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    Preface




    For children to fully exercise their rights, they must know what these rights are. Learning about them makes children more aware and resilient and strengthens their ability to act as human rights defenders, both in their own interests and by advocating for others. This is why human rights education matters.




    Compasito fills an important role here. It is an important reference tool that ensures that the work done in schools is reinforced and supported by non-formal education and youth work activities. This way, an awareness, understanding and respect can be cultivated in different environments, and children are supported to exercise their rights in different aspects of their lives.




    I wish users of this manual success in bringing human rights closer to the lives of children and young people. I have no doubt that this will benefit them in the here and now and prove a valuable long-term investment for our societies.




    Marija Pejčinović Burić




    Secretary General


  




  

    INTRODUCTION


  




  

    

      



      The States Parties agree that the education of the child shall be directed to (a) the development of the child’s personality, talents and mental and physical abilities to their fullest potential (b) the development of respect for human rights and fundamental freedoms (…)




      Convention on the Rights of the Child, Article 29


    




    Welcome to Compasito!




    We hope that this manual will provide you with ideas, inspiration and practical help to explore human rights with children. From a very early age, children become aware of questions related to justice, and they start looking for meaning in the world around them. By fostering an understanding of human rights, by shaping opinions and developing attitudes, human rights education strongly supports this natural interest and learning process.




    Children are often considered people who are “not yet adult”, and therefore dependent, inexperienced, undisciplined and in need of order or guidance. Compasito builds on a different view, explained well by the German sociologist and educationalist, Lothar Krappmann: children live in the ‘here and now’, “they generate their views on problems and construct competent solutions”. Compasito looks at children as young citizens of the present and as rights-holders who are competent in many issues related to their life. It builds on children’s motivations, experiences and search for solutions.




    Compasito was inspired by Compass, the manual on human rights education with young people which was developed by the Council of Europe in 2002. Compass was developed with older children and young people in mind, but it has also been used extensively with younger people of secondary school age and in school environments in many European countries. The desire of users of Compass for a training manual directed specifically at children matched our own conviction that human rights education should start at the earliest possible age.




    Compasito builds on the philosophy and educational approach of Compass. Both manuals adopt a non-formal educational methodology and a structure that provides theoretical and practical support for users of the manual. However, while Compass addresses young people themselves, Compasito addresses adult educators who work with children. It provides theoretical and methodological information and substantial discussion of the book’s human rights themes. Compasito also encourages educators to adapt material to reflect their own reality and that of the children they work with. Although the practical activities are specially designed to work with children, most activities do need proper facilitation by an educational expert.




    What is human rights education with children?




    Human rights education is a process which aims to establish a culture of human rights. The educational process builds on children’s active participation, by which they learn about human rights and understand human rights issues, acquire skills and abilities to be able to defend human rights, and develop attitudes of respect for equality and dignity.




    Human rights education should have a key role in any educational processes. The United Nations Convention of the Rights of the Child (CRC) offers an invaluable opportunity for introducing human rights to children. The CRC identifies those human rights that are relevant to children. Learning about and experiencing children’s rights helps children to understand what human rights are about, to understand that they are rights-holders themselves, and to adapt and apply their rights in everyday life. These are the key aims of human rights education with children. In Compasito, children’s rights are presented within the wider context of human rights as a whole. Thus, universal human rights and children’s rights are jointly presented in such a way that by understanding their own rights, children also understand that all human beings have human rights.




    

      The States Parties agree that the education of the child shall be directed to… (d) the preparation of the child for responsible life in a free society, in the spirit of understanding, peace, tolerance, equality of sexes, and friendship among all peoples, ethnic, national and religious groups and persons of indigenous origin – CRC, Article 29




      CRC, Article 29


    




    Human rights education and education for democratic citizenship




    Human rights are essential to democratic development and form an important part of citizenship education. However, a number of social and political trends, both in Europe and beyond, such as economic interdependence, a growth in racism, terrorism, political apathy, social inequality and the influence of social media, all challenge the foundations of a culture of peace and human rights, and thus endanger democratic stability. This is partly why human rights education and education for democratic citizenship have become key priorities for governments, and for non-governmental organisations too.




    Human rights education and education for democratic citizenship go hand in hand, because both are needed for effective democracy. Each of these educational approaches leads young people to acquire knowledge, establish core values and develop skills. Education for democratic citizenship puts the ‘child citizen’ into the focus and aims to educate children to be active and responsible members of their communities. Human rights education, on the other hand, focuses on the human being, promoting equality, human dignity, participation and empowerment for everyone. Human rights education includes citizenship as one of its key themes, and education for democratic citizenship builds on human rights values. Whatever their differences, both approaches serve the development of a culture of democracy, human rights and peace.




    Who is Compasito for?




    Compasito has been designed, above all, for educators and trainers working with children, including teachers, caregivers and parents as well as non-formal educators such as youth workers and educational advisors / assistants in children and youth centres. In particular, it will be of interest to those who are interested in human rights education with children and who are looking for practical tools with which to discuss values and social issues with children. The activities are designed for children from 5 to 13 years old.




    Compasito builds on the child’s and the facilitator’s existing knowledge and experience. The activities can be used wherever children spend part of their daily life: in schools, in childcare centres, afternoon clubs, leisure centres, children’s organisations, or camps, and even in the family environment. While children do not need to have any special skills to participate in most of the activities, facilitators do need to possess experience and skills in using non-formal educational methodology to run the activities successfully.




    What is in Compasito?




    Various high-quality, child-related training materials on human rights and children’s rights have been produced and are available, both in Europe and internationally. The Compasito development team built on these experiences to produce a manual appropriate for a European audience and context. The result is a manual which provides specific content on human rights education, a non-formal educational methodology and an intercultural approach.




    At the core of Compasito are the 42 educational activities designed for use with children. These activities are organised around 14 themes: Democratic Citizenship, Digital World, Discrimination, Education and Leisure, Environment, Family and Alternative Care, Gender Equality, Health, Human Rights, Migration, Participation, Peace, Poverty, Violence. The development team paid careful attention to the selection of themes, and although the final list may not cover every important subject, it was felt that it reflected those human rights concerns which were of key importance for children. Some themes address issues which are relevant but seldom elaborated in other manuals, such as Education, Health, and Gender Equality. In addition to these specific themes, a category of general human rights was also introduced to provide children with an understanding of the concept of rights and of how to adapt and apply them in their daily context.




    Non-formal educational methodology




    Compasito follows a non-formal educational methodology, building on the active participation and personal experiences of children. Participation and co-operation between children helps to build group cohesion and reduce biases between group members, it deepens understanding of complex concepts, improves problem solving and practical skills, and enhances creativity. All of these are important aims of human rights education. It is important, when running these activities, not to fall into the trap of assuming that the educator – the adult – is all-knowing, and possesses the ultimate truth. Children will bring to the educational process their own experiences, which must be actively drawn upon both to capture their interest and to ensure effective development. Questions, even conflicts, should be regarded as fundamental educational resources, which can be drawn on for positive educational ends.




    An intercultural and participatory approach




    While children are very much engaged in their own neighbourhoods, cultures and friendship groups, they are curious about the world, and about the existence of other cultures, regions and people. Compasito uses stories and examples from various regions and cultures. This rich variety offers children an opportunity to reflect on different cultures and build a stable identity around these reflections. As Reva Klein, a British educationalist explains, children do not simply learn about other children’s lives; they form bonds of empathy and solidarity and begin to understand their role in taking action, on a local or a global scale. The original design of Compasito followed such an approach, employing an intercultural and inclusive development process with input from facilitators from across Europe and beyond, and from children themselves.




    The organisation of Compasito




    Chapter 1 familiarises the reader with what we mean by human rights and children’s rights and describes the main international human rights mechanisms.




    Chapter 2 explains the aims and outcomes of human rights education, and places it in a European and international context.




    Chapter 3 provides information and practical tips on how Compasito can be used in various formal and non-formal educational settings, and how to get the best out of its educational approach. The tips for facilitators provide ideas on how to start human rights activities with children and different ways to follow them up, including the use of specific actions.




    Chapter 4 collects 42 practical activities for different age groups and at different levels of complexity, related to the 14 themes. These activities can be used sequentially, or in any order you choose, and in general, the children you work with do not need to have special skills or competences.




    Chapter 5 provides essential background information on the selected themes. Facilitators are encouraged to read the themes which are relevant to an activity before running it with children. The questions included within these texts are intended to help readers to reflect on their own knowledge and attitudes, and to be able to place the information in a personal or local context.




    The Appendices contain essential information on legal documents with key relevance for children in a European context. The Human Rights Glossary contains brief explanations of key terms appearing in the manual.




    Compasito and the Youth for Democracy programme




    Compasito was originally published within the framework of the Human Rights Education Youth Programme. This Council of Europe programme seeks to involve young people in human rights issues, reaching beyond those already active and motivated to a wider public, and bringing human rights closer to their daily reality. The Programme was launched in 2000 to mark the 50th anniversary of the European Convention on Human Rights. Since then, its activities have reached thousands of young people and has resulted in a cascading effect in the development of human rights education programmes and human rights projects with and by young people all over Europe.




    The experiences of the programme were integrated in the Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education adopted by the Committee of Ministers in 2010. The 2030 strategy of the youth sector of the Council of Europe confirmed the central role of human youth participation, human rights education and intercultural dialogue in the activities of the Youth Department. The strategy aims at enabling young people to actively uphold, defend, promote and benefit from the Council of Europe’s core values of human rights, democracy and the rule of law. Within the priority of young people’s access to rights, the strategy calls for “increasing capacity building and resources for youth organisations and other relevant stakeholders to provide human rights education and advocate access to rights”. The Youth for Democracy programme continues this work by training trainers and multipliers and supporting capacity-building activities in member states. This is significant progress in the recognition of the right to human rights education, which needs consolidation in education and youth policies at national level.




    We hope that this third edition of Compasito will inspire and support other facilitators and activists to make human rights education a reality for more children in Europe. Children and youth policies intersect and overlap for young people under 18. When it comes to learning about, learning through and learning for human rights, any overlaps can only be beneficial.


  




  

    
Chapter 1 INTRODUCING HUMAN RIGHTS



  




  

    

      



      Recognition of the inherent dignity and of the equal and inalienable rights of all members of the human family is the foundation of freedom, justice and peace in the world




      Preamble, Universal Declaration of Human Rights


    




    What are human rights?




