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			Presentación

			En este libro se presentan los temas 14 a 25 del programa oficial de la especialidad de Inglés, tal y como se recoge en la Orden de 9 de septiembre de 1993 por la que se “aprueban los temarios que han de regir en los procedimientos de ingreso, adquisición de nuevas especialidades y movilidad para determinadas especialidades de los Cuerpos de Maestros”.

			Todos los temas han sido actualizados y adaptados a lo establecido en la Ley Orgánica 2/2006, de 3 de mayo, de Educación (LOE), en la ley Orgánica 3/2020, de 29 de diciembre, por la que se modifica la Ley Orgánica 2/2006, de 3 de mayo, de Educación (LOMLOE) y en el Real Decreto 157/2022, de 1 de marzo, por el que se establece la ordenación y las enseñanzas mínimas de la Educación Primaria.

			Cada tema contiene:

			–  Un índice sistemático.

			–  Una introducción y una conclusión, tal como demandan los criterios de evaluación de los tribunales.

			–  Un resumen con las principales ideas para que el opositor tenga una visión global del mismo y le ayude a su estudio y memorización.

			Un aspecto relevante, digno de mención y a considerar en el desarrollo de los temas, está relacionado con la legislación. En España el Estado transfiere competencias en materia educativa a las diferentes Comunidades Autónomas, pudiendo concretar cada una de ellas el desarrollo normativo de la Ley Orgánica En este sentido, existe una normativa estatal constituida por las normas básicas y una normativa autonómica que la concreta y desarrolla. El opositor u opositora deberá examinar y tener en cuenta la legislación específica de la comunidad por la que se va a presentar a la oposición, cuyo contenido puede consultar a través del código QR.
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			La evolución que ha experimentado el sistema educativo y las modificaciones establecidas por la LOMLOE provoca desajustes conceptuales con los temarios de acceso regulados en la Orden de 9 de septiembre de 1993. Esta obra es fiel a los epígrafes del temario oficial y a los cambios terminológicos de la nueva normativa, relacionándolos y ajustándolos en cada tema.

			El equipo docente que ha redactado este temario posee experiencia en la preparación de oposiciones al Cuerpo de Maestros, en la escuela pública y en la participación en tribunales de oposiciones.  La preparación adecuada, por parte del opositor, para un examen de estas características, requiere comprender los conceptos fundamentales de cada tema, ser capaz de relacionarlos de manera coherente y darles un cierto carácter de originalidad. Acorde con nuestra concepción constructivista del aprendizaje, entendemos que es el propio alumno el que construye sus conocimientos.

			A partir del temario que presentamos el opositor o la opositora debe “construir” sus propios temas. Por eso, en su elaboración hemos querido huir de dos posibles peligros: confeccionar unos temas tan sumamente sintetizados que prácticamente coincidan con lo que hay que desarrollar en la prueba (frustrando así la posibilidad de que el opositor “se construya” su propio tema) o, en el polo opuesto, hacer un “tratado” de cada tema, ya que esto dispersaría enormemente la atención.

			Confiamos en que este libro le sirva al opositor para conseguir el objetivo propuesto, que es también el nuestro: lograr una preparación de calidad que le permita superar la oposición.
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			Introduction

			The objective of this topic is to explain the techniques and methods that allow foreign language learners to achieve a high level in the acquisition of communicative competence. In addition, we are going to point out the methodological foundations for teaching English.

			Some methodological principles follow the recommendations of current legislation, which reminds us that each student has a different learning style and pace. That is why we must select the most appropriate techniques to respond to the needs of students.

			The great plurality that society presents in terms of the way of accessing learning, synthesizing key ideas and expressing what has been learned is reflected in the classroom. That is why the Center for Applied Special Technology (CAST), an educational research centre created in 1984, based on neuroscientific advances applied to learning, designed what it called the Universal Design for Learning (UDL).

			The UDL principles refer to the possibility that students acquire knowledge and skills through different ways. According to CAST (2011), “The UDL encourages the creation of flexible designs from the beginning, which present customizable options that allow all students to progress from where they are and not from where we imagine they are. The options to achieve this are varied and robust enough to provide effective instruction to all students”.

			The principles of the UDL are included in the Organic Law 3/2020, BOE of 29th December 2020 (henceforth LOMLOE), amending the Organic Law of Education 2/2006. In its article 5 General Principles, section 4, the following is mentioned: “The organizational, methodological and curricular measures adopted for this purpose will be governed by the principles of Universal Design for Learning”.

			The concept of communicative competence is also present in the current legislation. In Crown Decree 157/2022, of March 1, Article 7, establishes the objective f) which mentions the acquisition in at least one foreign language of the basic communicative competence that allows expressing and understanding simple messages and dealing with everyday situations.

			As regards the key competences connection, we must highlight the importance of “learning to learn competence”, since it is related to the ability to develop strategies for learning, “linguistic communication competence” and “multilingual competence” which are reflected in the Crown Decree 157/2022, of March 1, Article 9. 

			1. Methods and techniques that focus on the acquisition of communicative competences

			At first sight, it seems to be interesting to try to distinguish between the term method, approach and technique.

			–Approach  is a set of correlative assumptions dealing with the nature of language and the nature of language teaching and learning. 

			–Method  is an overall plan for the orderly presentation of language material, no part of which contradicts and all of which is based upon, the selected approach. 

			–Technique is implementation, that which actually takes place in a classroom. 

