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How to Use This Book


This book is designed primarily to prepare you for the AP European History exam. It provides systematic methods for studying history; a guide to the AP European History exam; review chapters, including sample and practice questions on the various periods of European history; and two complete practice AP exams with answers plus three more online.


This book can be used as a supplement to classwork and study material. It can also be used as a review book to help you refresh your memory on what you learned throughout the year. However you choose to use the book, creating a study plan to suit your needs is simple and easy.




Review and Practice


Beginning on page 3 with Systematic Methods for Studying History, you will first be introduced to the specific historical skills required by the AP European History Curriculum Framework. These include:




	[image: ]How to analyze historical developments and processes



	[image: ]How to analyze primary and secondary sources of historical evidence



	[image: ]How to analyze claims, evidence, and reasoning within primary and secondary sources



	[image: ]How to analyze the broader historical events, developments, or processes related to specific historical developments or processes



	[image: ]How to analyze patterns and connections between and among historical developments and processes



	[image: ]How to craft historical arguments and use historical evidence to support them






In addition, this book explains how to frame the big picture; how to read, take notes, and highlight; and how to connect events throughout history using the first four skill sets above and their subsets. These skills are all essential for helping you understand history, make sense of it, and retain and interconnect the most relevant bits of information needed to excel on the exam.


The next part of the book is “A Guide to the AP European History Exam” on page 14. Here the basics of the exam are explained. These include:




	[image: ]The exam’s duration (including the duration of each section)



	[image: ]The number of questions and the types of questions in each section



	[image: ]The subject matter



	[image: ]The historical time span



	[image: ]Sample questions



	[image: ]Hints on how to approach questions






Knowing what to expect on test day will reduce any test anxiety you may have, thereby allowing you to perform your best.


Part two of this book consists of 12 chapters that review the major historical periods covered on the exam. It also includes sample multiple-choice questions and answers as well as practice thematic essays. The AP European History Curriculum Framework guides the organization of this book as it does the course. The course is divided into four time periods. These time periods reflect the themes of the course that are explained in the AP European History Curriculum Framework. This book is organized into nine units that are further divided into a total of 12 chapters that reflect the AP European History Curriculum Framework and thousands of years of historical inquiry. These chapters are organized into the four historical periods that are standard for the course. The historical periods are divided as follows:


Period 1: c. 1450 to c. 1648


Period 2: c. 1649 to c. 1815


Period 3: c. 1815 to c. 1914


Period 4: c. 1914 to the present


The AP European History course also revolves around seven themes that you are expected to explore as you gain an understanding of each period over the diverse geography of Europe:




	
1.Interaction of Europe and the World


	
2.Economic and Commercial Developments


	
3.Cultural and Intellectual Developments


	
4.States and Other Institutions of Power


	
5.Social Organization and Development


	
6.National and European Identity


	
7.Technological and Scientific Innovation





The themes are explored both within the text and through the sample multiple-choice and essay questions provided for each chapter and in the assessment created for each time period, which can be found on the Barron’s Online Learning Hub.







Practice Tests


Finally, part three of this book includes two practice AP exams with multiple-choice questions, thematic essays, and document-based questions with suggested answers. Take and score the practice tests in the book. Examine the questions you missed. Look for any connections that can tell you what areas you need to concentrate on when preparing for the AP exam.







Online Practice


In addition to the two practice tests within this book, there are also three full-length online practice exams. You may take these exams in practice (untimed) mode or in timed mode. All questions include answer explanations.







To the Teacher


This book can be used as a classroom aid. The various review chapters can be used as yearlong supplements to sum up or reinforce particular teaching units and homework assignments. The historical review section of each chapter will help your students make valid, well-supported historical arguments within and across the four time periods. The sample and practice long essay questions (LEQs), document-based questions (DBQs), short-answer questions (SAQs), and multiple-choice questions (MCQs) will reinforce the learning. Part two, the review section, can be used near the end of the year to pull the course work together and to prepare students for the AP exam. It’s often helpful for students to study part one at the beginning of the course to help them study history and to give them an idea of what the AP exam will be like. Knowing what they will face is both a motivator and a method of organizing the course’s information.







