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    Seánín Hoy, Gearóid O’Brien and Stephen O’Brien have crafted and curated a pedagogically-rich repository of frameworks, activities and worksheets to support post-primary teachers in their global citizenship education teaching. This vital resource addresses some of the most defining and pressing global issues of our time – ranging from migration, displacement and belonging, to disinformation. Each activity is scaffolded by a rich conceptual framework that promotes critical habits of mind, such as metacognitive thinking, epistemic humility and imagination. This resource is sure to guarantee high levels of student engagement and to promote deep and ethically-responsive understandings of core global citizenship education themes, values and principles.




    Dr. Audrey Bryan, Associate Professor of Sociology, School of Human Development, Dublin City University




    This book is a welcome addition to the resources available to teachers in Ireland working in the exciting – and challenging – field of global citizenship. In this fast-changing area, it is important that teachers have tried and tested materials suitable for use in the classroom. This sensitively-written text gives learners the information and the methods needed to address current issues in a searching and balanced way. The chapters are well-chosen and clearly laid out, with detailed background information and numerous exercises that can easily be put into action. Across areas from ‘identity’ to ‘migration’, from ‘stereotypes’ to ‘moral dilemmas’, this book provides a rich resource for teachers looking to plan lessons and keep their learners engaged with vital global issues.




    Dr. Edward Lahiff, Senior Lecturer in International Development, University College Cork




    A Teacher’s Handbook on Global Citizenship Education in the Post-primary Classroom is an invaluable resource for educators aiming to foster global awareness and critical thinking in their students. With 10 thoughtfully-crafted lessons, this Handbook addresses complex, crucial topics, such as: Identity; stereotypes; moral dilemmas; migration; seeking asylum; and media literacy. Written by teachers for teachers, it provides practical, adaptable strategies that build upon foundational GCE concepts. For any practitioner committed to incorporating GCE and social justice topics into their learning environment, this resource offers essential guidance and a flexible framework to nurture informed, compassionate global citizens. A must-have for every post-primary classroom.




    Dr. Joanne O’Flaherty, Associate Professor & Ubuntu Research Lead, University of Limerick
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    INTRODUCTION




    This Handbook is written by teachers for teachers. It seeks to support those new to the profession, as well as those who are already experienced in post-primary school and further education settings. Our Teacher’s Handbook is designed to sustain these professionals in their important – relational and pedagogical – work with children and young adults. It comprises 10 scaffolded lessons, the first of which is centred on exploring the foundational discipline of Global Citizenship Education (GCE). Each subsequent lesson focuses on a global theme and on creative ways to critically engage students in their own learning about the world. While the list is not exhaustive, the global themes include:




    • Our own identity;




    • Belonging;




    • Inter-relationships;




    • Stereotypes;




    • Migration;




    • Seeking asylum;




    • The role of the media.




    Each lesson follows the same structure:




    • Its particular purpose;




    • Guidance for the teacher;




    • The teacher materials used;




    • Activities and prompts;




    • Final lesson reflections;




    • Additional lesson resources, which are fully referenced at the end of this Handbook.




    This Handbook is particularly, though not exclusively, suited to the Transition Year (TY) programme in Irish post-primary schools. It may even inspire new short courses at this level. More broadly, this Handbook serves as both a conceptual and practical toolkit for how we might think and act differently in our learning responses to a changed and changing world. Education has an inherent power to transform fixed forms of knowledge, skills, attitudes and values, and to positively impact citizenry. GCE holds a special ‘anchoring’ power in our navigation of ‘disruptive’ change, including how we cope with climate destruction, civic injustice, protracted wars, rising social inequality, identity prejudice and forced migration (O’Brien, 2024). GCE teachers, in particular, play a critical role in meeting these challenges, cultivating hope and re-imagining a better world.




    GCE in the Classroom




    This Handbook is dedicated to teachers who do GCE work in the classroom. By engaging with this values-based epistemology, we argue that educators can begin to think more, and become better informed, about their everyday encounters in the world. For students and teachers, GCE presents as a critical opportunity to examine one’s (‘implicated’) positionings with Others and our shared planet (Rothberg, 2019; Bryan, 2022). For educators, in particular, GCE can help them steer their own personal/professional journeys; even to the point where they can positively redirect their core educational identity, knowledge and values.




