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			Praise for 

			Hearts and Minds

			“Vince Parrillo and co-author Maboud Ansari present a compelling and rich qualitative, cross-cultural, and comparative examination of Gülen pedagogical philosophy, which is at the heart of Hizmet schools found around the world. The authors poignantly document how the role of teachers, the curriculum, and cultural values aligned with Islamic teachings produce change agents committed to a lifetime of service and social betterment for all. Their work is elaborately documented and rendered in a manner that drives the reader to consider how Gülen philosophy can be applied to any society seeking moral repair and advancement for all. “

			~ H. Mark Ellis, Professor of Sociology and Criminal Justice, 

			   William Paterson University, United States

			“After the Velvet Revolution in 1989, Vince Parrillo was a very important voice from the free world. His words, both spoken and written have made a great impact on our social thinking and continue to do so. Professor Parrillo has proved to be one of the truly sound voices of the very dramatic, if not disturbing, state of affairs in the world today – always scholarly qualified, daring and brave, as the manuscript Hearts and Minds again confirms.”

			~ Josef Jařab, Professor, Palacký University, Olomouc, Czechia

			   University Rector Emeritus, former Czech Senator

			“Vince Parrillo has been internationally known for many years as an important American voice in the field of Ethnic and Migration Studies. With this book, written with Maboud Ansari, he provides a comparative study of the Hizmet school networks in different countries. It is a valuable contribution to academic and political debates on interethnic relations and religious transnationalism.”

			~ Marco Martiniello, Research Director FRS_FNRS, 

			   Liège University, Belgium

			“This impressive study takes the reader on an intellectual journey which focuses on showing how Hizmet schools promote dialogue and mutual respect among peoples regardless of religious background, ethnicity, and cultures. This book will prove an invaluable resource for those scholars, students, and educators, especially of comparative religion, education, and sociology who are interested in studying these topics from a cross-cultural, comparative perspective.”

			~ Wieslaw Oleksy, Professor, University of Łódź, Poland

			“This book of comparative research wisely comes out with a valid and effective historiography that verifies pedagogical assumptions, didactic formulas, professional behaviors of Gülen’s philosophy and the Hizmet schools, devoted to overcoming all discrimination in the name of common human belonging.”

			~ Mario Aldo Toscano, Professor, University of Pisa, Italy

			“Vincent Parrillo stands out as a soundly scientific scholar who is keenly aware of moral matters. In Hearts and Minds, he and Maboud Ansari offer a skillful analysis of a schooling model, operating in many nations, which seeks to promote the same fusion of scientific skills with compassionate humanity. The authors tell an engaging story that offers important lessons for a troubled world.”

			~ John J. Macionis, Professor Emeritus, Kenyon College, USA

			   Prentice Hall Distinguished Scholar
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			Authors’ Note

			This is a book we wanted to write in 2016. However, to protect the many helpful people whom we planned to name and thank, we held back because of the purge against those associated with the Gülen movement initiated by the Turkish dictator, Recep Tayyip Erdoğan. That unwarranted action continues to date—and tens of thousands of innocent Turks have been imprisoned, ousted from their jobs, expelled or banned from traveling. According to numerous reliable sources, over 160,000 judges, teachers, medical doctors, police, and civil servants were suspended or dismissed, together with about 77,000 formally arrested.

			The oppression became even more pronounced after more than 1,000 academics (including a few whom we had met) signed a petition in January 2016, protesting tank and helicopter attacks on Kurdish villages in southeast Turkey that killed hundreds and displaced thousands. Most were fired, had their passports revoked to prevent them from leaving the country. More than 500 were indicted, charged with “propagandizing for a terrorist group.” Judges, following government orders, have since sentenced most of them to prison terms.

			In this ongoing repression of freedom of speech and vilification of a movement, of which we are not members but respect, we have decided to go ahead with this publication that offers unbiased insights into what our field research revealed. We are keeping this book as originally intended: an objective, intellectual inquiry into the effectiveness of Gülen-inspired schools in achieving their goals even while operating in disparate socio-cultural environments.