To the Student


This book can be used independently of a course in European history. It can also be used along with assigned materials to sum up, pull together, clarify, and review. Start using this book at the beginning of the year and read part one right away. Reading part one will help you study better both in and out of class. It will also give you an idea of what’s ahead if you decide to take the AP exam. Review the appropriate chapters in part two right before beginning each topic in class to “frame the picture” and to help fit everything into place. Instead, you can go to the appropriate chapter after studying that unit in class in order to pull together all the information. In order to use the book as review and practice for the exam, don’t wait until late April or May to start. Instead of getting nervous and wasting energy on test anxiety, put time aside in late March or early April to study the review chapters and to do the sample questions on content you have already covered in class and in homework. Save the practice tests for late April or early May. Then use these tests to check your progress. Keep practicing the skills that will help you earn a 5 on test day.


























	Barron’s Essential


	5











As you review the content in this book to work toward earning that 5 on your AP European History Exam, here are five things that you MUST know above everything else:
















	[image: 1]


	
Know the important European dynasties and rulers, both autocratic and democratic. This is a huge subject on the AP exam! Specific multiple-choice questions almost always ask about the most important rulers and ruling families and about how their power and decisions have reached through the ages to today.




	•Know the Habsburgs, Romanovs, Valois, Bourbons, Hohenzollerns, Tudors, Stuarts, and Napoleon.



	•Study England and the Netherlands as the first nations to move toward democratic principles.



	•Compare revolutions and the rise of democracy in different nations.



	•Examine the important rulers: monarchical, dictatorial, and democratic.



	•Know the styles of each ruler and the external situations that affected how he or she ruled so that you can make connections within and across the four required time periods.












	[image: 2]


	
Know the thematic learning objectives that are required by the College Board and tested on the AP exam. You should consider seven themes while reading through this guide. Please consider each of the following themes separately and how they interact.




	•Interaction of Europe and the world



	•Economic and commercial development



	•Cultural and intellectual development



	•States and other institutions of power



	•Social organizations and development



	•National and European identity



	•Technological and scientific innovation



	•Examine this in more detail on pages 16–18












	[image: 3]


	
Practice preparing for the document-based question (DBQ): The DBQ is a hugely important factor in your success on the AP exam. In the weeks leading up to the test, practice at least a few complete DBQ responses. You won’t know what the DBQ question is going to be. However, you will need to concentrate on the thoroughness of your response and on your ability to demonstrate point of view in the documents. You will also need to provide the amount of detail typical of high-scoring responses. Have your teacher or classmates help with this.




	•Practice your point-of-view commentary on document authors.



	•Show your understanding of the author’s purpose, historical context, and audience.



	•Remember to bring in outside information not given in the documents.



	•Answer the question with a strong thesis and good support. Stay on track, and do not go off on a tangent.












	[image: 4]


	
Be sure to know the important figures and movements in the 20th century. This is essentially a modern-history course. Knowing the importance of many figures of the last century is key to success on the exam. Figures such as Kaiser Wilhelm II, Otto von Bismarck (not a 20th-century figure himself, but his machinations toward the end of the 19th century had a significant effect on the 20th century), Winston Churchill, Mohandas Gandhi, Margaret Thatcher, Adolf Hitler, Vladimir Lenin, and Mikhail Gorbachev should be known. Also, movements such as the peace movement, feminism, universal suffrage, fascism, communism, détente, decolonization, and glasnost should be evaluated.




	•The exam is focusing more and more on recent history.



	•The wars of the 20th century are great fodder for questions.



	•The fights for minority rights are also a big topic for multiple-choice questions.












	[image: 5]


	Know the framework. You need to be familiar with how you will be assessed on the exam. The College Board has created an AP European History Curriculum Framework explaining the course. It is available at https://apcentral.collegeboard.org/pdf/ap-european-history-course-and-exam-description-0.pdf?course=ap-european-history. This framework has specific themes and, more importantly, specific learning objectives that are tied to every AP question. Read the framework to know what the College Board will ask.























Part 1 Introduction















All About the Exam




Systematic Methods for Studying History


What follows are some time-tested methods for studying history. These basic skills will aid you in becoming an involved student in any history course. These suggestions will help you with homework, supplementary reading, and preparation for the AP European History exam. After discussing the basic skills, this book examines the historical thinking skills expected of all AP history students.




How to Recognize the Logical Order of History Materials


Most history readings, especially texts, are organized logically; some examples follow:




	FACTS SUPPORT A THEME: The Magna Carta, the Puritan Revolution, and the personalities involved help one trace the development of constitutional government in England.