    Whilst GCE is a distinct field of study, it has emerged from a mesh of interrelated disciplines, including critical feminism, postcolonial theory, social class theory, critical race theory, disability studies, queer theory, interculturalism and critical postmodernism. GCE is ultimately focused on developing a world informed by the core values of social justice, equality and sustainability. Its pedagogical intent, therefore, is to employ education as an effective (and affective) means of nurturing active citizenry. In essence, the education element of GCE is concerned with teaching and learning through a global justice lens. In this way, GCE draws on a range of pedagogical traditions, including inter alia:




    • Development Education (DE);




    • Human Rights Education;




    • Education for Sustainable Development (ESD);




    • Environmental Education;




    • Multicultural Education;




    • Indigenous Education; and




    • Critical Pedagogy or ‘Praxis’.




    Mutually, such perspectives emphasise the key role of the educator in enabling, via democratic, creative and active-based methods, all learners to cultivate their global citizenry knowledge, skills, values and attitudes. This means enhancing learners’ awareness, understandings, principles, feelings and ‘know-how’ in relation to (or alongside) an ever-changing, interdependent and unequal world (Irish Aid, 2017). It means finding an epistemological base – GCE is a ‘joint fit’ here – to critically examine the root causes of global-local justice issues and explore our own responsible actions in the world. Especially in times of ‘disruptive’ change, it means offering educators inspiration and hope to make some positive difference (however small).




    Doing GCE work is itself inter-dependent on conditions of possibility and/or constraint both within education systems and without. Within the system, there are inspiring educator role models who remain dedicated to ‘responsive’ or ‘sustainable’ teaching (Ladson-Billings, 1995). This is particularly true of GCE champions in schools: those with a strong vocational commitment, those who care-fully reflect on their important democratic role and those who nurture, with students and peers, informed critical literacy and social action advances. At the same time, it is often a struggle – even for those committed teachers – to authentically engage with GCE work inside the education system. This is especially the case in environments where ‘product’ approaches to pedagogy and performative measures of ‘success’ are deeply embedded (O’Brien, 2016). Consequently, the cultural capacity for meaningful GCE effort is restricted and it is left to committed individuals to perform – often against the odds – its most valuable work (Bryan, 2011). With respect to influences from outside (that are nonetheless related to) the education system, Daly et al. (2016) especially critique ‘trickle down’ economic growth (read as, the endless neoliberal ‘development’ model) that often reproduces (not redresses) global-local forms of inequality. The point to be made here is that ‘development’ remains as much an incomplete project in the Global North, as it is in the Global South. There are, however, some signs of progression – at least ‘officially’. At supra-national state level, for example, there is increasing validation for GCE since it promotes a “sense of belonging to a broader community” and serves as a way of “understanding, acting and relating oneself to others and the environment in space and in time…” (UNESCO, 2014, p.14). At a national level, the (second) National Strategy on Education for Sustainable Development in Ireland, entitled ESD to 2030 (Government of Ireland, 2022), provides a framework to support and steer the contribution of the education sector around five key action areas:




    • Advancing policy;




    • Transforming learning environments;




    • Building capacities of educators;




    • Empowering and mobilising young people;




    • Accelerating local level actions.




    With a focus on teachers’ professional development, it is noteworthy that the new Céim: Standards for Initial Teacher Education in Ireland identifies GCE as one of seven core elements that must underpin all aspects of teacher education programmes (Teaching Council, 2020, p.14). Thus, it is expected that all future educators will integrate into their teaching new value-based knowledge, skills and attitudes that seek to build a more peaceful, just and sustainable world. In effect (and affect), this authenticates the importance of continually working on one’s ‘self’, as well as with Others, in these evermore ‘disruptive’ times.




    To commit to GCE, therefore, is to engage in some form of struggle. Drawing on Socratic wisdom, this may be necessary to advance oneself and one’s practices. This struggle need not be overly burdensome, however – indeed, it may lead to new creative and enjoyable learning experiences. In this way, GCE promotes a range of affirming pedagogical practices. Specifically, GCE inspires educators to become more at ease with:




    • Asking questions, however ‘contentious’ (Hess & McAvoy, 2014);




    • Exploring diverse viewpoints and values;




    • Making new inter-connections at global-local levels;




    • Responding as active global citizens; and




    • Embracing more holistic approaches to assessment (Oxfam, 2015).




