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Abstract


The author describes the preliminary results of the ‘Theatre project for children with problems in development.’ She gives the analyses of children’s behaviour during the rehearsals and premiere of the play based on Grimm brothers’ fairy tale “The Elves and the Shoemaker”
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The concept of social integration of handicapped children has been in the focus of attention of scientists and social workers for more than a century. In the past, every kind of retardation in development pushed them out from the mainstream. Once having pushed them out, the society now tries to reintegrate such children, clearly realizing the necessity of that process. It is not accidentally that the process is called «integration», which means unification of previously separate parts and elements of a system into a whole on the basis of cooperation interaction and inter supplement.


But any defect can be a starting point and the main driving force of mental development of an individual. This is the general rule of the mental life. However, it is obvious, that this rule becomes explicit only when the person realizes the obstacle. The realization of the obstacle is possible when the developmental lag becomes obvious for the “ordinary people”. Only then would the disabled children understand their problems and the pain, connected with their disability and the above-mentioned rule will come into force. Obviously, this could happen if we really, not formally regard them as personalities and we would be able to provide a guidance to be followed for them.


The implementation of the integrative method in the sphere of education has had a profound history. We are trying to prove its effectiveness, engaging children in arts activities, especially in theatrical performances.


Theatre is an integrative kind of art. Theatre is a form of fine art, that involves speech, movement und vocal training during the rehearsals. Theatre staging presupposes a significant work of actors regarding speech, movement, and music art. Besides, it involves music, light and colour effects as well as art of stage decor. And this means that while preparing for the theatrical performance the participants feel the effect of all the above-mentioned arts and very activity exercises its own unique effect on the personality. Thus, we could state that the theatre art involving handicapped children provides an opportunity to implement different types of complex artistic activities, each of which is having its own positive developmental effect.
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Theatre staging is like a game with rules that develops the self-consciousness of children. Every stage character presupposes its perception, managing one’s behaviour within it, presupposes control of the impulsive movements and speech, their adjustment to corresponding situations of the given episode of the performance; the ability to coordinate one’s movements with those of other participants of the play. Participation in stage performances provides for the participants an opportunity to control one’s body, as well as paralinguistic (body language) expressive means, and to develop such mental functions as perception, memory, creativity, imagination, concentration, emotions, i.e. all the qualities that a mentally impaired child would need.


The classicist of the integration system Lev Vygotsky (1896–1934) stipulated it this way: “The greatest opportunities of the development of an abnormal child lay in the sphere of highest mental functions. The lowest are connected with the elementary processes of the body, where the defect is actually rooted and overcoming them is much more difficult. It is also proven that the highest mental functions, such as thinking in concepts, memory, rational speech and others have developed not as a result of biological evolution, but as a result of the development of a man as a social being”.1


It means that it is extremely important to have ordinary children in the same group with retarded children. During the first rehearsals disabled children just copy and imitate their friends, and they imitate them more eagerly than the grown-ups.


Theatre can engage all children, who truly like this kind of art. Good plays are able to consolidate children of different age and temperament. A creative idea is able to unite all the children and they will acquire new creative as well as social skills as a result of their implementation in the process of the performance. At first, it is possible that some disabled children, participating in the performance may be very small, depending on a depth of the deficiency degree of a particular child, on the previously acquired theatrical skills to the moment of theatrical rehearsals. At the same time, the result, the emotional evaluation of the performance itself, the applauses of audience will belong to all the participants, who contributed to the success of the performance. The success will inspire everyone to further work. It is also important to reveal the unique personality of every child, particularly of those who have problems in development. “Every development defect also gives rise to energy and stimulates desire to overcome or to soothe it. The synergy effect resultant from this impetus creates not a certain “rank and file” juvenile personality but a unique one that may find its expression in peculiar features of character.”2 One defect or other, which is rooted in the body, prevents a disabled person from expressing himself, to open himself to the world. We will have to see individuality, occasionally protruding through the defect, and we will have to trust it and to help it to manifest itself. And those, who have worked or have got to communicate with such people, know how bright the manifestation of the triumphant personality could be.


Thus, we have chosen theatre as a kind of arts, where the personality of the actor emphasizes the uniqueness of the role performed and emotionally colours it. On a related note the greatest actors of medieval Japanese theatre could be referred to. In their opinion, a performance is nothing but a mystery of human soul.