	GREAT EVENTS DEFINE AN ERA: The French Revolution colored the political, social, cultural, and diplomatic life of Europe for over 100 years after it happened.



	CAUSE-EFFECT RELATIONSHIPS ARE ASCERTAINED: The outbreak of the First World War in August 1914 was caused by long-term trends, such as militarism, nationalism, and imperialism, which stretched back decades into the 19th century.



	THE INFLUENCE OF INDIVIDUALS ON AN AGE IS IDENTIFIED: The totalitarian dictatorships of Hitler and Stalin affected the entire planet before and long after the Second World War.






In reading history materials, the object is to focus on this inherent logical order. This can be done by prereading and by framing the big picture.







How to Preread


Before tackling the text itself, be sure to skim the chapter by reading each of the following in order:




	[image: ]The chapter heading



	[image: ]The introductory paragraph



	[image: ]Focus questions at the beginning of the chapter



	[image: ]Subheadings



	[image: ]The concluding paragraph



	[image: ]Review questions at chapter’s end



	[image: ]Bold print or italics within the text






It is better to concentrate on reading at this point rather than on trying to take notes.







How to Frame the Big Picture


During both the prereading and the reading of the text, pose the following questions as a natural way of keeping your mind’s eye on the main story and on the logical order of the material:




	[image: ]What is the theme of the chapter? (What is the chapter about? What is the author trying to prove? How does it fit into the themes elucidated by the AP European History Curriculum Framework?)



	[image: ]What are the main events? (What happened, and what caused those events?)



	[image: ]Who are the principal personalities? (Who did what, and why?)



	[image: ]What are the important results? (Did new ideas, significant changes, and/or power shifts occur? Did one thing end and another begin?)






Remember: Don’t lose the forest for the trees. These essays are often about putting pieces of little pictures together to make one bigger picture that fully answers the question.







How to Read the Text


Once you have preread the material and framed the big picture, you are ready to attack the text itself. Difficult material deserves a “straight read” before you try to highlight, underline, or take notes. Most readings, though, allow you to do both simultaneously as long as you have preread the information.







Sample Reading with Underlining, Accompanying Notes, Brief Outline




Underlined Passage


Early 19th-century industrialization in England depended upon steam engines made of iron and fueled by coal. Steam-powered textile mills created a factory economy and a new working class. Steam-powered railway trains moved people and products speedily over great distances, concentrating populations into expanded cities and linking the sources of raw materials with the centers of manufacturing. Functional new architectural designs—using structural steel—reflected the practical needs of the new society. Class conflict, brought on by disparities of wealth, extremes of poverty, and the unexpected difficulties of industrialization, raged throughout most of the century.







Notes


Industrialization, 19th-century England


Coal-fueled, iron steam engines powered textile mills = factory economy + new working class


Speedy steam-powered railroads = expanded cities; linked raw materials + factories


New steel architecture; class conflict because of income differences & effects of industrialization







Brief Outline


19th-Century Industrialization in England




	
I.Steam power, the essential element




	A.Iron engines fueled by coal



	B.Textile factories, new working class



	C.RRs move masses: people, products








	
II.Effects of industrialization




	A.Expanded cities



	B.New architecture



	C.Class conflict: disparities of wealth
















Summary for How to Read History Material




	1.Preread: Skim the chapter heading, first and last paragraphs, and subheadings.



	
2.Focus on the logical order of the reading—themes, events, cause-effect relationships, personalities—by framing the big picture.


What is the chapter’s theme?


What are the main events, causes, personalities, results?




	3.Read the text; highlight or take notes; outline.



	4.Be able to answer the questions you posed while framing the big picture and any review questions in the text.

















Centuries and Chronology


A consistent problem in studying history is the failure to appreciate that significant trends are often concurrent, that influential people are sometimes contemporaries. For instance, the Reformation and the Age of Exploration shared the 16th century. The personification of absolutism, Louis XIV, reigned while the greatest scientist of the Enlightenment, Isaac Newton, formulated his theories of gravitation.


An excellent method for connecting events, trends, and personalities of history is to identify their century or centuries. History is not a series of separate strands but, rather, a fabric of causes, effects, and interwoven influences. Below is an abbreviated list of major figures and events of the centuries covered by the exam:




	15TH CENTURY (1401–1500) The Renaissance; the fall of Constantinople to the Ottoman Turks; the voyages of Portuguese explorers and Columbus. Contemporaries: Leonardo da Vinci, Suleiman the Magnificent, Gutenberg, Henry the Navigator.



