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Foreword


When does research in English language teaching have the greatest impact? Perhaps when it is thoroughly implemented in the classroom, or when it changes the teaching practices of several educators, or simply at all times when research is carried out in any given classroom setting. Some educators may argue that such impact is rather immeasurable, therefore only time will tell. And the legacy of those who dedicated years of their lives to observe, collect data, read, write, and publish their insights will most likely be unknown, at least in this lifetime.


However, I am a firm believer of the power of reading to change lives, and this is precisely why this book has the potential to shift the lives of many. None of the authors here decided to write just to be published and have a copy of this book in their shelves, neither the editor nor me had that sort of idea in mind when this publication was envisioned. The impact of research in English language teaching is greater when the insights are effectively read by more and more readers, after all in fiction and non-fiction the purpose of writing is to be read. In other words, authors do their hard work to reach out to those unknown friends they might never get to meet, also known as readers.


In the academic world, the number of books that go into the shelves of prestigious university libraries is tremendously vast and overwhelming, but unfortunately not all those books find their readers. I know for a fact that Yomaira Herreño, my dear colleague and editor in chief, made every endeavor to offer a reading experience for any person who would have the opportunity to lay hands on the final version of this project, actions that go beyond collecting articles for the edition of a new research book. Consequently, what the readers are about to find here is a selection of collaborative works. It should be celebrated as well that the role of women in this process was predominant, not because the purpose of this volume was a feminist one, but because the circumstances created this convenient gathering of female researchers whose ideas are bound to start a wider conversation about ELT.


In the inside of this book, the readers will find the voices of female researchers from Colombia, Mexico and Ecuador. All from different backgrounds, with different systems of beliefs, but all of them with a passion for sharing their ideas. I had the delightful opportunity of working with some of them, and I commend the work they put into their lessons. As the only male voice in this publication, I have nothing but respect and the greatest admiration for all of them. I do feel honored to have been invited to do my bit in the foreword.


In conclusion, I would like to encourage all readers to enjoy the fascinating insights and reflections given by the authors on varied topics, such as: the effects of the pandemic on autonomous learning, and the role of digital tools in education, critical thinking, and vocabulary acquisition. Undoubtedly, this book TEFL practices: scenarios for research and reflection means that a conversation is about to start, a much needed one in education, and getting these collected articles published is merely the beginning of a long journey. Where will this quest take us? Only time will tell.


ANDERSON ALEXANDER AVELLANEDA BARRETO


Villavicencio, June 1st, 2021





Introduction


This compilatory book gives account of a series of topics that have become into inquiry endeavors, pedagogical challenges and research questions for a group of ELT women. In this sense, the reader will have the opportunity to delve into current challenges concerning Teaching English as a Foreign Language (TEFL).


The identification of effective learning practices was a vital concern among English teachers during the outbreak of the COVID-19 pandemic. This topic is presented by professor Araceli Salas, who conducted a research study at the Benemérita Universidad Autónoma de Puebla (Mexico) so as to determine students’ digital literacy and autonomy. Nonetheless, the pandemic also influenced teachers’ methodology and in-class practices. Thus, Professor Claudia Bibiana Ruiz reflects on the golden binomial of education: ICTS1 and university teachers, and draws attention to the relevance of teachers’ experiences in the field of social studies, science and technology to understand the current digital gap and the effective incorporation of ICTS within educational settings. Her paper is the result of a qualitative study conducted with teachers from Universidad Santo Tomás, Corporación Universitaria Minuto de Dios and Universidad de Los Llanos in Villavicencio.


As technology grows as a key issue to facilitate language learning, Professor Daysi Lorena Nárvaez-Cantos explores how the use of some smartphone applications may influence the teaching-learning-assessment process. Her descriptive study portrays how mobile devices became learning allies among a sample of EFL learners from Universidad de Cuenca, Ecuador. Apart from technological competences, language learning and teaching essentially involve nurturing communicative skills. In this regard, Professor Marien Monroy Fajardo displays an approach to foster listening skills in English. Based on her experience teaching English at Universidad Santo Tomás in Villavicencio, her paper aims at raising awareness of the practice of spoken words recognition in the EFL class as a strategy to aid students in improving listening comprehension.


TEFL has gradually moved from teacher-centered methodologies to student-centered methodologies as a manner of making the language learning process more effective and transcendental. In this concern, Professor Carolina Rodríguez-Buitrago provides the reader with an insight of HyperDocs, in order to develop self-regulation and promote better practices concerning planning, decision-making and problem-solving among pre-service teachers. She shares her experience flipping classes, building up autonomy and recognizing students’ humanness at Institución Universitaria Colombo Americana. Despite of the fact that TEFL is mainly focused on the learners, teachers’ perceptions and inquiries are not left aside. In this sense, Professor Alba Juliana Tiuso Hernández reflects on the power of reflective teaching and teachers’ knowledge in the current state of the language-teaching field moving from a method era to a post-method era. Based on her teaching experience at Universidad Santo Tomás, she attempts to encourage teachers to construct their own practices bearing in mind the contextual factors and the constant reflection and analysis of their classes.


Concerning English for Specific Purposes (ESP), Professor Jenny Mariana González Cárdenas demonstrates how students’ vocabulary issues may be tackled. She designed a vocabulary challenge lesson as a strategy to expand vocabulary in English related to professional fields. As a result of this sort of activity, students tended to become more active learners. Finally, ESP may also be considered as English for Significant Purposes. Thus, Professor Yomaira Angélica Herreño-Contreras proposes an approach to make the English classes scenarios to educate for citizenship. To do so, she suggests learning and teaching paths including the embedment of three sorts of skills: communication, Higher Order Thinking (HOTS) and 21st century skills.


