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  Preface

  2010 marks a challenging time in the education of children in this nation. The last decade was one that will be recognized by an increase in accountability, practices and policies related to No Child Left Behind (2008), the exciting new uses of technology in the classroom intended to inspire and challenge a new generation of learners, a greater diversity in the ethnic and cultural makeup of our schools, and a new focus on professional learning communities.

  The economic strain we are currently experiencing has taken a toll on the youngest members of our population. Increased cutbacks in school funding have affected all aspects of education for our youngest to oldest students. Reduced class size is becoming a remnant of the past. Teachers are faced with greater academic expectations and an increase in desired student outcomes, continued scrutiny of teacher effectiveness, and greater accountability, while they are being given more students in the classrooms with the expectation to differentiate instruction for all learners.

  The New Elementary Teacher’s Handbook contains new material taking into account this changing context of education. The Handbook realistically discusses the challenges elementary classroom teachers face today. New resources have been added to the end of each chapter to provide practical, ready-to-use ideas for new teachers. Current references, websites, and book lists add to the relevancy of teaching in today’s classrooms.

  New teachers are diamonds in the rough. As new teachers, you bring new energy, enthusiasm, hope, optimism, ideas, idealism, and commitment to the profession. As your experience builds, your teaching becomes enhanced through your experiences and new knowledge. We, as veteran teachers and mentors, need to keep your spirit alive, support you in the best way we can, and realize the enormous value and contribution you make in the education of our most precious commodity—the children in this nation.
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  Welcome to the teaching profession! Often named the noblest of all professions, teaching is certainly among the most important jobs in the world. No one can doubt that teachers have broad, long-lasting impact on the lives of children. A deeper purpose, a larger vision of service motivates most new teachers—not money or prestige (though both should be greater!). The work is indeed rewarding. Nothing quite compares to a student’s face lighting up to learning, or having a student you taught years ago come back to visit you in your classroom. Teaching is about facilitating learning, growing, and developing. Teaching provides you the opportunity to make a difference in the lives of children as they acquire the skills and knowledge to learn effectively and successfully in school.

  As you interact with students during your hectic beginning years, stay in touch with the reasons that brought you to teaching in the first place. You, too, are beginning on a new path of learning and growth. Much of the time, you will be working alone in your classroom with little opportunity to pause and reflect on your new role as a teacher. You may at times feel isolated, insecure, and unsure of your abilities. Stop to reflect on your strengths, acknowledge what you do well, and focus on what needs to be accomplished. Try not to become too overwhelmed by all that there is to do, because teaching is like housework—there is always more you can do! Establish priorities, and focus on important tasks first. One new teacher was told by her mentor to first get through each day, and then begin to plan for a week. Before you know it, you can plan an entire unit, month, or even trimester! Few people will ever understand how hard you work, how much physical and emotional energy you put into your job, or the multifaceted role you serve as an elementary school teacher. Although you may occasionally receive a compliment or an encouraging word, few adults will know the fine job you do inside the classroom and the attention you pay to each student. Even your caring, compassion, and concern for children, the core reasons you became a teacher, may go unnoticed. But, stay positive, even when the going gets tough. Don’t be discouraged. There will be many ups and downs. You will doubt your judgment and decisions frequently. It is important to guard against becoming disheartened during the frenzied pace of the first year. But, give yourself credit for all the wonderful things you are doing for your students, too. Relax, and have some fun. Laugh a little! Enjoy the students and all the wonderful things they have to offer you. Continue your good work. You are on your way to actualizing an important mission—a claim few other professions can make.

  After the scrutiny of a lengthy student-teaching and credentialing process, you may, as many new teachers report, feel suddenly adrift. You are on your own. No university faculty or supervisors are there to provide a safety net. No friendly, familiar faces can be counted on for advice. In the months ahead, you need to find new sources of support from people who can help and support you to prosper as a teacher. These mentors and colleagues will show you how to navigate the complexities of the school system. They will welcome you personally and professionally and will provide a social and emotional support system. You are not alone. As you become better acquainted with the teachers, staff, and community of your new school, you will gradually learn what you need to know. You will refine your vision of what it means to be a teacher, and your personal philosophy of teaching will emerge. You will move toward a greater sense of teacher efficacy and confidence when you say to yourself, “I know I can teach any and all of these kids!” You will grow professionally and personally, becoming more comfortable with your new teaching role and professional responsibilities. Indulge yourself during this process to experience all that you can, try new things, challenge yourself, and take risks, knowing that you will become a stronger, better teacher for the children entrusted to your care.