    Practically, there are a myriad of resources available to help educators teach more inclusively and creatively, including links with: Irish Aid, Oxfam, Irish Development Education Authority (IDEA), World Wise Global Schools (WWGS), Global Action Plan, and The Ubuntu Network, amongst others. Perhaps the most valuable resource, however, are the educators themselves whose newfound attitudes and practices can foster greater learning enjoyment (Noddings, 2003) and can help learners “to travel together differently in a foggy road – with the stamina for the long-haul rather than a desire for quick fixes” (Andreotti et al., 2018, p.17). While it may be challenging for educators to become comfortable with (and prepared for) co-engaging with diverse learners (Hagan & McGlynn, 2004; Conway et al., 2011; O’Brien & Cotter, 2018), there are methodological supports on how to teach differently, for different purposes and with different learners in mind. This involves the use of participatory, innovative and active learning methods (Ladson-Billings, 2009; Leonardo, 2009). This involves practising authentic democratic experiences and committing to the critical act of teaching (Freire, 1996; Giroux, 2020). And this involves courageous experimentation and risk-taking, which enables educators and learners to learn and ‘unlearn’ together (Simpson, 2019).




    It may take a particular kind of educator to do GCE work well. But this person is never complete and is always ‘in the making’. Freire reminds us that it is only through self-experience in the world that we may become who we are (Freire, 1996); and that only by seeking to nurture our own values of mutual respect, care, vulnerability, courage and solidarity, can we become better human beings (Freire, 2014; Hoy, 2024). Accordingly, in the act of empowering ourselves, we begin the journey of empowering Others.




    How to Use this Book




    This Handbook has been created with a view to supporting teachers to practise core aspects of GCE. We offer some guidance on discussion and exploration of GCE-related themes, practice of praxis methods, how to engage in reflective habits and take action (as teachers) in your post-primary classroom setting. We, the authors, are also educators and are aware of all the demands which teaching places on you. To this end, we have included a few suggestions on how to get the most out of this Handbook, which include:




    • How to use conceptual understandings to guide and develop your practice as a teacher of GCE;




    • Timing;




    • Preparing your own collection of resources; and




    • Funding opportunities to help you raise awareness and visibility of GCE concerns in your learning community.




    This Handbook provides you with a conceptual framework to help develop your own understanding of why this work is so important and how your own identity, both personally and professionally, is foundational to developing your practice. In each lesson, we seek to explain some foundational theory of GCE and praxis as well as provide some useful questions, resources and tools which we hope, in time, will develop your own confidence as you practise GCE teaching. Throughout the lessons, we discuss leading theorists in the area of Critical Pedagogy, GCE, and praxis who have made the development of teaching resources possible. It is very valuable to connect to the conceptual framework in order to see the importance of why and how we implement various topics and methods at ground level – in our classrooms and schools.




    Use the guidance at the beginning of each lesson to help you to reflect and plan your lessons, allow the ideas to sit with you and return to them to support your everyday teaching and learning. Perhaps you could start your own journal, fill it with questions and ponderings and your own suggestions.




    This is a flexible curriculum framework. We have provided a structure to the Handbook which builds one lesson upon the next, so there is a flow and a progression in terms of topic and building understanding. Although we suggest following the lessons sequentially, we also invite you to be flexible with the time you spend on each lesson. The reality of life in the post-primary classroom is that each class group is different; there are often other demands; there are some groups who will converse and debate more than others and some who will require additional time for reflection; and projects created by different groups often take different lengths of time to put into action. We trust you, the teacher, to make your own professional choices; you know your own students best after all! We do suggest that each lesson should average between 90 and 120 minutes; however, we also invite you to stay flexible and responsive to the needs and interests of the learners around you.