			In other words, a language learning approach refers to theories about the nature of language and language learning that serve as the source of practices and principles in language teaching. A language learning method is based on the approach whereas a language learning technique is a particular strategy or procedure used to accomplish a particular objective or aim. 

			1.1. CLIL (Content and Language Integrated Learning)

			CLIL aims to introduce students to new ideas and concepts in traditional curriculum subjects, using the foreign language as the medium of communication - in other words, to enhance the pupils’ learning experience by exploiting the synergies (= the working together of two things to produce an effect greater than the sum of their individual effects) between two subjects. This is often particularly interesting when both subjects are directly related, for example to teach “The Industrial Revolution” by using the English language.

			Although it may take a while for pupils to get used to the challenges of CLIL, once they are familiar with the new way of working, increased motivation and focus makes it possible (and likely) that they will progress at faster-than-usual rates in the content subject. CLIL aims to improve performance in both the content subject and the foreign language. 

			There are other advantages of CLIL:

			–stronger links with the curriculum (particularly through the use of authentic materials, which offer an alternative perspective on a variety of issues)

			–increased student awareness of the value of transferable skills and knowledge

			–greater pupil confidence.

			A successful CLIL lesson should combine elements of the four principles below: 

			–Content - progression in knowledge, skills and understanding related to specific elements of a defined curriculum

			–Communication - using language to learn - whilst learning to use language. The key is interaction, NOT reaction

			–Cognition - developing thinking skills which link concept formation (abstract and concrete), understanding and language

			–Culture - exposure to alternative perspectives and shared understandings, which deepen awareness of otherness and self. 

			The content subject should always be the primary focus of any materials used in the CLIL classroom; CLIL should not be used as an opportunity to use texts as glorified vocabulary lists, or to revise concepts already studied in the mother tongue. However, it is impossible to transfer existing content subject lesson plans across without modifying these to take into account pupils’ ability in the target language, and therefore the planning process is vital. It is likely that, especially to begin with, lessons will need to be challenging cognitively, with comparatively light linguistic demands. Schools need to design materials to suit the needs of their learners, and to enable them to develop until they are working at high levels of cognitive and linguistic challenge.

			1.2. Cooperative learning 

			Cooperative learning is a successful teaching strategy in which small teams, each with students of different levels of ability, use a variety of learning activities to improve their understanding of a subject. Each member of a team is responsible not only for learning what is taught, but also for helping team-mates learn, thus creating an atmosphere of achievement. Students work through the task until all group members successfully understand and complete it.

			Research has shown that cooperative learning techniques:

			–Promote student learning and academic achievement

			–Increase student retention

			–Enhance student satisfaction with their learning experience 

			–Help students develop skills in oral communication

			–Develop students’ social skills

			–Promote student self-esteem 

			–Help to promote positive race relations.

			The conditions under which cooperative learning is successful are the following:

			1.	Positive Interdependence - each group member’s efforts are required and indispensable for group success. Each group member has a unique contribution to make to the joint effort because of his or her resources and/or role and task responsibilities.

			2.	Face-to-Face Interaction - pupils explain, discuss and connect new knowledge to the already acquired.

			3.	Individual and Group Accountability - it is important to work in small groups. The smaller the size of the group, the greater the individual accountability may be. 

			4.	Interpersonal and Small-Group Skills - social skills like leadership, decision making or communication must be taught.

			5.	Group Processing - group members discuss how well they are achieving their goals and maintaining effective working relationships.

			According to Pere Pujolas, one of the most important authors, cooperative learning is not only a very effective resource to teach students, but it is also one more school content that students must learn throughout their schooling.

			1.3. Learner centeredness

			To create an effective learning situation in the classroom three characteristics are needed:

			1.	The atmosphere should facilitate the exploration of meaning. Learners must feel safe and accepted. They need to understand both the risks and rewards of seeking new knowledge and understanding. The classroom must provide for involvement, interaction, and socialization, along with a business-like approach to getting the job done.

			2.	Learners must be given frequent opportunities to confront new information and experiences in the search for meaning. However, these opportunities need to be provided in ways that allow students to do more than just receive information. Students must be allowed to confront new challenges using their past experience without the dominance of a teacher/giver of information.

			3.	New meaning should be acquired through a process of personal discovery. The methods used to encourage such personal discovery must be highly individualized and adapted to the learner’s own style and pace for learning.

			Learner-centeredness is very much related to problem-based learning, which is the type of classroom organization needed to support a constructivist approach to teaching and learning. To create problem-based tasks, these steps should be followed: 

			1.	Connect the problem with the context of the students’ world so that it presents authentic opportunities.

			2.	Organize the subject matter around the problem, not the discipline.

			3.	Give students responsibility for defining their learning experience and planning to solve  the problem.

			4.	Encourage collaboration by creating learning teams.

			5.	Expect all students to demonstrate the results of their learning through a product or performance. 

			One other tendency, which will not be explained here, is language teaching online. There are infinite possibilities to use computers in language teaching.

			1.4. Communicative Language Teaching

			This method is learner-centred and emphasizes communication and real-life situations. The role of the teacher in CLT is quite different from traditional teaching methods. In the traditional classroom, the teacher controls learning. In CLT the teacher serves as a facilitator, allowing students to be in charge of their own learning.

			The teacher still sets up exercises and gives direction to the class, but the students do much more speaking than in a traditional classroom. This responsibility to participate can often lead to an increased sense of confidence in using the language.

