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  Assume we contacted all knowledgeable, experienced, reasonable, concerned, and relevant persons from all geographic areas, and ethnic, racial, and socioeconomic levels. Then we asked them to delineate the skills, techniques, attitudes, values, and other important elements that should be in the repertoire of a good teacher of students with severe disabilities. Certainly, some of that which was delineated would be on lists associated with all teachers. Just as certainly, some of this information would be unique to those who teach the students of primary concern here.

  After examining the list, most would realize that it is impossible for any one person to actualize all of the elements in an instructional program for even one student. But with this fund of knowledge available and with its appropriate implementation, the results would be a substantial enhancement of the basic life quality of students with disabilities. This book contains a compilation of important basic information related to the repertoire needed by those involved in the education of these students.

  Who should be aware of this information? Who should help bring to life the imbedded goals, concepts, and strategies? Who can benefit from the contents?

  Both new and experienced teachers who interact with students with significant disabilities should be aware of the contents. Why? Because they can use it as a guideline to help verify that they are implementing a credible array of important policies, values, and instructional practices.

  Parents of children with significant disabilities should absorb the contents. Why? Because the book is written in a style that easily communicates basic information to individuals without a degree or any training in special education. Because parents who have this knowledge will be better advocates for their children within their schools and communities. Because they will have a standard by which to measure the services being provided for their child.

  Higher education teacher training personnel should be familiar with this book. Why? Because it will provide them with an excellent resource for their neophyte teachers.

  Finally, those who are involved in the various types of alternative teacher training programs should be aware of this book. Why? Because it will remind them that the teachers with whom they are involved must be held to the same high standards as teachers in a traditional teacher certification program.

  This book, then, offers a readable and practical introduction to the basics of teaching children with significant disabilities—our most challenging and deserving students.

  Lou Brown

  Professor Emeritus

  University of Wisconsin
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  Dear special education teacher,

  Welcome to Common-Sense Classroom Management Techniques for Working With Students With Significant Disabilities. The focus of our book is to provide support, resources, and teaching strategies for educating students with unique learning characteristics. You will find practical ideas, Web-based resources, and easy-to-use documents to assist you in developing high-quality educational practices that will help your students achieve their full potential. The book is structured so that each chapter provides topic-centered information with implementation strategies that include specific examples. Most chapters include figures such as charts, graphs, resources, or sample forms that can be used as is or modified.

  It is our belief that students with complex intellectual disabilities learn best when instruction follows a routine pattern and is provided in naturally occurring, age-appropriate settings. All students have a place in general education; special education is designed and intended to support the student in environments that are appropriate for the concept or skill being taught. Throughout this book, you will find examples of how to establish learning opportunities that are inclusive of students with and without disabilities.

  Special education teachers have many responsibilities, and the laws driving our paperwork seem to change frequently. The aim of this book is to help you focus on the unique strengths and needs of the students you serve. You’ll find practical ideas for organizing your work, tracking student progress, and coordinating the team of professionals working with each student. Any of the ideas you find here can be changed and modified to meet the unique needs of your school or community setting. We hope you find the strategies helpful to you and your students.

  Best wishes for success this school year.

  Jill Lindberg

  Michele Ziegler

  Lisa Barczyk
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  Jill A. Lindberg has a degree in Exceptional Education from the University of Wisconsin–Milwaukee. She retired from Milwaukee Public Schools in June 2003 and is currently a supervising teacher for the University of Wisconsin–Milwaukee. Her teaching experience includes 6 years as a mentor teacher assisting both general and special education teachers in Milwaukee Public Schools. She has also taught students with specific learning disabilities, students with emotional/behavioral disabilities, and students with hearing impairment.

  This book is the fifth in the Common Sense series that she has coauthored with educators from the Milwaukee area.
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  Michele Flasch Ziegler has a PhD in Special Education from the University of Wisconsin–Madison as well as a Master’s Degree in Education Administration from Indiana University. She has 19 years of experience in teaching, administration, and teacher training. Her teaching experiences include working as a high school classroom teacher for students with intellectual disabilities and as a transition teacher for the Madison, Wisconsin, Metropolitan School District. She also assisted in coordinating services and offering technical support to teachers working in the K–12 intellectual disabilities program in the Indianapolis Public Schools. Currently, she is an assistant professor at Cardinal Stritch University in Milwaukee, Wisconsin. In an effort to continually expand opportunities and the quality of life for individuals with intellectual disabilities, she continues to support schools and families that include individuals with diverse needs.
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  Lisa Barczyk is a physical therapist with 22 years of professional experience in school-based pediatric practice. After graduating from Marquette University, she took a position with Milwaukee Public Schools as a staff physical therapist, and for the past 12 years has served as the supervisor of occupational and physical therapy. In that role, she has developed and provided specialized training and support to teachers, therapists, and teaching assistants of students with significant and multiple challenges.


  This book is dedicated to Lisa and Michele, whose knowledge and expertise in this challenging area of teaching made this book possible, and to the teachers who will find it to be a valuable resource.

