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  PRESENTACIÓN


  El presente libro Ocio y juventud: sentido, potencial y participación comunitaria es una obra colectiva que recoge una docena de aportaciones que versan sobre reflexiones especialmente relevantes y de actualidad, resultados de investigación y experiencias de intervención social. La obra, en la que colaboran numerosos investigadores de diferentes centros de investigación y universidades nacionales e internacionales, pone su interés alrededor de la temática del ocio y la juventud desde una mirada interdisciplinar. Se trata de una apuesta por y para entender la condición del ocio en la etapa de la juventud desde la complementariedad de múltiples disciplinas y puntos de vista, algo que desde hace años llevan realizando los coordinadores de la obra. Por un lado, Idurre Lazcano dentro del equipo de Ocio y Desarrollo Humano de la Universidad de Deusto y, por otro, Ángel De-Juanas en el grupo de investigación Intervención Socioeducativa de la Universidad Nacional de Educación a Distancia. Ambos, en el marco de la red de equipos de investigación Ociogune que lleva años impulsando la investigación sobre el ocio en el contexto nacional e internacional, generando sinergias entre instituciones universitarias, así como la investigación cooperativa. A su vez, esta red congrega a siete equipos de investigación y promueve la investigación de excelencia reconociendo la contribución del ocio al desarrollo y bienestar de las personas.


  La juventud es un término que responde a una construcción social que se atribuye a una etapa cronológica del desarrollo humano situada entre la infancia y la adultez. Es un concepto complejo porque la juventud difiere en función del contexto, país y cultura en el que se aborde, pero de un modo simple podemos convenir que se trata de un periodo diferencial en el que se dan procesos que implican la madurez física, social y psicológica de las personas. En esta etapa, gracias a la acción socioeducativa desarrollada en diferentes contextos y dentro de una adecuada red de apoyos en la que se establecen espacios de encuentro, una persona puede desarrollar un proyecto de vida, lograr la autonomía y construir su propia identidad social de una manera comprometida, sana y sostenible.


  La juventud, en todo su conjunto, constituye la esperanza de las sociedades y debe ser uno de los ejes de interés de cualquier política social y educativa. Los jóvenes, se conectan entre sí como nunca antes lo habían hecho, son auténticos agentes de cambio social y pueden contribuir al crecimiento de las comunidades en las que viven transformando entornos, luchando frente a las desigualdades, movilizándose, aportando nuevas ideas y soluciones creativas a viejos problemas de la ciudadanía, etc. En definitiva, si se atiende a las necesidades de los jóvenes, se les protege, se les da apoyo y se les empodera dentro de un marco de responsabilidad y compromiso social, el resultado puede ser un mundo mejor para todos, el día de mañana. Con todo, fortalecer a la juventud también es atender a todos sus derechos básicos, entre ellos a su tiempo de ocio. El ocio es una experiencia personal que durante la juventud permite promocionar a la persona en su transitar a su vida adulta y que precisa de una colaboración sistemática de todos los gentes sociales.


  Por todo ello, en los últimos años, desde las Ciencias Sociales, el estudio de la construcción y desarrollo del ocio juvenil ha ido aumentando en importancia y ha ocupado un lugar preferencial dentro de la investigación. Básicamente, la investigación se ha abordado desde diferentes áreas prioritarias de trabajo que han servido para establecer los tres ejes que vertebran esta obra de una manera sencilla, a saber: sentidos del ocio durante la juventud; potencialidades del ocio para la inclusión durante la juventud; y el ocio: espacio para la participación comunitaria y el empoderamiento durante la juventud.


  El primer eje, Sentidos del ocio durante la juventud, constituye la primera parte del libro y recoge cuatro capítulos que abordan espacios, tiempos, costumbres y ritos que definen el ocio juvenil en la actualidad. Abre este eje el trabajo del profesor Kleiber de la Universidad de Georgia (EE UU) sobre aquellos aspectos del ocio que influyen en el desarrollo durante la infancia y la adolescencia. La segunda aportación del eje, de Lazcano, Abrão y Heringer, es resultado de una investigación desarrollada entre la Universidad de Deusto y la Universidad Federal do Espírito Santo (Brasil) sobre los significados y riesgos del ocio nocturno. En tercer lugar, la profesora Lasén de la Universidad Complutense de Madrid expone una mirada a las prácticas de ocio digital cotidianas de los jóvenes. Por último, se presenta el trabajo de Pestana y Codina de la Universidad de Barcelona en el que se pone en escena la experiencia del teatro en el ocio juvenil.


  El segundo eje, Potencialidades del ocio para la inclusión durante la juventud, comprende tres capítulos en los que se pone de manifiesto la capacidad del ocio como espacio que favorece la inclusividad en la sociedad. El primero de los capítulos, del profesor Dattilo de la Penn State Univesity (EE UU), precisamente describe un modelo educativo que ofrece una estructura para enseñar diferentes maneras de proporcionar servicios de ocio inclusivo para todos los jóvenes. El segundo capítulo de los profesores De-Juanas, García-Castilla y Rodríguez-Bravo de la Universidad Nacional de Educación a Distancia se centra en resultados de una investigación sobre las perspectivas de ocio de los jóvenes que se encuentran con medidas de acogimiento residencial. Cierra este eje, el tercer capítulo de las profesoras Madariaga y Romero de la Universidad de Deusto sobre resultados de una investigación acerca del ocio de las mujeres jóvenes con discapacidad.