    Human rights are held by all persons equally, universally and forever.




    

      

        	Human rights are universal: they are always the same for all human beings everywhere in the world. You do not have human rights because you are a citizen of any country but because you are a member of the human family. This means children have human rights as well as adults.





        	Human rights are inalienable: you cannot lose these rights, any more than you can cease to be a human being.





        	Human rights are indivisible: no-one can take away a right because it is ‘less important’ or ‘non-essential’.





        	Human rights are interdependent: together human rights form a complementary framework. For example, your ability to participate in local decision making is directly affected by your right to express yourself, to associate with others, to get an education and even to obtain the necessities of life.





        	Human rights reflect basic human needs. They establish a minimum standard, below which people cannot live in dignity as human beings. To violate someone’s human rights is to treat that person as though he or she were not a human being. To advocate for human rights is to demand that the human dignity of all people be respected.



      


    




    In claiming human rights, everyone also accepts certain responsibilities: to respect the rights of others and to protect and support those whose rights are abused or denied. Meeting our responsibilities is an expression of our solidarity with other human beings.




    Precursors of twentieth century human rights




    Many people regard the development of human rights law as one of the greatest accomplishments of the twentieth century. However, human rights did not begin with legal instruments, nor with the United Nations: human rights began with human beings fighting for justice, equality, or recognition. The idea that people have inherent rights is rooted in many cultures and traditions. Throughout history, individuals and groups have campaigned for justice and the right to be treated with dignity. They have done so on the basis of common values, widely accepted by every society and every main religion. We can see from numerous examples of revered leaders and influential codes of practice that the values embodied in human rights are neither a “Western creation” nor a 20th-century invention. They are a response to universal human needs and to the search for justice. All human societies have had ideals and systems of ensuring justice, whether in their oral or written traditions, although not all of these traditions have survived.




    References to justice, fairness and humanity are common to all religions – for example, to Buddhism, Christianity, Confucianism, Islam and Judaism. However, these formal principles are often manifested in different forms in practice. Until the eighteenth century, no society, civilisation or culture in either the Western or non-Western world had a widely endorsed practice or vision of inalienable, universal, human rights.




    Documents asserting individual rights, such as the Magna Carta (1215), the English Bill of Rights (1689), the French Declaration on the Rights of Man and of the Citizen (1789) and the USConstitution and Bill of Rights (1791) are the written precursors to many of today’s human rights instruments. Yet, most of these influential landmark documents excluded not only women and many minorities, but also members of certain social, religious, economic and political groups. Not one of these written precursors reflects the fundamental concept that everyone, without any distinction, is entitled to certain basic rights, solely by virtue of their humanity.




    Other important historical predecessors to human rights lie in nineteenth century efforts to prohibit the slave trade and to limit the horrors of the war. For example, the Geneva Conventions established the basis for international humanitarian law, which addresses the way in which wars should be fought and the protection of individuals during armed conflict. Humanitarian law protects people who do not take part in the fighting and those who can no longer fight (e.g. wounded, sick and shipwrecked troops, prisoners of war).




    Concern over the protection of certain vulnerable groups was raised by the League of Nations at the end of the First World War. For example, the International Labour Organisation, originally a body of the League of Nations and now a UN agency, established many important conventions setting standards to protect working people, such as the Minimum Age Convention (1919), the Forced Labour Convention (1930) and the Forty-hour Week Convention (1935).




    Although the contemporary international human rights framework builds on these earlier documents, it is principally based on United Nations documents.




    

      Why is it important that we know about the history of human rights? Do children need to know this, and how can we make it relevant and interesting for them?


    




    The Universal Declaration of Human Rights




    Two major influences in the mid-twentieth century propelled human rights onto the global arena and raised the awareness of people around the world. The first influence was the struggles of colonised peoples to assert their independence from foreign powers, claiming their right to equality and right to self-determination. The second was the Second World War. The extermination by Nazi Germany of over six million Jewish people, Roma people, homosexuals and persons with disabilities horrified the world. Calls came from across the globe for human rights standards to bolster international peace and protect citizens from abuse perpetrated by governments. These voices played a critical role in the establishment of the United Nations in 1945 and are echoed in its founding document, the UN Charter (1945).




    Rights for all human beings were first articulated in the Universal Declaration of Human Rights (UDHR, 1948), one of the first initiatives of the newly established United Nations. Its thirty articles taken together form a comprehensive statement covering economic, social, cultural, political, and civil rights. These rights are universal (they apply to all people, everywhere) and indivisible (all rights are equally important for the full realisation of one’s human rights).




    The human rights framework




    In its more than seventy years of existence, the UDHR has achieved the status of customary international law. However, as a ‘declaration’, it is only a statement of intent, a set of principles to which United Nations member states commit themselves, in an effort to secure a life of dignity for all human beings. For the rights defined in a declaration to have full legal effect, they must be written into legally binding documents called conventions (also referred to as treaties or covenants), which set international norms and standards.




    Immediately after the UDHR was adopted, the work to codify the rights it contained into a legally binding convention began. For political and procedural reasons, these rights were divided between two separate covenants, each addressing different categories of rights:




    

      

        	The International Covenant on Civil and Political Rights (1966) (ICCPR) articulates the specific, liberty-oriented rights that a state may not take from its citizens, such as freedom of expression and freedom of movement.





        	The International Covenant on Economic, Social, and Cultural Rights (1966) (ICESCR) addresses the articles in the UDHR that define an individual’s rights to certain basic necessities, such as food, housing and health care, which a state should provide for its citizens, in so far as it is able to.



      


    




    Both Covenants also protect the right to self-determination, although this is a collective right – a right for people, not for individuals.




    Since its adoption in 1948, the UDHR has served as the foundation for the core human rights conventions and treaties. Together these constitute the international human rights framework, the evolving body of the international documents that define human rights and establish mechanisms to promote and protect them.




    

      Core United Nations Human Rights Treaties




      

        

          	International Convention on the Elimination of All Forms of Racial Discrimination, 1965





          	International Covenant on Civil and Political Rights, 1966





          	International Covenant on Economic, Social and Cultural Rights, 1966





          	Convention on the Elimination of all Forms of Discrimination against Women, 1979





          	Convention on the Rights of the Child, 1989





          	Convention on the Rights of Migrant Workers and the Members of their Families, 1990





          	Convention on the Rights of Persons with Disabilities, 2006.





          	Convention on the Protection of All Persons from Enforced Disappearances, 2006



        


      




      Note: Date refers to the year the UN General Assembly adopted the treaty.


    




    Commitment by ratification




    Ratification of a convention is a serious, legally binding undertaking by a government on behalf of a state. Every convention contains a number of articles that establish procedures for monitoring and reporting on how well a ratifying government is complying with the convention. When a government ratifies a convention, it accepts the procedures contained within it, which may include the following commitments:




    

      

        	to uphold the convention, respecting, promoting, and providing for the rights contained within, and not to take any action prohibited by the treaty;





        	to change any law in the country that contradicts or does not meet the standards set by the convention;





        	to be monitored by a designated authority, responsible for checking that it is keeping to its commitments;





        	to report at regular intervals on the state’s progress in making these human rights real and effective.



      


    




    Once a country ratifies a convention, its citizens have a powerful advocacy tool. They can hold their government accountable if it fails to respect the human rights to which it has made a commitment. For this reason, citizens need to know which human rights conventions their country has promised to uphold. The Convention on the Rights of the Child (1989), for example, establishes very specific standards for the humane treatment of children who are detained by the police. If cases of mistreatment arise, such as children being imprisoned with adults, child advocates can demand that the government behave according to the standards it has promised to uphold.




    The evolution of human rights




    The human rights framework is dynamic. As the needs of certain groups of people are recognised and defined, and as world events point to the need for awareness and action on specific human rights issues, international human rights law continuously evolves in response. For example, when the UDHR was written in 1948, few people recognised the dangers of environmental degradation, nor its connection with human rights. For that reason, the UDHR does not mention the environment. Since then, however, understanding has grown that fundamental environmental rights require recognition and protection, and there have been various initiatives to embed environmental rights in international law, and to make the connection with human rights explicit. In 2017, a Declaration of Ethical Principles in Relation to Climate Change was adopted in the framework of UNESCO. The Declaration advocates, for example, that prevention of harm is one important ethical principles in relation to climate change. In accordance with this principle, people should aim to “anticipate, avoid or minimize harm, wherever it might emerge, from climate change, as well as from climate mitigation and adaptation policies and actions”.1




    Today many human rights treaties and declarations exist, forming a large body of international human rights law. As more rights become recognised and established, this body of law grows – mainly as a result of the collaborative efforts of governments and non-governmental organisations (NGOs). The process is always lengthy, but two relatively recent examples are the UN Convention on the Protection of All Persons from Enforced Disappearances (2006) and at regional level, the Council of Europe Convention on the Protection of Children against Sexual Exploitation and Sexual Abuse (2007).




    Although the evolution of human rights culminates in and becomes formalised at the UN level, the process of change is nearly always initiated at the grassroot level by people struggling for justice and equality in their own communities. Since the founding of the United Nations, the role of NGOs has steadily grown. It is NGOs - both large and small, local and international - that carry the voices and concerns of people to the United Nations. Although the General Assembly - composed of representatives of governments – adopts treaties, which are ratified by governments, NGOs exert influence at every level. Not only do they contribute to the drafting of human rights conventions, they also play an important role in advocating for ratification of treaties and in carrying out monitoring to see that governments are living up to their obligations.




    

      Are there non-governmental organisations in your country that monitor and advocate for human rights? Do any work on children’s rights? Are they effective?


    




    Like all human endeavours, the United Nations and the human rights framework that has evolved under its auspices are far from perfect. Many critics say the world does not need more human rights conventions – it needs instead the full implementation of those treaties already in existence. Other people believe that the UN system is itself so flawed that the high ideals and standards it seeks to establish lack any credibility. However, in the scope of human history, both the UN and human rights framework are in their infancy. The challenge to citizens of all countries is to work towards making more effective UN institutions without compromising the high ideals on which the UN was founded.




    An Agenda for 2030




    In 2015, 170 world leaders gathered at the UN Summit for Sustainable Development with the aim of developing an agenda which would put an end to poverty and facilitate sustainable development. The new Agenda, known as the 2030 Agenda for Sustainable Development, builds on the Millennium Development Goals and incorporates a set of 17 Sustainable Development Goals (SDGs) and 169 targets – including such goals as ending poverty everywhere, ending hunger, ensuring inclusive and equitable quality education, and so on (see diagram for the full list of goals).