	16TH CENTURY (1501–1600) The Reformation and Catholic and Counter-Reformations; the Age of Exploration; the growth of national monarchies. Contemporaries: Luther, Henry VIII, Loyola, Holy Roman Emperor Charles V, Copernicus, Elizabeth I, Magellan, Cabral, da Gama, Philip II.



	17TH CENTURY (1601–1700) The Age of Colonization; the commercial revolution and the rise of capitalism; the rise of modern science; the Thirty Years’ War; the Age of Absolutism and the rise of constitutionalism. Contemporaries: Descartes, Galileo, Newton, the Stuart kings and Cromwell, Locke, Richelieu, Drake, Mazarin, the Romanovs, Louis XIV.



	18TH CENTURY (1701–1800) The growth of capitalism; the Age of Enlightenment and of Reason; the Age of Benevolent Despotism and of Revolution. Contemporaries: Adam Smith, Voltaire, Rousseau, Frederick the Great, Mary Wollstonecraft, Maria Theresa, Catherine the Great, Louis XVI, George III, Robespierre, George Washington.



	19TH CENTURY (1801–1900) The Age of Napoleon; the Age of Metternich; the Age of Romanticism; the Age of Nationalism and Unification; the age of “-isms”; the Age of Imperialism; the Age of Progress; Women’s Suffrage; Chartism. Contemporaries: Talleyrand, Metternich, Wordsworth, Goethe, Bismarck, Cavour, Marx, Darwin, Cecil Rhodes, Teddy Roosevelt, Gregor Mendel, Louis Pasteur.



	20TH CENTURY (1901–2000) The Age of Violence; the Age of Technology; the Nuclear Age; the Age of Information; the Age of Anxiety; the Age of Totalitarianism; the Cold War; the European Union; the Age of Democracy. Contemporaries: Kaiser Wilhelm II, Clemenceau, Lenin, Wilson, Stalin, Hitler, Gandhi, Churchill, Freud, Einstein, Franklin Roosevelt, Hirohito, Mao, Adenauer, de Gaulle, Thatcher, Gorbachev, Reagan, Yeltsin, Walesa, Havel.








TIP


When studying a historical event, personality, or trend, do the following:




	1. Determine its century (or centuries).



	2. Make an open-ended chart of the centuries. Make a habit of placing pertinent events, people, and trends in the appropriate time frame on the chart.




















Historical Skills Used in All AP History Exams


The writers of the AP History exam came together and decided upon a common set of skills that all AP History students should possess. These skills come directly from the AP European History Curriculum Framework. These skills have been divided into two categories:




	I.AP historical thinking skills



	II.AP History reasoning processes






The first category, AP historical thinking skills, focuses more on the skills historians use to construct and test historical arguments. The second category of skills, AP History reasoning processes, focuses more on mental habits often referred to as “thinking historically.” Within each skill type are subsets that you should master. These skills are in many ways similar to the skills required by the Social Studies C-3 framework that was adopted nationally for the subject area. These are in some ways an extension of the skills that all students should be practicing nationally. The skills are divided as follows:




	
I.AP historical thinking skills




	1.Analyze historical developments and processes



	2.Analyze primary and secondary sources of historical evidence



	3.Analyze claims, evidence, and reasoning within primary and secondary sources



	4.Analyze the broader historical events, developments, or processes related to specific historical developments or processes



	5.Analyze patterns and connections between and among historical developments and processes



	6.Develop an argument








	
II.Reasoning processes




	1.Contextualization (also seen in 4 and 5 in previous list)



	2.Comparison



	3.Causation



	4.Continuity and change over time (CCOT)
















AP History Disciplinary Practices




Practice 1: Analyzing Historical Evidence


To develop and support an argument, you need to be able to examine multiple pieces of evidence in concert with each other, noting contradictions, corroborations, and other relationships among sources. It involves the capacity to extract useful information, make supportable inferences, and draw appropriate conclusions from historical evidence. Simultaneously, developing and supporting an argument also involves noting the context in which the evidence was produced and used, recognizing its limitations and assessing the points of view it reflects. This skill has been further divided into two categories:




	1.Analyzing primary sources



	2.Analyzing secondary sources








Analyzing Primary Sources


This practice requires five specific traits. According to the College Board, you must be able to:




	1.Describe historically relevant information and/or arguments within a source.