			The reader should note that we are reporting about these schools as we found them at the time of our visits. We cannot verify how these institutions are affiliated today. Because of Turkish pressures on other governments, administrations at some of these schools may have changed hands.

			As we discuss our findings, we will avoid the use of names to protect those individuals and their families still living in Turkey from any possible reprisals. Although they remain anonymous here, we remember all of them for their hospitality and helpfulness, and we dedicate this book to them in grateful appreciation. With their permission to name them, we also want to thank Hüseyin Şentürk, Director of Publications at Blue Dome Press, for signing the book, and to Hakan Yeşilova, Editor at Blue Dome, for his excellent copy editing contributions and his efficiency in shepherding the book through the production process.

			Vincent N. Parrillo

			parrillov@wpunj.edu

			Maboud Ansari

			ansarim@wpunj.edu
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			Prologue

			Neither of us are members of the Gülen movement (aka Hizmet), nor do we view ourselves as either apologists or publicists for the Gülen movement or its schools. Instead, as sociologists with an intellectual curiosity, we followed our discipline’s scientific method of investigation and the formally approved research protocols of the Institutional Review Board (IRB) of our university. Some initial findings from the first three countries visited were presented at the 2015 annual meeting of the Eastern Sociological Society in Philadelphia. Other portions, following subsequent visits to the other four countries included in this study, were presented at research roundtables at our university. Our thanks go to colleagues who offered helpful suggestions through the various stages of this project’s completion.

			We conducted this qualitative research without any grants, and so practical considerations obliged us to spread out our travels over four years at the end of each academic year. Our field research took place before the escalation of Turkish government hostility against Gülenists, but this book was written after the failed coup attempt in July 2016. However, the content of this book is in no way motivated by recent events. Instead, it is a comparative and qualitative research study of an educational phenomenon that still functions throughout the world.

			Like most people, the two of us knew nothing about the Gülen movement for most of our lives. One’s path through life is occasionally helped along by others—a suggestion, a reference, or something else that guides you in a direction you might otherwise not have taken. While a sociology professor at William Paterson University in New Jersey, I had given numerous guest lectures at other nearby colleges and universities. Thus, on several occasions I had given presentations on diversity at Caldwell University in classes taught by Harriet Sepinwall, a Holocaust scholar. In 2010, unable to attend a dinner hosted by the Interfaith Dialogue Center (IDC) based in Hasbrouck Heights, New Jersey, she invited me to take her place, informing me that I would find it of great interest.

			She was absolutely right. Several hundred people were in attendance, including clergy of all faiths, elected local and county officials, law enforcement personnel of all levels (local police chiefs, county sheriffs, FBI and U.S. Customs officials), other college educators, and many members of the local Turkish community. I would learn that this nonprofit organization, now known as the Peace Islands Institute, is dedicated to promoting dialogue based on mutual respect and collaboration among all peoples regardless of cultural, ethnic, or religious backgrounds. Through forums known as “Abrahamic Gatherings” led by a three-member panel of clergy representing Christianity, Judaism, and Islam, it offers a monthly series of participatory interfaith dialogues. To promote pluralism among youth, it sponsors an annual Art and Essay Contest, which draws entries from about 200 public, private, and charter schools. Another widely attended event is its annual Appreciation Dinner, which honors those in public safety or civic leadership roles.

			At this first instance of my introduction to one dimension of the Hizmet movement, that term was not yet publicly used, nor was the name of Fethullah Gülen, the retired Turkish preacher and scholar who had inspired so many followers. I did learn, however, that this group sponsored cultural trips to Turkey, as several after-dinner speakers briefly mentioned their journeys and the friendships formed. Before the dinner someone connected to the organization learned of my background, and after all others had spoken, I was unexpectedly called upon to give my impressions. Taken aback, I first said that, unlike all other speakers before me, I had not been to Turkey nor did I have any friends in the room, before offering my thoughts about the diversity and warmth of friendship so evident in the room. Upon returning to my table, I was quickly assured that not only would I make new friends that night (I did), but that I would be going to Turkey (I did, on one of their cultural exchanges trips).

