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			Foreword


			The publication of this teacher training module, related to the book Signposts: policy and practice for teaching about religions and non-religious world views in intercultural education, is a milestone in the development of the Council of Europe’s collaborative work with the European Wergeland Centre on religious and world view diversity and education in European schools.


			The relatively long history behind the publication of this module dates back to the final decision to include studies of religions in the Council of Europe’s educational programme which was made in September 2002 (Council of Europe 2003). A project on incorporating religious diversity and dialogue into intercultural education was established, with a team of contributors from different European states plus a representative from Canada. The project, entitled The Challenge of Intercultural Education Today: Religious Diversity and Dialogue in Europe, was formally launched by the Committee of Ministers the following year.


			One of the first activities of the project was a meeting in Paris in mid-2003, bringing together a working group of specialists in religious education and intercultural education to discuss how the dimension of religion could enhance intercultural education. The group recommended that school students should have education about religions as an integral element of their intercultural education, which should include, for example, strategies for understanding different religious positions; encouraging tolerance for (not agreement with) different religious and secular points of view; education in human rights, citizen­ship and conflict management; and strategies to ­counter racism and religious discrimination in a diverse world. The next major event of the project was a high-level conference on The Religious Dimension of Intercultural Education, held in Oslo in June 2004. A book of papers from the conference was published (Council of Europe 2004). The group then worked together to produce material mainly for teachers and policy makers across Europe and a reference book for schools across Europe was published in 2007 (Keast 2007).


			Utilising the material produced by the group, the Committee of Ministers – the foreign ministers of all 47 member states – agreed, in 2008, a policy recommendation on the dimension of religions and non-religious convictions within intercultural education. The recommendation (Council of Europe 2008) was circulated to all member states.


			It provides guidance on education about religions and “non-religious convictions” in the context of intercultural education. The recommendation acknowledges diversity at local, regional and international levels, and encourages connections to be made between “local” and “global”, the exploration of issues concerning religion and identity, and the development of positive relations with parents and religious communities, as well as organisations related to non-religious philosophies such as secular humanism. The intention is to introduce young people to a variety of positions in an atmosphere of mutual tolerance, within the “safe space” of the classroom.


			At around the same time, the Council of Europe was exploring the possibility of establishing a European resource and teacher training centre which would provide materials and courses for educators across Europe. A feasibility study, conducted by Robert Jackson, recommended the establishment of such a centre, and thus Norway and the Council of Europe established the European Wergeland Centre (EWC), named after the 19th-century poet and human rights activist Henrik Wergeland in Oslo in 2008. Robert Jackson was appointed Senior Adviser at the centre with a brief to assist the staff in establishing studies of religious and world view diversity as part of the EWC’s remit. The team at the European Wergeland Centre was concerned to ensure that the Council of Europe’s 2008 recommendation was being considered in member states. An international joint working group with member­ship from the Council of Europe and the European Wergeland Centre was established to address this issue. The group designed a questionnaire which was sent to the ministries of education of the 47 member states. Respondents were invited to identify difficulties they felt they would have in adapting the Council of Europe recommendation to their own national settings.


			An analysis of the questionnaire responses identified issues which were common to many member states. These included:


			►ambiguity and lack of clarity in terminology associated with teaching about religions and beliefs;


			►a need to understand the component elements of “competence” for understanding religions;


			►how to make the classroom a “safe space” for discussion and dialogue by students;


			►how to help students to analyse representations of religions in the media;


			►how to integrate a study of non-religious convictions and world views with the study of religions;


			►how to tackle human rights issues in relation to religion and belief in schools and classrooms;


			►and how to link schools to wider communities and organisations, with the goal of increasing students’ knowledge about and understanding of religions and non-religious philosophies, such as secular humanism.