  
    BASIC EMPLOYEE INFORMATION

    
      Make sure you have the following basic employee information:

      •   Copy of your contract

      •   School and district rosters

      •   Benefit forms

      •   District calendar

      •   Current curriculum vitae (CV)

      Start a special file folder for your key professional documents. Keep it handy, and update it each year. Begin a second file for copies of your formal and informal evaluations, your annual goals, any professional development training, and copies of transcripts from recent coursework. Keep dated receipts for purchases made for your classroom. You may not get reimbursed, but save them for your taxes.

    

  

  FITTING IN

  Visit your assigned school at least one or two weeks before classes begin. It is important to learn about the social and cultural climate of your school and the surrounding neighborhood. Get to know the community. Subscribe to a local newspaper. Familiarize yourself with the attendance boundaries of this particular school, and then walk through the neighborhoods and shops. Think about the backgrounds, socioeconomic status, cultures, ethnicities, languages, and demographics represented in the community. Perhaps your school draws from several neighborhoods. How do these neighborhoods contrast?

  Now, take a walk around the school, both inside and out. You probably have toured the school during your job interview, but perhaps you did not get to spend much time feeling your way around. You will sense your school’s climate the minute you enter it. Is the atmosphere conducive to learning? Does it feel like a caring, student-friendly place? Does it feel student centered or teacher centered? Tour the halls, and look into classrooms. Locate the library, resource center, the computer lab or technology center, the teachers’ workroom, the multipurpose room/stage, art room, the teachers’ and students’ restrooms, and the main office. You will see many new faces. Don’t be shy. Stop in to say hello to the principal. In most schools, you will be assigned a mentor. Confer with the principal about who this will be, and get to know the mentor. Your mentor will be an excellent resource, especially at the beginning of the year when you have a lot of questions. Get to know the administrative assistants and the custodians. They will be important people in your life! Introduce yourself to all classified and certificated staff members you happen to meet. Visiting your new school as often as possible before the opening day provides you with an excellent opportunity to meet your new colleagues before they are faced with their own day-to-day teaching demands. Use the School Roster (Resource 1.1) form to make notes. Allow yourself some unstructured time to get a feel for the school before you’re engulfed in opening-week staff meetings, orientation sessions, and setting up your own classroom and preparing for the first days of school.

  As you meet colleagues, you will begin to learn not only names and roles but also the informal norms and expectations of your new workplace. In some schools, beginning teachers find an open, welcoming atmosphere. In others, staff members act toward one another in a more private, reserved manner. The social context of the school—its subtle web of unwritten rules, values, expectations, and relationships among staff members, students, and parents, and their personal backgrounds—will directly influence your teaching and your interactions with colleagues and students. But, be yourself, and try to feel comfortable in your new surroundings. Take time to observe, and refrain from making snap judgments. As you listen and learn, continue to get along with everyone.

  In addition to physically spending time at your new school, be sure to visit the district and school virtually. Most districts and individual school sites have websites full of rich information, including school and district policies, mission statements, special programs, school calendars, and employee profiles. You may even find photos of schoolwide events and celebrations. In many schools, individual teachers have classroom websites. Exploring these sites is an excellent way to familiarize yourself with the culture and learning expectations of your new school.

  Strategies to Help You Fit In

  •   Learn names immediately—study the staff roster, and practice pronouncing each name aloud. Create and post a photo poster in your classroom of familiar faces and names. Include aides, custodians, yard duty personnel, librarians, and other support staff. This handy reference will be invaluable to both you and your students.

  •   Use good manners.

  •   Dress professionally. Your attire is very important—it shows respect for yourself, your school, and the profession. Some schools reserve Fridays for casual dress wear or school spirit wear. Find out your school’s protocol for these special days, and be sure to participate.

  •   Become acquainted with one or more teachers in neighboring classrooms and with those who teach the same grade level you do. Enjoy their company, and find something similar in your backgrounds. Ask about regular grade-level meetings, and find out who your grade-level coordinator is.

  •   Compliment a teacher who has an especially attractive, well-arranged classroom. Ask for tips, and be generous with compliments. Offer to share something that another teacher might like in your room.

