
S5
o





OEBPS/images/p7_opt.jpeg
¢ 1y They interrogate current ‘. 5. To complete the virtuous circle, k

routines; they confront comfortable < theschool has now moved toa
orthodoxies; they challengewhy . higheroperational level and isina
they do what they do, fromminor ~ ; *  position to interrogate it routines
practical details to major policies. . i Bitle Srmie 83 teel, -, fromabetter place.

1.
Interrogating Routines at
routines ? hlfl;her
evel
The
: restless :
IURTERETTI . : 2 L school : e, .
. ; % Il(Jsefull ’ - Generalised
+" 2.They harness a wide range of - nowledge £ innovation ) s
carefully gathered data, qualitative *, ; 4.Thesma|l-scalf:|nnovat|0nW|ns .
and quantitative; they know what % . 3 the hearts and minds Uf_OThEFS-'
pupils, staff, parents, govennors £ anall - : Grli:dually, wholejscale innovation
and the wider community et * takesroot. Expenencesand out
. identify as strenghs and relative . CO"}eSfOTPUPI|Sand staffare
*., weaknesses. -..enn(hed

.+"3.They respond with timely, ",
small-scale innovation pinpointed”.,
on a clear aspect for development. °,
Committed, can-do innovators
on the staff show thata hitherto -
intractable problem can be solved

. thoughtfully and at the right pace =

*._for the school community. f





OEBPS/images/p4_opt.jpeg





OEBPS/images/p1_opt.jpeg
The
Restless
School

Roy Blatchford

o) a o
‘x}[g A John Catt Publication





OEBPS/images/p5_opt.jpeg
N
%y
7

o
<
47,

@ “E“\“ b2 %i@& i e &

s\‘mnms

TURE

v
4
"
PRWAT

FUIT,

X

%
.if
~N
L3

0

L/
=

g =\
%f
%
e

S
M

§
RAMME &

A
?
,,%
\%3
x\"“
§
R
N

g§ '&Y 5 & ?{f’%\ s L'u;;;{&&/ \% %:
s o 4, €2 " GOVERNMENTS £ < %, / 2%,
90 A
TG TS S
E’! $@%¢f f ", /J' * ;\:12
s @% % 4/’ S / AN
iy % 5
NSLE /I,,,amﬁ XN

Ssr

S&

S
S
o