    In relation to resources, we know the practical reality of the school environment: the queues for the printer, the shortage of paper, the many unavoidable malfunctions! So, we suggest you make your own pack by laminating the resources. Having laminated materials means the learners can move pieces about in activities, and in the long run you spend less time cutting and organising. You can have a file of resources which you may use any time with this Handbook, or indeed with different groups – not to mention, laminating these resources is an environmentally conscious act!




    Some very useful resources have been included in the References so please use them, create your own resources, and share. This community of practice is central to the ethos of GCE as we support and collaborate in solidarity.




    If you require more funding, then we suggest that you go online to https://www.worldwiseschools.ie/grants/ and apply for grant funding to support your practice. Also, why not elevate the visibility of your fine work by applying for a Global Passport at https://www.worldwiseschools.ie/global-passport/?




    Final Words




    This text is one of a myriad of GCE resources ‘out there’ for teachers. It is so encouraging to see the materialisation of GCE work that provides foundational, evidence-based and heuristic guidelines for teachers. Internationally, we may look here, for example, to Oxfam’s (2015) publication, Global Citizenship in the Classroom: A guide for teachers. In an Irish context, there are wonderful examples of innovative, practice-based, scholarship happening – to name but a few, Campbell et al. (2023), Dolan (Ed., 2024) and Golden (Ed., 2024). Our Handbook is but one step amongst many on the journey for further GCE knowledge and experience.




    In advance of practising and reviewing the lessons in this Handbook, you may find it useful to research more widely in the field. You also may find it useful to preview our mini video series which serves as a useful accompaniment to this Handbook (see Hoy & O’Brien, 2022; Donnelly, Hoy & O’Brien, 2023). The first of these videos provides a further introduction to the principles and values of GCE, while the second presents first-hand insights into student teachers’ experiences of doing GCE work in the classroom.




    Independently, we hope you find this Handbook to be both informative and enjoyable. We hope that its lessons may inspire further dialogue with your students and peers. Your GCE work with your students is needed more than ever. As this book goes to print, the world is ever-more troubled by climate change, wars and military conflicts, forced migration, global ill-heath and inequality, human rights violations, extremism and the exponential rise in intolerance towards others. The United Nations 2030 Agenda and the Sustainable Development Goals (SDGs) direct us towards actions that seek out greater peace and prosperity on this planet. While achieving these worthy goals remains uncertain, education plays a key, more localised, role in their realisation. Education fosters critical scholarship. Education nurtures active citizenry. And education offers us all hope for the future.




    We wish you well with your own important GCE work in the classroom.




    Seánín Hoy, Gearóid O’Brien & Stephen O’Brien
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    Do your little bit of good where you are; it’s those little bits of good put together that overwhelm the world.




    BISHOP DESMOND TUTU


  




  

    

      LESSON 1:




      GLOBAL CITIZENSHIP EDUCATION


    




    Global Citizenship Education (GCE) is a term which is starting to appear more and more in school life and school curricula. With the introduction of the Céim standards that presents GCE as one of seven core teacher competences, we can expect to see more integration of GCE-related issues in the post-primary classroom. It is important, therefore, for young people to explore what GCE means, what the core values and attitudes of GCE and a praxis curriculum are, and what knowledge and skills they can expect to develop in the (praxisoriented) classroom where GCE is enacted.




    GCE is an expansive field of study, covering many areas of learning (some of which will be explored throughout this Handbook). It is important to establish a sense of sharing ideas right from the beginning, communicating to the students in the classroom that, in the GCE space, we want to activate prior knowledge, acknowledge multiple perspectives and signal that this is a space of active learning. The opening activities in this lesson invite learners to puzzle over various ideas and themes connected with GCE, including their own contextual experiences of this term. We hope that this enables the teacher (who may or may not have experience in teaching GCE) to feel more comfortable in the knowledge that they too are nurturing alongside the evolving understandings of students.




    Let’s begin by taking a look at Irish Aid’s definition for GCE. This serves as a useful (and superordinate) definition, encompassing as it does Development Education (DE) and Education for Sustainable Development (ESD):




    

      Development education is a lifelong educational process which aims to increase public awareness and understanding of the rapidly changing, interdependent and unequal world in which we live. By challenging stereotypes and encouraging independent thinking, development education helps people to critically explore how global justice issues interlink with their everyday lives. Informed and engaged citizens are best placed to address complex social, economic and environmental issues linked to development. Development education empowers people to analyse, reflect on and challenge at a local and global level, the root causes and consequences of global hunger, poverty, injustice, inequality and climate change; presenting multiple perspectives on global justice issues. (Irish Aid, 2017, p.6).