    The SDGs are grounded in international human rights law and are intended to guide global and national development plans up to 2030. They apply across all countries of the globe, aiming to leave no-one behind, and cover issues related to the full spectrum of human rights, including economic, civil, cultural, political, social rights and the right to development. In this way, Agenda 2030 offers an opportunity to advance the realisation of human rights for all people everywhere, without discrimination.




    

      

        

          [image: ]

        


      


    




    The CRC as an example of the development of a human rights convention




    The creation of a human rights convention always involves the collaborative efforts of many individuals and institutions. The starting point is always a perceived need, a human rights problem that needs to be addressed by the international community. It may be a general need to codify basic rights, such as those in the International Covenants, or a specific global concern, such as the proliferation of landmines or trafficking of persons.




    The Convention on the Rights of the Child provides an example of the process by which a human rights convention evolves, and the role of NGOs in its creation.




    1. Identification of a problem




    Efforts to protect children from abuse and exploitation date back to the nineteenth century, when children were generally regarded as the property of their parents until they reached the age of maturity, generally at twenty-one. Reformers focused on child labour and the abuse of homeless or orphaned children. In 1923 Eglantyne Jebb drafted a Declaration on the Rights of the Child, which consisted of five points. The Declaration was endorsed by the League of Nations in 1924.




    However, and despite the work on this Declaration, the UDHR and the conventions that evolved within the UN human rights framework only tacitly accepted that, like every human being, children had human rights. The UDHR recognises the right of children to special assistance and social protection, regardless of their status at birth (Art. 25). However, the UDHR and subsequent human rights treaties did not recognise children as rights holders, but only as mere objects of protection.




    2. A statement of general principles




    A next step towards the Convention on the Rights of the Child was the UN Declaration on the Rights of the Child. This was adopted by the UN General Assembly in 1959 and was based on the structure and contents of the original 1924 Declaration. The new Declaration had ten principles instead of the original five. As a declaration, these principles were not legally binding on governments.




    3. The drafting process




    These principles then needed to be codified in a convention. The formal drafting process for the Convention on the Rights of the Child lasted nine years, during which representatives of governments, intergovernmental agencies, such as UNICEF and UNESCO, and NGOs, both large and small, worked together to create consensus on the language of the convention. National organisations working on specific issues, such as child labour, health, education or sports were involved, as were larger international organisations, such as Save the Children, the International Committee of the Red Cross, and Oxfam.2




    4. Adoption




    The Convention on the Rights of the Child (CRC) was adopted by the UN General Assembly in 1989.




    5. Ratification




    The CRC was immediately signed and ratified by a larger number of nations in a shorter period of time than any other UN convention.




    6. Entry into force




    As a result of its rapid ratification, the Convention entered into force as international law in 1990, only a few months after its adoption. The total number of member states that have ratified the CRC has surpassed that of all other conventions: as of 2020, the United States is the only member state which has not ratified it. It is the most widely ratified convention.




    7. Optional Protocols




    Optional Protocols are later additions to existing treaties, and states can choose whether or not they wish to sign and ratify them. In 2000, the UN General Assembly adopted two Optional Protocols to the CRC. The Additional Protocol on the Sale of Children, Child Prostitution and Child Pornography aims to protect against sexual exploitation. The Optional Protocol on the Involvement of Children in Armed Conflict was designed to increase the protection of children from involvement in armed conflicts. In 2014, a third Optional Protocol was adopted (the Optional Protocol on a Communications Procedure), allowing children or persons acting on their behalf to bring complaints directly before the Committee on the Rights of the Child.




    8. Implementation, Monitoring and Advocacy




    The Convention provides individuals, NGOs and international organisations with a legal basis for advocating on behalf of children. The Convention can be used to motivate a government to sign or ratify, and then to monitor how well they respect their treaty obligations. When a government fails to meet these commitments and violates the rights of children, NGOs can call them to account for their failings and violations. The CRC is a legal instrument that details the obligations for states’ parties, and provides a solid basis for claims of children rights. In addition to being a tool for advocating for a monitoring system, the CRC supports the change in traditional perspectives and perceptions of children, and is an important source of inspiration and encouragement to move even further beyond the standards set by the convention.




    Regional human rights conventions




    While the rights covered in the UN human rights framework are international in scope, complementary human rights systems have been developed that apply to people living in specific parts of the world. These regional human rights conventions are meant to reinforce UN Conventions, which continue to provide the framework and set minimum standards for all parts of the world.




    Examples of regional conventions are:




    

      

        	European Convention for the Protection of Human Rights and Fundamental Freedoms (ECHR, also known as the European Convention on Human Rights), adopted in 1950 by the Council of Europe and now ratified by its 47 member states;





        	The European Convention for the Prevention of Torture and Inhuman or Degrading Treatment or Punishment, adopted in 1987 by the Council of Europe;





        	The European Social Charter, adopted by the Council of Europe in 1961 and revised in 1996;





        	The American Convention on Human Rights, adopted in 1969 by the Organisation of American States (OAS), and applying to ratifying governments in North, Central and South America;





        	The African Charter on Human and People’s Rights, adopted in 1981 by the Organisation of African Unity (OAU);





        	The African Charter on the Rights and Welfare of the Child adopted by the Organisation of African Unity (OAU) in 1990;





        	The European Convention on Protection of Children against Sexual Exploitation and Sexual Abuse, adopted by the Council of Europe in 2010.



      


    




    Human rights mechanisms of the Council of Europe




    The European Convention on Human Rights is the oldest and strongest of these regional human rights systems, with standards for Europe that sometimes surpass those of international human rights conventions. The twenty-seven European Union member states are also members of the Council of Europe and are thus legally obliged to recognise and respect human rights as embedded in the ECHR through their national legislation, resorting to international mechanisms as a ‘last resort’ when domestic remedies prove ineffective. Within the Council of Europe, overseeing compliance with the European Convention is the responsibility of the Committee of Ministers and the European Court of Human Rights, located in Strasbourg, France.




    The European Court of Human Rights is a permanent judicial body that hears and decides on individual or State applications concerning violations of the European Convention on Human Rights. These complaints can be submitted by anyone in the jurisdiction of one of the member states who has exhausted all judicial means available within the national context. The European Court complements the human rights guarantees that exist at the national level.




    While the European Convention and the European Court of Human Rights remain central to the Council of Europe’s work on human rights, the organisation has developed several non-judicial means to monitor and further the realisation of human rights in its member states. For example, the European Commission against Racism and Intolerance (ECRI) is an independent body of experts which monitors racism, xenophobia, antisemitism and intolerance at the level of Europe as a whole. ECRI makes recommendations to governments on how to combat racism, and works in close cooperation with NGOs.




    The European Social Charter (ESC, adopted 1961, revised 1996) guarantees social and economic human rights, such as adequate housing, accessible health care, free primary and secondary education and vocational training, non-discrimination in employment and safe work conditions, legal and social protection, fair treatment of migrant persons and non-discrimination in every sphere of society. The ESC establishes a supervisory mechanism, the European Committee of Social Rights, to ensure that states that have ratified the Charter implement these rights. States must report annually to the European Committee of Social Rights on their progress.




    The Commissioner for Human Rights, an independent institution within the Council of Europe, is mandated to promote awareness of, and respect for, human rights within the member states. The Commissioner identifies possible shortcomings in human rights law and practice, helps to raise awareness and encourages measures to achieve tangible improvements in the promotion and protection of human rights. There is an important distinction between the European Court of Human Rights and the Commissioner. The Court is reactive: it can respond only to complaints laid before it by individuals or by the member states themselves. The Commissioner, on the other hand, may be proactive, conducting investigations into how human rights are safeguarded in different European countries. However, only the Court has the power to take decisions – in the form of judgments – which are binding on the member states.




    Children’s rights in the Council of Europe




    Treaties




    All of the Council of Europe mechanisms listed above also apply to children and can be used to protect children’s rights. Indeed, the Council of Europe has made significant contributions to the protection of children through the case law of the European Court of Human Rights and the European Committee on Social Rights. Various Conventions directed specifically towards promoting and defending the rights of children have been adopted by the Council of Europe:




    

      

        	The European Convention on the Adoption of Children (1968, revised 2008)





        	The European Convention on the Legal Status of Children born out of Wedlock (1978)





        	The European Convention on Recognition and Enforcement of Decisions Concerning Custody of Children and on Restoration of the Custody of Children (1983)





        	The European Convention on the Exercise of Children’s Rights (2000)





        	The European Convention on Protection of Children against Sexual Exploitation and Sexual Abuse, also known as “the Lanzarote Convention” (2010)



      


    




    The last of these treaties – the Lanzarote Convention – has been ratified by all 47 Council of Europe member states and by Tunisia. The Convention requires that State signatories criminalise all kinds of sexual offences against children, and that they adopt specific legislation and take measures to prevent sexual violence, to protect child victims and to prosecute perpetrators. The Lanzarote Committee monitors compliance with the treaty and regularly edits opinions on emerging issues of child sexual exploitation.




    The above standards are completed by a number of “soft law” Recommendations on child participation, child-friendly justice, child-friendly social services, child-friendly health services, children in the digital environment, children in migration and other specific issues.3




    Europe for and with children




    In 2006, the Council of Europe launched a programme called ‘Building a Europe for and with Children’. This has formed the framework of a series of initiatives and strategies designed to focus on protecting and promoting children’s rights among member states.




    The current Strategy for the Rights of the Child (2016 – 2021; “Sofia Strategy”) identifies five key priorities for member states:




    

      

        	Equal opportunities for all children: guaranteeing children’s social rights by, inter alia, fighting poverty and preventing exclusion, especially in the times of economic austerity; countering discrimination, including against children affected by migration, children with disabilities, those from minority groups, as well as LGBT and intersex children.





        	Ensuring the meaningful participation of children in all matters affecting them, including in decision-making processes especially when it comes to child-related laws, policies and actions. Participation is also promoted through schools and facilitated by supporting the development of citizenship and human rights education.





        	A life free from violence for all children: combating child sexual exploitation and abuse; eliminating corporal punishment in all settings; countering other forms of violence – bullying, including homophobic and cyber-bullying, and protecting children from radicalisation-linked violence.