  •   Make it a point to hand in requested paperwork and online forms to the office on time. Make sure you know your duty-assignment schedule and policies (recess or playground, bus, and lunchtime duty).

  •   Visit the faculty room, and regularly eat lunch with the other teachers—don’t get in the habit of eating lunch isolated in your classroom to catch up on paperwork. This provides an important time to get to know other teachers, to listen and share ideas (be careful not to talk about other teachers), and to bond.

  •   Be open to sharing ideas and resources.

  •   When you are assigned to recess duty, be on time and be alert. Take the opportunity to watch students interact. As a new teacher, your familiarity with students other than those in your class will be limited. Get to know students from a variety of grade levels. Don’t talk to other adults unnecessarily while you are on duty. Your responsibility is first and foremost the safety of the students.

  •   Make sure your students do not roam the halls distracting others— avoid excusing them from your classroom unnecessarily with bathroom passes, library passes, or various errands.

  •   Join your local teachers’ association, even if your district doesn’t require it. Begin learning about association bargaining and politics, but don’t get involved your first year.

  •   Join your “Rainbow Club” or social club. Contribute money cheerfully for faculty birthday gifts, cards, flowers, wedding, new faculty, and baby or hospital remembrances.

  •   Avoid cliques. Don’t repeat rumors, complain, or spread gossip.

  •   Avoid taking sides on issues until you have had a chance to think them through carefully.

  •   Establish excellent rapport with your school administrators early in the school year. If you say you will do something, do it.

  •   Don’t join extra committees if you are not required to do so the first year, but helping out here and there with extra assignments will really give you bonus points!

  •   Find out who’s who in the district administration. You may not see these people often, but you should know their names and roles. See Resource 1.2, School District Roster.

  •   Observe how staff members interact with each other, with the principal, with students, and with parents.

  •   Strive to do a good job—give it your all. Your efforts will be noticed, and you will become known as a conscientious worker and a positive addition to your school community.

  •   Learn how much input parents have into the programs of the school.

  •   Take note of the teachers’ attitudes toward students, parents, and the community.

  •   Find out to what extent teachers criticize policies and practices of the school or central office administration.

  As you apply yourself to these strategies, you will get a better understanding of your school’s inner workings. You will also discover which teachers your principal often calls on for assistance, listens to, and what is expected from them in return. Do you feel an easy camaraderie with these teachers? If so, consider yourself fortunate. At the same time, be careful. You do not know these teachers well yet. If they object to something you may be doing at school, these teachers can easily report their observations to the principal without your knowledge. Make sure you allow enough time to find out who is who on your school’s staff before you confide in, complain to, or criticize anyone.

  Norms and Expectations

  Learning what is expected, both formally and informally, is a crucial part of fitting into your new workplace. Learn your school’s norms and expectations. Some of these are described in your contract, handbooks, and school policies.

   

  •   Learn the procedures for student discipline, parent communication, and student reporting, maintaining student records, phone and e-mail communication procedures, and confidentiality.

  •   Learn the expectations and policies regarding playground and lunch duty, tardy and absentee procedures, staff meetings, parent conferences, religious observances, teacher work days, visitor sign in and strangers on campus, sick leave and substitutes, and fire, earthquake, hurricane, or other disaster and emergency procedures.

   

  Many recent reform movements are trying to encourage teachers to work together more closely. One such reform currently taking hold in many districts across the nation is the formation of professional learning communities (PLCs).

  Professional Learning Communities

  The 1980s marked the beginning of the research and implementation of professional learning communities. The idea grew out of research suggesting that teachers who felt supported by means of teacher networks, cooperation among colleagues, and expanded professional roles increased their own sense of teacher efficacy and were more likely to remain in the profession. The implementation of a PLC model can and will look different among districts and even individual school sites. The overall goal, however, is the same—to assist teachers to work collaboratively on planning instruction, observing in each other’s classrooms, and sharing feedback. This is great news for teachers such as yourself, and it is an exciting time to be entering the profession.