    




    Guidance




    Establishing a space where active learning and reflective thinking happens is crucial to establishing an effective praxis classroom. A praxis classroom is one – developed from the ideas of Paulo Freire – where people come together through dialogue to critically reflect on their reality and transform it through further action and reflection (a constant action-reflection process emerges). In this introductory lesson, we begin with activities which signal to the learners that everyone participates, everyone has a voice and a perspective and that we aim to share all these perspectives. Teaching critical thinking skills and reflective thinking habits work best when activated with the prior knowledge of the learners, when we listen to their own understandings and contextual experiences.




    Andreotti et al. (2018) have created a tool which can be used to address local and global injustice issues with the objective of enacting change. The purpose of the tool is to help people identify and critically question commonly-held beliefs about issues such as ‘development’, poverty and wealth and, from this questioning, support them to effect local and global change. Table 1.1 is based around the acronym HEADS UP. Included also is a list of questions/key considerations for the teacher practising GCE in the classroom.




    In addition, there are nine core educational principles recently published by the Irish Government in the Global Citizenship Education Strategy for 2021-2025 (IDEA, 2021) which can help you critically inform your lessons. These include:




    • Knowledge;




    • Root causes;




    • Explicit ethos of GCE;




    • Critical thinking;




    • Participatory and creative methodologies;




    • Quality resources and materials;




    • Democratic skills;




    • Creative thinking; and




    • Reflective practice.




    From the GCE Strategy 2021-2025 (IDEA, 2021), we have provided in Table 1.2 an example of a checklist that may help you when planning (this may also serve as a means of reflection during/after teaching a lesson).




    You also may reflect upon how you, as the teacher, are learning each time you teach and that your willingness to engage in this work can inspire others. In the words of Miles Horton and Paulo Freire, “we make the road by walking” (Horton & Freire, 1990, p.3).




    In the exercises contained in this lesson, the aim is to develop young people’s awareness of how interconnected and interdependent we are in the world and to grapple with global justice issues, recognising that these issues have both local and global implications.




    Table 1.1: The HEADS UP Tool (adapted for use in the post-primary classroom)




    

      

        

          	

            Problematic (commonly-held) beliefs


          



          	

            Questions for the teacher to reflect on


          

        




        

          	

            Hegemony - leadership or dominance, especially by one state or social group over others


          



          	

            Do the texts we use, for example, represent multiple cultures?




            Do the students have agency in the classroom?




            Can they share their thoughts and ideas?




            Do we give more value or credit to some accounts than to others? Why?


          

        




        

          	

            Ethnocentrism - evaluation of other cultures according to preconceptions originating in the standards and customs of one’s own culture


          



          	

            How do we make assumptions about what is ‘normal’ or natural, desirable or undesirable, moral or immoral? Do we compare Others in a negative light and/or in relation to our own situation or experience?


          

        




        

          	

            Ahistoricism


          



          	

            How do we make time to look at how history has impacted social, historical and economic spheres of society (and continues to do so)?


          

        




        

          	

            Depoliticisation


          



          	

            How do we explore issues such as Identity, Making Assumptions and Power in the classroom?




            How do we address and critique power disequilibrium in the classroom?




            Why is this important?




            Do we make space to hear marginalised voices and practise sharing multiple perspectives?


          

        




        

          	

            Self-congratulatory and self-serving attitudes


          



          	

            How are marginalised voices represented?




            How do we enable student voice and the sharing of student experiences in the classroom?




            How do we transition from a ‘charity’ stance to a ‘solidarity’ stance?




            How do we develop the skill of empathy and avoid ideas of ‘pity’ and/or ‘white saviour’ narratives?


          

        




        

          	

            Uncomplicated solutions


          



          	

            How do we prepare for and provide opportunities to learn about complex real-world issues?




            How do we think critically about the root causes of local and global injustices?