			In addition to that incredibly memorable trip a year later, my intellectual journey advanced by reading the literature (notably The Gülen Movement: A Sociological Analysis of a Civic Movement Rooted in Moderate Islam, by Helen Rose Ebaugh, Springer 2010, and David Tittensor’s excellent article, “The Gülen Movement and the Case of a Secret Agenda: Putting the Debate in Perspective.” Islam and Christian-Muslim Relations 23:2 (March 2012): 163-179.

			Through numerous conversations, particularly with the IDC Director who subsequently was the leader of my trip to Turkey, much of my initial curiosity was both satisfied and whetted to learn even more.

			I informed Maboud Ansari, a sociology professor of comparative religion, about my experiences. Like me, he was intrigued and began to look into this movement. Upon his return from an academic conference in Chicago, at which he heard several paper presentations on the Gülen-inspired schools in particular locales (the term Hizmet still not used), he suggested that we do our own study from a cross-cultural perspective to determine how these schools are similar or dissimilar in those settings. That’s how this project began, and it would not have been possible without him. This research was a joint undertaking and includes findings based on our interviews. 

			In designing our cross-cultural study, we opted to choose countries that had varied histories and ethnic compositions. We opted for some fairly homogeneous countries, some with a Muslim-majority population and others with a Muslim-minority population, as well as other countries with longstanding multicultural and multiracial societies. In choosing countries, however, our selections were constrained by limited personal funds, our free time, and personal obligations, which necessitated organization of our field research in travel segments. We would go on four annual trips to one or two countries at the end of our academic years in 2012 through 2015, but before academic years ended in each of those foreign countries.

			How to make it happen though? Our starting point was the aforementioned IDC Director. Our timing was rather opportune, because those in the Hizmet movement were becoming more open publicly and so welcomed publicity. Consequently, scholars like ourselves, wanting to examine objectively their educational enterprise, were looked upon favorably. However, this decentralized movement has no directory, no national structure, let alone an international one. Those inspired by the teachings of Gülen in one region work independently of others in a different region. 

			So, after we considered various destinations and settled on Albania and Bosnia, it fell to the Director to gain advance clearance for us in those countries. Exploring institutional websites, he gained contact information to make inquiries. As the head of the local Hizmet organization in New Jersey, he had credibility with those abroad also in the movement, even though none knew each other. Thus, he was able to secure the assistance of facilitators in Albania and Bosnia, and they would prove to be of immense value in helping us gain access everywhere.

			To ensure the smoothness of our investigative travels, the Director made arrangements for a Turkish professor of communications at Rutgers University, to accompany us. He served as our translator in securing ground transport abroad, acting as liaison to the Turkish educators we would meet, and arranging the specifics of our school visits. We sometimes had to assure reluctant school administrators that we had no intention of conducting performance evaluations akin to accreditation visits, but rather sought to learn about their schools from a comparative perspective. Further, we pledged that the identities of all respondents would remain anonymous. Once their initial concerns were overcome, we found everyone to be extremely hospitable and cooperative. And, it is critically important to state, that absolutely no one—on this first trip or the subsequent ones to other countries—put any restrictions on our selection process to find respondents. We had complete freedom to choose whom we wished to interview.

			In the following years, we had other guides and/or facilitators to subsequent countries: Kazakhstan, Romania, Poland, Canada, and the United States, in that order. Each also was indispensable in making our research a reality, and we cannot express enough how appreciative we are for their wonderful help and companionship on these journeys.

			I could not help thinking, both on those trips and now, about the open acceptance that those strangers accorded to us in these different countries. With their strong belief in positive group interrelations and acceptance of strangers, these Muslims truly live the universal teachings in the Quran (4:37) and Bible (Deuteronomy 10:19; Leviticus 19:34) that people of all faiths should follow. I also thought of other minority group members instantly bonding with unknown-but-like others, such as the Christians in the days of the Roman Empire drawing the symbol of a fish in the dirt as a means of secretly bonding; the Jews—whether religious or not—sharing that sense of centuries-old peoplehood; or American blacks feeling an affinity for one another simply through visual awareness. Minorities often feel an instant connection, a shared sense of identity, finding psychological nearness despite a lack of personal familiarity.