It is also obvious that performing a role can have a deep mental impact on the actor. This means that especially in case of young people and disabled children one has to be extremely sensitive while choosing an adequate stage character. The correct choice may produce a positive therapeutic effect or the incorrect one could traumatize the juvenile mentality.


The present concept was realized as a part of the integrative programs for handicapped children of ‘The educational complex AREGNAZAN of Yerevan / Armenia’. For 16 years the school has been successfully integrating children with special needs into ordinary classes.


We have chosen several disabled children who had previously expressed their willingness to take part in a Nativity play. It was announced at school in classes with integrative children about the opportunity to take part in this performance. Four 6th graders, one 9th grader and two 11th graders were among those, who responded. Besides, one 1st grader also joined the troupe. He was looked after in a boarding class, which was just near the class where the rehearsals took place. As a whole, there were 8 ordinary children and 7 children with special needs.


The Grimm brothers’ fairy tale “The Elves and the Shoemaker” was chosen for the plot of the play. We wrote the scenario, taking into consideration the number of children we had. We added new specific characters especially for some children. The play had to be funny and joyful. The premiere play was staged in the corridor of the school. However, the success was so obvious that we made up our minds to show the performance in the “real” theatre. We rented the stage of a small theatre. The premier took place on January 13, 2012. There was not a single stoppage, children performed very smoothly with an incredible enthusiasm. The audience was delighted and applauded a lot. After this, the performance was repeated once more and had a greater success. Children were more courageous and even eager to improvise.


Below is the psychological analysis of the situation of each child with problems in development prior to their participation in theatrical classes with some conclusions:


1. A 13-year-old boy (7th grade), with unilateral cerebral palsy. He walks, he is very sociable, a bit egoistic, the intellect is preserved, he studies to the extent of his abilities. He likes theatre very much, had minor roles in the performances of the class. In our performance, the boy played the major role of the shoemaker, which he was very proud of. This fact stimulated him to active participation during the rehearsals.


2. A 12-year-old girl (6th grade) has serious speaking problems, hypersensitivity and daytime involuntary urination, difficult communication with peers, the intellect is preserved, but mental alertness is retarded to a certain extent. She positively reacted to the idea of the theatre without any hesitation. The hardest thing for her was to express herself emotionally. During the rehearsals, she felt confused, made mistakes and looked upset, but at the premier, she was in her element.


3. A young boy of 19 came to school 5 years ago from a boarding school for children with underdevelopment problems. We did not integrate him to the class at first, as he was too aggressive. After a year of individual work, he could spend several lessons with the peers. He turned out to be very sociable, became interested in geography, history, anatomy. He came to theatrical classes only wishing to socialize. The idea of theatre was not interesting for him, even more – it frightened him. The presence of audience always paralyzed his speech and coordination and drove him to anger. Very soon he began doing certain exercises and etudes with children with great pleasure, but each time he obviously became sad because of the idea of impending performance. On the day of the premier day, he sat before his exit in the corner and angrily announced he wouldn’t perform. The persuasions of the adults produced no effect. However, unexpectedly, several children went to him and started persuading him in their own manner. He stood up and went to the stage. Next time, it was not needed to persuade him to go to the stage and he was more relaxed.


4. A 14-year-old boy, with a hard psycho-physical underdevelopment. He only shouted the first years and was not interested in anything at all. He shouted during the classes and disturbed the teaching process and that is why we stopped the integration process and started to work individually with him. A year later this young man made some progress; he was allowed to be present at some general lessons from time to time and could participate in school activities. After three years, he could read and write. During theatre classes he could not understand what was required from him. One could not observe any responsibility before the performance, however during the premiere he managed to act his part well and said the required phrases.


5. A 17-year-old girl: heavy form of epileptics, which progressed after she had suffered meningitis as a small child. She studied all her 8 years at AREGNAZAN. Two years ago she left secondary school. She joined the theatrical group, as she didn’t want to lag behind her classmates, though the idea of theatre itself was not alien for her. Because of frequent epileptic fits, we were afraid to give her a big role. Nevertheless, she played the small one also with great pleasure.