            How do we act to change the issues that concern us?


          

        




        

          	

            Paternalism


          



          	

            How are traditionally marginalised groups represented?




            How is paternalism present in modern education?


          

        


      

    




    Table 1.2: GCE Teaching Checklist




    

      

        

          	

            Core Principle


          



          	

            Ways to implement in the lesson


          



          	

            Example


          

        




        

          	

            Knowledge


          



          	

            Make the classroom a place where there is a “mutual pursuit for knowledge” (hooks, 2010, p.159). Creating knowledge together begins with posing a problem and resisting the provision of a quick solution.


          



          	

            Have I posed a problem? For example, ‘How do we rely on each other around the world?’




            Have I asked questions to inspire critical thinking? For example, ‘How have you relied on others locally and globally since you woke up this morning?’


          

        




        

          	

            Root causes


          



          	

            Pose a problem and practise generating questions as a group to explore how that problem began.


          



          	

            Have I explored various strategies that lend themselves to generating questions? For example, ‘Have I used the why-why-why chain activity?’ [see Worksheet 1.4].


          

        




        

          	

            Explicit ethos of GCE


          



          	

            Place values at the core of everything you do and want to achieve in this learning space.


          



          	

            For example, ‘Am I nurturing an environment that is respectful?’ or ‘Do we have a class charter where we can all express our wants and needs to make the class a place where everyone’s right to learn and to teach are respected?’


          

        




        

          	

            Critical thinking


          



          	

            Ask and don’t tell.




            Pose a problem and look at it together.


          



          	

            For example, ‘Does everyone feel comfortable asking questions?’ or ‘Am I providing adequate time and space for students to consider the problem?’ or ‘What praxis strategies would support this?’


          

        




        

          	

            Participatory and creative methodologies


          



          	

            Everyone creates and participates in the class.




            Methods include working together in groups, questioning, dialogue, exploring, researching, developing awareness in self and sharing awareness with others in the school.


          



          	

            For example, ‘What are the learners doing in class?’ or ‘What creative activities have I planned that enable them to learn about the topic?’


          

        




        

          	

            Quality resources and materials


          



          	

            Pool and share resources, adapt them and share them once more. GCE is about the development of a learning community – join one or create one.


          



          	

            For example, ‘Do we have a school drive folder for GCE resources?’ or ‘Have I contacted WWGS (World Wise Global Schools) or another CSO (Civil Society Organisation) to receive CPD (Continuing Professional Development) training?’ or ‘Have I created resources and shared them?’


          

        




        

          	

            Democratic skills


          



          	

            Invitation of multiple perspectives. All learners (teacher and students) participate in creating knowledge and in decision-making processes.


          



          	

            For example, ‘Is our learning space one that invites all learners to participate and share their perspectives?’ or ‘Do the students have agency?’ or ‘Are multiple perspectives represented in the texts I have used?’


          

        




        

          	

            Creative thinking


          



          	

            Possibility thinking – imagining education ‘otherwise’ (Andreotti, 2006).


          



          	

            For example, ‘Do we encourage one another to be hopeful by imagining alternative ways to live together?’


          

        




        

          	

            Reflective practice


          



          	

            Routinely think about actions, attitudes, behaviours and values. Practise getting comfortable with questioning ourselves.


          



          	

            For example, ‘Is reflective practice regular and ongoing in our class?’ or ‘Do we give it the time it deserves?’ or ‘Have I planned for regular ‘step-back’ moments where we can think about what we are learning?’


          

        


      

    




    This introductory lesson initiates a collaborative investigation of root causes of global injustices as young people, alongside their teacher, ask questions and help one another to make connections between global (and local) injustices. The teacher can take this opportunity to develop understanding by asking questions as the connection web game plays out. For example, ‘How can we eliminate global poverty?’, ‘Where does it begin and why?’, ‘Who is responsible for global poverty?’, etc. A helpful guide may be to consider questions that begin with ‘how’ and ‘why’. Creating a classroom atmosphere that welcomes questions is really important. Further, it is not the sole responsibility of the teacher to question – to develop a shared learning environment that centres on the development of critical literacy, the teacher guides by questioning, modelling and encouraging students to generate their own questions.