			With wonderfully helpful yet unobtrusive assistance, our investigations between 2012 and 2015 in those research destinations enabled us to gain important firsthand information through observation and structured inquiry. Those findings and an analysis of them are the substance of this book.

			~ Vincent N. Parrillo

		

	
		
			1 
Introduction

			A great body of research exists on the life of the Turkish preacher Fethullah Gülen (1938- ) as well as on the ideology, philosophy, organization, financing, motivation, and practices of the movement inspired by his teachings. Those practices include a vast network of Gülen-inspired schools, hospitals, media outlets, local and regional groups. In-depth discussions of these focal points may be found among those writings, some of them referenced at the end of this chapter. 

			Approaches range from holistic diagnoses of the entire movement to others examining just one aspect of this vast transnational network, or offering a detailed case study of Hizmet schools in a particular country. Tones vary from objective to positive to highly critical, one even labeling the movement as a “parapolitical organization dedicated to the pursuit of power” (e.g., Watmough and Öztürk 2018). A few publications were written by insiders, those who are part of the movement (e.g., Çetin 2007; Koç 2016). Others are by “outsider” academics (e.g., Agai 2002, Ebaugh 2010; Tittensor 2014; Turam 2007). 

			This research is also an outsider study with a focus on the implementation of a Gülen-inspired educational model in Europe, Central Asia, and North America. Although this field research necessitated the cooperation of those in the movement to initiate contacts, and of school officials to permit interviews, there was no cooptation in structuring the research, nor any collaboration in selecting interviewees or which countries to visit, nor any influence on what was written. This book is somewhat different from other studies in that, through in-person, semi-structured interviews, it examines and cross-culturally compares Hizmet schools from the multiple perspectives of students, alumni, parents, educators, and financial supporters in seven culturally distinct countries. Parts of this book are an expanded version of a presentation given to the Eastern Sociological Society at its annual meeting in Philadelphia in 2015.

			This field research occurred over several years. We first went to Hizmet schools in three Muslim-majority countries: Bosnia-Herzegovina; Albania, and Kazakhstan, followed by on-site studies at schools in two Christian-majority countries, each with mostly homogeneous populations: Romania and Poland. To complete our cross-cultural comparisons, we next went to Hizmet schools in two Christian-majority but secular and multicultural countries: Canada and the United States. 

			When we began our field studies in 2012, few people outside of Turkey were cognizant of an imam known as Fethullah Gülen or anything about his followers, much less the schools they established around the world. Back in 1998, Gülen had met with other prominent religious leaders—Pope John Paul II and Chief Rabbi of Israel Eliyahu Bakshi-Doron—to discuss interfaith dialogue, but such meetings did not resonate in the public consciousness. In 2008, however, readers of Foreign Policy and Prospect magazine “by a landslide” voted him as “the world’s top public intellectual. Then, in 2013, Time magazine named him as one of the world’s 100 most influential people.

			After the failed coup attempt in Turkey in July 2016, public awareness increased far more significantly because President Recep Tayyip Erdoğan, accused Gülen and his followers as the ones responsible. Those in the Gülen leadership, however, believe Erdoğan staged the coup himself to consolidate power and persecute those seen as opponents. Sadly, tens of thousands of Gülen followers have since been “subject to wrongful imprisonment, denial of job opportunities, cutting of health benefits, freezing of assets, and confiscation of passports,” hundreds more everyday as recently as the latter half of 2020 (Judd and Holtmeier 2020).