	2.Explain how a source provides information about the broader historical setting within which it was created.



	3.Explain how a source’s point of view, purpose, historical situation, and/or audience might affect that source’s meaning.



	4.Explain the historical significance of a source’s point of view, purpose, historical situation, and/or audience.



	5.Evaluate a primary source’s credibility and/or limitations.











Analyzing Secondary Sources


This practice requires six specific traits. According to the College Board, you must be able to do the following:




	1.Describe the claim or argument of a secondary source as well as the evidence used.



	2.Describe a pattern or trend in quantitative data in non-text-based sources.



	3.Explain how a historian’s claim or argument is supported with evidence.



	4.Explain how a historian’s context influences a claim or argument.



	5.Analyze patterns and trends in quantitative data in non-text-based sources.



	6.Evaluate the effectiveness of a historical claim or argument.






REMEMBER that using historical evidence properly shows many different historical skills in use at the same time. Almost none of the other skills will be demonstrated if you do not use evidence well.


To master analyzing historical evidence, you must be able to do the following:




	
[image: ]Evaluate evidence to explain its relevance to a claim or thesis, providing clear and consistent links between the evidence and the argument.




	[image: ]Show that you understand the background of historical evidence by paying special attention to bias in evidence due to the author’s point of view or historical conditions.



	[image: ]Evaluate evidence used for validity and reliability.








	
[image: ]Relate diverse historical evidence in a cohesive way to illustrate contradiction, corroboration, qualification, and other types of historical relationships in developing an argument.




	[image: ]Show that you know what evidence is relevant by using it creatively and clearly to illustrate the support for or weakness of an argument and to find deeper relationships in historical events and outcomes.



	[image: ]This is related to argumentation in that you must use the evidence to make strong, thorough, clear, and concise arguments that are clearly and thoroughly supported with evidence.



















Practice 2: Argument Development


You need to be able to create an argument and support it using relevant historical evidence. Creating a historical argument includes defining and framing a question about the past and then formulating a claim or an argument about that question, often in the form of a thesis. A persuasive historical argument requires a precise and defensible thesis or claim supported by rigorous analysis of relevant and diverse historical evidence. The argument and evidence used should be framed around the application of a specific historical thinking skill (e.g., comparison, causation, or patterns of continuity and change over time). Additionally, argumentation involves the capacity to examine multiple pieces of evidence in concert with each other, noting contradictions, corroborations, and other relationships among sources to develop and support an argument.


This practice requires four specific traits. According to the College Board, you must be able to do the following:




	1.Make a historically defensible claim in the form of an evaluative thesis.



	2.Support an argument using specific and relevant evidence.



	3.Use historical reasoning to explain relationships among pieces of historical evidence.



	4.Consider ways that diverse or alternative evidence could be used to corroborate, qualify, or modify an argument.






REMEMBER that historical argumentation development is the primary skill for the long essay questions (LEQs), the short-answer questions (SAQs), and the document-based questions (DBQs). AP readers must look for sophisticated arguments that go beyond the traditional interpretations of evidence and show nuanced interpretations supported by specific facts.


To master historical argument development, you must be able to do the following:




	
[image: ]Articulate a defensible claim about the past in the form of a clear and compelling thesis that evaluates the relative importance of multiple factors and recognizes disparate, diverse, or contradictory evidence or perspectives.




	[image: ]Use the themes of the course to help structure arguments.



	[image: ]Write a strong thesis that fully answers the question and does not just rearrange the words in the question.



	[image: ]Get past traditional historical arguments and be able to argue various viewpoints about others’ interpretations of history.



	[image: ]Use factual evidence cleverly and remember to interpret it for the reader.



	[image: ]Use multiple pieces of evidence (usually three or more) to prove a point.



	[image: ]Be able to explain why other interpretations of history have errors.



	[image: ]Use only relevant evidence to prevent tangents in your essays.



















Historical Thinking Skills


The College Board has further broken down the history disciplinary practices into six historical thinking skills. The sixth skill of argumentation has already been explained very well in the previous section, Practice 2: Argument Development. The other discrete skills can all be lumped into the disciplinary practice of analyzing historical evidence. The six discrete skills are the following:




	
1.Analyze historical developments and processes. Several types of questions refer to this skill:




	[image: ]Identify and describe a historical concept, development, or process.