  Por último, el tercer eje titulado El ocio: espacio para la participación comunitaria y el empoderamiento durante la juventud tiene cinco capítulos en los que el ocio se plantea como fuente de desarrollo, autorrealización y satisfacción personal en comunidad. Abre este eje, el primer capítulo del profesor Soler-Masó de la Universidad de Girona que se centra en las características del ocio como recurso privilegiado para el empoderamiento juvenil. El segundo de los capítulos de los profesores Morata, Palasí y Rocha de la Universidad Ramón Llull recoge los resultados de un estudio sobre el tiempo libre educativo como espacio de aprendizaje y práctica de la participación. El tercer capítulo de las profesoras Aristegui y Silvestre de la Universidad de Deusto, presenta resultados de un estudio longitudinal realizado en España sobre la importancia atribuida al ocio entre los jóvenes y su participación dentro de asociaciones. El cuarto capítulo de Sáenz de Jubera, Alonso y Ponce de León de la Universidad de La Rioja expone los resultados de una investigación sobre el ocio y el bien-estar en clave intergeneracional en el que se comprueba las actividades que se comparten jóvenes españoles y sus padres en familia en función del género. Finalmente, cierra este eje y la obra, el capítulo de San Salvador del Valle, Madariaga y Calvo de la Universidad de Deusto sobre un estudio acerca de la relevancia del ocio como elemento de cambio para rejuvenecer las ciudades en virtud de un desarrollo humano sostenible integral.
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  SENTIDOS DEL OCIO DURANTE LA JUVENTUD


  CAPÍTULO I


  GROUNDING ASSERTIONS ABOUT THE INFLUENCE OF LEISURE ON CHILD AND ADOLESCENT DEVELOPMENT


  Douglas Alfred Kleiber

  University of Georgia, Athens, GA, USA


  In doing a second revision of A Social Psychology of Leisure (with Gordon Walker and Roger Mannell) I was responsible for the more developmental chapters, and that process, which includes reviewing newer, research-based literature, led me to the following propositions: (1) Expressive behavior —especially play and creative activity— is experimental and innovative and thus differentiating in the organismic tradition. (2) Leisure affords freedom for self-expression, and self-expression is critical to identity formation. (3) Play and games have an impact on social development.


  INTRODUCTION1



  In this paper I’m asking that we take a critical stance to the problem of the influence of leisure on development, especially in childhood and adolescence questioning some of the easy associations between leisure and human development that have been interpreted as evidence for the former influencing the latter. As we will see, the ample correlational evidence may in many cases say more about leisure activity as an outcome of human development than as a cause. In fact, when I was in a fairly early stage of my study of human development, before getting very deeply into leisure studies, I audited the class of a well-regarded developmental psychologist at the University of Illinois; and he totally understood how development — i.e. predictable change over the life course — would significantly determine leisure activity; but he was pretty dismissive of the idea that it could be the other way around, that leisure could be the «independent variable» effecting change. His view of development was to look at it as unfolding in an organic way with respect to age and time, being rather independent of environmental influences. But I think his was a rather narrow interpretation of development; even if we take an organismic perspective, the course of development depends on experience, i.e. interaction of the person with the physical and social world. It also comes down to the view that ‘individuals can be producers of their own development» as Richard Lerner and colleagues suggested decades ago, emphasizing self-determination in development (Lerner & Busch-Rossnagel, 1981).


  My general view (see Kleiber, 1999; Kleiber & Liechty, 2016) is that leisure experience and activity have a connection to human development in three respects: (1) as a product of developmental changes; (2) as an influence on developmental processes and (3) as an adjustment mechanism to allow development to proceed. I’m only going to address the second of these here.


  First though, let me quickly identify a few theoretical constructs that have guided my thinking on these matters over the years. From the time I was a graduate student in the early 70s I’ve been enamored of two principle perspectives on human development: Erikson’s psychosocial theory of development (and Havighurst’s interpretation of Eriksonian «crises» in terms of «developmental tasks») and the even earlier organismic theory of Heinz Werner (1957) that development unfolds as a dialectic interaction of differentiation-toward expansion and change — and hierarchical integration — toward completion and congruence. Others have taken a similarly dialectical perspective in identifying related processes (e.g. Riegel, 1975) that I have considered in my own work (cf. Kleiber, 1999; Kleiber & Lietchy, 2016). These two frameworks are important for identifying the likely outcomes of leisure’s influence…i.e. the resolution of issues or the completion of tasks and the dynamics of inf luence in being associated with action and reaction. But let’s consider each of the three propositions in turn and examine what we know and what we may have wrongfully assumed to be true.


  EXPRESSIVE BEHAVIOR — ESPECIALLY PLAY AND CREATIVE ACTIVITY — IS EXPERIMENTAL AND INNOVATIVE AND THUS DIFFERENTIATING IN THE ORGANISMIC TRADITION;


  Expressive behavior, terms borrowed from anthropology that can be contrasted with instrumental behavior, would apply to any behavior that is largely intrinsically motivated, i.e. lacking external influence and obligation to justify it, and personally significant (See especially Waterman, 1990, 1993, on the latter aspect.). The best example of this is play, but other patterns of experimentation and personal expression would apply. To say such behavior may be psychologically differentiating is to say that its psychological usefulness is not immediately obvious or even important. Play has what Brian Sutton-Smith (1997) referred to as «adaptive potentiation,» i.e. being potentially adaptive. To be ultimately developmentally useful the behavior would need to be issue-relevant or task-relevant and hierarchically integrative with one’s identity and personality, as will be more important with respect to the next proposition.