    Activities




    The purpose of the introductory exercise in this lesson is to share initial understandings of what GCE means and what types of topics/knowledge arenas can be explored therein. This is useful as it enables students to see that their ideas are both welcome and valid and that their participation is both expected and encouraged.




    In getting feedback from students, it is important to focus on how they have developed their own understanding on GCE and global themes. We are looking for changes in knowledge, skills, attitudes and values. The teacher can also enquire about learning engagement/enjoyment – ‘What activities did the students enjoy and why?’. In your questioning try to focus on why they have been drawn to certain issues, how global and local issues are connected, and how we are all connected. You can pause and further discuss the concept of ‘interconnectedness’ and/or ‘interdependence’. To help young people further their understanding of these terms you can use the second activity, which is inspired by a quote from Martin Luther King. This activity helps young people to link their own contexts, their own everyday experiences, with others around the world. This is a great way to initiate conversations about connectedness, power and, indeed, exploitation. Young people can learn about how the decisions which are made in one place can impact people living on the other side of the world. We are thus all interconnected. Global interdependence also looks at how the most affluent countries in the world depend on the riches of other countries, from food items to minerals and other abstract or ‘soft’ commodities such as knowledge and culture.




    The next task of this introductory lesson requires some space, so push back the chairs or, where possible, find a larger space or even go outside. A few practicalities need to be taken care of. You may need to print the ‘suggested issues for connection web’ (see Worksheet 1.3). We suggest printing these individually on A4 paper (two per page works well) and laminating them for future use. Space the issues around the room or learning arena and invite students to choose one that they are drawn to. The students will later explain to the group why they chose this issue specifically and will then connect their chosen issue with someone else’s chosen issue, all the while explaining why they believe they are interconnected. This is a wonderful exercise that enables students to be at the centre of their learning. Beyond this, it provides an opportunity to communicate and to genuinely feel a change in who has power, expertise, agency in the GCE learning space. Here we are physically in a circle, sharing thoughts, ideas and questions. The teacher is in the circle alongside the students. No one person is in control or has authority. This is a powerful and meaningful observation for all to make in the introductory lesson and it is a way for you, the teacher, to feel more comfortable with changing the traditional dynamics of the classroom.




    In the closing task of this lesson, choose one of the themes you have introduced and invite the students to work in groups to explore the root causes of the theme. You could, depending on your group, allocate a different theme or, even better, invite students to choose a theme. For example, if climate change is the theme, invite the students to provide reasons for ‘why’ climate change is an issue, and what causes it? This could lead to answers such as ‘pollution’ and ‘deforestation’. Then invite the students to consider the reasons why pollution and deforestation are issues in the world. Perhaps students will comment on industrialisation, excessive transport use, etc. You can keep the why-why-why chain going as long as the students are able, and you could provide access to the Internet so they can research their issue. The main idea is to encourage the students to generate questions and embed critical thinking habits in the learning space.




    Another exercise you could use in this introductory lesson is to ask the students to look at the following problem: ‘North African people are forced to leave their homes’, watch the following news report (YouTube video, https://youtu.be/QLCFD0pVfN8, Refugees flee conflict sparked by climate change in Central Africa, PBS Newshour, 8 minutes, 59 seconds) and record any details which explain why these people have no choice but to leave their homes. The video should help to engage students. They can watch the video for ideas and then translate these ideas into the why-why-why activity.




    Reflection




    In the reflective element of this lesson, it is important to consider the key themes/issues of both global and local concern, as well as inviting the learners to consider how these issues might involve them. Exploring what justice and injustice means is very important in this initial stage too. When examining the GCE themes suggested, you may pose questions that relate to why these global issues are in fact ‘injustice’ issues. You may then invite the group(s) to reflect on who is treated unfairly and by whom, as well as discuss why they are being treated unfairly.




    Lesson Plan 1: Global Citizenship Education




    

      Purpose of this lesson (learning objectives):




      To share prior knowledge and/or experience of GCE and related ‘glocal’ themes.