	[image: ]Identify and describe a historical concept, development, or process illustrated by historical evidence.



	[image: ]Explain a historical concept, development, or process.



	[image: ]Explain a historical concept, development, or process illustrated by historical evidence.








	
2.Analyze primary and secondary sources of historical evidence (sourcing and situation). Several types of questions refer to this skill:




	[image: ]Identify and describe a source’s point of view, purpose, historical situation, and/or audience.



	[image: ]Explain how primary source evidence provides information about the broader historical context within which that evidence was created.



	[image: ]Explain how the point of view, purpose, historical situation, and/or audience of a source might affect its interpretation.



	[image: ]Explain the relative historical significance of a source’s point of view, purpose, historical situation, and/or audience.








	
3.Analyze claims, evidence, and reasoning within primary and secondary sources (source claims and evidence). Several types of questions refer to this skill:




	[image: ]Identify and describe a claim or an argument in a text-based or non-text-based source.



	[image: ]Identify the evidence used in a source to support an argument.



	[image: ]Describe a pattern or trend in quantitative data in a non-text-based source.



	[image: ]Compare the arguments or main ideas of two sources.



	[image: ]Identify claims or evidence that support, modify, or refute a source’s argument.



	[image: ]Explain the limitations of a source’s argument.








	
4.Analyze the broader historical events, developments, or processes related to historical developments or processes (contextualization). Several types of questions refer to this skill:




	[image: ]Identify and describe a historical context for a specific historical development or process.



	[image: ]Identify and describe a historical context for a specific historical development or process illustrated by historical evidence.



	[image: ]Explain how a specific historical development or process is situated within a broader historical context.



	[image: ]Explain how a specific historical development or process illustrated by historical evidence is situated within a broader historical context.








	
5.Analyze patterns and connections between and among historical developments and practices (making connections). Several types of questions refer to this skill:




	[image: ]Identify and describe patterns among or connections between historical developments and processes.



	[image: ]Identify and describe patterns among or connections between historical developments and processes illustrated in historical evidence.



	[image: ]Explain how a historical development or process relates to another historical development or process.



	[image: ]Explain how a historical development or process illustrated in historical evidence relates to another historical development or process.








	
6.Develop an argument (Disciplinary Practice 2). Several types of questions refer to this skill:




	[image: ]Make a historically defensible claim.



	[image: ]Support an argument using specific and relevant evidence.



	[image: ]Describe specific examples of historically relevant evidence.



	[image: ]Explain how specific examples of historically relevant evidence support an argument.



	[image: ]Use historical reasoning to explain relationships among pieces of historical evidence.



	[image: ]Corroborate, qualify, or modify an argument using diverse and alternative evidence in order to develop a complex argument.



	[image: ]Explain the nuance of an issue by analyzing multiple variables.



	[image: ]Explain relevant and insightful connections within and across periods.



	[image: ]Explain the relative historical significance of a source’s credibility and limitations.



	[image: ]Explain how or why a historical claim or argument is or is not effective.
















AP History Reasoning Skills




Historical Reasoning Skill 1: Contextualization


You must display the ability to connect historical events and processes to specific circumstances of time and place as well as broader regional, national, or global processes.


To master contextualization, you must be able to do the following:




	[image: ]Describe an accurate historical context for a specific historical development or process.



	[image: ]Explain how a relevant context influenced a specific historical development or process.



	
[image: ]Use context to explain the relative historical significance of a specific historical development or process.




	[image: ]When taken together, the above skills mean that you should situate historical events, developments, or processes within the broader regional, national, or global context in which they occurred in order to draw conclusions about their relative significance.



	
[image: ]Contextualization relates to comparison because it allows you to place events in context.




	[image: ]One example would be asking you to explain two different accounts of Kristallnacht in Germany: one that was written by a Nazi at the time of the event and one that was written by a Jewish person in the 1970s.








	[image: ]Often contextualization is about finding the many ways a fact, figure, event, or movement fits into the other things going on at the time.