			In CLT language is used for communication so CLT makes use of communication to teach a language. Students practise real-life situations, for example, buying food at the market or asking someone for directions. In these exercises, the goal is for the student to communicate his or her needs and thoughts, without worrying about having perfect grammar. CLT also stresses social and situational contexts of communication. Multimedia is an ideal way to teach language using CLT. It allows for realistic simulations of communicative situations.

			Communicative language teaching makes use of real-life situations that necessitate communication. The teacher sets up a situation that students are likely to encounter in real life. Unlike the audio-lingual method of language teaching, which relies on repetition and drills, in the communicative approach the exercises will vary according to the students’ reactions and responses. The real-life simulations change from day to day. Students’ motivation to learn comes from their desire to communicate in meaningful ways about meaningful topics. 

			In a communicative classroom for beginners, the teacher might begin by passing out cards, each with a different name printed on it. The teacher then proceeds to present a model of exchange of introductions in the target language: “Good morning. What’s your name?” The answer could be: “My name is Peter.” Using a combination of the target language and gestures, the teacher gets the students to introduce themselves and ask their classmates for information. They are responding in English to a question in English. They do not know the answers beforehand, as they are each holding cards with their new identities written on them; thus, there is an authentic exchange of information. 

			Later during the class, as a reinforcement listening exercise, the students might hear a recorded exchange between two English children meeting each other for the first time at the school doors. Then the teacher might explain the differences among English greetings in various social situations. Finally, the teacher might want to summarize some of the grammar points and structures used.

			Other communicative exercises include techniques like:

			–Comprehension questions

			–Listening for gist.

			The communicative approach puts great emphasis on listening, which implies an active role as the pupils will to try to understand others. This is one of the hardest tasks to achieve because the children are used to listening to the teacher, but not to their peers.

			Teachers in communicative classrooms will find themselves talking less and listening more, thus becoming active facilitators of their students’ learning. The teacher sets up the exercise, but because the students’ performance is the goal, the teacher must step back and observe, sometimes acting as referee or monitor. A classroom during a communicative activity is far from quiet. The students do most of the speaking, and frequently the scene of a classroom during a communicative exercise is active, with students leaving their seats to complete a task. 

			2. Specific methodological foundations for teaching English 

			We consider learning a foreign language as a process of creative construction because the students use natural strategies to establish their own rules parting from a linguistic input. Thus, they will organize the language meaningfully to produce messages in different communicative situations. Therefore, it is important that the students have a great variety of different inputs to choose from. 

			Progress in the learning process is not obtained in a linear form but globally. In that way a cyclic way of learning will be proposed. It is important to foment mechanisms of acquisition in the form of spontaneous and unconscious processes that will take us to internal construction of knowledge.

			Besides, we will insist on conscious effort to establish mechanisms of learning. The students will be in continuous contact with meaningful and understandable communicative facts which will fulfil the following characteristics: close to the students’ interests, applicable to various situations of communication, including contextual help to make understanding easier.

			To make students acquire meaningful language they will find the new language embedded in contexts that count on linguistic and non-linguistic experiences as well as on actions, people and objects.

			The kind of activities, which will determine the contexts, will be based on tasks generally known by the pupils, like different games, dramatizations, events or songs. The tasks to be carried out make up the centre of the unit and lesson plans and therefore, integrate aims, contents and assessment.

			The activities or tasks will be chosen according to themes or centres of interest, which form part of the children’s experience, and they will be adapted to their interests and age. It is important to use the newly acquired language to do things and thus the children will learn the language they need to carry out the activities and not the contrary.

			The Common European Framework of Reference (the CEFR), published by the Council of Europe, recommends the development of communicative competence through the performance of tasks or activities. 

			The skills of oral and written comprehension and expression will be worked on integratedly although understanding does not imply immediate production. There must be moments of silence that allow the internalization of the new language. Production beyond the students’ communicative competence will never be asked for.

			At the beginning of the learning process, receptive and oral skills are very important because the pupils’ linguistic and communicative competence is still low. Tasks will often be accompanied by non-linguistic answers like drawing, building, associating, showing, sequencing or answering physically. Excess of verbal production would imply that students spend less time on receiving information to develop their communicative competence.

			Nevertheless, it is also necessary to use the foreign language productively as an essential condition for its learning and acquisition. Production is possible due to the cooperative context of the tasks, which will be developed among classmates or between the teacher and the students.

			At this stage, it is important to develop communicative strategies that make up for the students’ low levels of communicative competence. Some of these strategies will be natural: say only the things which are necessary, use mimes and/or gestures, be brief. However, there are other strategies, which will form part of the didactic performance like making predictions, deduce meaning or anticipate context.

			The classroom will be our common and authentic context in general, in which all the relations of communication in the foreign language will be established. The teacher plays an essential role as far as emotion and authenticity of the communicative situations are concerned. S/he is also responsible for using the foreign language as a means of communication during the learning process. 

			Different communicative dates have to be provided in the classroom so that the natural learning process in the students will be developed. These dates will be the teacher’s and the other students’ language, contextualized recordings on tapes and videos or written information.

			The teacher’s language should be easy to understand for the students. Therefore, pictures or other contextual help that will facilitate the process of comprehension will accompany all activities and tasks. Thus, the students themselves will be the ones who interpret and carry out the activities autonomously. 

			In the didactic and interactive process with the students, the teacher will introduce communicative strategies, which are similar to the ones used in natural processes of language acquisition. In this way, the pupils will already know some of these processes like paraphrasing, using redundant elements or repeat naturally. 