			Whatever information foreigners and researchers have about Gülen and his supporters, the existence and ultimate purpose of the Gülen-inspired schools/institutions is still unclear for some people. In all likelihood, the Turkish government’s persistent accusations and its determined struggle to purge the system of everyone and everything associated with Gülen play a key role in the formation of their perception (Luttwak 2016). Of particular interest to this study is the Gülen movement placing heavy emphasis on education, much like the Jesuit religious order in Catholicism, although there are limits to that parallel. It is the intent of this book, first, to provide insights into the mission and practices of the Hizmet schools in the seven aforementioned countries. Second to be examined is the impact of the dominant culture in each country upon what are intended as universal goals and practices.

			Gülen’s Philosophy of Education

			According to Fethullah Gülen, education is not only a core value of the Hizmet movement, but also the main factor in a lifetime process of societal development. The happiness of a nation can only be sustained if new generations are raised with an integrity of both heart and mind. His main argument is that the supposed conflict between religious knowledge and science is a false conception. Instead, he formulates his educational philosophy by emphasizing certain passages from the Quran and the Hadith (the recorded words, actions, and the silent approval of the Islamic prophet Muhammad). He reminds his followers that the Quran urges mankind to think, ponder, reflect and acquire knowledge that would bring them closer to God and his creation. Moreover, the Prophet Muhammad commanded the seeking of knowledge by all Muslims as far they could research. Gülen further argues that we live in a global village and that education is the best way to serve humanity and to establish a dialogue with other civilizations (Agai 2002, Eldridge 2007).

			The bedrock of all these schools, regardless of their locale, is this educational philosophy of Fethullah Gülen. He believes that schools are a “vital part of the making of human beings,” and urges his followers to build new schools instead of new mosques:

			A school may be considered as a laboratory in which an elixir is offered which can prevent or heal the ills of life and teachers are the masters by whose skills and wisdom the elixir is prepared and administered (Gülen 2006).

			Gülen regards this “laboratory” as more than a place for the acquisition of knowledge and skills; it is the incubation locale for developing lasting ethical values:

			…[A]lthough it seems to occupy one phase of life, actually the school dominates all times and events. Every pupil re-enacts during the rest of life what he or she has learnt at school and derives continuous influence therefrom. What is learned or acquired at school may either be imagination and aspirations or specific skills and realities. But what is of importance here is that everything acquired must in some mysterious way be the key to closed doors and a guidance to the ways to virtue (Gülen 2006).

			In Toward a Global Civilization of Love and Tolerance (2010), Gülen emphasized that education should be a blend of humanities, science, and ethical values to produce individuals who respect human rights and social justice:

			A community’s survival depends on idealism and good morals, as well as on being able to reach the necessary level in scientific and technological progress. For this reason, trades and crafts should be taught, beginning at least at the elementary level. A good school is not a building where only theoretical information is given, but an institution or a laboratory where students are prepared for life (Gülen 2010).

			Universal, quality education that combines the “secular sciences” and humanistic values, he maintains, will bring about a new, enlightened “Golden Generation” with a better understanding and tolerance equipped with positive attitudes toward the rights of others. Gülen envisions this golden generation leading personal and community lives that would showcase Islam and encourage others to follow. Moreover, it would be a generation well-educated in science and well-rounded in moral training (Gülen 1996). “The prototype of the golden generation is the teacher of the movement who works to bring on a ‘Golden Age’” (Agai 2003). 

			The golden generation would thus have the defining characteristics of faith and strong ethical values as the driving forces in applying science for the benefit of humankind. As Gülen puts it, “The golden generation will participate in modernity and help to shape it (Yildirim 2004). Gülen’s ideal is zul-cenaheyn, one who possesses two wings (exhibiting a marriage of mind and heart). Consolidation of different educational currents should result in a holistic system that trains individuals in “thought, action and inspiration” to cope with the changing demands of the world. These individuals then, would use their knowledge and training for the service of humankind.

			He sees education as requisite for social, economic and political modernization and advocates that individuals will respect democratic law and human rights only if they receive a sound education. Social justice and peace, he argues, are achieved by intellectually enlightened people with strong moral values and a sense of altruism. . . This philosophy is the basis of the educational system in all the schools, primary, secondary and university level, that are inspired by Mr. Gülen’s ideals (Ebaugh 2010:34).