  The case for the impact of play on development derives in large part from the survival values that accrue to animal species engaging in play and exploration, genetically-driven as it is to provide behavioral flexibility, or placticity (see Bjorklund, 2007; Elkind, 2007). By bringing about novel encounters with the environment, learning and adaptation are facilitated; a child who playfully and experimentally drops a ball down an embankment and follows cautiously learns about the embankment, the properties of the ball, and her or his own abilities (see Barnett & Schiller, 2016, for a review). But Piaget (1962) regarded play as cognitively immature behavior in that accommodation (to the real world out there) is subordinated to assimilation with respect to one’s idiosyncratic view of things. Creativity research has shown that divergent thinking, of the kind found in play and casual experimentation, is a necessary but not sufficient condition for creativity. Indeed, this immature behavior is incipiently developmental even beyond childhood; the «Red Hat Society» of older women prides itself in being outrageous in wearing unconventional colors and acting in other unconventional ways primarily to free oneself from some of the burdens and social stigma of aging (Yarnal, 2006; Yarnal, Chick, & Kerstetter, 2008).


  Similar in adolescence, play is ref lected in rowdy, disruptive and even delinquent behavior, challenging authority and the status quo at almost every turn for some. Deviance may be ultimately destructive in personal and social ways, but it is often born out of a simple need for differentiation and change, often cultivated in social settings. Reed Larson (1994) refers to the effect peers have on such behavior as «deviation amplifying.» While such behavior may be associated with peer bonding and often is conformist, it is not inherently integrative. Nevertheless, when the self-directed, experimental aspects of leisure activity are utilized with others in culture-creating activities, we begin to see the power of co-construction to be integrative and developmental in a more complete and meaningful sense (as Idurre Lazcano and Aurora Madariaga found in a study of self-management in young people). But that leads us directly to the second proposition.


  One important idea to come out of this tradition, particularly with respect to positive development in adolescence, is the idea of initiative, which is a critical component of success in adulthood (Larson, 2000). Larson speaks of three important components of initiative — intrinsic motivation, concerted engagement in the environment, and a temporal arc — that are too rarely in evidence among adolescents unfortunately. Instead, adolescents, at least those in North America, are more likely to be bored at any given moment, as indicated in experience sampling data (e.g. Larson & Kleiber, 1993a, 1993b; Larson & Verma, 1999). This occurs whether they are in school or in more casual leisure settings. School is associated with high concerted effort but low intrinsic motivation («other-controlled attention») while casual leisure activities (including television watching and socializing) are associated with high intrinsic motivation but low concerted effort («spontaneous attention»). Only structured and organized leisure activities – sports, music, arts, and organizations («voluntary attention») seem to fit the bill and have both characteristics. And many also have the «temporal arc» of a season or a summer or preparation for an event that makes them project-like and therefore supportive of initiative. Because such activities typically involve self-directed planning, practice, preparation and assessment with respect to goals (and the language for such things) as well as «collaborative agency» in bringing activities to fruition, they are particularly important developmental experiences (see also Heath & McLaughlin, 1993).


  LEISURE AFFORDS FREEDOM FOR SELF-EXPRESSION, AND SELF-EXPRESSION IS CRITICAL TO IDENTITY FORMATION .


  This proposition is difficult to support empirically since it involves a mediational process (i.e. self-expression) that is not always easy to define conceptually no less operationally. Of course, the same may be said about leisure itself. In this case we are putting emphasis on its openness and lack of external control and demand …i.e., freedom from obligation. And yet as we think of leisure as a context in that sense, we know that many things come to be influential and determining of the action therein; and it may even be controlled in ways that delimit or even prevent self-expression. The self-expression-to-identity connection is also fraught with ambiguity, though it is essentially one’s generalized self-image being expressed, affirmed, or revised in some way.


  I have relied on the writings of Erik Erikson, James Marcia, Alan Waterman and JohnMarshall Reeves to build a case for interest leading to self-expression that is evaluated relative to self-enhancement and thus incorporated into an evolving sense of self (Kleiber, 1999) (Figure 1). Competence is reflected to some extent in that process, and that is often a matter of social comparison and social validation. It suggests that expressiveness that is just casual interaction or merely responsive participation offers little of importance to the self and may be making little of the freedom of leisure for meaningful self-expression no less having a measurable impact on one’s identity. Indeed, Alan Waterman (1990, 1993) reserves the words «personal expressiveness» for those activities that follow one «daimon» – one’s muse, one’s inspiration, one’s passion, however that comes about.


  
    [image: image]


    Figure 1. The emergence of identity through leisure. Source: self made.

  


  We might see leisure, then — in affording that freedom — as a necessary but not sufficient condition; what happens within that context is the critical question. If we are testing it further, we would display the mediation model to suggest that self-directed competence-building and the optimal experience of flow-like engagement is critical to true identity development. But if that’s true, it would seem leisure would rarely be as important as work. However, most work opportunities that adolescents have are not very demanding of their abilities or very significant for them psychologically (Greenberger & Steinberg, 1986) whereas many serious leisure activities are. Additionally, serious leisure activities can present a more optimistic view of the future, for they suggest that activities requiring «hard work» can be enjoyed and self-directed. As noted earlier, this feature is what led Csikszentmihalyi and Larson (1984) to discuss such leisure activities as «transitional;» involvement leads to the refinement of judgments and the development of skills that are constitutive of the self (Csikszentmihalyi, 1990, 1993; Larson, 1994; Larson & Kleiber, 1993a, b).