			Cooperative learning and interactive language among the classmates will favour the extension of communicative situations and social relations in the classroom. This interactive language, which is usually half-way between the children’s generalized knowledge and the language to be studied, will help to make progress in the processes of acquisition and learning. To make cooperative work become a usual practice in the classroom it is necessary to organize space in a flexible way to permit different ways of organizing group- and/or pair-work.

			During group work, it is necessary to favour the fluent exchange of roles among students and to foster active participation in different communicative situations. Parting from the tasks carried out in the classroom, we will thus contribute to fairer and more sensible relationships among people.

			So as to contribute to the students’ global knowledge, it is important to initiate tasks, exercises and activities which are mainly centred in the classroom and the closest environment. In this way, the relation between the foreign language and other areas of knowledge will be possible and the students will be implied in tasks of research and personal participation, participation in pairs, small groups or the whole class.

			The globalizing character the learning-teaching process has implies that the English teacher has to organize the work together with the other teachers and tutors to guarantee the global approach.

			The starting point for the organization and sequencing of the contents will be the selection of the topics and the kinds of activities to be carried out. These should be familiar to the pupils and will have direct implications on the concepts, procedures and attitudes to be developed. There are some basic criterions to be kept in mind when organizing the contents:

			–Adaptation to the child’s cognitive development and to the different types of student learning, as reflected in the Universal Design of Learning (UDL).

			–Proposal of themes/topics and activities in which the students will feel like using the foreign language

			–Cyclic approach that will allow the systematic introduction of already taught knowledge in different contexts

			–Utilization of a language that allows students to contribute previous experiences to solve tasks, problems or situations immediately

			–Use of the language as a means of instruction and communication inside the classroom to carry out activities and tasks which are familiar to the students.

			The sequencing of the contents will follow these steps:

			–An initial step in which usage, as well receptive as productive, will be much contextualized. Parting from global comprehension of all elements that intervene in actions, objects, procedures and roles, the teaching aims will be linked.

			–In a second step, the foreign language will be recognized and produced in other contexts, which will be determined by other tasks, and they will help us to check, re-elaborate and diversify previous learning.

			–Another phase of generalization will take place when the new contents are integrated in the students’ knowledge and processes of symbolization are elaborated. 

			–Finally, the contents will appear and be used as well in known as in new situations.

			The aspects of global learning should take us to the child’s progress in learning the language. During the learning process the pupil introduces the new language s/he is learning gradually and while doing so mistakes come up as something natural in the learning process. These mistakes are a sign of progressive domain of the new communicative system.

			Mistakes are only produced if the pupils try to express things, they are not sure about and if they transfer rules from the mother language to the foreign language. This step can also be called interlanguage and it must not necessarily be negative if the students overcome it some day.

			Another important point concerning methodology is the role of the parents. They play an essential paper and the specialist teacher should therefore have a close relationship with them. Parents should be proud of their children when talking, singing or playing in English above all at the first stages.

			As we have already stated at other occasions, it is not convenient for any teacher to decide on one method only. Every teaching moment requires its proper methodology and technique so as to make teaching successful. We have to keep in mind aspects like our pupils’ age, their former learning experience, their environment, etc., to be able to decide on an adequate method. 

			On the other hand, it should be taken into account what each Curriculum recommends in its methodological guidelines so as to come to successful teaching. What we must never forget is that the pupil is the most important element of the teaching-learning process. If we find out that the method chosen does not have the desired effect, we should change it instead of insisting on the same method. The choice of the adequate method is also important for the acquisition of the Key Competences, reflected in the Crown Decree 157/2022, of March 1, Article 9.

			1. Methods and techniques that focus on the acquisition of communicative competences

			1.1. Content and Language Integrated Learning

			CLIL aims to introduce students to new ideas and concepts in traditional curriculum subjects, using the foreign language as the medium of communication - in other words, to enhance the pupils’ learning experience by exploiting the synergies (= the working together of two things to produce an effect greater than the sum of their individual effects) between two subjects.

			A successful CLIL lesson should combine elements of the four principles below: 

			–Content - progression in knowledge, skills and understanding related to specific elements of a defined curriculum

			–Communication - using language to learn - whilst learning to use language. The key is interaction, NOT reaction

			–Cognition -developing thinking skills which link concept formation (abstract and concrete), understanding and language

			–Culture - exposure to alternative perspectives and shared understandings, which deepen awareness of otherness and self

			1.2. Cooperative learning 

			Cooperative learning is a successful teaching strategy in which small teams, each with students of different levels of ability, use a variety of learning activities to improve their understanding of a subject.

			Research has shown that cooperative learning techniques:

			–Promote student learning and academic achievement

			–Increase student retention

			–Enhance student satisfaction with their learning experience

			–Help students develop skills in oral communication

			–Develop students’ social skills

			–Promote student self-esteem

			–Help to promote positive race relations.

			1.3. Learner centeredness

			To create an effective learning situation in the classroom three characteristics are needed:

			1.	The atmosphere should facilitate the exploration of meaning. Learners must feel safe and accepted. They need to understand both the risks and rewards of seeking new knowledge and understanding. The classroom must provide for involvement, interaction, and socialization, along with a business-like approach to getting the job done.

			2.	Learners must be given frequent opportunities to confront new information and experiences in the search for meaning. However, these opportunities need to be provided in ways that allow students to do more than just receive information. Students must be allowed to confront new challenges using their past experience without the dominance of a teacher/giver of information.