			According to Gülen, an integral component of this educational process—in fact, one that must function hand-in-glove to educate both mind and heart—is the exemplary character of teachers who have strong morality. “Education is different from teaching. Most people can teach, but only a very few can educate” (Gülen 2004:208). In other words, teaching is the transmission of knowledge, but educating also includes, according to Gülen, altruistic love and moral guidance (Nelson 2005:6). Teachers therefore play a key role in shaping students’ character by teaching them true Islamic principles (Çelik 2017:33).

			The real teacher is one who sows the pure seed and preserves it. It is his duty to be occupied with what is good and wholesome and to lead and guide the child in his or her life and in the face of all events. As it is in the school that life, flowing outside in so many different directions, acquires a stable character and identity so too it is in the school that a child is cast in his or her true mold and attains to the mysteries of personality. Just as a wide full river gains force as it flows in a narrow channel so too the flowing of life in undirected ways is channeled into unity by means of the school. In like manner a fruit is a manifestation of unity growing out of the fruit-tree’s diversity (Gülen 2006).

			For Gülen, because teachers have such a lasting impact on impressionable young minds, it is essential that they not only encourage in the classroom the acquisition of modern knowledge and promote critical thinking, but also outside the classroom they should exemplify the essence of a “good person” with strong ethical values.

			The mass media can communicate information to human beings but they can never teach real life. Teachers are irreplaceable in this respect. It is the teachers alone who find a way to the heart of the pupil and leave indelible imprints upon his or her mind. Teachers who reflect deeply and impart the truths will be able to provide good examples for their pupils and teach them the aims of the sciences. They will test the information they are going to pass on to their pupils through the refinement of their own minds not by such Western methods as are today thought to provide facile answers to everything (Gülen 2006).

			Heavily inculcated in Gülen’s philosophy of education is respect and tolerance for, as well as acceptance and dialogue among, people of all faiths. In his lectures and writings, he has often quoted Ali ibn Abi Talib (601-661), the fourth caliph after Muhammad, “Muslims are your brothers in religion, and non-Muslims are your human brothers” (Ünal and Williams 200:331).

			Accordingly, Gülen has long encouraged community and business leaders to provide financial backing for such quality schools. As a result, Turkish businessmen—from large multinational companies or small local enterprises, at home or far-flung around the globe—have made donations of all sizes to create many hundreds of schools worldwide. They establish regional umbrella organizations that serve as educational trusts to ensure the financial stability and academic structure of schools within their purview. 

			These regional foundations are autonomous. Although aware of the existence of similar organizations elsewhere, no structural interconnection is in effect. Some cross-fertilization may occur with movement of educators from schools in one country to another but, in a real sense, these schools are Gülen-inspired, but not centrally controlled.

			What Is Hizmet?

			Hizmet is a Turkish word whose essential meaning is altruistic service for the common good; it is a derivation of the Arabic-Persian word khidmat, which means “service.” At the outset of our investigation, this term was not openly promulgated among members of the Gülen movement. Instead, parents of students attending these schools typically referred to them as “the Turkish schools.” About midway into our field research, Hizmet began to be spoken more frequently and is thus the term incorporated in this book.

			Hizmet is a shared goal of the followers of Fethullah Gülen, a Turkish Islamic scholar and author of more than 60 books. A believer in moderation and tolerance, he is an advocate of interfaith dialogue and, importantly, the reconciliation of religious faith with science and modern institutions, including democracy. Combined with his pro-business position, Gülen’s approach has thus led some analysts to describe it as “Islamic Calvinism” (Mango 2006). 

			Inspired by his teachings and ideas, Gülen’s followers in Turkey in the 1970s initiated the movement that bears his name. Highly influential in Turkey until mid-2016, Hizmet evolved into a ubiquitous transnational movement in the 1990s and is now active in more than 120 countries, enabling it to lay claim to being “one of the most significant social movements that arose from the Muslim world (Ergene 2008: vii). Drawn from the Turkish Diaspora and the diverse native populations of countries where the movement exists, a network of volunteers, educators, and business people provide the means by which the movement flourishes and expands (Balci and Miller 2012). 