YOMAIRA ANGÉLICA HERREÑO-CONTRERAS


Villavicencio, July 2nd, 2021


 


1Abbreviation for information and communications technologies.





Teaching English in pandemic times is a great challenge. Students have to study and live together with their families to avoid getting infected. We, teachers, had to adapt our lessons to cope with this situation. We, teachers, are learning different strategies and tools on the spur of the moment. At the same time, many people are suffering due to the COVID-19, which leads to emotions such as uncertainty, fear, and anxiety in my students. Therefore, I see my students with compassion, understanding, and English language teaching as the means to transform society.


ANGÉLICA TORRES OBANDO,


English Teacher, Universidad Santo Tomás-Villavicencio





Perceptions of Mexican EFL Teachers towards Students’ Digital Literacy and Autonomy in 2020



ARACELI SALAS1



Benemérita Universidad Autónoma de Puebla, México


aracelisalas@yahoo.com


Introduction


As a consequence of the COVID-19 pandemic, 2020 will definitely be a year of reference in education as teachers have changed their practices. In this context, the study had the purpose to identify and explore the perceptions of a group of teacher-educators in an English Language Teaching (ELT) program towards students’ digital literacy and autonomy during the Emergency Remote Teaching (ERT) in Mexico.


Autonomy has been identified as a desirable trait as an autonomous learner “takes responsibility for their own learning” (Holec, 1981, p. 1). A more recent definition of autonomy comes from Campbell (1998), who suggests that autonomy is a talent and an innate power to solve things which improves and facilitates learning. On the other hand, digital literacy has been defined as a set of “practices of communicating, relating, thinking and ‘being’ associated with digital media”, in words of Jones and Hafner (2012, p. 13). These practices allow users of the digital media to use these resources for their benefit on their own. Much has been said about the new generations and their knowledge of technology, however, the situation has made evident that there is still room for improvement and change for language teachers and students regarding the development of learners’ digital literacy and autonomy.


The study took place at the end of the Spring Term 2020, during which teachers and students were sent home to continue the term. Many questions emerged for teachers and students regarding academic issues. Specifically, the study aimed to answer this research question: What were the perceptions of a group of teachers in the Licenciatura en Enseñanza de Inglés (LEI) towards learners’ digital literacy and autonomy during ERT?


The Context of the Study


The Benemérita Universidad Autónoma de Puebla (BUAP) is one of the biggest public universities in Mexico with a student population of over 60,000 learners and over 150 majors and postgraduate programs. BUAP proposes a university model which emphasizes students’ integral formation. The curriculum, based on the constructivist approach, has the purpose of leading students to a better and more autonomous learning during their studies in the institution.


The ELT major offered by BUAP, since 1984, is the Licenciatura en Enseñanza de Inglés. The purpose of the program is to form professionals who can teach English at all levels, from pre-school to public and private universities, or in other contexts, such as companies or private organizations.


Emergency Remote Teaching (ERT)


As in most places in the world, teachers and students in LEI in Mexico were expected to continue with the Spring Term 2020 from home. Technology and remote distance took the place of face-to-face instruction. Teaching during the pandemic has been coined as ERT, and Hodges et al. have defined the term as:




[…] a temporary shift of instructional delivery to an alternate delivery mode due to crisis circumstances. It involves the use of fully remote teaching solutions for instruction or education that would otherwise be delivered face-to-face […] and that will return to that format once the crisis or emergency has abated. (2020, par. 1)





Previous efforts had been made to make learning possible and available through technology in LEI, for example, designing blended learning courses or implementing platforms which could be used along with face-to-face courses. However, in March 2020, ERT took over as the only option for keeping instruction going in the middle of the virus spread with the hope of reaching everybody, even students who were not prepared to take their own learning under their control.


Learner Autonomy


“Learner autonomy has been a legitimate and desirable goal of language education”, Benson (2013, p. 2) affirms. Thornbury added that “autonomy is your capacity to take responsibility for, and control of your own learning, whether in an institutionalized context, or completely independent of a teacher or institution” (2005, p. 22). Successful language learning can be influenced by learner autonomy and progress can be determined by the learners’ control over their learning.


Technology has played a key role in the way instruction has been delivered. Additionally, 2020 has brought new challenges to teachers and learners in a way that nobody expected. As a result, teachers had to use technology. What some teachers had not done by themselves, they did it for the sake of their students’ learning faster than expected. However, not everybody has had a smooth transition. Teachers and learners have lived this situation in different levels of difficulty or even stress.


Suddenly, face-to-face interaction was interrupted and teachers and students had to stay home without a previous agreement on their subsequent meetings. This caused confusion among students. In the Mexican context, students are used to following teachers’ instructions for all actions regarding their learning. This learner dependence became evident when students started publishing posts on social media looking for their teachers or seeking for help to contact their teachers.


On the other side, teachers were living the situation according to their own digital literacy. Although the use of technology had been encouraged in the School of Languages BUAP, for example, only some teachers were already using alternate platforms for their face-to-face classes. Suddenly, teachers and students were forced to exercise a certain level of autonomy from one day to the next due to the health crisis worldwide.


Learners’ Digital Literacy


Once at home, learners were faced with the need to use digital resources and some of them realized that, after all, they were not that well prepared for it. According to the American Library Association’s task force: “Digital literacy is the ability to use information and communication technologies to find, evaluate, create, and communicate information, requiring both cognitive and technical skills” (n. d.). It was evident that not all students had developed these skills effectively. Learners had not been previously instructed in how to use technology effectively as younger generations were considered to be knowledgeable on technology. Despite some truth in this claim, new generations have not had the need to use their digital skills for formal learning, as they have used technology primarily for communication and entertainment.
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