        	Child-friendly justice for all children: protecting the rights of children in conflict with the law, especially by avoiding prosecution and promotion of reintegration measures, and the rights of children involved in civil proceedings, in particular in the context of family proceedings.





        	Rights of the child in the digital environment: promoting creative, critical and safe use of the Internet.



      


    




    

      A tool to assess child participation




      The Child Participation Assessment Tool has been developed by the Council of Europe in order to support states in meeting the goals of the Recommendation on participation of children and young people under the age of 18. The tool offers a method for facilitating and supporting the implementation of the child’s right to participate. It provides 10 basic indicators enabling states to:




      

        

          	undertake a baseline assessment of current implementation of the recommendation





          	help identify measures needed to achieve further compliance by states





          	measure progress over time.4



        


      


    




    Children’s rights in a digital world




    The digital world has opened new possibilities but has also introduced new challenges for young people – for example, threats to private life, data protection, the risk of exploitation, cyberbullying or hate speech. The Council of Europe’s work in this area has so far mainly been aimed at children’s safety and protection in the digital environment, but the internet as a tool for learning and for participation and citizenship are also being explored, for example with the launch of an intergovernmental project entitled “Digital Citizenship Education”. The Strategy for the Rights of the Child promotes children’s participation rights in the digital world as a separate priority area. The most prominent outcome of the Council of Europe work in this area is Recommendation (2018) 7 on Guidelines to respect, protect and fulfil the rights of the child in the digital environment, completed by a Handbook for policy makers.




    

      The Council of Europe have created an online game Through the Wild Web Woods to help children learn basic Internet safety rules. The game uses familiar fairy tales to guide children through a maze of potential dangers, whilst also teaching them to protect identity and personal data, participate safely in chat rooms, recognise sites and online games containing harmful content, develop a critical approach towards online information, and protect their computers against spam and viruses. The game, mainly for children between the ages of 7 and 10, already exists in more than 20 languages. A Teachers’Guide to the game assists educators in helping children to use the Internet safely and responsibly.5


    




    What are children’s rights?




    Children do not have no more nor less rights than adults. Children are entitled to the same human rights as anyone else, but very often need special support in seeing their rights fulfilled. However, in view of the fact that they often experience violations of their rights as a result of their age or vulnerability, children regularly need additional protection, ensuring that they are able to claim their rights.




    The CRC provides an ideal approach for children to learn about their human rights. Because it outlines the human rights of children, children themselves, parents and adults who work with children should all be familiar with this important standard of the international human rights framework. Compasito frames children’s rights within the broader context of human rights as a whole and seeks to help children understand that, along with all other human beings, they too are rights-holders.




    About the CRC




    The Convention on the Rights of the Child (also called the Children’s Convention) defines a child as anyone below the age of eighteen and affirms the child as a full holder of human rights. It contains 54 children’s rights articles that can be divided into three general categories, sometimes known as the ‘three Ps’:




    

      

        	Protection articles, guaranteeing the safety of children and covering specific issues such as violence, abuse, neglect, and exploitation.





        	Provision articles, providing for the child’s growth and development, such as through education, healthcare, adequate housing, and play.





        	Participation articles, recognising the child’s ability to participate in decisions affecting him/her, and participate in society in accordance to his/her age and maturity.



      


    




    The Convention adopts several ground-breaking approaches to human rights. The child’s right to to be heard (Article 12 of the CRC) constitutes an area not previously addressed in the UDHR (1948) or the Declaration on the Rights of the Child (1959).




    The Convention strongly emphasises the primacy and importance of the child’s family, in role, authority and responsibility. It affirms the child’s right to preserve his/her identity, and to have his/her identity, culture and language respected. The Convention also exhorts the state to support families that are not able to provide an adequate standard of living for their children.




    While acknowledging the importance of family for a child’s well-being, the CRC also recognises children as rights-bearing individuals, guaranteeing them the right to identity, to privacy, to information, to thought, conscience, and religion, to expression, and to association. The application of these rights in practice may differ according to the child’s evolving capacities




    The Convention has had an enormous impact worldwide. It has intensified the child-rights efforts of UN agencies such as UNICEF and the International Labour Organization (ILO); it has affected subsequent child-rights treaties - e.g. the Hague Convention on Intercountry Adoption, which speaks of a child’s right to a family rather than a family’s right to a child, the Convention on the Rights of Persons with Disabilities, and the Council of Europe’s Lanzarote Convention, which protects children against sexual exploitation and sexual abuse. The CRC has also focused international movements to stamp out pervasive forms of child abuse such as children exploited through prostitution and child in armed conflict, both of which are now the subjects of optional protocols to the CRC.




    General principles of the Convention




    According to the UN Committee on the Rights of the Child, the CRC contains four general principles, applicable throughout the entire convention and according to which all other rights should be interpreted:




    

      

        	Non-discrimination (Article 2): All rights apply to all children without exception. The state has an obligation to protect children from any form of discrimination.





        	The child’s best interest (Article 3): The primary consideration in all actions dealing with any child should be his or her best interest. In all cases, the best interests of the child take precedence over the interests of the adults concerned (e.g. parents, teachers, and guardians). However, the question of how to decide on the best interests of the child remains difficult to determine and open to discussion.





        	The rights to life, survival and development (Article 6): the right of the child to life is paramount, and it is the state’s obligation to ensure the child’s survival and development. This means that children cannot be subject to the death sentence as stated in Article 37 (b).





        	The child’s right to be heard (Article 12): The child has the right to express an opinion and to have that opinion given due weight according to his/her age and maturity in any matter affecting him or her.



      


    




    

      The child’s best interest is a fundamental principle of the CRC. However, who should decide what is best for a child? What happens when parents, teachers, authorities or the child have conflicting opinions about what is ‘best’ for the child?


    




    The Convention is a powerful instrument, which by its very nature engages young people in examining their own rights. It is also an effective tool to assist people of all ages in identifying the complex responsibilities that go with ensuring these rights for children. Using the convention in this way will teach children how to advocate on their own behalf.




    Monitoring the Convention on the Rights of the Child




    Like all human rights treaties, the CRC contains articles that establish how governments’ compliance with the treaty will be monitored. Part II, Articles 42-45, of the Convention sets up these procedures and requirements:




    

      

        	It requires that governments make the rights in the Convention widely known to both adults and children (Article 42);





        	It establishes the Committee on the Rights of the Child, a body of independent experts that monitors implementation of the Convention on the Rights of the Child by its state parties (Article 43);





        	It requires states to report every five years on their efforts to implement the Convention (Article 44);





        	It encourages international cooperation in the implementation of the Convention, especially with specialised UN agencies such as UNICEF (Article 45).



      


    




    The mandatory reports are submitted every five years and are usually prepared by a government agency specialising in children’s issues. The reports are supposed to indicate both successes in implementing the Convention, and areas where the Government has fallen short, including identifying problems, constraints and obstacles, and indicating what the government intends to do to overcome these challenges. The report is presented to the Committee on the Rights of the Child in Geneva, where the Office of the United Nations’High Commissioner for Human Rights is based. The Committee reviews it and makes recommendations for future action.




    

      Which government agency prepares the report on implementation of the Children’s Convention in your country? How do they acquire their information?


    




    The monitoring and reporting process also provide an opportunity for civil society institutions, NGOs, specialist agencies, children and young people, and other people dealing with children to participate actively. They may produce an alternative or ‘shadow’ report which challenges government claims or raises issues that may have been missed in the official report.




    

      Have alternative or shadow reports been submitted from your country? If so, who wrote them? On which issues did they differ from those of the government?


    




    Other monitoring mechanisms




    The UN often appoints an expert to serve as a Special Rapporteur to gather information on a critical issue or country. In response to international concern about the growing commercial sexual exploitation and the sale of children, in 1990 the UNGeneral Assembly created a mandate for a rapporteur to gather information and report on the sale of children, child pornography and child prostitution. This is the only UN mandate for a Rapporteur with an exclusive focus on children.




    A number of NGOs also monitor how the Children’s Convention is being implemented. Some of these are large international children’s advocacy organisations such as Save the Children and Child Rights Information Network (CRIN). Others operate at the regional and national levels. In Europe, for example, the European Network of Ombudspersons for Children (ENOC) investigates, criticises and publicises administrative actions that might be violating the CRC. ENOC’s membership includes representatives from a majority of member states of the Council of Europe6.




    A Children’s ombudsperson (or ombudsman, or Commissioner) exists in numerous countries as a public office responsible for the promotion and protection of children’s rights. Ombudspersons can often intervene directly, without the authority of parents or guardians, to represent a child’s rights in civil or criminal cases where children are directly or indirectly involved. A Children’s Ombudsperson can normally be contacted directly with a complaint by concerned individuals.




    

      Is there a Children’s Ombudsperson in your country? Do you know how to contact him / her, or which issues can be taken up?


    




    Promoting the Convention on the Rights of the Child




    Civil society, children, teachers, parents and other agencies can play a major role in raising awareness and in lobbying for action to promote child rights. To ensure that everyone who works with children as well as children themselves are aware of these rights, the Convention on the Rights of the Child needs to be available in school libraries and read and discussed with children and with parents.




    One of the most important ways to promote the Convention is through systematic human rights education, beginning in the early years of childhood. Every child has the right to know their rights! Compasito wants to help children learn about their rights.


  




  

    




    

      1 https://en.unesco.org/themes/ethics-science-and-technology/ethical-principles


    




    

      2 The drafting process and the role of NGOs in thoroughly documented in the “Travaux Préparatoires”, suggested reference: Detrick, S., Doek, J. E., Cantwell, N., “The United Nations Convention on the Rights of the Child: A Guide to the ‘ Travaux Préparatoires’”, 1992.


    




    

      3 For a comprehensive list of adopted texts: https://www.coe.int/en/web/children/publications


    




    

      4 https://www.coe.int/en/web/children/child-participation-assessment-tool


    




    

      5 https://www.coe.int/en/web/children/through-the-wild-web-woods


    




    

      6 For the full updated list, please consult www.enoc.eu


    


  




  

    
Chapter 2 WHAT IS HUMAN RIGHTS EDUCATION?