  The development of skills, then, is important in identity formation. Learning to ride a bicycle extends one’s range of competence and makes other bike riders part of an accessible reference group (Kleiber & Kirshnit, 1991). Iso-Ahola, Graefe and LaVerde (1989) studied participants in risk recreation and sports. Increases in self-esteem as a consequence of participation were found to be linked to increases in perceived competence in these activities. In other words, it is not enough just to do an activity to feel good about yourself, some expression of skill is necessary to create that effect. A study of girls’ participation in female adolescents’ jazz bands in Scotland demonstrated that such an experience could contribute to identity formation and be socially integrative. It provided a sense of friendship and identification, and an opportunity to practice self-discipline and develop a sense of pride and commitment (Grieves, 1989).


  This view is consistent with the earlier work on the constructs of commitment (Haworth, 1986), serious leisure (Stebbins, 2007), flow (Csikszentmihalyi, 1990), high investment activities (Mannell, 1993) and high yield activities (Caldwell, 2005) that have been at the forefront of leisure research for the last four decades. Collectively, these ideas have led to the growing belief among researchers and practitioners that leisure must be more than simply a pleasant, diversionary, escape-oriented experience if it is to contribute substantially to socialization, psychological well-being (see also Witt & Caldwell, 2005; Caldwell & Witt, 2005, for other applications in recreation settings) and identity formation.


  Stebbins’ formulations in particular have also suggested that serious leisure can make a significant contribution to the development of self in the individual (2018). In the short-term, this type of leisure may be no fun. However, the hard work and perseverance by amateurs, hobbyists and volunteers to meet the challenges of their leisure activities typically engenders feelings of accomplishment and provides psychological benefits that include self-enrichment, self-gratification, self-actualization, self-expression, positive social identity, escape from personal problems, social belonging and a feeling of contributing to a group (Stebbins, 2007, 2018).


  Finally, a more compete model of identity formation would recognize freely-chosen association and identification with like-minded others — as Stebbins has established in his studies of serious leisure — to be influential as well. If one is fairly good at an activity, he or she is likely to identify as one of ‘those’ people: a dancer, a blogger on environmental policy, a hurdler, etc. From a dialectical perspective (Kleiber, 1999), playful experimentation and exploration of emerging interests serve the differentiating and individuating aspects of identity formation, while joining with like-minded others and committing to patterns of action, as with serious leisure, contributes to the identification and integration aspects of identity formation. The process of identity formation is an active one requiring self-expression and interaction with other people; and leisure is considered significant for its capacity to afford opportunities and be a context for the expression of individual interests and commitment to the activities of others.


  One of the leading writers on the psychology of self and identity, Roy Baumeister (1995) pointed out that many traditional sources of identity have been trivialized, destabilized or altogether lost in the postmodern world. Religion, marriage, vocation, gender, geographical home and ancestral family, among others, no longer have quite the defining effect on individuals they once did. They have been replaced, he argued, by individual personality, personal accomplishment, personal style and interest, and leisure [his word, my emphasis] as contemporary sources of identity.


  In considering the research support for such ideas, a general test of the proposition that identity formation is influenced by leisure involvement done by Campbell and Smale (2008) with over 700 Canadian students found that although the amount of leisure activity did not predict social identity in a large group of adolescents, the meaningfulness of leisure activities did show a strong association. This tends to reinforce the idea that leisure activities are most impactful when they are taken seriously.


  In a more recent study of «emerging adults» — those who are often in school still but are in a moratorium with respect to committing to work and family — Erik Layland and colleagues (Layland, Hill and Nelson, 2018) interviewed 40 young people from 18 countries (mean age = 23.14 years), and determined both that identity issues continued to be especially important and that leisure served as a valuable context for their further unfolding. Results indicate five major themes for leisure-based identity development in emerging adulthood: discovering identity, forming identity, defining identity, positioning identity, and forgoing opportunities. These themes support leisure as an additional context wherein emerging adults may «flourish on the pathway toward adulthood.» Leisure provides a context for emerging adults to actively direct their identity development through decisions made in leisure.


  Another recent study of a similar age group, over 900 young people in the Barcelona area, — done by Nuria Codina and Jose Vicente Pestana, in collaboration with Bob Stebbins — spoke effectively to the question as well. They had participants complete a time budget study and a standardized self-description measure of identity and found that serious leisure activities were especially predictive of identity development (Codina, Pestana & Stebbins, 2017).


  In an interesting field experiment done recently, Duerden, Widmer, Taniguchi and McCoy (2018) compared a group of younger adolescents who participated in a two-week adventure program that included such activities as backpacking, mountain biking, white-water rafting, environmental education, and leadership training with a matched comparison group that had different experiences and found significant advances among the former in standardized measures of identity formation that the comparison group did not.