  Jill A. Lindberg

  I would like to dedicate this book to the memory of Ed, the individual who taught me most about overcoming obstacles and living life! I would also like to thank my colleagues Lou Brown and Paula Kluth for the support they have given me on this book. Finally, I want to thank my family—my husband and children—for the love and encouragement they have given me.

  Michele Flasch Ziegler

  I dedicate this book to the students who have taught me, through their differences, the many ways in which we are all the same. In addition, I am grateful for the outstanding staff of occupational and physical therapists in Milwaukee Public Schools who are dedicated to the highest standards of professional, school-based practice; I learn from them every day. I would also like to thank my parents for the love and support they have always provided.

  Lisa Barczyk
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    Disability is a natural part of the human experience and in no way diminishes the right of individuals to participate in or contribute to society. Improving educational results for children with disabilities is an essential element of our national policy of ensuring equality of opportunity, full participation, independent living, and economic self-sufficiency for individuals with disabilities.

    Individuals with Disabilities Education Improvement Act of 2004 (IDEIA)

  

  People with disabilities are a part of our society. We are not surprised to see individuals using walkers or wheelchairs in shopping centers, churches, entertainment venues, and schools. In some communities, crosswalks are designed with blinking lights and sound indicators for the safe crossing of those with hearing or vision loss. We find persons with cognitive disabilities working—sometimes with assistance—in our grocery stores or fast food restaurants; our colleges and universities are improving access and accommodation for students with disabilities. In our elementary and secondary schools, we find a wide variety of disabling conditions among the student body—some that will require special education services.

  Defining Significant and Multiple Disabilities

  
    Multiple disabilities means concomitant impairments (such as mental retardation-blindness or mental retardation-orthopedic impairment), the combination of which causes such severe educational needs that they cannot be accommodated in special education programs solely for one of the impairments. Multiple disabilities does not include deaf-blindness.

    IDEIA 2004 (sec. 300.8)

  

  Individuals with Disabilities Education Improvement Act of 2004 (IDEIA)

  Students with multiple and significant disabilities comprise approximately 2% of all students enrolled in special education programs (National Center for Education Statistics, 2006). The occurrence of significant and multiple disabilities, while less frequent than other disabilities, will most likely be apparent in some residents of our communities. In our schools and as teachers, we must be especially vigilant about ensuring opportunity and participation for children with significant and multiple disabilities. Significant disability occurs when there are functional limitations in the following seven major life activities: self-care, receptive and expressive language, learning, mobility, self-direction, independent living, and economic self-sufficiency. Each of these areas will be explored more fully in subsequent chapters. In this book, teachers of students with multiple and significant disabilities will find practical, common-sense ideas and strategies that will help ensure the best possible educational outcomes for their students.

  Disability From Birth Versus Acquired Disability

  [image: image]   A disability occurring from the time of birth is commonly referred to as a developmental disability. A disability that occurs later in life as a result of accident, injury, or a disease process is commonly referred to as an acquired disability. Most students with significant disabilities have a developmental disability; this means that their development has been delayed since birth and their abilities have not followed the typical sequence of skill acquisition.

  [image: image]   Some students with significant disabilities have an acquired disability. This means that they have had a period of early development that followed the typical sequence of skill acquisition. The age at which a child sustains an injury or disease process is directly related to the degree of disability that will result. For example, the most prevalent acquired disability resulting in significant and multiple disabilities in children or adolescents is traumatic brain injury (TBI). Severe brain injuries result from trauma in motor vehicle accidents, falls, or from external force such as in cases of abuse. Children sustaining a severe brain injury younger than age 7 are less likely than older children to recover cognitive abilities (Anderson, Catroppa, Morse, Haritou, & Rosenfeld, 2005).

  [image: image]   Does it matter if the disability is developmental or acquired? Expectations matter. Following an acquired disability, families and educators may anticipate the return of skills the child previously had mastered. This is a valid approach to rehabilitation for a period of up to 24 months.

  [image: image]   Similarly, families and educators of a child with a developmental disability may expect the child to follow the developmental sequence no matter how long it takes to achieve motor and learning milestones. This is a valid approach to habilitation until it becomes clear, generally before age 5, that the child’s skills are not following the typical sequence of development.

  [image: image]   When significant disability is present beyond age 5 or for 2 years following an injury or disease, the focus of educational interventions must change so that the child’s most functional potential for life skills can be achieved.

  Common Learning Characteristics

  [image: image]   Students with significant disabilities have learning styles, preferences, and personalities unique to themselves as individual learners. Some common characteristics observed in many students with significant disabilities can include the following:

  a.   Use of alternative communication methods due to absent or limited vocalized speech

  b.   Need for assistance with physical mobility

  c.   Difficulty with generalizing learned skills across environments

  d.   Need for repeated practice in order to learn and maintain skills

  e.   Learning less material at a slower rate

  f.   Reliance on tactile and multisensory learning experiences due to limitations in vision or hearing

  g.   Need for instruction and support for recreation, leisure, and vocational activities

  h.   Need for instruction and assistance for community access or community-referenced learning

  i.   Need for a blending of functional and academic curricula

  Each of these learning characteristics will be explored more fully in the chapters that follow.