			3.	New meaning should be acquired through a process of personal discovery. The methods used to encourage such personal discovery must be highly individualized and adapted to the learner’s own style and pace for learning.

			Learner-centeredness is very much related to problem-based learning, which is the type of classroom organization needed to support a constructivist approach to teaching and learning.

			1.4. Communicative Language Teaching

			In CLT language is used for communication so CLT makes use of communication to teach a language. To do so it emphasizes real-life situations and communication in context. Students practice real-life situations, for example, buying food at the market or asking someone for directions. In these exercises, the goal is for the student to communicate his or her needs and thoughts, without worrying about having perfect grammar. CLT also stresses social and situational contexts of communication.

			Communicative language teaching makes use of real-life situations that necessitate communication. The teacher sets up a situation that students are likely to encounter in real life. Unlike the audio-lingual method of language teaching, which relies on repetition and drills, in the communicative approach the exercises will vary according to the students’ reactions and responses.

			The communicative approach puts great emphasis on listening, which implies an active role as the pupils will to try to understand others. This is one of the hardest tasks to achieve because the children are used to listening to the teacher but not to their peers.

			2. Specific methodological foundations for teaching English

			We consider learning a foreign language as a process of creative construction because the students use natural strategies to establish their own rules parting from a linguistic input. Thus, they will organize the language meaningfully to produce messages in different communicative situations. Therefore, it is important that the students have a great variety of different inputs to choose from. 

			The activities or tasks will be chosen according to themes or centres of interest, which form part of the children’s experience, and they will be adapted to their interests and age. It is important to use the newly acquired language to do things and thus the children will learn the language they need to carry out the activities and not the contrary.

			At the beginning of the learning process, receptive and oral skills are very important because the pupils’ linguistic and communicative competence is still low. Tasks will often be accompanied by non-linguistic answers like drawing, building, associating, showing, sequencing or answering physically. Excess of verbal production would imply that students spend less time on receiving information to develop their communicative competence.

			The teacher’s language should be easy to understand for the students. Therefore, pictures or other contextual help that will facilitate the process of comprehension will accompany all activities and tasks. Thus, the students themselves will be the ones who interpret and carry out the activities autonomously. 

			Cooperative learning and interactive language among the classmates will favour the extension of communicative situations and social relations in the classroom. This interactive language, which is usually half-way between the children’s generalized knowledge and the language to be studied, will help to make progress in the processes of acquisition and learning. To make cooperative work become a usual practice in the classroom it is necessary to organize space in a flexible way to permit different ways of organizing group- and/or pair-work.

			There are some basic criterions to be kept in mind when organizing the contents:

			–Adaptation to the child’s cognitive development

			–Proposal of themes / topics and activities in which the students will feel like using the foreign language

			–Cyclic approach that will allow the systematic introduction of already taught knowledge in different contexts

			–Utilization of a language that allows students to contribute previous experiences to solve tasks, problems or situations immediately

			–Use of the language as a means of instruction and communication inside the classroom to carry out activities and tasks which are familiar to the students.
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			Introduction

			The objective of this topic is to explain the most representative literary periods, authors, genres and types of texts in the teaching of English as a foreign language. Without a doubt, working with tales and stories in Primary Education gives us the opportunity to develop competence in linguistic communication and competence in cultural awareness and expression, as well as developing the creativity and imagination of students in a relaxed context. It is remarkable that the pedagogical advantages derived from the work with stories not only fits the Common European Framework for Languages but also complies with the curriculum requirements in the Organic Law 3/2020, BOE of 29th December 2020 (henceforth LOMLOE), amending the Organic Law of Education 2/2006. 

			This topic also has a special relevance since it is directly related to the promotion of reading habits and the benefits that this implies, especially in the Primary Education stage. Through literature, it is possible to stimulate oral and written production and increase the vocabulary of students. The LOMLOE, in its Preamble, underlines the necessity of promotion of reading habits especially at this age. 

			In addition, in the Crown Decree 157/2022, of March 1, which establishes the organization and minimum teachings of Primary Education, in Article 7, it establishes the following general objective: “to acquire a basic communicative competence in, at least, one foreign language so that they can express and understand easy messages and handle in daily-life situations”. 

			1. Most adequate literary periods, authors and genres to be used in English lessons

			Literature contributes positively to language learning since literary texts contain different registers and types of language use. Now we will analyze the benefits of reading stories in English as a foreign language class and we will point out the most representative literary periods, authors and genres to be used in English lessons.

			Reasons to use storybooks in the EFL 

			According to Collin & Slater, the main objective of using storybooks in English as a foreign language is to take advantage of the benefit of communicative activities to improve language in the context of literature.

			Without a doubt, stories are motivating and offer an enriching source of linguistic communication. Children love to read and listen to stories and tales, both in the foreign language and in the mother tongue. That is why any teacher should work with them, especially in the Primary Education stage.

			Below we will point out some of the most important reasons why stories should be present frequently in English sessions:

			–The stories are fun and very motivating for students, which helps concentration and self-esteem. In addition, we can get from our students a positive attitude towards the foreign language.

			–Stories help develop the imagination of our students and offer a great source of resources to work on creativity.

			–Teachers can use stories to introduce vocabulary or review sentence structures in a variety of contexts.

			–Through the stories, students can learn more about the culture and traditions of English-speaking countries, since many stories introduce places, names and typical customs of these countries.

			–The stories represent a stimulus to produce messages in English, either orally or in writing. It is common to express tastes and exchange ideas.