  The idea that leisure participation can affirm one’s identity is also important. It is based on the view that people choose to participate in leisure activities partially on the basis of the identity images associated with them. Schlenker (1984) proposed that people are motivated to develop and maintain a consistent and positive self-concept or identity, and consequently, they engage in behavior that allows them to affirm or validate «desired identity images,» that is, images they have or would like to have of themselves. Participation in certain types of leisure activities may provide a way of doing this (Haggard & Williams, 1991; Neulinger, 1981). First, different leisure activities embody distinct and measurable identity images; people in a particular society share beliefs or stereotypes about the characteristics of people (e.g., physical appearance, personality, attitudes, skills and abilities) who participate in different activities. For example, people may perceive those who rock climb to be competent, strong and adventurous. Second, people may want to be «competent, strong and adventurous» themselves. By participating in activities that embody this set of identity images (e.g. by climbing rocks), people are able to validate or affirm that they are (or aspire to be) this kind of person. Wearing certain types of clothing and using the «right» equipment can also signify and reinforce one’s identification with a particular leisure activity (Kelly, 1983). This view of identity images is similar to the idea of «sign value» found in the consumer behavior literature (e.g., Dimanche & Samdahl, 1994). People often purchase leisure products and services for their symbolic value, that is, to identify with a social group, to express something about themselves to others or to affirm something meaningful about their personal identity.


  Most of the evidence for identity affirmation through leisure participation is indirect and addresses the first component of the theory—that certain activities have identity images associated with them. In one survey study (Neulinger, 1981), respondents were asked to rate golfers, bowlers and tennis players on a variety of personality traits. A distinct personality profile was found to characterize people who participated in each of these activities. Golfers, for example, were perceived to be higher in extroversion than bowlers and tennis players. Spreitzer and Snyder (1983) found that the runners, racquetball players and nonparticipants they studied also systematically differed according to the identity images they associated with these activities. Interestingly, highly-involved runners and racquetball players felt that their preferred leisure activities said more about what kind of person they were than did the type of job they had.


  Haggard and Williams (1992) conducted two studies to test this identity affirmation theory. In the first study they mailed a survey to students registered in eight different university recreation classes (volleyball, weight training, racquetball, backpacking, kayaking, outdoor cooking, folk guitar and chess) and asked them to define the characteristics of people who participate in «their» activity. Distinct images or stereotypes were found for different types of leisure activities. In the second study, Haggard and Williams (1992) attempted to test the idea that people «desire the identity images associated with their respective leisure activity» and «the leisure activities they select should symbolize identity images that are highly desirable to that individual, representing greater identity affirmation potential» (p. 10). Using different students but ones who regularly participated in one of the four leisure activities examined in Study 1 the researchers administered a questionnaire to measure their desire to acquire the different identity images that had been found to be associated with these activities (also in Study 1). They were asked to rate on seven-point Likert scales how important these identity images were to them, that is, to indicate which of the characteristics they most wanted to acquire. No reference was made during the study to the leisure activities in which they were presently active participants. The findings indicated that the students rated as most important those identity images associated with the leisure activities in which they were currently heavily involved. These findings provide some support for the identity affirmation theory of leisure behavior. The greater freedom afforded by leisure likely allows people the flexibility to choose activities with identity images that are consistent with the kind of person they are or would like to be.


  Of course, what we may ask about such inclinations is how much they represent the «true self» or just the need for social status, approval, recognition, or maybe even love from others. Certainly, there is a question of authenticity in the leisure choices people make, particularly young people who want to impress others. And identity formation may in fact be confused in the process. There are so many ways in which consumer culture offers attractive identity images in leisure activities it is easy to see the appeal. Such is the case with personal appearance and even smoking as we will see shortly. And activities that are embraced only in response to social expectations end up contributing very little to identity formation. This may have been the reason that Shaw, Kleiber and Caldwell (1995) found that sport involvement was more influential to identity formation for females than for males --because it is less expected of them.


  But even if participation begins in imitation with the desire to be like attractive others, it can actually contribute to the development of the desired identity if skills are developed and interests refined. Involvement in appealing activities may challenge an individual, and over time lead to the development of psychological resources that enable one to «live up» to that new identity. Of course, some leisure pursuits may have identity images that are negative from society’s perspective. The identity affirmation that participation in illegal or antisocial activities might encourage, as in the case of Mario described at the beginning of this section, is not likely to be seen as a positive outcome or benefit of leisure.


  Identifying with others who display desired characteristics is the more social side of identity formation, that of a self who belongs, a self that is a member of a group with similar characteristics, interests or attitudes. But the other more personal side of identity has to do with who one knows oneself to be in private, one’s values, attitudes, interests and behaviors that may seem quite idiosyncratic and maybe even «weird» to others. These aspects may be celebrated parts of one’s individuation, as noted above, or they may be sources of anxiety when tested socially. In a study of a group of gay and lesbian adolescents, Kivel and Kleiber (2000) found that leisure was seen as a site for private and personal self-expression and identity development, but not public and social identity formation. Reading, media consumption, and music appreciation were all prominent sources of personal identity development, but the need to conceal their sexual identity made individuals avoid more social leisure contexts for fear of exclusion and mistreatment, a subject we will consider again shortly. Stigmas associated with race, gender, disability, ethnicity, and social class limit the opportunities for full social identity formation in some leisure contexts.


  Finally, we can see evidence of the contribution of leisure to identity formation in the «breach,» where a personally meaningful leisure activity is suddenly no longer available. Studies of injured athletes — who can no longer continue their activities as they did — demonstrate a level of disruption to a sense of self that is traumatizing in some cases and requires significant self-reorganization and «identity work» (Brock & Kleiber, 1994) to recover and find modified leisure identity alternatives or entirely new directions.