  




  

    

      



      [E]very individual and every organ of society… shall strive by teaching and education to promote respect for these rights and freedoms




      Preamble, Universal Declaration of Human Rights


    




    Defining human rights education




    Any definition of human rights education will struggle to capture the numerous ways in which people, young and old, come to understand, practise and value their rights and respect the rights of others. In 2002, the Human Rights Education Youth Programme introduced a broad definition that included formal, non-formal and informal education possibilities and contexts for learning human rights:




    

      Educational programmes and activities that focus on promoting equality in dignity, in conjunction with other programmes such as those promoting intercultural learning, participation and empowerment of minorities


    




    This definition, which focused on the transformational function and aim of human rights education, remains largely valid. It was further articulated and detailed in the Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education1 which embraces methods, educational objectives and a long-term goal:




    

      Human rights education means education, training, awareness raising, information, practices and activities which aim, by equipping learners with knowledge, skills and understanding and developing their attitudes and behaviour, to empower learners to contribute to the building and defence of a universal culture of human rights in society, with a view to the promotion and protection of human rights and fundamental freedoms.


    




    The Charter asks member states to develop policies, legislation and practice which aim at:




    

      providing every person within their territory with the opportunity of education for democratic citizenship and human rights education


    




    The Charter also recognises that learning in human rights education is a lifelong process and involves a wide range of stakeholders including policy makers, educational professionals, learners, parents, educational institutions, educational authorities, civil servants, non-governmental organisations, youth organisations, media and the general public.




    

      What is your definition of human rights education?


    




    Objectives and principles of human rights education




    Human rights education always takes place in a particular setting and needs to be based on the needs, preferences, abilities and desires of the learners. The key to understanding human rights education is to look to the purpose, because no matter what the methodology or context happens to be, the aim is always the development of a culture of human rights. The essential elements of such a culture can provide a series of general objectives for human rights education:




    

      

        	to strengthen respect for human rights and fundamental freedoms





        	to value human dignity and develop individual self-respect and respect for others





        	to develop attitudes and behaviours that will lead to respect for the rights of others





        	to ensure genuine gender equality and equal opportunities for women and men





        	to promote respect, understanding and appreciation of diversity, particularly towards different national, ethnic, religious, linguistic and other minorities and communities





        	to recognise and combat racism and any form of racial discrimination





        	to empower people towards more active citizenship





        	to promote democracy, development, social justice, communal harmony, solidarity and friendship among people and nations





        	to further the activities of international institutions aimed at the creation of a culture of peace, based upon universal values of human rights, international understanding, tolerance and nonviolence.



      


    




    Knowledge, skills and attitudes




    

      

        

          [image: ]

        


      


    




    Knowledge and understanding: Learning about human rights




    What type of knowledge or understanding do children need to possess in order to be able to recognise human rights in their daily lives? Which skills and attitudes do they need, in order for a culture of human rights to flourish? Compasito seeks to answer these questions both in the background information it provides for facilitators and in the activities it recommends for children’s learning about human rights. Together, these help to support a holistic approach that embraces learning about human rights, learning for human rights and learning through human rights.




    Although a child’s understanding of human rights depends partly on their maturity, in general it ought to include the following basic ideas:




    

      

        	Human rights provide standards of behaviour which are applicable in the family setting, at school, in the community and in the wider world





        	Human rights standards are universally accepted: every country around the world has accepted them, at least in principle; they apply to everyone everywhere





        	Every child has human rights, and every child is responsible for respecting the rights of others. Children’s rights include so-called protection, provision and participation rights





        	All children’s rights are laid down in the Convention of the Rights of the Child. Other legal documents also exist to safeguard human rights, for example:





        	the United Nations Declaration on Human Rights (UDHR), at international levelthe European Convention on Human Rights (ECHR), at regional level





        	Bills of rights or human rights protections in a country’s constitution often exist at national level.



      


    




    Skills: Learning for human rights




    Children need to acquire the skills that will enable them to participate in democratic society and contribute to building a culture of human rights. Skills and competences for human rights include:




    

      

        	Active listening and communication: being able to express opinions, listen to different points of view, and evaluate arguments





        	Critical thinking: distinguishing between fact and opinion, being aware of prejudice and preconceptions, recognising forms of manipulation





        	Co-operating in group work and addressing conflict positively





        	Consensus building





        	Participating democratically in activities with peers





        	Expressing ideas and opinions with confidence





        	Problem solving.



      


    




    Attitudes: Learning through human rights




    Human rights are not just legal documents, relevant to politicians, lawyers and activists. They are also principles for how people, including children, should live together. However, because they are mainly visible through the actions they inform, human rights values and attitudes are perhaps the most difficult aspect of human rights education. For the same reason, they are also arguably the most important aspect. Children learn as much or more from unspoken examples as they do from actual lessons – and they have a keen sense of hypocrisy! It is important for everyone who works with children to model the human rights values they wish to impart. Attitudes to be developed in human rights education include:




    

      

        	Respect for self and others





        	A sense of responsibility for one’s own actions





        	Curiosity, an open mind and an appreciation of diversity





        	Empathy, solidarity with others, and a commitment to support those whose human rights are denied





        	A sense of human dignity, of self-worth and of others’ worth, irrespective of social, cultural, linguistic or religious differences





        	A sense of justice and social responsibility, to ensure that everyone is treated fairly





        	The desire to contribute to the betterment of the school or community





        	Caring for environmental sustainability and the future of humanity





        	The confidence to promote human rights both locally and globally.



      


    




    Competences for democratic culture




    The idea of competences provides a useful way of integrating the three areas of knowledge, skills and attitudes, and describing sets of complex capabilities. A competence describes what someone knows, understands and is able to do, including psychologically. This means that competences also embrace values and attitudes – in other words, they include not only what a person is technically capable of doing, but also what they might be willing to do.




    The Council of Europe has developed a ground-breaking set of competences to help teach young people how to live together as democratic citizens in diverse societies. The competences are not about teaching students what to think, but rather how to be able to navigate a world where people have different priorities and different opinions, and where everyone has a responsibility to support and promote the democratic principles which allow cultures to co-exist. The framework allows member states to adapt the competences themselves to suit their own needs and educational system and the distinct cultural contours of their own societies. The competences are particularly relevant to human rights education, not only because democracy is a human right in itself, but also because democracy is the overarching system of government in which human rights can best be protected. The competences are organised into four broad categories:2




    

      

        

          

            	

              Values

            



            	

              Attitudes

            

          




          

            	

              • Valuing human dignity and human rights




              • Valuing cultural diversity




              • Valuing democracy, justice, fairness, equality and the rule of law


            



            	

              • Openness to cultural otherness and to other beliefs, world views and practices




              • Respect




              • Civic-mindedness




              • Responsibility




              • Self-efficacy




              • Tolerance of ambiguity


            

          




          

            	

              Skills


            



            	

              Knowledge and critical understanding


            

          




          

            	

              • Autonomous learning skills




              • Analytical and critical thinking skills




              • Listening and observing




              • Empathy




              • Flexibility and adaptability




              • Linguistic and communicative




              • Co-operation skills




              • Conflict-resolution skills


            



            	

              • Knowledge and critical understanding of the self




              • Knowledge and critical understanding of language and communication




              • Knowledge and critical understanding of the world: politics, law, human rights, cultures, religions, history, media, economies, environment, sustainability


            

          


        

      


    




    Methodology for human rights education




    Participatory methods respect individual differences and assume that everyone has the right to an opinion. This makes them particularly effective for human rights education. Education which delivers more than factual content, and which aims to develop skills, attitudes, values and action, requires an educational structure that is ‘horizontal’ rather than ‘hierarchical’. Democratic teaching methods engage each individual and empower children to think independently. Such methods encourage the critical analysis of real-life situations and can lead to thoughtful and appropriate action to promote and protect human rights. To be really effective, human rights education must also provide children with a supportive framework where the rights of every individual child are respected.




    The principles outlined below are common educational practices in many different subjects and across a wide variety of learning environments, both formal and non-formal. They are particularly appropriate for human rights education.




    

      

        	Respect for children’s experience, and recognition that a variety of points of view may exist





        	Promotion of personal enrichment, self-esteem, and respect for the individual child





        	Empowerment of children, enabling them to identify what they want to know and to seek information for themselves





        	Active engagement of children in their own learning, with a minimum of passive listening





        	Encouragement of non-hierarchical, democratic, collaborative learning environments





        	Encouragement of reflection, analysis, and critical thinking





        	Engagement of subjective and emotional responses, as well as cognitive learning





        	Encouragement of behavioural and attitudinal change





        	Emphasis on developing skills and competences, including the ability to apply learning in practical situations





        	Recognition of the importance of humour, fun, and creative play for learning.



      


    




    The activities in Compasito incorporate these principles in a variety of methods and techniques. Facilitators should always be aware that methods may sometimes be inappropriate for groups of mixed cultural backgrounds or children with special needs (e.g. relating to physical contact, graphic arts), or they may require unfamiliar or unavailable resources (e.g. access to Internet or library resources).




    Each activity should be approached with the expectation that the methods may need to be adapted to meet the needs of a particular group or to suit a particular cultural or social environment.




    

      What are the advantages of a participatory educational process? What are the challenges?


    




    Formal and non-formal education




    Many of the choices and adaptations that a facilitator makes depend on the make-up of the group, the age of the children, the skills of the facilitator and the context in which they live and work. One important consideration is whether the setting for human rights education is formal, non-formal or informal.




    Formal education refers to the structured education system that runs from primary to tertiary education, and may also include specialised programmes for technical and professional training. The main providers are schools and a range of higher education institutions. The Universal Declaration of Human Rights and the Convention on the Rights of the Child make it compulsory to provide primary education – at least – for all children.




    Non-formal education refers to any deliberate, voluntary and planned programme of personal and social education that aims to convey and practise values, and develop a wide range of skills and competences, outside the formal education curriculum. Non-formal education for children might include out-of-school activities, extra-curricular activities in schools, summer camps and leisure centre activities. Non-formal education uses a participatory approach to learning.




    Informal education refers to the lifelong process whereby people acquire attitudes, values, skills and knowledge from the educational influences and resources in their own environment and from daily experience (e.g. family, neighbours, library, mass media, work, play). Informal education is not organised according to a planned programme.




    Formal, non-formal and informal education are complementary and mutually reinforcing elements in a lifelong learning process. The activities in Compasito have been designed to be flexible enough for use in all such contexts: in the school, in children’s organisations, in youth clubs, in summer camps, in social work settings and even in the family.