			–Working with stories helps students to improve both oral and written comprehension, since they improve concentration through visual supports or previous knowledge.

			–Listening to stories in class helps to improve social skills, since it is a social experience shared by all.

			–Students are interested in knowing the meaning of stories and, therefore, they have the purpose of understanding the history.

			–Through the stories you can deal with issues such as empathy, respect for other cultures, equality, social rights or solidarity.

			–The stories are easily related to the different elements of the curriculum, as it helps to achieve the development of the specific competences, basic knowledge and objectives established in the Crown Decree 157/2022, of March 1.

			1.2. Genres 

			As far as novels are concerned, we recommend practising extensive reading individually, maybe even at home. Intensive reading can only be recommended for certain passages. Although we will have to use readers which lack of literary quality, they will motivate our students to go on reading. All reading should be accompanied by comprehension exercises, such as comprehension questions.

			Next, we are going to consider poetry which is adequate for intensive reading exercises carried out in the classroom. It seems to be convenient to present the author, the topic and other points of general interest before starting to read. Poems can mainly be joined by exercises on vocabulary or the historic context.

			To read plays in the classroom, we must keep in mind that these always get their maximum expression when being performed. If we want to perform a play with our class, we should bear in mind that every student should be able to represent one character or have another activity, not less important, to carry out.

			1.3. Periods and authors

			Remember that we always refer to abridged editions or extracts prepared by the teacher beforehand.

			In the origins of English literature, we could only find one work which is worth being mentioned here, Beowulf’s fight against the monster Grendel, which could be read in extracts.

			Regarding the 14th and 15th century we could choose Chaucer and his “Canterbury Tales”, for example “The Squire’s Tale”, where an Arabian king receives four magic presents: a flying horse, a truth-telling mirror, a ring whose owner will be able to understand birds and a curing spade. 

			Besides, we recommend the poem “Sir Gawain and the Green Knight”, specially the part where Gawain cuts off the Knight’s head to show his courage and the Knight rides off on his green horse with the head in his hands.

			The next epoch we are going to view is renaissance, works from this time could be read in higher grades and therefore we can choose among the following:

			“The Faerie Queen” (1580 - 1599) by Edmund Spenser. This is a glorification of Queen Elizabeth; we could read the third book, where a woman-knight fights against evil.

			“Poly-Olbion” (1613 + 1622) by Michael Draydon. Poly-Olbion could be interesting for its cultural contexts. It is a description of England and its history. We could choose extracts from the first 18 songs, which are illustrated and changed into prose by John Selden.

			“A Midsummer Night’s Dream” (1596) by William Shakespeare, who must not be forgotten when talking about English literature. We have decided on this play in the first place because its plot seems to be the most interesting one for our students: Two couples want to marry their loves and not the ones chosen by their parents. Some fairies are necessary to help. The fairy-scenes seem to be the most motivating ones to be worked on in the classroom.

			“Much Ado about Nothing” (1598), another of Shakespeare’s plays, its theme is similar to the first one mentioned. Beatrice and Benedict on one side and Claudio and Hero on the other want to get married, but conspiracy is against them until the happy end. Above all the funny dialogues between Beatrice and Benedict are interesting.

			“Macbeth” (1623), one of Shakespeare’s tragedies, which we think could be motivating as it is a short one. To work on the play in class we should focus on the three witches’ and the ghost’s action. The witches convince Macbeth that he will be king and the ghost worries him after the murder.

			“Friar Bacon and Friar Brandy” (1594) by Robert Greene. It is a comedy written in prose which is about a brass head that is able to speak with the devil and will do so when Bacon and Bungay would be present. As both fell asleep, the head falls on the floor when the housekeeper is observing it.

			Next, we are going to look at the 17th century: an ode by John Milton should be presented for its literary importance, as for example “Ode on a Grecian Urn”. 

			As regards prose Samuel Pepys with his “Diaries” seems to be most representative.

			There is another work, a comedy, which reflects London life during the Caroline period; “The City Madam” by Philip Massinger. It is about a rich businessman who retires to a monastery while his brother runs his business so badly that he even has to sell his wife and daughters to the Indians. These are the brother and two friends.

			1.2.1. 18st century authors

			As for the 18th century the following authors and titles are worth mentioning because of their importance: 

			Jonathan Swift 

			Jonathan Swift, was born in Dublin, Ireland, on November 30, 1667. Swift had become friends with writers such as Alexander Pope, and they decided to write satires of modern learning. The third voyage of Gulliver’s Travels is assembled from the work Swift did during this time. However, the final work was not completed until 1726, and the narrative of the third voyage was actually the last one completed.

			Gulliver’s Travels was a controversial work when it was first published in 1726. In fact, it was not until almost ten years after its first printing that the book appeared with the original text. Gulliver’s Travels serves as a biting satire, and Swift ensures that it is both humorous and critical, constantly attacking British and European society through its descriptions of imaginary countries.

			Daniel Defoe

			Daniel Defoe was born in 1660, in London, and was originally christened Daniel Foe, changing his name around the age of thirty-five to sound more aristocratic. Like his character Robinson Crusoe, Defoe was a third child. As a boy, Daniel witnessed two of the greatest disasters of the seventeenth century: a recurrence of the plague and the Great Fire of London in 1666. These events may have shaped his fascination with catastrophes and survival in his writing. Defoe attended a respected school in Dorking, where he was an excellent student, but as a Presbyterian, he was forbidden to attend Oxford or Cambridge. His Protestant values endured throughout his life despite discrimination and persecution, and these values are expressed in Robinson Crusoe. In 1683, Defoe became a travelling salesman. His fiction reflects this interest; his characters Moll Flanders and Robinson Crusoe both change their lives by voyaging far from their native England.