  PLAY AND GAMES HAVE AN IMPACT ON SOCIAL DEVELOPMENT


  With respect to social competence, play brings about advances in social cognition and interactive capacity that begin very early on. Playful responses of caregivers establish communication as a pleasant process, accompanied by smiling and charming vocalizations in each direction between the child and adult, without on obviously immediate instrumental purpose (Barnett & Schiller, 2016; Thompson, 2013). The ability to interpret an adult’s or even an older sibling’s response is an important foundation for other kinds of social perception, social cognition and interpersonal attitudes and behavior, what some have called «social referencing» (Barnett & Schiller, 2016; Paelez, Virues-Ortega & Gewirtz, 2012). Even with a limited capacity to take the perspectives of others — which emerges later in childhood, often facilitated by game playing and other role playing — the regularity of high affect social interactions such as in playful behavior reflects a degree of social control and social competence. In their first few years infants and young children move from solitary and parallel play to associative, complementary, and reciprocal play where they increasingly respond to the movements of another in a turn-taking way. This awareness of a ‘play frame,’ a meta stance that says: ‘we’re playing now’ (Barnett & Schiller, 2016; Bateson, 1956) leads ultimately to cooperative play and games that include a socially-constructed understanding of the ‘rules and regulations’ involved.


  Even in the games children organize themselves, they are exercising certain skills that will continue to be useful. In fact, Elkind (1981), Piaget (1962) and others (e.g. Devereux, 1976; Lever, 1976) have suggested that games and sports are the primary context for children to learn organizational skills such as the ability to manage and cope with a diversity of perspectives, adjudicate disputes, work for collective goals, and even develop a more sophisticated level of moral reasoning based on reciprocity, learning to take the perspective of others and abiding by rules out of a sense of mutuality rather than just compliance. Elkind (1981) in particular, spoke of the importance of children’s self-directed games for the development of social and moral competence:


  I believe that children learn the other side of contracts with other children and with siblings. Here the relationship is one of mutuality; it is not unilateral. In playing and working with other children, young people can begin to expect such behaviors in return for certain favors. In childhood, the rewards for obeying contracts are most often personal acceptance. For example, a child that shows he or she is willing to abide by the rules of the game is permitted to play. It is with peers that children learn the reciprocal nature of contracts and how to be on the giving as well as the receiving end.» (p. 133).


  Formation of a sense of community may even be an objective of recreation programs. An international camp was studied for the impact of its activities — which were directed toward cooperation and effective communication — on the development of social capital and sense of community in a group of 32 eleven-year-old campers (Yuen, Pedlar, & Mannell, 2005). Examining and discussing campers’ drawings with them, the investigators concluded that leisure provided a common ground for the children’s relationship building and the development of shared meanings. Sharpe (2005) studied the attempts of a private leisure service provider, Wilderness Inquiry, to bring about a sense of community in an outdoor recreation context. She found some tensions with the expectation of the freedom of leisure and the imposition of structure but recognized the capacity of shared adventure to create a bonding experience in any case.


  DISCUSSION


  It’s hard to make a case for change in basic personality when we know that such changes are relatively rare. For example, the strongest evidence with respect to traits suggests that they are pretty biologically based. Recent research on the effects of marriage on personality, however (Layner, Weiss, Miller, & Karney, 2018), has shown that even the relatively stable «Big 5» traits of openness to experience, conscientiousness, extraversion, neuroticism, agreeableness and are subject to change, with a significant decline in agreeableness for both men and women. Furthermore, when it comes to self-construction, it is increasingly accepted that the self is reconstructed all the time around changes in role responsibilities, age-specific developmental tasks and even changes in fashion and mores [especially in a post-modern sense when identity is regarded as somewhat of a pastiche of things and self-consistency and stable authenticity seem less important]. To the extent that people do reinvent themselves along the way, it would make sense that it would be around their patterns of self-expression which are usually leisure activities. The research on interest development combines motivational theory and research with development, but situates it mostly in leisure, emerging from moments and periods of freedom and curiosity.


  Identity may only become stable and enduring, however, around actions that lead to competence and commitment – intense absorbing experience; taking activities seriously


  The call of course as a social scientist and psychologist in particular is to ask that the evidence be experimental, that is, when a «leisure manipulation» might be tested for its effects. But therein is the major dilemma, since the first enemy of leisure may be manipulation. Even our best programs are interventions that are contrived enough to take the leisure out of it in part if not totally. Intervention programs of the recreation variety commonly suffer from other problems as well [slide]. In addition to the problem of manipulation creating un-leisure like reactance (i.e. perception of attenuation of freedom), the aspects of the program that were and were not influential are rarely clear; any positive effects of the programs may be short-lived, especially if there is no ‘sustainability’ plan; and positive effects for a few may be missed if the larger group appears not to be affected and there isn’t a sense of what dynamics have worked and not worked.


  Another option for sorting cause and effect would be to do longitudinal research. Growth curve analysis and cross lag correlations can show change over time occurring as the apparent result of intervening experience; but we can never be entirely sure in that case that something else may be causing the change…maturation alone perhaps.


  And still another way — too commonly dismissed by hard core scientists, even the most post-positivist among them — would be to do effective narrative analysis, yes, qualitative research that would allow individuals to report on the stories of leisure activity and experience in their lives and what difference it has made as we did with our research on leisure in coping with negative life events. Of course, we distrust the invitation to bias both from the respondent and from the interpreting investigator in doing such work. But I think we shape at least our better hypotheses about such things in that way, from our experience of others and our experiences of ourselves, what the philosopher/scientist Polanyi referred to as «personal knowledge». The challenge there is of course to be as objective as possible, being self-critical and resisting over-generalization of «truths» that may be very idiosyncratic. Still, one can argue, if only one person is altered by an experience in some positive way, it is worth the attention of others.