    Human rights education with children




    Childhood is the ideal time to begin learning about human rights values – and learning to live them. The different objectives of human rights education can easily be interpreted to fit the world of the young child in very concrete ways, all relating to the child’s personal experiences in the community, in the family, and in the various relationships they encounter every day with adults and other children. Human rights education is partly about cultivating a set of common values and attitudes for these everyday encounters – for example, it seeks to develop children’s self-confidence, encourage empathy, and develop a sense of fairness and justice.




    Human rights education supports children in:




    

      

        	valuing themselves and others





        	recognising and respecting human rights in everyday life





        	being able to articulate and make sense of their own rights





        	appreciating and respecting diversity and difference





        	developing skills and attitudes to address conflict in non-violent ways that respect the rights of others





        	feeling confident about taking steps to defend and promote human rights.



      


    




    Although children are at the beginning of their educational journey, they possess a wealth of knowledge about the world and the people in it. As far as possible, human rights learning should connect with and build on what children already know. This is true even for young children: it is never too young to begin exploring questions such as what is fair, what is right, how we should treat others, how we would like to be treated – and so on. Indeed, if young children can begin by discussing such questions, they will learn important skills for later life, and will broaden their understanding of the types of values and principles which are necessary for peaceful co-existence – both in the classroom, and later on, in society. For example, although they may not use words like justice, equality or discrimination, by the age of 7 or 8 most children have a strong sense of what is ‘fair’.




    

      



      What are some of the common examples of ‘unfairness’ that your children complain about? Do you discuss these?


    




    Compasito is not intended or recommended as a ‘course’ on human rights, but as a resource for raising children’s awareness and understanding of human rights in the context of their lives. Human rights educators, or facilitators of human rights education activities, should look for opportunities to relate human rights to what is happening in the school, the community and the specific group of children. This might be a conflict in the playground, negative attitudes towards minorities or sexist exclusion of girls from certain activities. On the other hand, facilitators should avoid approaching human rights only from the perspective of violations. Rather, emphasise that we enjoy some, perhaps most, of our human rights every day: that is partly why the violations are noticeable.




    One primary aim of human rights education is to encourage people to take action on behalf of human rights. You can encourage and develop children’s ability to participate and take appropriate and meaningful action to address issues which appear to be unfair, or where they or someone else has been hurt or humiliated. This may include giving them the skills to resolve conflicts within the group or the family, or to alter their own behaviour towards siblings. Action may also take place in the wider community, for example organising a celebration for International Human Rights Day or putting on an exhibition of human rights artwork.




    The younger the children, the more they will rely on the facilitator’s support in initiating and executing more complex projects.




    The right to human rights education




    Education in human rights is itself a fundamental human right, and governments have a responsibility to ensure that people know about their rights.




    The Preamble to the UDHR exhorts “every individual and every organ of society” to “strive by teaching and education to promote respect for these rights and freedoms”. Article 26.2 of the UDHR states that




    

      Education shall be directed… to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and friendship among all nations, racial or religious groups, and shall further the activities of the United Nations for the maintenance of peace.


    




    The UN Declaration on Human Rights Education and Training states that




    

      States are duty-bound, as stipulated in the Universal Declaration of Human Rights, the International Covenant on Economic, Social and Cultural Rights and in other human rights instruments, to ensure that education is aimed at strengthening respect for human rights and fundamental freedoms.


    




    Article 1 of the same Declaration states that




    

      Everyone has the right to know, seek and receive information about all human rights and fundamental freedoms and should have access to human rights education and training”.


    




    The Council of Europe Charter on Education for Democratic Citizenship and Human Rights Education “[recalls] the core mission of the Council of Europe to promote human rights, democracy and the rule of law”, acknowledges the central role of education and training in furthering this mission, and calls on governments of member states to implement the measures outlined in the Charter, and to “ensure that the Charter is widely disseminated to their authorities responsible for education and youth”.




    In general, people who do not know their rights tend to be more vulnerable to rights abuses and the often lack the language and conceptual framework to be able to advocate effectively for them. All the more reason for introducing human rights education to children!




    There is a growing consensus around the world which recognises that a quality education needs to include education for, about and through human rights. Such an education can contribute to the building of free, just and peaceful societies. Human rights education is also increasingly recognised as an effective strategy to prevent human rights abuses.




    Human rights education and other educational fields




    Compasito is structured around 14 human rights-related themes, each of which relates directly to one or more concrete human right and they reflect areas where children’s rights are often violated, or they connect with children’s daily lives.
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    These themes carry equal importance. Indeed, they are interrelated to such a degree that addressing any one of them inevitably carries links to others. This is a direct consequence of the fact that human rights are indivisible, interdependent and interrelated: they cannot be treated in isolation, because they are connected to each other in numerous intricate ways.




    These problems are not exclusively of interest to human rights educators; they are equally relevant to all those who are engaged in promoting a just and peaceful world and in protecting children’s rights. Depending on the educational and social context, educators and facilitators may be encouraged or required to implement and adopt specific educational programmes that connect or partly overlap with human rights education or that prioritise a specific theme. It may be called child rights education, peace education, education for sustainability, media education, gender equality education, environment education, citizenship education or even “patriotic education”.




    Often, especially in non-formal education activities, we call on children’s sense of responsibility and dignity without necessarily calling it human rights education. Human rights education is indeed varied and is present in more ways than we often think! However, it is crucial that the essential values of human rights and principles of human rights education be present for an activity to promote equality in human dignity.




    The diagram below provides an illustration of the interconnections and potential overlaps between thematic issues and education fields. The issues in the outer circle blend into one another, just as the educational spheres in the central circle merge together.




    

      



      Human Rights education in Compasito
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    The international context for human rights education




    

      Democracy is not fixed and immutable, but rather… it must be built and rebuilt every day in every society.




      The Dakar Framework for Action


    




    Human rights education has an essential role to play in the development of a human rights culture. This has become increasingly recognised in recent years by national, regional and international programmes and instruments, perhaps particularly since the democratic transition in dozens of countries in Central and Eastern Europe at the end of the 20th century. International organisations are continuing to play an essential role in developing more effective and consistent human rights education strategies at the national level.




    United Nations




    World Programme for Human Rights Education




    In 2004, the UN General Assembly proclaimed a World Programme for Human Rights Education (2005-ongoing). This Programme “seeks to promote a common understanding of basic principles and methodologies of human rights education, to provide a concrete framework for action and to strengthen partnerships and cooperation from the international level down to the grass roots”. It has been structured into phases, each accompanied by a plan of action providing guidance for implementation at national level:




    

      

        	The first phase (2005-2009) focused on human rights education in the primary and secondary school systems.





        	The second phase (2010-2014) focused on human rights education for higher education and on human rights training programmes for teachers and educators, civil servants, law enforcement officials and military personnel.





        	The third phase (2015-2019) focused on strengthening the implementation of the first two phases and promoting human rights training for media professionals and journalists.





        	The fourth phase (2020-2024) focuses on youth.



      


    




    Declaration on Human Rights Education and Training




    On 19 December 2011, the UN General Assembly adopted the Declaration on Human Rights Education and Training, which recalls the duties of member states to promote and encourage respect for human rights, and notes the “fundamental importance of human rights education and training in contributing to the promotion, protection and effective realization of all human rights”. In the Resolution adopting this Declaration, the General Assembly “[i] nvites Governments, agencies and organizations of the United Nations system, and intergovernmental and non-governmental organizations to intensify their efforts to disseminate the Declaration and to promote universal respect and understanding thereof”.




    The declaration reaffirms the responsibility of Governments to promote and ensure human rights education and calls on states to “create a safe and enabling environment for the engagement of civil society, the private sector and other relevant stakeholders in HRE and training.”




    The declaration was the first document adopted by the UN specifically focusing on human rights education.3




    UNESCO




    UNESCO, the United Nations Educational, Scientific and Cultural Organization, has played a key role in the development, implementation and evaluation of HRE initiatives around the globe for many years. For example:




    

      

        	It has developed frameworks and guidelines to assist educators in human rights education, citizenship education, intercultural education and other related fields. Of particular note is A Human Rights-Based Approach to Education for All: a framework for the realization of children’s right to education and rights within education.





        	It works closely with UNICEF (see below) to support member states in realising the right to education, including doing so through awareness-raising campaigns and training programmes.





        	It offers technical assistance in mainstreaming human rights education and advocates for the inclusion of human rights principles and values within the education.



      


    




    Education 2030




    UNESCO has also been engaged in Education for Sustainable Development (ESD). It is now leading and co-ordinating its follow-up, the Global Action Programme on ESD.




    In 2015, at the World Education Forum, the Incheon Declaration for Education 2030 announced that:




    

      Our vision is to transform lives through education, recognizing the important role of education as a main driver of development and in achieving the other proposed SDGs [Sustainable Development Goals]. We commit with a sense of urgency to a single, renewed education agenda that is holistic, ambitious and aspirational, leaving no one behind.


    




    UNICEF




    The United Nations Children’s Fund is the UN agency responsible for providing humanitarian and developmental aid to children worldwide. UNICEF works in partnership with a broad coalition of UN agencies, governments, NGOs, and local grassroots organisations “to help build a world where the rights of every child are realised”. UNICEF’s work is guided by the Convention on the Rights of the Child.




    UNICEF’s educational programmes are dedicated to making sure that all children can enjoy their right to a quality education. It runs a number of programmes specifically designed to further education in children’s rights (and human rights) internationally, regionally and at national level. Voices of Youth is a child-friendly UNICEF website, providing information about questions related to children’s life at a global level, and interactive games to promote children’s rights. The UNICEF Innocenti Research Centre develops and produces research on the situation of children internationally, in the belief that awareness and understanding of children’s rights improves children’s situation everywhere in the world.




    UNICEF has developed a Child Rights’ Education toolkit – ‘Rooting Child Rights in Early Childhood Education, Primary and Secondary Schools’4 – based on the same principles of human rights education applied to Children’s Rights.




    Council of Europe




    The Council of Europe is the only political organisation which brings together practically all the countries of Europe, with a total of 47 members. Founded in 1949, its mission is to guarantee and promote democracy, human rights and the rule of law.5




    For the member states of the Council of Europe, human rights are supposed to be more than just part of the legal framework; they should also be an integral part of education for children, young people and adults.




    In 2010, the Charter on Education for Democratic Citizenship and Human Rights Education was adopted by the Committee of Ministers: this is an important reflection of the central role that education plays in the promotion of the Council of Europe’s key values – democracy, human rights and the rule of law.