			After much deliberation by the joint committee, and after consulting colleagues in France, Québec, Norway and the Russian Federation, it was decided to produce a book, written primarily for policy makers and practitioners, which would explore aspects of the recommendation in relation to the issues identified above. Robert Jackson was given the task of writing the book on behalf of the committee, taking account of its deliberations, and drawing on relevant European and other international research, as well as giving concrete examples of experience of dealing with some of the issues in various education systems. The book, Signposts: policy and practice for teaching about religions and non-religious world views in intercultural education, was published late in 2014 (Jackson 2014). The main body of the text addresses directly the key issues raised by respondents to the questionnaire. In 2018 Signposts was translated into 13 languages and it is used many higher education institutions when preparing future teachers.


			In 2017, EWC decided to follow the idea of Angelos Vallianatos ( a teacher trainer who collaborates closely with the EWC) to develop a teacher training module based on Signposts, aiming to turn the theory in the publication into a more practice-oriented tool for teachers. In partnership with the Council of Europe, EWC established a small group of experts for this task.


			The project team included colleagues from Albania, Greece, Norway, Sweden and the UK, with the secretariat placed at the EWC. The module is intended for use across the Council of Europe member states and beyond, and it has been written with adaptability to different national and local contexts in mind. Once the materials for this module were developed, they were piloted with teachers in Albania and Greece, with their feedback incorporated in the final text.


			You are now holding the result of this work in your hands. The training module targets teachers who work on religious education and/or intercultural education. It aims to improve the intercultural competence of teachers, through introducing intercultural education as a whole-school approach, with particular attention to the religious dimension. It links the issue of religion and world views with competence for democratic culture, as outlined in the Council of Europe Reference framework of competences for democratic culture. The training module also links with the EU-Council of Europe manuals on teaching controversial issues (Kerr and Huddleston 2015) using the example of religion.


			The training module has been created for the education professions, helping adult professionals to deepen their knowledge, skills and attitudes towards the world of religion and non-religious beliefs; to develop the competences needed to further understand their own identity; and to present themselves in ways that promote dialogue and coexistence. The module aims to present the elements needed to address relevant issues in the classroom, creating a safe learning environment, respecting diversity, combating xenophobia and radicalisation, and contributing to a whole-school approach that helps students become active democratic citizens in a diverse world.


			We congratulate the authors of the module on their fine efforts, and we are delighted that the module is now available for use by practitioners across Europe.


			Robert Jackson


			Professor of Religions and Education at the University of Warwick, and Professor of Religious Diversity and Education at the European Wergeland Centre, Oslo.


			Ana Perona-Fjeldstad 


			Executive Director of the European Wergeland Centre, Oslo
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			Guidance notes


			Dear colleague,


			In 2002, the Council of Europe decided to include the religious dimension of intercultural education in its work. Six years later, the Committee of Ministers issued Recommendation CM/Rec(2008)12. Another six years later, the book Signposts was published (this story is presented in the book’s Foreword). What you have to hand now is another step forward. It is the transformation of Signposts into a training module.


			The fundamental aim of this training module is to offer a safe way to address issues connected to religion and non-religious world views in the framework of intercultural education. This training module has been created for education professionals themselves. It is to be used in teacher training, rather than classroom teaching. It is oriented towards helping adult professionals to deepen their knowledge and skills in relation to the world of religion, to develop positive attitudes and necessary competences. These include reflecting on their own identity; presenting religions and world views in ways that promote dialogue and coexistence; and preparing in other ways to address the relevant issues in an educational context, by creating a safe learning environment, respecting diversity and combating xenophobia and radicalisation. The training module aims to contribute to a whole-school approach that helps different stakeholders to co-operate and students to become active democratic citizens in a diverse society.


			In order to use this training module in the most effective way, you need to use Signposts as its theoretical manual, also making use of the references in Signposts to Recommendation CM/ Rec(2008)12 itself (see Signposts, Appendix 1). In that way, as is recommended in Signposts on page 100, you can either use the whole document or focus on individual chapters and specific topics. Thus, each module chapter is linked to a Signposts chapter, and its activities have initial links to the same chapter.


			Each chapter has two parts. Firstly, there is a fact sheet that contains ways to approach and decode the relevant Signposts chapter. More information follows below.