			Hizmet Schools

			One of the most remarkable things about the Gülen Movement is the rapid growth since the early 1990s of more than a thousand educational institutions (tutoring centers, K-12 schools, and universities) in Turkey (before the purge) and more than 1,000 other schools around the world (Hansen 2012). With the collapse of the Soviet Union in 1991, Gülen followers filled the vacuum and created a loose network of fee-paying private schools and universities in the post-communist countries, as well as elsewhere. They exist in most Muslim countries stretching from the Balkans to Africa, and from Central Asia to Indonesia. They also exist in many non-Muslim countries, including Japan and Mexico, numbering at their peak more than 1,400 schools in 170 countries (Çelik 2017:29). It is estimated that there are 100 schools in the US which are run or staffed by Hizmet-inspired individuals, foundations, or corporations. (Judd and Holtmeier 2020).

			One significant aspect of these schools is that, although religious faith is the driving force for their creation, they do not teach religion, except for a general course on world religions comparable to that found in U.S. universities. However, they are not solely secular schools either. Instead, the schools emphasize universal, moral values which are already compatible with Islam – and the other faith traditions – as the common denominator among diverse ethnic, political and religious groups (Agai 2002:27). 

			The schools share a similar curriculum structure, with most subjects taught in English except for Turkish language courses and certain subjects relevant to the host country (such as its history), which are taught in the native language. Great emphasis is placed on math and science, which the schools encourage through medal competitions in international Olympiads among students from similar schools elsewhere. 

			Enrollment of students follows a similar pattern worldwide. In each country a private education foundation —one that coordinates the administering, teaching, and financing of the schools—conducts widely publicized entrance exams in numerous cities and towns. Because of rigorous academic standards for admittance, only the best and brightest become students. Of two dozen schools we visited, a common ratio was about 50 students accepted out of 1,300 examinees. It is therefore hardly surprising that these high schools rank among the most prestigious in their countries, or that their graduates gain acceptances at prominent universities worldwide.

			Although the movement is rooted in the spiritual and humanistic traditions of Islam, critics of the Hizmet schools claim that the agenda of those running them extends beyond education to objectives of gaining power and promoting a socially conservative form of Islam (Ashton and Balci 2013; Zalewski 2013). Such criticism, others argue, is based on unsubstantiated fears with no evidence to support them (Ebaugh 2010; Özdalga 2003; Pandya and Gallagher 2012). These claims of a hidden political and/or religious agenda intrigued us, and that possibility became part of our cross-cultural investigation. 

			Past Studies and This One

			Many past studies on the Gülen/Hizmet schools mostly have been descriptive in their analyses, either discussing them generally (Hendrick 2013; Pandya and Gallagher 2012; Yavuz 1999) or as operating in a specific country (Krauthamer 2012; Andrews 2011; Clement 2011; Lacey 2009). In examining schools run by followers of Gülen in Albania, Agai (2002) interviewed teachers to learn how their Islamic values guided their motivation to share humanistic values with their students. In her ethnographic research of Hizmet schools in Kazakhstan, Turam (2004) also interviewed teachers and administrators with a similar purpose in mind. 

			Generally, researchers have not studied these schools comparatively, seeking to discover—from multiple perspectives in different countries—exactly what impact, political or otherwise, these schools have on student and parental attitudes, behaviors and goals. A cross-cultural comparison thus provides context for our primary research objective to examine the effectiveness and impact of the movement’s avowed objective to promote dialogue, tolerance and respect among different cultural and religious groups. 

			Through our interviews we also sought to determine how the motivations and reactions of individuals correspond to the schools’ mission. Further, we wanted to know if, in the manifest and latent functions operative in integrating tradition with modernity and democracy, the schools also advanced a more specific political or religious agenda, as some critics have charged.