    In doing so, the member states recognised the importance of human rights education and education for democratic citizenship, and committed themselves to implementing the measures set out in the Charter and to ensuring that it was widely disseminated to the authorities responsible for education and youth. The Charter contains definitions of education for democratic citizenship and of human rights education, and also includes policy guidelines on how to implement national policies and programmes to support these two subjects. It is presented in the form of a Recommendation from the Committee of Ministers and, since its acceptance in 2010, has succeeded in energising work across the region, both by the Council of Europe and by other organisations.




    Every five years, the Education and Youth Departments of the Council of Europe run a review of member states’ progress in implementing the Charter. This exercise is part of the Council of Europe’s contribution towards the United Nations World Programme for Human Rights Education and the United Nations’ 2030 Education Agenda.
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      Human Rights and Democracy Start with Us –Charter for All is a guide to the Charter adapted and designed for children and young people so that they can understand and claim their right to human rights education.


    




    Human Rights Education Youth Programme




    The Council of Europe’s Youth Programme supports non-governmental youth organisations in implementing the Charter on Education for Democratic Citizenship and Human Rights Education. This support takes the form of tools and resources on human rights education and capacity-building activities for trainers, multipliers and advocates of human rights education as a human right.




    The Human Rights Education Youth Programme was established in 2000, with the aim of bringing human rights education into the mainstream of youth work. The work was originally built around Compass, the manual for human rights education with young people. Through a cascading effect, the Programme has reached thousands of individuals and NGOs. Human rights education has become a central part of youth work in Europe and has had important effects on formal education as well.




    The Council of Europe youth strategy reaffirms the close relationship between youth policy, youth work and human rights education. The Committee of Ministers defined the aims of the youth sector as enabling young people across Europe to actively uphold, defend, promote and benefit from the Council of Europe’s core values of human rights, democracy and the rule of law. increasing capacity building and resources for youth organisations and other relevant stakeholders to provide human rights education and advocate access to rights is also defined in the same document as a priority for action.




    Internet literacy and HRE online




    The digital world demands additional skills and awareness from young people and also opens up new routes to learning. For human rights education, there are rights concerns online, of which young people need to be made aware, and their opportunities to exercise rights, in particular rights to expression, to information and to participation.




    The Council of Europe has published an Internet Literacy handbook6 and an online game ‘ Through the Wild Web Woods’7, which presents children’s rights in child-friendly language. The Youth Department’s No Hate Speech Movement, as well as being an educational campaign against hate speech, was also a campaign for human rights online, designed to develop online youth participation and citizenship, including participation in Internet governance processes. The campaign involved groups from over 40 countries and, in addition to traditional campaigning activities, has developed educational resources such as Bookmarks8, which remains a very useful resource to complement Compass and Compasito.




    Non-governmental organisations




    Non-governmental organisations play an essential role in the development of a culture of human rights, particularly at the national and local level. Governments often fail to live up to expectations when it comes to the integration of human rights education into the curriculum, and NGOs, as highly committed groups with specialist expertise, can act as watchdogs as well as playing a more proactive role – for example, by contributing to the development of the human rights legislation.




    Global human rights organisations, such as Amnesty International, have worldwide educational programmes and work systematically on advocating for human rights education. The People’s Movement for Human Rights Education (PDHRE-International) has worked to facilitate Human Rights learning and training at the community level in more than 60 countries, and has produced a range of resources to support learning and dialogue for socio-economic transformation.




    Some organisations, such as Human Rights Education Associates (HREA), Democracy and Human Rights Education in Europe (DARE) and many youth organisations, have human rights education as a focus: they support human rights learning and the training of activists and professionals, develop educational materials and seek to raise the profile of education for democratic citizenship and human rights.




    Other organisations concentrate on educating about children’s rights. For some, such as Save the Children or Terre des hommes, this is an important part of their worldwide mission; others, such as the Children’s Rights Information Network, serve hundreds of child-related NGOs by collecting and disseminating information. At the local and national level, many non-governmental organisations work to organise human rights education programmes and projects involving children and young people.




    The Human Rights Education Youth Network is an international youth organisation that gathers individuals and organisations committed to human rights education for and with young people.




    Clearly there are many kinds of human rights education and a wide spectrum of institutions and individuals seeking to promote rights learning. These diverse efforts have a great deal in common: all are grounded in the international human rights framework and seek to empower people to realise human rights in their daily lives in concrete and practical ways.


  




  

    




    

      1 Recommendation CM/Rec (2010) 7: https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805cf01f


    




    

      2 More information at www.coe.int/en/web/education/competences-for-democratic-culture


    




    

      3 More information about the Declaration and the World Programme on HRE can be found on the Internet site of the




      Office of High Commissioner for Human Rights – www.ohchr.org


    




    

      4 The toolkit is available at www.unicef.org/documents/child-rights-education-toolkit


    




    

      5 47 Sates, One Organisation… the Council of Europe is a child-friendly presentation of the Council of Europe. It can be downloaded from www.edoc.coe.int


    




    

      6 www.coe.int/t/dghl/standardsetting/internetliteracy/hbk_fr.asp


    




    

      7 www.wildwebwoods.org/popup.php?lang=en


    




    

      8 www.nohatespeechmovement.org/bookmarks?bookmarks


    


  




  

    
Chapter 3 HOW TO USE COMPASITO



  




  

    

      



      No child can learn about human rights in an environment that does not itself respect and promote a culture of human rights. The most important contribution a facilitator can make to a child’s understanding of human rights is to create that environment.


    




    Getting started with Compasito




    This chapter is intended to support you, the facilitator, with practical information about using Compasito. However, do not let so many “how-to’s” and “should’s” discourage you. No-one knows your context and your children better than you do. Take the information and advice that is helpful to you and run the activities with your group. When you have questions, you may find some helpful answers here. If you create an environment that respects and promotes the human rights of a child, that child is learning about human rights!




    Unlike lesson plans for use in a school curriculum, Compasito was designed to be as adaptable as possible to the many settings where children can learn about human rights, from summer camps and out-of-school programmes, to youth groups and field trips, as well as school classrooms. Although many Compasito activities require some preparation, they can be run almost anywhere and any time. Finding the moment when children are most receptive to human rights learning – which could be when a conflict occurs in the group, but also when the group is feeling celebratory – is part of the art of facilitation: your art!




    This chapter covers the following topics




    

      

        	The goal of Compasito





        	Experiential learning





        	Facilitation





        	Thinking and learning styles





        	Children’s developmental levels





        	What is in a Compasito activity?





        	The Convention on the Rights of the Child as a foundation





        	Selecting activities





        	Adapting activities





        	Tips for promoting participation





        	Tips for facilitation





        	Practising human rights education



      


    




    Compasito seeks to develop in children the knowledge, skills, values and attitudes they need to participate in their society, knowing and protecting their rights and the rights of others. In this way, children can actively contribute to building a culture of human rights.




    To accomplish this goal, Compasito learning activities are designed to:




    

      

        	start from what children already know as a basis for exploring new ideas and perspectives





        	encourage children to participate actively in discussion and to learn from each other as much as possible





        	inspire and enable children to put their learning into simple but meaningful and appropriate action in support of justice, equality and human rights





        	reflect the core values of the Convention on the Rights of the Child (CRC) and encourage a culture of human rights among children.



      


    




    Attitudes and values related to communication, critical thinking, advocacy, responsibility, tolerance and respect for others cannot be taught; they must be learned through experience. For this reason, the activities in Compasito promote co-operation, participation and active learning. They aim at a holistic engagement of the child’s head, heart and hands. Only a child who understands that human rights evolve from basic human needs and feels empathy for other human beings will take personal responsibility to protect the human rights of others. This is also reflected in an open-ended learning approach whereby participants are not steered towards one “right” answer, because ambiguity is a fact of the world we live in. Open-ended learning encourages self-confidence to express opinions and critical thinking. This is essential in human rights education because human rights issues are bound to result in different opinions and understandings; it is therefore important for the learners to learn together but still be free to disagree or come to opposite conclusions or points of view.




    Experiential learning




    How do we create that understanding and empathy in a child? Human rights education is about education for change, both personal and social. To accomplish this change, the activities of Compasito are based on a learning cycle with four phases.
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    Although all these phases may not always be obvious or occur in this order, they are implicitly present in every Compasito activity. There is some experience (a planned event / stimulus / activity such as a role-play) followed by a debriefing (phase 2) and evaluation (phase 3). Each activity description includes suggestions for questions to guide the debriefing and discussion to help people reflect on what happened, how they felt about the experience and how the experience compares with what they already know and relates to in the wider world. Finally, people move on to phase 4, that of applying, of putting their learning into practice.




    This methodology of experiential learning permits children to develop and change knowledge, skills, attitudes and values in a safe environment that is both challenging and fun. Because it validates the child’s experience and encourages children to take responsibility for their own learning, experiential learning enhances participation, self-reliance and self-confidence. Each phase of this cycle honours children’s lived experience while challenging them to articulate, observe, reflect, question and draw conclusions.




    Experiencing




    Phase 1 is about creating or providing a common experience for the group of participants, drawing on their interaction, life realities and opinions. This is usually reflected in the instructions for each activity. The experience of this phase allows the group of learners to have a common reference point for analysis and discussion, and to address human rights issues in the environment and in their lives.




    Reflecting




    Phase 2 encourages children to articulate their feelings and reactions. For example, in the ‘Debriefing and evaluation’ section of each Compasito activity, children respond to questions such as “How did you feel during this experience?” or “What happened during this game?”. Such open-ended questions invite a wide range of personal opinions about what they experienced in a non-judgmental context. Reflecting also moves children beyond the experience of the activity to its conceptual implications. For example, the discussion that follows an activity such as ’World Summer Camp’, leads children to consider that the game can be seen as a metaphor for xenophobia. In the activity ‘Cookie Monster’, for example, children experience the value of working co-operatively, but the subsequent discussion asks them to articulate this discovery. Asking questions such as “Have you experienced something like this in your life?” or “Why does this happen?” helps children make these connections.




    The importance of the debriefing stage cannot be overstated. Without adequate time to discuss children’s responses and explicitly make a link to human rights, an activity is at best just a game, a period of fun that can be quickly forgotten. At worst, it can reinforce negative attitudes and stereotypes, mislead or confuse children, or even arouse and not deal with painful emotions. If you do not have time for a thorough debriefing, do not run an activity.