  However, among the sources of bias, «self-serving biases» as social psychologists call them, is the tendency to represent our experience in a most positive self-affirming way and also then to be consistent in doing so while also seeing the things we do — intervention programs for one thing — as being positively impactful. Of course, if we have a positive expectation for such things, self-fulfilling prophesies may move them in the preferred direction. But the task of being self-critical and objective about such things, and seeking more precise ways of interpretation, are what drives systematic science.


  CONCLUSION


  At the risk of being excessively epistemological, let me say again that the evidence for the impacts of leisure on development does not have that careful scientific character and is not generally strong. Ideally, one would have the benefit of many more studies to enable quantitative meta-analyses; persuasive effect sizes cannot be computed without sufficient comparable data, no less the desirable experimental data. But before we throw up our hands and take our investigative skills to another field of study, we should do our best to be careful about the evidence we do have and collect other evidence based on good theory and interpretation of previous research. And it is worth noting that while we lack such evidence supporting what appear to be theoretically compelling hypotheses about the inf luence of play and leisure on children and youth, we should also take heart that nor have these hypotheses been rejected by solid research!


  REFERENCES


  BARNETT, L. & SCHILLER, (2016). Play in childhood. In D. Kleiber & F. McGuire (eds.) Leisure and human development. Urbana, IL: Sagamore Publishing.


  BATESON, G. (1956). The message «This is play.» In B. Schaffner (ed.) Group processes: Transaction of the second conference. (pp. 145-241). New York, NY: Josiah Macy Foundation. <pg>27</pg>


  BAUMEISTER, R. F. (1995). Self and identity: An introduction. In A. Tesser (Ed.), Advanced Social Psychology (pp. 51-97). New York: McGraw-Hill.


  BJORKLUND, D. F. (2007). Why youth is not wasted on the young: Immaturity in human development. Malden, MA: Blackwell.


  BROCK, S., & KLEIBER, D. (1994). Narrative in medicine: The stories of elite college athletes’ career-ending injuries. Qualitative Health Research, 4, 411-430.


  CALDWELL, L. L. (2005). Recreation and youth development. In Witt, P. A., & Caldwell, L. L. (Eds). Recreation and youth development. (pp. 169–189).Venture Publishing: State College, PA.


  CALDWELL, L. L., & WITT, P. A. (2011). Leisure, recreation, and play from a developmental context. New Directions for Youth Development, 130, 13-26.


  CAMPBELL, J. (2007). Adolescent identity development: The relationship with leisure lifestyle and motivation. Unpublished master’s thesis. University of Waterloo, Waterloo Ontario.


  CAMPBELL, J., & SMALE, B. (2008). Leisure lifestyle and identity in late adolescence. In P.A. Morden, S. Hebblethwaite, & R. Hopp (Eds.) Proceedings of the Twelfth Canadian Congress on Leisure Research (pp. 43-47). Montréal, QC: Concordia University.


  CODINA, N., PESTANA, J. V., & STEBBINS, R. A. Serious and casual leisure activities in the construction of young adult identity. OBETS. Revista de Ciencias Sociales, 12(Extra 1), 65-80.


  CSIKSZENTMIHALYI, M. (1990). Flow: The psychology of optimal experience. New York: Harper Perennial.


  — (1993). The evolving self: A psychology for the third millennium. New York: Harper Collins.


  — (1997). Finding flow: The psychology of engagement with everyday life. New York: Basic Books.


  CSIKSZENTMIHALYI, M. and LARSON, R. W. (1984). Being adolescent:Conflict and growth in the teenage years. New York, NY: Basic Books.


  DEVEREUX, E. (1976). Backyard versus Little League baseball: The impoverishment of children’s games. In D. Landers (Ed.), Social problems in sport. Urbana, IL: University of Illinois Press.


  DIMANCHE, F. & SAMDAHL, D. (1994). Leisure as symbolic consumption: A conceptualization and prospectus for future research. Leisure Sciences, 16, 119-129.


  DUERDEN, M. D., WIDMER, M., TANIGUCHI, S. T, & MCCOY, J. K. (2009). Adventures in identity development: The impact of adventure recreation on adolescent identity development, Identity, 9, 341-359. <pg>28</pg>


  ELKIND, D. (1981). The hurried child. Boston: Addison-Wesley.


  ERIKSON, E. (1980 [1959]). Identity and the life cycle. New York: Norton.


  — (1968). Identity: Youth and crisis. New York: Norton.


  GREENBERGER, E. & STEINBERG, L. (1986). When teenagers work. NY: Basic Books.


  GRIEVES, J. (1989). Acquiring a leisure identity: Juvenile jazz bands and the moral universe of «healthy» leisure time. Leisure Studies, 8, 1-9.


  HAGGARD, L.M., & WILLIAMS, D. R. (1992). Identity affirmation through leisure activities: Leisure symbols of the self. Journal of Leisure Research, 24, 1-18.


  HAVIGHURST, R. J. (1972). Developmental tasks and education. New York, NY: David McKay.


  HEATH, S.B., & MCLAUGHLIN, M. W. (Eds.) (1993). Identity and inner-city youth. New York: Teachers College Press.