			The theme of changeable identity would later be expressed in the life of Robinson Crusoe, who becomes a merchant, slave, plantation owner, and even unofficial king. In his writing, Defoe often used a pseudonym simply because he enjoyed the effect. He was incredibly wide-ranging and productive as a writer, turning out over 500 books and pamphlets during his life.

			Defoe began writing fiction late in life, around the age of sixty. He published his first novel, Robinson Crusoe, in 1719, attracting a large middle-class readership. He followed in 1722 with Moll Flanders, the story of a tough, streetwise heroine whose fortunes rise and fall dramatically. Robinson Crusoe was based on the true story of a shipwrecked seaman named Alexander Selkirk and was passed off as history. His focus on the actual conditions of everyday life and avoidance of the courtly and the heroic made Defoe a revolutionary in English literature and helped define the new genre of the novel. Stylistically, Defoe was a great innovator. Dispensing with the ornate style associated with the upper classes, Defoe used the simple, direct, fact-based style of the middle classes, which became the new standard for the English novel. With Robinson Crusoe’s theme of solitary human existence, Defoe paved the way for the central modern theme of alienation and isolation. Defoe died in London on April 24, 1731, of a fatal “lethargy”—an unclear diagnosis that may refer to a stroke.

			Samuel Richardson

			Samuel Richardson was born in 1689 in Mackworth, Derbyshire. At the age of seventeen, in 1706, Richardson was forced to begin a seven-year apprenticeship under John Wilde as a printer, an employment that Richardson felt would “gratify my thirst for reading”. By 1715, he had become a freeman of the Stationer’s Company and citizen of London, and six or seven years after the expiration of his apprenticeship set up his own business as a printer, eventually settling in Salisbury Court.

			Lawrence Sterne

			Laurence Sterne was born in 1713 in Ireland, the son of an army officer. His two major novels, The Life and Opinions of Tristram Shandy, Gentleman and A Sentimental Journey, were written near the end of his life. He died in March, 1768, at the age of 55.

			Sterne wrote Tristram Shandy between 1759 and 1767. The book was published in five separate instalments, each containing two volumes except the last, which included only the final Volume 9. The numerous cliff-hangers and anticipations Sterne put in the closing chapters of each instalment are conventional features of serially published works, meant to arouse curiosity and maintain interest in the volumes to come. Tristram Shandy was enthusiastically received from the beginning, though it was also criticized for its frank treatment of sexual themes.

			Henry Fielding

			Henry Fielding was born on April 22, 1707, in Somerset, England. 

			Joseph Andrews, a comic novel, is often called the first realistic novel in English literature, was published in 1742. He died on October 8, 1754.

			Richard Brinsley Sheridan

			Richard Brinsley Sheridan was born in Dublin on 30th October 1751. Sheridan began writing plays and on 17th January, 1775, the Covent Garden Theatre produced his comedy, The Rivals. After a poor reception it was withdrawn. A revised version appeared soon after and it eventually becomes one of Britain’s most popular comedies. Two other plays by Sheridan, St Patrick’s Day and The Duenna, were also successfully produced at the Covent Garden Theatre. In 1776 Sheridan joined with his father-in-law to purchase the Drury Lane Theatre for £35,000. The following year he produced his most popular comedy, The School for Scandal.

			In 1806 Sheridan returned to the government as treasurer of the navy. However, he was defeated in the general election of 1807, but soon afterwards found a seat at Ilchester. In 1812 Sheridan attempted to win his old seat of Stafford, but unable to raise the money to pay the normal fee of five guineas per voter, he was defeated. Sheridan had serious financial problems and in August, 1813 was arrested for debt. Sheridan was only released when his wealthy friend, Samuel Whitbread handed over the sum required. Richard Brinsley Sheridan died in great poverty on 7th July 1816.

			Ann Radcliffe

			She was born Ann Ward in Holborn, London, England. She published The Castles of Athlin and Dunbayne in 1789. It set the tone for the majority of her work, which tended to involve innocent, but heroic young women who find themselves in gloomy, mysterious castles ruled by even more mysterious barons with dark pasts.

			Her works were extremely popular among the upper class and the growing middle class, especially among young women. Her works included The Sicilian Romance (1790), The Romance of the Forest (1791), The Mysteries of Udolpho (1794), and The Italian (1796).

			The most representative authors from the 19th century are undoubtedly the ones mentioned here:

			William Wordsworth

			William Wordsworth (1770-1850), British poet, credited with ushering in the English Romantic Movement with the publication of Lyrical Ballads (1798) in collaboration with Samuel Taylor Coleridge. 

			William Wordsworth was born on April 17, 1770 in Cockermouth, Cumberland, in the Lake District. The magnificent landscape deeply affected Wordsworth’s imagination and gave him a love of nature. He lost his mother when he was eight and five years later his father. With the help of his two uncles, Wordsworth entered a local school and continued his studies at Cambridge University. Wordsworth made his debut as a writer in 1787, when he published a sonnet in The European Magazine. In that same year he entered St. John’s College, Cambridge, from where he took his B.A. in 1791. 