	
[image: ]This is about repeating themes in history, such as prosperity and poverty, and being able to understand how the six themes of the AP European History Curriculum Framework interact to allow you to create a vivid picture of Europe in the past. These themes will be investigated in detail later, but they are:




	[image: ]Interaction of Europe and the World



	[image: ]Poverty and Prosperity



	[image: ]Objective Knowledge and Subjective Visions



	[image: ]States and Other Institutions of Power



	[image: ]Individual and Society



	[image: ]National and European Identity





















Historical Reasoning Skill 2: Comparison


You need to display the abilities to identify, compare, and evaluate multiple perspectives about a given historical event in order to draw conclusions about that event. You must also be able to describe, compare, and evaluate multiple historical developments within one society, one or more developments across or between different societies, and developments with various chronological and geographical contexts. Comparisons help historians understand which factors and characteristics are common and which are different when comparing events or conditions in different places or times. You also need the ability to identify, compare, and evaluate multiple perspectives on a given historical experience.


To master comparison, you must be able to do the following:




	[image: ]Describe similarities and/or differences between different historical developments or processes.



	[image: ]Explain relevant similarities and/or differences between specific historical developments and processes.



	[image: ]Explain the relative historical significance of similarities and/or differences between specific historical developments and processes.



	
[image: ]Compare different historical individuals, events, developments, and/or processes, analyzing both similarities and differences in order to draw historically valid conclusions.




	[image: ]For example, what were the similarities and differences among the Dutch, English, and French experiences in gaining constitutional governments?



	[image: ]To accomplish this, you must cite specific facts that support your assertions and be sure to present nuanced arguments that show different levels of similarity and difference.








	
[image: ]Make comparisons across different time periods, across different geographical locations, and between different historical events or developments within the same time period and/or geographical location.




	[image: ]For example, how would a Marxist historian and a political historian differ in their perspectives about the French Revolution?



	[image: ]Much of studying history is about understanding different perspectives, such as how a peasant and a lord would view enclosure differently.
















Historical Reasoning Skill 3: Historical Causation


To be successful, you need to be able to identify, analyze, and evaluate the relationships among historical causes and effects, distinguishing between those that are long-term and those that are proximate. Historical thinking also involves the ability to distinguish between causation and correlation. (This is very difficult; correlations are easier to prove than causations. It is best to examine relationships and any data fully to gather both empirical and anecdotal evidence when making claims of causation.) Historical causation also involves an awareness of contingency, the way that historical events result from a complex variety of factors that come together in unpredictable ways and often have unanticipated consequences.


Debates among historians about the long-term causes of World War I and how the previous decades led to the war provide a good example of the problems of making claims of causation and supporting those claims with strong historical evidence.


REMEMBER that to get full credit for this skill, you can often do the following. State that a correlation is discovered but that not enough evidence is available to make a full claim of causation. Provided that you cite the correct facts, this is usually a sophisticated enough argument to earn full credit for this skill.


To master causation, you must be able to do the following:




	[image: ]Explain long- and/or short-term causes and/or effects of a historical event, development, or process.



	[image: ]Describe causes and/or effects of a specific historical development or process.



	[image: ]Explain the relationship between causes and effects of a specific historical development or process.



	[image: ]Explain the difference between primary and secondary causes and between long- and short-term effects.



	[image: ]Evaluate the relative significance of different causes and/or effects on historical events or processes, distinguishing between causation and correlation and showing an awareness of historical contingency.



	[image: ]Explain the relative historical significance of different causes and/or effects.











Historical Reasoning Skill 4: Patterns of Continuity and Change Over Time


You must be able to recognize, analyze, and evaluate the dynamics of historical continuity and change over time periods of varying length. You must also have the ability to relate these patterns to larger historical processes or themes. The College Board loves this type of question and has for years. It is a great skill to be able to say that certain factors did not change while other factors did change over time in the following ways. The key to this skill is to acknowledge that most historical processes are uneven and affect different groups of the population at different rates based on class, gender, geography, and other factors.


To master patterns of continuity and change over time, you must be able to do the following:




	
[image: ]Identify patterns of continuity and change over time, and explain the significance of such patterns.




	[image: ]One example would be an explanation of parenting from the 18th to the 20th centuries. Much changed, such as parental involvement, patterns of work, and levels of education. However, much did not change, such as parents always being in charge. The changes affected how people interacted with each other at work and socially.








	[image: ]Explain the relative historical significance of specific historical developments in relation to a larger pattern of continuity and/or change.



	
[image: ]Explain how patterns of continuity and change over time relate to larger historical processes or themes.