6. A 17-year-old girl was integrated in the same class as the previous girl. A serious form of psychophysical underdevelopment was observed, which however, had been cured to a certain degree. The girl did not attend theatre classes regularly because her parents had professional duties outside Yerevan, but she played the role of grandmother with great responsibility, not daring though to utter several words that she had to. She was absent for the second and third performances, because she had to leave the country with her family.


7. A 16-year-old boy with a serious form of autism. He studied all 9 years at school with his mother. The intellect is elective. He attended theatre classes with readiness, performed his role very accurately. During the second performance, he was not afraid to step down to the audience to really offer them to buy nuts during the market scene. The whole performance was led by children of 11th grade, they were also the storytellers. The 6th graders led the puppet elves and came out to the stage only after the curtain. A 9th grader girl played only in one small market scene, but it was her who was the spiritual center of the troupe.


The responsibility of the “ordinary” children was so high before the performance that it passed over even to the disabled ones who at the beginning of the rehearsals did not realize their responsibilities during the pending performance. After a few classes they readily accepted the notices of their ordinary peers about the importance of the upcoming events. Already during the premier, the sense of responsibility was written on everybody’s faces. They all sat silently at the backstage, and despite the absence of adults there was absolute silence. They only reminded one another about the coming exit and the disabled children were accompanied to the exit.


Thus, one can conclude about the obviously positive results of theatre classes in the integrative group. Apparently, such result is due to the difference of the intellectual levels of the cast members, be they because of their age or the underdevelopment. This makes the rest more responsible, patient, caring, attentive, and ready to appreciate even the smallest achievement of the other. Here, of course, a lot depends on us, the adults, on our real attitude to work and children, on how well we can create an atmosphere, where both creative and best social qualities of participants would equally develop. We could observe an incredible unity of children on a certain idea, their expanding communication, increasing with every meeting, their attention to each other, the desire to spend time with each other even after classes, all this should be considered as a positive result of the ‘Theatre Project’.


After the performance all the parents of the participants with developmental problems stated an incredible progress in the development, which happened to their children dutring the theatrical classes.


Tatiana Friesen


Diplom-Forstwirtin Tatiana Friesen


Ausbildungs- und Forschungszentrum ETHNOS e.V.1


Graduate forest manager Tatiana Friesen


Training and Research Center ETHNOS, registered association


Abstract


German Experts in the Development of Forestry in Russia


In 1669, the French King Louis XIV issued a modern forest law. Influenced by the findings and experiences of his trip to France, Hans Carl von Carlowitz (b.1645– d. 1714) developed the concept of forest sustainability in his 1713 work “Sylvicultura oeconomica, or household management message and natural instructions for wild tree cultivation”.


In the 18th and 19th centuries, the wood consumption for shipbuilding and industrial development increased in Russia. By decree of Peter I, German foresters Melchior Selger, Johann Valentin Mertsgunmer and Ferdinand Gabriel Fuckel were invited to Russia.


In 1798, Russian Emperor Paul I founded the Forestry Administration, which was later incorporated into the Ministry of Finance. Karl-Ludwig Iwanowitsch Hablitz (b.1752; d.1821) was appointed senior director of the state forests (1803–1811). With his active participation, the first forest charter in the history of Russia was developed.


On May 19, 1803, Emperor Alexander I approved the ordinance on the establishment of the “Practical Forestry School”, drawn up with the participation of Hablitz. Following the example of German «practical schools», the first forestry schools were opened in Tsarskoye Selo, near Saint Petersburg (1803), and in the city of Kozelsk in the Kaluga governorate (1805). The first heads of this educational institution, which over time was renamed “Practical Forestry Institute”, were Germans: Friedrich-Kasimir von Stein (1803–1811), Christian Friedrich Stephan (1811–1814), Paul Meder (1815–1821), Philipp Franz Breitenbach (1821–1837), Nikolaus von der Wenge Graf Lambsdorff (1837–1843), Egor Schwengelm (1843–1858); later also: Friedrich Christian Postels (1874–1881), Eduard Kern (1899–1905).


The Russian Finance Minister Georg Ludwig Daniel Count Cancrin (years in office: 1823–1844) wrote “Instructions for the management of forestry in mining operations on the Ural ridge according to the rules of forestry science and good management”. This treatise contributed to the sustainable development of Russian forestry.