			During a summer vacation in 1790 Wordsworth went on a walking tour through revolutionary France and also travelled in Switzerland. In 1795 he met Coleridge. Encouraged by Coleridge and stimulated by the close contact with nature, Wordsworth composed his first masterwork, Lyrical Ballads, which opened with Coleridge’s “Ancient Mariner.” About 1798 he started to write a large and philosophical autobiographical poem, completed in 1805, and published posthumously in 1850 under the title The Prelude. 

			Mary Shelley

			Mary Shelley (30 August 1797–1 February 1851) was an English novelist, the author of Frankenstein, or The Modern Prometheus. She was married to the notable Romantic poet Percy Bysshe Shelley.

			Forced to stay indoors by the climatic events of the “Year Without a Summer”, a group of young writers and intellectuals decided to have a ghost-story writing contest. Mary found herself unable to invent one. That night, however, she had a waking dream where she saw “the pale student of unhallowed arts kneeling beside the thing he had put together.” Then she set herself to put the story on paper. In time it would be published as Frankenstein. Its success would endure.

			Mary had incorporated a number of different sources into her work, not the least of which was the Promethean myth from Ovid. The influence of John Milton’s Paradise Lost, The Rime of the Ancient Mariner, is also clearly evident within the novel. Frankenstein is also full of references to her mother, Mary Wollstonecraft, and her major work A Vindication of the Rights of Woman which discusses the lack of equal education for males and females. The inclusion of her mother’s ideas in her work is also related to the theme of creation/motherhood in the novel.

			Mary Shelley died of brain cancer on 1 February 1851, aged 53, in London. At the time of her death, she was a recognized novelist.

			Charles Dickens 

			Charles Dickens was born on February 7, 1812. He became a law clerk, then a newspaper reporter, and finally a novelist. His first novel, The Pickwick Papers (1837), met with huge popular success. Dickens was a literary celebrity throughout England for the rest of his life. 

			In 1849, Dickens began to write David Copperfield, a novel based on his early life experiences. Like Dickens, David works as a child, pasting labels onto bottles. David also becomes first a law clerk, then a reporter, and finally a successful novelist. Mr. Micawber is a satirical version of Dickens’s father, a likable man who can never scrape together the money he needs. Many of the secondary characters spring from Dickens’s experiences as a young man in financial distress in London.

			In later years, Dickens called David Copperfield his “favourite child,” and many critics consider the novel to be one of his best depictions of childhood. Dickens’s other works include Oliver Twist (1837–1839), Nicholas Nickelby (1838–1839), and A Christmas Carol (1843). Perhaps his best-known novel, Great Expectations (1860–1861) shares many thematic similarities with David Copperfield. Dickens died in Kent on June 9, 1870, at the age of fifty-eight.

			Charlotte Brontë

			Charlotte Brontë was born in Yorkshire, England on April 21, 1816. At a young age, the children created a fictional world they named Angria, and their many stories, poems, and plays were early predictors of shared writing talent that eventually led Emily, Anne, and Charlotte to careers as novelists. Charlotte wrote Jane Eyre in 1847. The book, a critique of Victorian assumptions about gender and social class, became one of the most successful novels of its era, both critically and commercially. Autobiographical elements are recognizable throughout Jane Eyre. The plot of Jane Eyre follows the form of a Bildungsroman, which is a novel that tells the story of a child’s maturation and focuses on the emotions and experiences that accompany and incite his or her growth to adulthood. But the Bildungsroman plot of Jane Eyre, and the book’s element of social criticism, are filtered through a third literary tradition—that of the Gothic horror story. Like the Bildungsroman, the Gothic genre originated in Germany. It became popular in England in the late eighteenth century, and it generally describes supernatural experiences, remote landscapes, and mysterious occurrences, all of which are intended to create an atmosphere of suspense and fear. 

			After the success of Jane Eyre, Charlotte revealed her identity to her publisher and went on to write several other novels, most notably Shirley in 1849. In the years that followed, she became a respected member of London’s literary set. But the deaths of siblings Emily and Branwell in 1848, and of Anne in 1849, left her feeling dejected and emotionally isolated. In 1854, she wed the Reverend Arthur Nicholls, despite the fact that she did not love him. She died of pneumonia, while pregnant, the following year.

			There is an uncountable number of works which appear in the 20th century and we will only mention a few. It is not sure whether they seem to be the most interesting ones for everybody, but at least they are useful for class.

			–“The Long, Long Dances” (1970) by Eric Malpass. The Pentecost family spend the winter on an uncle’s farm. Gaylord and his friend Juliet have a great time, if it were not but because of the adults, it would even be greater. Then grandfather’s new brother-in-law turns up and he is not considered as a friend until they do not get used to him. A lot of problems turn up and are solved in the funny way Malpass tells us.

			–“Hello Mister God, This is Anna” by Fynn, an Irish mathematician’s pen name. This work has been compared with “The Little Prince” and “Alice in Wonderland”. It is based on a true story. Fynn found five-year-old Anna in a London harbour. He took her home and they were happy for the next three years. Anna has direct contact to God, understands physics, mathematics and so on and knows, above all, what love and happiness mean; “God and the world, people and love, laughter, fear, happiness and sadness”. When she is eight, she falls off a tree and is sure that heaven is made for her.

			1.2.2. 21st century authors

			It has been difficult to choose authors from the present as we do not yet know which of them are going to be important for literature, so we have chosen some of them according to the contents of their books.

			Andrea Levy was born in London, England in 1956 to Jamaican parents. She is the author of several novels, some of them explore (from different perspectives) the problems faced by black British-born children of Jamaican emigrants.
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