			Fact sheets


			The fact sheets are structured in a way that gives trainers the opportunity to approach the Signposts chapters according to their training time and needs. The chapters are summarised and reconstructed following a training logic. This means that in training, you can either follow the order of Signposts chapters or adapt it to your needs. You can use the fact sheets to find the content and examples that suit your training needs.


			Each fact sheet contains:


			Key points: here you can find the main issues that are analysed in the relevant Signposts chapter. Bullet-point text gives you an overview of the chapter, underlining the significant elements that can be used in training.


			Competences for democratic culture: this part links each Signposts chapter and its training module to the Competences for Democratic Culture (CDC) model of the Council of Europe, giving you the opportunity of connecting the Signposts training module to the CDC model. By using the CDC reference you can enrich your CDC work through the inclusion of issues of religion and non-religious world views. Similarly, you can broaden your Signposts training through reference to CDC.


			Controversial issues for teachers to consider: here you have a list of “difficult” issues that arise in each chapter. These controversial issues are associated with the experience of dealing with religion and non-religious world views in education, including the experiences and questions of education professionals.


			Four fundamental questions are then addressed. The content of those questions helps trainers to approach the spirit of Recommendation CM/Rec(2008)12, as analysed in Signposts, but also it connects teacher trainers and training to CDC and especially to the work and educational material of the Council of Europe on controversial issues.


			1.	How does this affect me? These points link teaching about religions and non-religious world views to the teacher personally. They form a collection of matters to consider as a person, when dealing with religious or non-religious world view content or examples during training or teaching.


			2.	How does this affect my teaching? These points address what has to be taken into consideration in training or teaching, when dealing with religions and non-religious world views in the framework of intercultural education.


			3.	What can I do? These are practical propositions that help to deal with the issues that are analysed in the previous questions. They refer both to personal and professional needs and actions.


			4.	What do I need to develop? While the previous question is connected to immediate ways to react, the content of this question refers to a future process. These are longer-term professional development points, for developing the competences needed to deal with religion and non-religious world-view issues.


			Activities


			Every activity is the starting point of a process regarding a particular part of Signposts. Thus, the activities for the training module are positioned per Signposts chapter. This is because at a first level they are linked to a specific chapter and are to be used when the training deals with its issues. Nevertheless, the activities can be used in relation to multiple issues and at different levels, as explained below.


			You will notice that the activities are not necessarily time limited. This is because each activity is part of a learning process. At a first level, each activity can be used as it is, since time may be limited, or confidence is still being built. However, you will find in practice that the outcome of each activity is not absolutely predictable. Each activity should, over time, develop to a second level, where participants can engage in extended discussion in order to connect with its issues and their personal experiences in their own educational environment and everyday work.


			Any activity is enhanced by a long and rich debriefing. Through discussion, participants can consider which issues are more or less difficult to address, which need further investigation, how they might begin to apply what they have learned, and so on. Participants themselves need a safe space to express and discuss their own questions arising from the activities, from Signposts or from Recommendation CM/Rec(2008)12. Those questions are the sources for follow-up on different levels. At any point, if opportunities present themselves or if such questions are left out and are not covered in the activities, the trainer should address them in discussion.


			In general, the activities are time flexible. They can be implemented in short or extended ways: during a session, or in multiple face-to-face and/or online sessions; combined with research, role-playing or experimenting in real situations; one after the other, or with gaps for implementation activities in school.


			It is essential at every step to connect the activities to the Signposts text, and through Signposts to Recommendation CM/Rec(2008)12. This is because the activities have been designed in order to offer a deeper study and a better understanding of Signposts. The Signposts text often provides direct source ­material for the activities.


			The fundamental basis of Recommendation CM/Rec(2008)12, Signposts and the training module is concern for human rights and democracy. This is the connective tissue between teaching about religion and non-religious world views, teaching methodology and teacher training needs.


			Regarding teacher training needs, the following remarks show how certain types of activity can be used at different times, in different ways and in relation to different issues additional to their positioning in a certain chapter.