  Five Attributes of Professional Learning Communities

  •   Supportive and shared leadership

  •   Collective creativity

  •   Shared values and vision

  •   Supportive conditions

  •   Shared personal practice

  ESTABLISHING RELATIONSHIPS TO HELP YOU SUCCEED

  New teachers may seek help from many sources, depending on the need. Begin with your mentor if you have one, your grade-level coordinator, or other grade-level teachers. Your principal will assist you with challenging situations regarding students and parents. Feel free to turn to the teacher in a neighboring classroom or to any other friendly colleague. In most cases, you can get needed information or suggestions by asking someone directly. Most teachers will be genuinely interested in helping whenever possible. Determine the best time of day to approach staff members or others. In emergencies, of course, seek help immediately! In other cases, you may choose to wait until lunch or break times, the end of the school day, or maybe even the following morning. Give teachers time to respond to your questions or requests. When you are sensitive to others’ schedules, you will find they have more time and appear more relaxed and ready to answer questions. If you feel uncomfortable, preface your inquiry with an opener such as

  “I’ve been wondering . . .”

  “Would you know . . .”

  “I still don’t understand . . .”

  “I haven’t seen anything about . . .”

  “Have you received . . .”

  “I’ve noticed that . . .”

  The following sections provide information on how to establish good working relationships with the principal, staff members, and others who can help you succeed.

  The Principal

  The principal has a strong influence on the climate of the school. Most principals are effective, competent instructional leaders who will be able to help you with student-management issues, parent issues, and with a myriad of other concerns. Your principal is responsible for everything and everyone in the school. Think of your principal as your ally. You can expect your principal to be fair and supportive of teachers and to have students’ best interests in mind. Your principal is there to give you as much support during your first year as possible, but because of the vast responsibilities of that position, your principal may not be as available to you as you might wish.

  Find out if you are required to make an appointment to see the principal or if you can approach the principal in the hallway, send notes or e-mails, or meet before or after school. Ask your principal what types of behavioral and discipline situations or issues with parents she needs to know about. If you’re not sure, ask. Become familiar with your school’s policies regarding injuries and other emergencies. You are typically required to inform the principal immediately about injuries, emergencies, or other urgent situations.

  Usually, the principal or assistant principal evaluates teachers. Find out what the procedures are for your evaluation. Find out which administrator is responsible, what the evaluation form looks like, what you are expected to do (such as perform a particular lesson in your class), and when and how frequently you will be evaluated. In addition to formal evaluations, your principal may informally visit your classroom without prior notice, especially during your first year. Become accustomed to such visits. A quick acknowledgment of the principal’s arrival will let the students know you welcome the visit. Then, continue with business as usual. The principal will quietly move about the room, perhaps interacting with a student or two. After a few visits, you will become quite comfortable and feel much more at ease being observed. This increased sense of confidence will carry over during formal observations.

  During your orientation meeting, the principal will usually review many of the items on the School Information Checklist (see Resource 1.3) as well as other questions and concerns you and other new teachers may have. Ask questions—do not rely on assumptions. Using the information obtained at this meeting, develop your own To Do list, consisting of forms to complete, deadlines, after-hours building use, parking, lesson plan and scheduling requirements, and many other things you will need to do and know. Post the checklist and supporting information near your desk, and work your way through it from the most urgent items to the least.

  Mentors

  Experienced teachers are logical sources of assistance, support, and feedback for beginning teachers. Many school systems are now providing all their new teachers with mentors. Mentoring is an effective way to support and retain capable new teachers, as well as to assist them in improving their teaching abilities. One of the most important staff relationships you will develop will be with your mentor. Typically, mentors are teachers with several years of experience at your school and grade level. Even if your mentor happens to now teach a lower or higher grade, your mentor will still be familiar with your students’ age level and perhaps with many of your students’ families. Feel fortunate if you are employed in a school in which you can count on help from an experienced colleague assigned to provide professional advice and assistance. Such a mentor provides tremendous teaching as well as emotional support for you as you deal with the concerns, challenges, and issues of a beginner teacher. Ask your principal if your school offers new teachers mentors formally. If not, find an experienced colleague you have become friendly with. Mention that you could use some suggestions on grouping certain students, for instance, or ideas about how to handle a recent classroom management problem. Assure this colleague that you will not need a great deal of time. Be clear about what you are asking for—that you could learn a lot about teaching reading from the colleague, for example, or that you would love to hear more about her students’ successful work with math manipulatives. Find common ground. Be genuine and gracious. Remark that you are hoping for a chance to work more closely with someone, and that you will truly appreciate any time she is able to spare.