      Teacher Materials:




      • A3 paper




      • Pens for sharing




      • KWL charts – see https://www.educatorstechnology.com/wp-content/uploads/2023/06/6-Ways-to-Use-KWL-Charts-with-Students.png




      • A long piece of string




      • Words/Issues listed here cut up




      • Space (consideration to seating and space for movement)




      Format:




      Flexible group learning


    




    

      

        

          	

            

          



          	

            Activity


          



          	

            Let’s talk about it


          

        




        

          	

            Lead in What is GCE?


          



          	

            In groups, invite students to write down anything they know or think they know about GCE.




            Read out the Irish Aid definition. Write KWL on a white board and gather students’ thoughts and ideas.


          



          	

            What do you already know about GCE?




            What would you like to know?


          

        




        

          	

            Movable pieces activity


          



          	

            Invite the class to look at the words on Worksheet 1.1 and decide which ones best describe GCE.


          



          	

            Which word or words stand out to you? Why?




            Would you include all of these definitions? Why/why not?


          

        




        

          	

            How are we dependent on one another?


          



          	

            Invite the class to read the quote from Dr. Martin Luther King, Jr. on Worksheet 1.2. Then ask them to write down all the things they have done from the moment they opened their eyes to the moment they arrive at school.




            This is a good activity to do using the Think-Pair-Share method.


          



          	

            In groups, consider all the things you have done before arriving at school: every little thing.




            Think and jot down what you did. Share your notes with the person beside you.




            Now consider how you have depended on others around the world. For example: How did you wake up? Was it your phone alarm? Where did the components of your phone come from?


          

        




        

          	

            The Connection Web activity


          



          	

            Using Worksheet 1.3, spread cut up issues around the floor.




            Ask students each to choose their issue. Form a circle where everyone holds up an issue so the group can see.




            One by one, invite participants to share:




            1. The reason why they chose the word/issue




            2. Find another word in the room that they think their word connects to and why – the string is then passed to them.




            The game continues until everyone is connected by the piece of string.




            Ask everyone who has a word/phrase that is ‘counter’ development (like ‘child labour’ or ‘climate change’, for example) to sit down. The participants will feel the strain on the string.




            Explain that this is symbolic of the strain the world is under when all of these issues are affecting us.




            Worksheet 1.3 offers suggested issues, but this activity can be adapted to add any other relevant issue.


          



          	

            Why did you choose that word?




            What do you already know?




            What would you like to know?




            Why did you choose the other word to connect to?


          

        




        

          	

            The Why-why-why Chain activity


          



          	

            The purpose of this activity (Worksheet 1.4) is to help students to generate their own questions and to explore root causes.




            Explain and model the task for the students. Here is a YouTube video (https://youtu.be/R5NAb1GRoPk, Methodologies for Global Citizenship [2.14 mins]) to watch beforehand to understand how the activity works.




            You could use this activity for any of the lessons but it could be a very useful way to explore root causes of how someone becomes a refugee/asylum seeker or displaced person.




            You can refer to this website (https://separatedchild.org/our-work/child-refugee-stories/) to get some ideas for guiding such activities based on true stories from children who had been separated from their families whilst trying to flee their home countries.




            One of the themes explored in the connection web is forced migration. Take some time to explore the root causes of this problem. On the white board, work through the first set of exploratory questions alongside the students.




            Once the students have actively listened and watched the video, they will be positioned to answer these questions and then generate their own. Here is a video link for ‘North African people are forced to leave their homes’ (https://www.youtube.com/watch?v=QLCFD0pVfN8).


          



          	

            Issue: I drove through a red light.




            Why? Late for work.




            Why? Woke up late.




            Why? Alarm clock didn’t go off.




            Why? Forgot to set it last night.




            Why? Was really tired and fell asleep.




            Why? Had a busy day.




            Why? Son was ill.




            Why? He had an asthma attack. Why? Hay-fever.




            Why? …




            Issue: A child is alone in a strange country.




            Why? Lost his family.




            Why? They drowned at sea.




            Why? They fell off a crowded boat.




            Why? There were too many people and the boat could not carry them safely.




            Why? So many people needed to escape.




            Why? They were being persecuted. Why? …




            Issue: North African people are forced to leave their homes.




            Why? Failed farming.




            Why? Parched lands.




            Why? Land exploitation.
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