  ISO-AHOLA, S., LAVERDE, D., & GRAEFE, A. R. (1989). Perceived competence as a mediator of the relationship between high risk sports participation and self steem. Journal of Leisure Research, 21, 32-39.


  KELLY, J. R. (1983). Leisure identities and interaction. London: Allen & Unwin.


  KIVEL, B. & KLEIBER, D. (2000). Leisure in the identity formation of lesbian/gay youth: Personal but not social. Leisure Sciences, 22, 215-232.


  KLEIBER, D. (1999). Leisure experience and human development. New York, NY: Basic Books.


  KLEIBER, D. & LIECHTY, T. (2016). Developmental theory and leisure. In D. Kleiber & F. McGuire (eds.) Leisure and human development. pp. 9-38. Champaign, IL: Sagamore Publications.


  KLEIBER, D., HUTCHINSON, S., & WILLIAMS, R. (2002). Leisure as a resource in transcending negative life events: Self-protection, self-restoration and personal transformation. Leisure Sciences, 24, 219-235.


  KLEIBER, D. & KIRSHNIT, C. (1991). Sport Involvement and Identity Formation. In L. Diamant (Ed.) Mind-body maturity: The psychology of sport, exercise and fitness. New York: Hemisphere.


  LARSON, R. W. (2000). Toward a psychology of positive youth development. American Psychologist, 55, 170-183.


  — (1994). Youth organizations, hobbies, and sports as developmental contexts. In R.K. Silbereisen & E. Todt (Eds.) Adolescence in context: The interplay of family, school, peers, and work in adjustment (pp. 46-65). New York: Springer-Verlag.


  LARSON, R. W. and KLEIBER, D. A. (1993a). Structured leisure as a context for the development of attention during adolescence. Loisir et Société/Society and Leisure, 16, 77–98. <pg>29</pg>


  LARSON, R. W., & KLEIBER, D. A. (1993b). Daily experience of adolescents. In P. Tolan & B. Cohler (Eds.), Handbook of clinical research and practice with adolescents (pp. 125–145). New York: Wiley.


  LAYLAND, E. K., HILL, B. J. & NELSON, L. J. (2018) Freedom to explore the self: How emerging adults use leisure to develop identity, The Journal of Positive Psychology, 13, 78-91.


  LAYNER, J. A., WEISS, B., MILLER, J. D., KARNEY, B. R. (2018). Personality change among newlyweds; Patterns, predictors and associations with marital satisfaction over time. Developmental Psychology, 54, 1172-1185.


  LERNER, R. and BUSCH-ROSSNAGEL, N. (1981). Individuals as producers of their own development. New York, NY: Academic Press.


  LEVER, J. (1976). Sex differences in the games children play. Social Problems, 23, 478-487.


  MANNELL, R. (1993). High-investment activity and life satisfaction among older adults: Committed, serious leisure and flow. In Kelly, J.R. (Ed.), Activity and aging: Staying involved in later life. (pp.125-144). Newbury Park: Sage.


  NEULINGER, J. (1981). The psychology of leisure. Springfield: Il: C.C. Thomas. Paelez, M., Virues-Ortega, J., & Gewirtz, J. (2012). Acquisition of social referencing via discrimination training in infants. Journal of Applied Behavior Analysis, 45, 23-36


  PIAGET, J. (1962). Play, dreams and imitation in childhood. New York: W.W. Norton.


  RIEGEL, K. (1975). Adult life crises: A dialectical interpretation of development. In N. Datan & L.H. Ginsburg (eds.) Lifespan developmental psychology: Normative life crises. (pp. 99-128), New York City: Academic Press.


  SCHLENKER, B.R. (1984) Identities, identifications and relationships. In V. Derlaga (ed.) Communication, intimacies and close relationships. (pp. 71-104). New York, NY: Academic Press


  SHAW, S. M., KLEIBER, D. A., & CALDWELL, L. L. (1995). Leisure and identity formation in male and female adolescents: a preliminary examination. Journal of Leisure Research, 271, 245-263.


  SPREITZER, E. & SNYDER, E. (1976). Socialization into sport: An exploratory path analysis. The Research Quarterly, 47, 239-245.


  STEBBINS, R. (2007). Serious leisure: A perspective for our time. New Brunswick, NJ: Transaction Press.


  STEBBINS, R. A. (2018). Leisure and the positive psychological states.The Journal of Positive Psychology, 13, 8-17.


  SUTTON-SMITH, B. (1997). The ambiguity of play. Cambridge, MA: Harvard University Press. <pg>30</pg>

OEBPS/Fonts/BemboStd-Semibold.otf


OEBPS/Fonts/BemboStd-BoldItalic_1.otf


OEBPS/Fonts/BemboStd-Italic.otf


OEBPS/Fonts/BemboStd.otf


OEBPS/Fonts/BemboStd-Bold.otf




OEBPS/Fonts/MrsEavesOT-Roman.otf



OEBPS/Images/cover.jpg
Ocio y juventud
Sentido, potencial

y participacion
comunitaria

Idurre Lazcano Quintana
Angel De-Juanas Oliva
Coordinadores)






OEBPS/Images/ch1-fig1.jpg
The emergence of identity through leisure

- “icopmiment;

Imagination
(creation)





OEBPS/Images/Titlepage.jpg
Ocio y juventud

Sentido, potencial y participacion
comunitaria

VO QUINTANA
JANAS OLI
“oordinadores)

UNIVERSIDAD NACIONAL DE EDUCACION A DISTANCIA