			Mind maps


			(Chapter 1, Activity 1; Chapter 6, Activity 2)


			The mind map has many applications. It could be used to analyse extracts from Signposts, the development of participants’ knowledge and experience, or situations presented in the media, for example. Mind maps can be built up over a certain time: in one session, or gradually, over a few weeks, or they may follow a longer training process throughout a school year. The process can be set according to the training schedule, the time available and the needs of the trainees, always leaving space for additions and changes.


			Writing a letter


			(Chapter 1, Activity 2; Chapter 5, Activity 1; Chapter 7, Activity 1; Chapter 9, Activities 1 and 2)


			Writing a letter is a technique that can be used in multiple ways. It can be used as a means to deepen and improve understanding of the concepts in a text, but also to raise awareness of diversity of viewpoints. The roles and viewpoints of both the sender and the receiver have to be taken into consideration and respected. There are several possible uses in different cases and environments. The basic questions that may be considered in letter composition are the following: which points or arguments should be included? How should the language, expression and terminology be chosen and modified? How should the letter begin and conclude? How are knowledge and respect for diversity expressed? Discussion should continue until a first letter draft is agreed (letter drafting is a very effective group activity). Other questions may arise. So, it will be worth drafting the letter several times, trying to take into consideration the position and likely reaction of the recipients.


			Using religious elements


			(Chapter 2, Activity 1)


			Using concrete or abstract elements of a religion – like figures in this case, but also audiovisual material of places, buildings, scenes, articles, symbols, rituals, objects, etc. – offers the opportunity to deal with the knowledge, perception and understanding of a religion from the viewpoint and experience of both insiders and outsiders. Often missing is the need to understand and respect the meaning and value that such religious elements can have for the believers themselves. Without this, prejudice, stereotypes and radicalisation can be left unchallenged.


			It is necessary to use clear criteria in order to select suitable educational material. Materials have to be connected to the reality of a religion or a non-religious world view, as seen from an insider perspective. By providing time for this process in teacher training, opportunities for knowledge exchange and research are offered.


			Trainers have to consider the question of the level of knowledge participants need as a precondition to teach about a religion or world view. The trainer needs to be confident about the expected learning outcomes and aware of the levels of knowledge and need among participants.


			Situation analysis


			(Chapter 2, Activity 2; Chapter 6, Activity 1; Chapter 8, Activity 2)


			Preventing problems is better than reacting to them. In any case, a situation analysis is a good technique for both. Different resources can be used in order to recreate a situation that needs to be analysed: a story, a picture, a musical or textual excerpt, a quotation or different combinations of these. In this training module, situations are either constructed or taken from different written sources, the internet or the media. They could be presented all at once or revealed in steps. In this training module, you can find different techniques to work on situation analysis.


			It is recommended to use situations that can be linked to issues faced by the participants, but not directly referring to incidents or persons close or closely linked to them. The learning process is aimed at developing differentiated arguments and knowledge and not at inviting one-way solutions to problems. A connection of such analysis with the mind-map technique offers deeper and broader possibilities.


			Starting from a religion


			(Chapter 2, Activity 3)


			A “religious understanding” activity can be used as a starting point for “understanding religion”. In this model, one can start from the terminology and content of a single religion and move to testing the level and the criteria that form an “understanding religion” process. The use of this technique with different religious examples facilitates respect of religious diversity both from the insider’s and the outsider’s point of view. Furthermore, this kind of activity, when tried in different educational environments, can help in defining the main aims and scope of different models of religious education and lead to the comprehension of the basic preconditions for understanding religion in the context of intercultural education.


			Working with terminology


			(Chapter 3)


			The activities of this chapter work on raising awareness of the different meanings that the same terms have in different environments. By these activities, awareness is raised about how careful one must be on the use of terminology. It is essential for the trainers to be sure that the participants are aware of the problem and to work on the importance of using the same meanings for the same terms.


			It is important, no matter how time-consuming, to collect the participants’ experiences on this matter and to base the training work on it. Their everyday issues need to be addressed as a major part of their training: the closer to participants’ reality, the better. The clarification of the terminology that will be used in the activities can either form a task before training or a process during it.
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