  If your colleague agrees, you may have found an invaluable support. When someone expresses interest in helping, you may have found a mentor. On the other hand, he may politely decline, citing other commitments that make it difficult to consult with you. In that case, go ahead and approach other colleagues. Your respectful inquiries will be rewarded eventually.

  New-Teacher Induction Programs

  While many schools cannot provide individual mentors for each new teacher, many schools and districts will have a formal induction program in place. Induction programs are typically two-year training and support programs for new teachers. Such programs are mandated in many states. Your support provider may or may not work at your site. Some support providers no longer work in classrooms. However, be assured that all support providers have been formally trained in the induction program and are eager to work with you. Be sure to ask your principal if you are eligible for participation in a new-teacher induction program.

  A Good Mentor-Protégé Relationship

  Working with a mentor is like having a friend who understands anxieties and concerns about teaching. Your mentor is also familiar with all those subtle nuances of your school and its informal and formal norms. In return, you must establish a good relationship with your mentor. Much will depend on the respect the two of you develop for each other.

  Research on mentor-protégé relationships has found that their success is generally based on two major factors: (1) whether the protégé respects the mentor as a person, and (2) whether the protégé admires the mentor’s knowledge, experience, and style. By the same token, a mentor must feel comfortable working with a new teacher. Ideally, a new teacher and mentor will get along both personally and professionally.

  The following traits characterize the sort of person who becomes a good new-teacher protégé. Check off all those traits you already possess.

  _____Has a positive, proactive attitude

  _____Is complimentary more often than critical in interactions with others

  _____Can take constructive criticism positively

  _____Can self-reflect and even laugh at self

  _____Is conscientious and well organized

  _____Is ambitious and shows determination and perseverance

  _____Has a willingness to accept new challenges

  _____Accepts responsibility for self, class, and students

  Other Classroom Teachers

  As a new teacher, you will find that your colleagues’ attitudes and interactions help set the climate of the school. Some schools will, as a whole, be more welcoming and nurturing to newcomers than others. Most often, you will find a supportive faculty willing to share materials and ideas and serve as informal mentors. Look for collegiality with teachers who are positive and helpful while avoiding those who seem negative. As you demonstrate your competence and willingness to learn, you will gradually gain acceptance. Remember, you are launching your professional career, not just your first class.

  Similar to schoolwide projects, many schools require all teachers to volunteer for schoolwide committee work. These committees are part of the day-to-day functioning of the school. Some principals exempt first-year teachers from such requirements. Find out the protocol at your school, and be ready to volunteer if it is required. You may look to your principal or mentor teacher for advice in selecting the right committee— one that does not require prior experience or an enormous amount of time.

  Do offer to help with schoolwide projects—it is important to spend some time and energy making a positive impact on your school as a whole. Pick one significant project that interests you and that will allow you to network with professional colleagues. Your contribution will be noticed. But, also learn to say no, refusing to allow too many extras to be added to your assignment. You might also be tutoring students after school, or you may be taking graduate courses one or two nights a week. You also need time to take care of yourself. Avoid overextending yourself in your first years.

  Classified Staff Members

  All classified staff members in the building have roles that directly or indirectly affect students’ learning and the climate of the school. It is important to treat classified staff members with the utmost courtesy and respect. They often know much about their school and community and can be wonderful resources for a new teacher.

  Administrative Assistants

  These invaluable staff members have a great deal of informal authority and often have the last word on how things need to be done, school procedures, and many of the “where, when, whats, and hows” that you will need to know on a daily basis! These include details such as field-trip and driver forms, reimbursements, supplies, substitute procedures, setting the school alarm, use of office equipment (such as the photocopy machine), attendance procedures, reduced-price lunches, location of cumulative records (“cum files”), and various parent and teacher forms.

  Custodians

  Do not overlook the importance of these staff members! Establish a positive relationship with custodians by letting them know you are most appreciative of the work they do, and try to cooperate with their procedures. Find out how they want to have things done.

   

  •   How do custodians want the classroom to look at the end of the school day? Should chairs be placed on the desks? Should whiteboards be cleaned? Should tables be cleared?

  •   What are the procedures for dealing with spills or young children’s “accidents”?

  •   What is the procedure for making needed classroom repairs? Will custodians be available to make minor repairs, or is a separate maintenance request required for these tasks?

  •   What is the procedure for getting new supplies, furniture, and equipment in the room?

  •   How do you obtain such items as classroom paper towels, soap, hand sanitizer, and sponges?