    Generalising




    Phase 3 connects the experience of the activity to the “real world” in general and especially to the way human rights are experienced in everyday life. For example, after a simulation activity such as ‘Blind- folded’ or ‘Silent Speaker’, children discuss how physical disabilities can limit a child’s enjoyment of human rights. Phases 3 and 4 are especially effective in eliciting independent thinking and creating opportunities for children to learn from each other. Learning is highly individualised, not every child will derive the same learning from participating in the same activity and discussion, and these different responses need to be respected.




    Applying




    In Phase 4, children explore what they themselves can do to address human rights issues. Taking action is not only a logical outcome of the learning process, but also a significant means of reinforcing new knowledge, skills and attitudes which form the basis for the next round of the cycle. It is also a key element in developing active citizenship in a democracy: individuals can make a difference, even as children. For example, the activity ‘AConstitution for Our Group’ leads the group to develop its own list of rights and responsibilities, to refer to them to resolve conflicts and to revise them democratically as needed.




    Although the activities in Compasito are intended to engage children and be fun, they are also purposeful, offering children a chance to apply what they have learned to their social environments. Most activities have a section of ‘Ideas for action’. Such action might be individual and find expression only in the child’s private life, such as a new attitude towards siblings. Action might also be collective and result in developing new classroom rules or ways of handling playground conflicts. The Internet also offers new and simple ways for children to ‘take action’ on global human rights issues. For example, check the websites of human rights and environmental non-governmental organisations for action ideas.




    Facilitators play a crucial role in stimulating children to think through their experiences and especially to relate their concerns to human rights. For example, children may decide independently that their school should be more welcoming to newcomers, but they may need the facilitator to connect their action to the human rights principle of non-discrimination.




    Whatever its level and type, however, the action that children take should be voluntary and self-directed. The facilitator can encourage and assist children in finding an appropriate action to achieve their goals. However, the motivation to take action must come from children themselves, otherwise children are not learning to become active citizens but rather to follow the directions of an authority figure. Even in a small group there may be great differences in children’s readiness and willingness to take action. Not everyone who wants to do something will want to take the same action. The facilitator needs to help children find a range of options for action that meet the diversity of their abilities and interests. Facilitators have a responsibility to make sure that any actions proposed remain within what the law allows, and respect norms and regulations applying to the safety of the children and respect their rights. Facilitators must also see when the consent of the parents or guardians of the children is required and to connect with the school or community authorities concerned.




    Facilitation




    Compasito uses the word ‘facilitator’ for the people who prepare, present and co-ordinate the activities and create an environment where children can learn, experience and experiment with human rights. The facilitator sets the stage, creating a setting where human rights are respected but the children are the main actors on this stage. There is, however, no perfect environment for human rights education. Even situations where children violate each other’s rights can become learning experiences. The success of any activity, however, depends principally on the tact, skill and experience of the facilitator.




    Many people who work with children are unfamiliar with facilitation and find it challenging and even uncomfortable. They take for granted their traditional role as ‘leader’ or ‘teacher’. Most children are also conditioned to depend on an adult to impart information; however, children accept responsibility for their own learning more readily than adults give up their role as authority and expert. Facilitation is not difficult, however, and most facilitators ‘learn by doing’, provided they understand and accept the shift to a child-centred, experiential approach to learning.




    The art of facilitation requires not only a shift in focus, but also a high degree of self-awareness. Because children are powerfully influenced by the behaviour of adults in their lives, facilitators must take care to model the human rights values they wish to convey. An activity on gender stereotyping, for example, will be useless if the facilitator habitually displays gender bias. For this reason, facilitators must recognise, acknowledge and conscientiously address their own prejudices and biases, even more so if they are directed against children in the group.




    

      Every human being has prejudices! What are yours?




      Could some of your prejudices affect the children you work with?




      What can you do to address these prejudices?


    




    Thinking and learning styles




    To excite the talents and interests of a variety of children, facilitators benefit from a familiarity with the different ways that people think and learn, including themselves. Although everyone uses a mixture of thinking and learning styles, every person has a preferred or dominant style. Below are some common categories (many others exist).




    Thinking styles




    

      

        	Visual learners tend to represent the world to themselves in pictures. They may use phrases such as “I see what you mean”.





        	Auditory learners remember more of what they hear and may use phrases like “That sounds like a good idea”.





        	Kinaesthetic learners tend to remember things through feelings, both physical and emotional. They tend to use terms such as “I love it. Let’s go for it”.





        	Learning styles





        	Activists learn best from new experiences, problems and opportunities from experience. They love games, teamwork, task and role-playing exercises. They react against passive learning, solitary activities like reading and independent research, and tasks that require attention to detail.





        	Reflectors learn best when they can think over an activity. They enjoy research, reviewing what has happened and what they have learned. They react against being forced into the limelight, having insufficient data on which to base a conclusion and having to take short cuts or do a superficial job.





        	Theorists learn best when what they are learning about is part of a system, model, concept or theory. They like structured situations with a clear purpose and dealing with interesting ideas and concepts. They often dislike participating in situations that emphasise feelings.





        	Pragmatists learn best from activities where the subject matter is clearly linked to a real problem and where they are able to implement what they have learned. They react against learning that seems distant from reality and all “theory and general principles”.



      


    




    

      Most people naturally teach and work with groups in a way that matches their own thinking and learning style. Is that true for you?




      With what kinds of learners would you be most effective?




      What kinds of learner would have most difficulty learning from you?




      How can you adapt your communication style to reach more learners?


    




    In practise everyone uses a combination of ways of thinking and learning, and every group of children presents the facilitator with many different learning needs and styles. Keep this in mind when selecting activities from Compasito, balancing the types of activities to match the differing needs and learning styles of the children you work with.




    Differences in thinking and learning can also account for the way activities run and how children debrief and evaluate them. You will notice that the same activity produces different levels of participation and different results in different children. Some children are more likely to respond to debriefing questions than to other children. Remember, too, that thinking and learning styles may account for only part of these differences. Because of a whole range of factors beyond your control, the same children may react quite differently to the same activity on a different day! As you become more familiar with Compasito activities, you will be better able to account for these differences.




    Children’s developmental levels




    The activities in Compasito are developed for children between the ages of 6 and 13, although many can be easily adapted to younger and older children as well as adults. Childhood is the ideal time to introduce human rights education, for although young children already hold strong values and attitudes, they are also receptive to new perspectives and experiences. Developing values such as respect for others and tolerance of difference or skills, such as empathy and critical thinking, requires years. It is never too early to begin!




    At the same time children are still very dependent on the guidance and support of adults, especially their families, care-givers and teachers, as well as their peers. Some of the human rights values and attitudes that Compasito endorses may clash with those children encounter in other parts of their lives. Explaining the goals and methods of Compasito to parents, teachers or community leaders can help prevent potential conflict. Facilitators need to be sensitive to such potential conflicts both within the child and with the child’s home, school or community environment. In every case, a child at any level of development should not be made the focal point of such conflict.




    While each child is unique, the lists below summarise the main characteristics of these age groups. A skilled facilitator needs to understand the developmental level of the group and select and/or adapt activities to match their physical, cognitive, emotional and social development.
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              6 to 7-years-olds


            



            	

              Physical development




              • enjoy outdoor activities with brief but energetic spurts of activity




              • prefer simple manual tasks, especially combined with developing a particular physical skill


            

          




          

            	

               

            



            	

              Cognitive and emotional development




              • like to talk but have a short attention span and have difficulties listening to others




              • are very curious




              • learn best through physical experiences




              • have difficulty making decisions




              • can read and write, but these skills are still in the emergent stages




              • are highly imaginative and easily become involved in role-play games and fantasy play




              • like stories about friendship and superheroes




              • enjoy cartoon figures


            

          




          

            	

               

            



            	

              Social development




              • are very competitive




              • sometimes find co-operation difficult


            

          




          

            	

              [image: ]




              8 to 10-years-olds


            



            	

              Physical development




              • seem to have endless physical energy


            

          




          

            	

              Cognitive and emotional development




              • like to learn new things, but not necessarily in-depth




              • become more aware of differences and inequalities among others




              • enjoy problem solving




              • enjoy question-answer games




              • can feel very frustrated if their work does not meet their expectations


            

          




          

            	

               

            

          




          

            	

               

            



            	

              Social development




              • enjoy more independence but still need support




              • like to talk and discuss things with peers




              • can be very critical of both self and others




              • are better able to co-operate




              • like to belong to a group




              • start to idolise real heroes, TV stars and sports figures instead of cartoon figures.
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              11 to 13-years-olds


            



            	

              Physical development




              • mature a lot physically although these changes vary greatly among children and may cause self-consciousness and uncomfortable feelings


            

          




          

            	

              Cognitive and emotional development




              • mature greatly in their ability to think in a more abstract way




              • enjoy arguing and discussing




              • find some games predictable and boring; prefer complex activities that involve creating unique strategies and products




              • tend toward perfectionism in what they do




              • begin to perceive that a story or event can be seen from more than one perspective




              • show an increasing interest in social and current events


            

          




          

            	

               

            

          




          

            	

               

            



            	

              Social development




              • have a growing interest in a wider social and physical environment




              • enjoy testing the limits of self and others




              • can combine playfulness and seriousness at the same time




              • become more concerned about how they appear to others




              • like to learn from role models




              • start developing more advanced play in groups and teams




              • like to co-operate for common goals




              • are strongly influenced by attitudes and behaviour of peers.


            

          


        

      




      

    




    What is in a Compasito activity?




    The activities in Compasito have been designed to promote experiential learning about human rights for a wide variety of settings, learning styles and developmental levels. Compasito activities start with an abstract, imaginative situation that engages children as a group, but their debriefing and evaluation section moves to a more personal and individual level. The debriefing and evaluation are the most important part of any activity. Without it, a Compasito activity is just an activity. Much more significant than missing an opportunity for human rights learning, however, omitting the debriefing can do real harm, reinforcing stereotypes and trivialising the emotions an activity can evoke in children.




    Because non-formal education of this kind appeals strongly to the emotions, certain human rights topics may come uncomfortably close to the reality of some children’s lives. Facilitators need to be mindful of this potential when they choose or adapt any activity for their group.




    Every activity in Compasito is presented in a format designed to help the facilitator select and run the activities that best fit the needs of the group. There are sample discussions questions, tips for facilitating and adapting the activity, and suggestions for follow-up activities the group could take on the human rights issues involved in the activity.
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