  Dignity and Respect

  [image: image]   As educators of students with significant disabilities, we set an example for others by the ways in which we interact with our students. Our language, physical support, movement, and personal care of students must reflect the same degree of dignity and respect that would be offered to students without disabilities who are of the same age.

  a.   Language: Our students are people first, and our language must reflect that. Some examples of “person-first” language are listed in the following table.

  
    
      
      
    
    
      	Inappropriate Descriptors
      	Language With Dignity
    

    
      	The disabled
      	Persons (or people) with disability
    

    
      	Confined to a wheelchair
      	Uses a wheelchair
    

    
      	Normal child
      	Child without disability
    

    
      	Dumb, mute
      	Person who cannot speak; person who is non-verbal
    

    
      	Epileptic
      	Person with a seizure disorder
    

    
      	Retarded, slow, Down’s kid
      	Child with a cognitive disability, child with Down syndrome, child with developmental delays
    

    
      	CP kid
      	Child with cerebral palsy
    

    
      	She’s severe; he’s profound
      	S/he has significant and multiple disabilities
    

  

  b.   Physical support: Students with significant disabilities often require external supports to maintain seated or standing positions in the classroom. At very young ages, it is appropriate to find children sitting on a teacher’s lap. In elementary school as the child gets older, this practice becomes less appropriate. If second graders without disabilities do not sit on adults’ laps, then second graders with disabilities should not do so. There are many types of adaptive equipment, such as standing frames, sidelyers, floor sitters, and bean bag chairs, that students can use while actively engaged in learning activities in the classroom.

  c.   Mobility: Most students with significant disabilities will use wheelchairs for mobility or will be dependent on others to facilitate movement throughout the school and community. It is important to prepare students for movement. Approach students from the side or the front to ask if they want to move, or when necessary, tell them they must move. For example, “Aneisha, it is time for lunch; we are going to move to the lunchroom.” After a brief pause, begin moving the student’s wheelchair. Do not say, “I have to move your chair,” unless the student is not using his or her wheelchair at the time. Also, if you are going to provide physical assistance or prompting, always use a verbal cue to tell students you will be providing hand-over-hand assistance. When possible, this assistance should be provided from behind the student to support natural movement.

  d.   Health and safety: Our world has many dangers and risks; all students will be faced with situations in which they may not know which course of action to take. These situations are no different for people with significant disabilities. To ensure safety and good health for all students, even those with significant disabilities, health and safety issues need to be a priority in our teaching and must not be ignored. Students with significant disabilities need to learn how to use public transportation; how to acquire home and work safety skills such as reporting a fire, calling 9-1-1, and so forth; and how to acquire crime prevention skills. (See Chapter 4, Academic Planning, for further information.)

  e.   Self-determination: Like those without disabilities, people with significant disabilities have interests and preferences; however, they do not always have the opportunity to make choices and decisions based upon those preferences (Ryndak & Alper, 2003). Students with significant disabilities can participate in some parts of the decision-making and choice-making process. The ability to make a choice is a fundamental right for all persons and is the basis for learning and for developing relationships. Providing choices and following through on selections are methods of teaching that will maximize the student’s participation in problem-solving activities and promote self-determination. (See Chapter 5, Functional Planning, under Self Advocacy and Self-Determination.)

  f.   Socialization and peer relationships: When asked to think about the important things in life, most people would place family relationships and friendships with others at the top of the list. Humans are social beings. Students with significant disabilities need to be provided the opportunity to develop relationships with peers both with and without disabilities. These social relationships can be facilitated in the general education environment and in community settings. (See Chapter 5, Functional Planning, under Social Skills and Peer Relationships.)

  g.   Personal care and hygiene: Students with significant disabilities will likely need assistance for daily routines such as dressing, eating, and using the bathroom. This will require an adult to be with the student at somewhat sensitive times during the school day. Keep in mind that adults perform these activities with the student, not for the student. Maintaining the dignity of the person is essential during these times of care:

OEBPS/Images/11-3.jpg





OEBPS/Fonts/MinionPro-Bold.otf


OEBPS/Images/11-1.jpg





OEBPS/Images/title.jpg
Common-Sense

Classroom Management
Techniques for Working With

Students With Sig

Jill A. Lindberg « Michele Flasch Ziegler « Lisa Barczyk

Foreword by Lou Brown

P

Skyhorso Publishing





OEBPS/Images/11-2.jpg





OEBPS/Fonts/MinionPro-BoldIt.otf


OEBPS/Images/sqr.jpg





OEBPS/Images/arr.jpg





OEBPS/Fonts/MinionPro-Regular.otf


OEBPS/Fonts/MinionPro-It.otf


OEBPS/Images/cover.jpg
Common-Sense

Classiroom Management

]IIl A. Lmdberg « Michele Flasch Ziegler  Lisa Barczyk
Foreword by Lou Brown