			We investigated each school’s organization, policies, curriculum, classroom resources, academic achievements, student and parent perceptions, teacher motivations and administrators’ roles. Of particular interest were the means by which instilling such values were direct or through “implicit pedagogy” (Bourdieu and Passeron 1990). What exactly was taught in the classroom and what value lessons were communicated outside it? Naturally, we expected that the latter might be more effective among dorm students living 24/7 in a “total institution,” where an enclosed, isolated social system exercises greater control over residents’ lives (Goffman 1961).

			Theoretical Influence

			A theoretical construct guiding our research, at least in part, was negotiated order theory (Strauss 1978). Relevant to our interests was the emphasis on how, through social interaction, meaning is created and maintained through the structure and processes within an organization to achieve stated goals. For the Hizmet schools these goals were: 1) teaching modern, scientific and technological knowledge, and 2) promoting the universal human values of empathy and respect.

			This theory suggests that the structural context goes beyond the limited organizational setting of the schools to encompass larger transcending practices. National issues (cultural, economic, governmental, historical, political or scientific) can affect conditions pertinent to the phenomena under study (Clarke 1991). By examining firsthand schools in different countries, we sought to explore what impact, if any, the external conditions of differing socio-historical realities had upon the operative processes (Strauss 1978, Geist and Hardesty 1992, Geist 1995).

			What makes this interplay of external cultural influences of different countries upon the schools even more intriguing is the intercultural encounters within the schools. After all, these private educational institutions are initially set up by Turks and staffed by non-native teachers. Moreover, the longer the schools are in operation, the more likely they will have international students and/or enrollees of different religious backgrounds. Consequently, everyday interactions usually occur within a “specific social context involving intercultural communicators with specific role relationships, expectations, and behavioral norms and rules” (Kim 1988: 19). This is important because the schools may share a common philosophy and pedagogical approach, but they operate within different cultural settings and usually contain culturally diverse populations. 

			Negotiated order theory, therefore, is helpful in directing our attention to the interplay between social structures or social orders and students’ patterns of participation within these structures. In other words, structure and interaction cannot be separated, for both play a vital role in the negotiating of a social order to work out the “concerted action” (Strauss 1978; Eisenberg and Riley 1988; Corbin 1991).

			Research Methodology

			Spending about a week in each country, we made an appointment with each school’s chief administrator to learn about the school, gain his trust about our research plan, secure private rooms for our interviews, and gain access to students, teachers, and parents whom we selected. With each, we conducted semi-structured interviews. Whenever possible, we also sought out businessmen who were financial supporters, and these interviews always took place off site.

			With administrators, parents, and financial supporters, the two of us conducted joint interviews. To interview as many teachers, students, and alumni within the limited time frames at each school, we split up and conducted those interviews one-on-one and later compared notes. We conducted our interviews at Hizmet schools in Tirana, Sarajevo, Almaty, Astana, Bucharest, Warsaw, Toronto, and Wayne, New Jersey in the United States. These schools varied from about 200 to more than 500 enrollees. Included were both same-sex and coed schools in all countries, as well as schools that had only dorm students, or no resident students at all, or a mixture of the two. 

			Given our time constraints and other challenges, we used stratified sampling to divide our student population by gender, religion, and year level, and our parent population by religion and social class (as primarily determined by occupation). We then used convenience sampling to secure not only our student and parent interviewees, but also our teacher and financial supporter interviewees.

			All interviews were conducted in a private room and respondents were informed of our IRB-approved research guidelines and assured of the anonymity of their answers and their school affiliation. These in-depth, one-on-one interviews averaged a half hour, and were mostly conducted in English, but some parent interviews required use of an interpreter.

			Our contextual questions probed into demographics, self-perceptions and institutional perceptions, the level of school and community involvement, and, from students, their personal experiences, academic aspirations, and future life goals. Other open-ended questions gave respondents the opportunity to expand further upon their comments, which we encouraged, as well as on other aspects of their social situations. When necessary, we asked pertinent follow-up questions. 
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