   

  Instructional Aides

  Instructional aides, or educational support personnel, are important assistants working under your direction. Although in many schools instructional aides are not assigned to each classroom, many teachers will reap the benefits of the additional instructional support they can provide for an hour or more per day. Instructional aides can help with certain types of instruction, such as working with individual children or with small groups of students. Some schools require aides to spend all their time working directly with students. In other schools, aides divide their time between noninstructional activities and working directly with students. Be sure to find out the expectations in your school.

  Instructional activities you might assign to aides could include the following:

  •   Providing small groups of students with support in specific subjects

  •   Helping students who were absent catch up on missed work

  •   Helping students with class projects

  •   Helping struggling students with assignments

  •   Checking work and responding in writing to student journals

  •   Working with a small group directing an activity

  Noninstructional activities might include the following:

  •   Helping with record keeping, portfolios, and filing

  •   Preparing bulletin boards and other instructional materials

  •   Duplicating, gathering, and distributing materials

  If you have the assistance of an instructional aide, it may be that the time spent together is limited, and there is not time to meet without students. If at all possible, however,

  •   Allow time for you and your aide to meet and exchange introductions, to share your educational philosophy and teaching priorities, and to establish good rapport;

  •   As you train your aide for tasks, model as well as explain;

  •   Remember also that teacher aides observe what goes on in the classroom and interact with parents and other school staff; insist that your aide respect the confidentiality of students and interactions in the classroom at all times;

  •   Create a positive and cooperative classroom atmosphere; your students need to see you and your aide working together as a team— give your aide stature as your “assistant teacher"; and

  •   Always provide specific, helpful feedback that acknowledges good efforts and successful approaches, even when suggesting strategies for improvement.

  Volunteers

  Volunteers may include parents, high school and college students, and community members. Parents may comprise the most frequent volunteers in the classroom, depending on your school. In some communities, volunteers are more available than in others, depending on family structures, parent commitments, and the parents’ employment status. Volunteers can provide valuable extra assistance and attention to students who may need additional support. Many teachers invite volunteers to share special talents, such as teaching art or discussing careers. Some teachers use volunteers only for short times or special projects or for assistance with noninstructional classroom responsibilities. Your school is likely to have policies or informal norms regarding the use of volunteers. Find out what these expectations are from your administrator and mentor. Then, consider the following strategies for working successfully with volunteers:

  1.   Discuss whether you and your students would be likely to benefit from volunteers in your classroom. For instance, would volunteers be especially helpful for certain subjects or times of the day?

  2.   Find out if your school district has a well-established volunteer program and, if so, how it works and how you can use it. Inform your principal about your interest in using volunteers in your classroom.

  3.   If permitted, actively recruit volunteers: parents, community members, college students, or seniors.

  4.   Decide early on which tasks you will have volunteers do. If you have time early in September, hold a volunteer orientation meeting. Let them know your expectations.

  5.   Screen potential volunteers. Don’t commit to them until you have seen them in action in the classroom. Ask yourself, “Are they good role models for students? Are they reliable? Are they available when I need them? If they are parents of children in my class, how will students react? Can volunteers be trusted with confidential information about students?” It is important that potential volunteers keep confidential any personal information about students they might observe in the classroom.

  6.   Make volunteers feel welcome in your class. Get them involved in class activities as soon as possible after they have expressed an interest in helping. Whenever possible, give them a regular schedule.

  7.   Clarify any misinterpretations or misunderstandings that may occur. Never criticize volunteers in front of individual children or the class. (This admonition applies to aides, parents, and other staff, as well.)

  8.   Informally monitor the work volunteers are doing. Troubleshoot when necessary. Recognize and value the work volunteers do.

  See Chapter 8 for more on parent volunteers.

  Specialists Who Work With the Entire Class or Grade Level

  Another resource available to you may be the various specialists who work with your students. Specialists are usually adjunct staff members, including physical education, music, technology and media, art, and foreign language teachers. With today’s tight finances in typical school districts, specialists must often divide their time between two or more schools. Specialists might meet with a whole class or grade level once or twice a week, or they may meet as little as once every other week. Depending on the credential status of the specialist, you may be expected to stay with your class during these sessions. If not, the time your class is with the specialist may count as your prep time. Check your school’s policies and schedules for these special classes. Here are some guidelines for working with specialists:
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