Other outstanding German foresters and forest scientists of the 19th century who worked in Russia: Johann Heinrich Cotta (b.1763–d.1844), Egor Andreas Peterson (b.1810–d.1888), Alexander Nikolaus Engelhardt (b.1832–d.1893), Johann Schultz (b.1777–d.1862), Karl Türmer b.1824–d.1900) etc.


In the 19th century, the replacement of firewood with fossil fuels was seen as an unconditional advantage for technical progress; their supply, especially coal, was seen at that time as infinite compared to the existing demand for it.


Keywords: Forestry in Russia, German foresters, forestry schools, Practical Forestry Institute, Georg Ludwig Daniel Count Cancrin.



Deutsche Sachkundige bei der Entwicklung der Forstwirtschaft in Russland2
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„In Petersburg und Moskau, wie in vielen anderen Städten Rußlands, klagt man von Tag zu Tag mehr über Holzmangel. Man bezahlt jetzt den Faden3 mit 12 bis 15 Bankerubeln4, während er noch vor zehn Jahren bloß die Hälfte kostete. Und dennoch war vor nicht langer Zeit Rußland eines der waldreichsten Länder Europas. Da sieht man, wohin es eine schlechte Forstwirtschaft bringt! Gerade der Holzmangel ist übrigens in Rußland ein um so bedeutsameres Übel, weil nächst dem täglichen Brode das Holz das dringendste Bedürfnis der russischen Bevölkerung bildet, die in einem so rauhen Klima wohnt.“


Translation from German


“In Petersburg and Moscow, as in many other cities in Russia, people complain every day more and more about the lack of wood. One now has to pay 12 to 15 bank rubles5 for the faden6, whereas ten years ago it only cost half as much. And yet not long ago Russia was one of the most forested countries in Europe. One can see where bad forest management can lead!


Especially the lack of wood is after all more significant evil in Russia because, next to daily bread, wood is the most urgent need of the Russian population, which lives in such a harsh climate.”


Inhaltsangabe


Im 18. und 19. Jahrhundert stieg in Russland der Holzverbrauch für den Schiffbau und die industrielle Entwicklung. Die Deutschen, sowohl aus Deutschland eingeladene als auch einheimische Russlanddeutsche, spielten eine wichtige Rolle bei der ausgewogenen Nutzung der Waldressourcen: Melchior Selger, Johann Valentin Mertsgunmer, Ferdinand Gabriel Fuckel, Karl-Ludwig Iwanowitsch Hablitz, Friedrich-Kasimir von Stein, Gustav Harf, Christian Friedrich Stephan, Philipp Franz Breitenbach, Nikolaus von der Wenge Graf Lambsdorff, Friedrich Christian Postels, Eduard Kern, Alexander Engelhardt. Johann Heinrich Cotta, Johann Schultz, Karl Türmer usw.


Der Finanzminister des Russischen Imperiums Georg Ludwig Daniel Graf Cancrin verfasste „Anleitungen für die Bewirtschaftung der Forstwirtschaft in Bergbaubetrieben des Uralkamms nach den Regeln der Forstwissenschaft und guten Bewirtschaftung“, die zur nachhaltigen Entwicklung der russischen Forstwirtschaft beitrugen.


Im 19. Jahrhundert wurde der Ersatz von Brennholz durch fossile Brennstoffe als unbedingter Vorteil für den technischen Fortschritt angesehen, deren Vorrat, insbesondere Kohle, sah man zu dieser Zeit im Vergleich zum bestehenden Bedarf dafür als unendlich.


Stichwörter: Forstwirtschaft in Russland, Deutsche Forstmeister, Forstschulen, Praktisches Forstinstitut, Georg Ludwig Daniel Graf Cancrin


1669 erließ der französische König Ludwig XIV. ein modernes Waldgesetz. Beeinflusst von Erkenntnissen und Erfahrungen seiner Reise nach Frankreich entwickelte Hans Carl von Carlowitz (*1645; †1714) in seinem 1713 erschienenen Werk „Sylvicultura oeconomica, oder haußwirthliche Nachricht und Naturmäßige Anweisung zur wilden Baum-Zucht“ das Konzept der forstlichen Nachhaltigkeit.
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