	[image: ]For example, changes in parental expectations in the 20th century coincided with improved standards of living and opportunities for higher education.



















Additional Skills Not Required by the College Board


The following skills are no longer required as discrete skills for the AP History courses, but they will add quite a lot to your writing. You are encouraged to understand and utilize these skills in order to master the AP exam.




Additional Skill 1: Periodization


You must display the abilities to describe, analyze, and evaluate different ways that historians divide history into discrete and definable periods. Historians construct and debate different, sometimes competing, models of periodization. The choice of specific turning points or starting and ending dates might accord a higher value to one narrative, region, or group than to another. To accomplish this periodization, historians identify turning points, such as the Thirty Years’ War or the invention of the steam engine. Historians also recognize that the choice of specific dates accords a higher value to one narrative, region, or group than to another narrative, region, or group. Therefore, historical thinking involves being aware of how the circumstances and contexts of a historian’s work might shape that individual’s choices about periodization.


To master periodization, you must be able to do the following:




	
[image: ]Explain ways that historical events and processes can be organized into discrete, different, and definable historical periods.




	[image: ]This is about finding turning points, which are best defined as moments when several significant changes occurred that had important long-term consequences or as key events that created periods.



	[image: ]One example would be the introduction of the steam engine, which revolutionized life in Europe as it spread through the Continent. The steam engine led to industrialization that caused drastic political, social, economic, and military changes.



	[image: ]Often this is about the terms used by historians to describe eras, such as the Age of Enlightenment, the Industrial Revolution, or the Age of Imperialism.



	[image: ]Students can always use centuries for periodization if they cannot think of any other way to divide a topic.








	[image: ]Evaluate whether a particular event or date could or could not be a turning point between different, definable historical periods when considered in terms of particular historical evidence.



	
[image: ]Analyze and evaluate different and/or competing models of periodization.




	[image: ]Often you will be asked to argue for or against a particular perspective on history, such as whether World War II began in 1933 or 1937 rather than the traditional 1939.
















Additional Skill 2: Synthesis


To be successful using synthesis, you need to be able to develop an understanding of the past by making meaningful and persuasive historical and/or cross-disciplinary connections between a given historical issue and other historical contexts, periods, themes, or disciplines. Additionally, synthesis may involve applying insights about the past to other historical contexts or circumstances, including the present.


REMEMBER that synthesis is all about creating your own ideas. You need to show that you have the ability to take many different pieces of evidence learned throughout the course and put them together into a cohesive essay or short answer to display a full understanding of what was asked. The key is often to stay focused and prevent tangents.


To master synthesis, you must be able to do the following:




	[image: ]Make connections between a given historical issue and related developments in a different historical context, geographical area, period, or era, including the present.



	[image: ]Make connections between different course themes and/or approaches to history (such as political, economic, social, cultural, or intellectual) for a given historical issue.



	
[image: ]Apply insights about the past to other historical contexts or circumstances, including the present.




	[image: ]This is the highest level of historical analysis.



	[image: ]Draw conclusions, make claims, and support them with evidence that is clear and nuanced.
















Additional Skill 3: Interpretation


To be successful at interpretation, you need to be able to describe, analyze, and evaluate the different ways historians interpret the past. This includes understanding the various types of questions historians ask. It also requires you to consider how the circumstances and contexts in which individual historians work and write shape those historians’ interpretations of past events and historical evidence. Historical interpretation requires analyzing evidence, reasoning, contexts, and points of view found in both primary and secondary sources.


REMEMBER that creating interpretation is somewhat open-ended as long as assertions are SUPPORTED with SPECIFIC EVIDENCE.


To master historical interpretation, you must be able to do the following:




	
[image: ]Analyze diverse historical interpretations.




	[image: ]This goes back to argumentation. Students must be able to look at multiple interpretations of the same events or period and analyze them for validity and relevance as well as for reliability.



	[image: ]Show a mastery of traditional historical arguments and be able to argue various viewpoints about others’ interpretation of history.








	
[image: ]Analyze a historian’s argument. Explain how the argument has been supported through the analysis of relevant historical evidence. Evaluate the argument’s effectiveness.




	[image: ]Demonstrate an understanding of what historians believe changes over time and place; those historians also have biases that must be understood and interpreted as a part of their work.



	[image: ]This is about analyzing the evidence as support for the historical argument. So be certain to interpret the evidence clearly as it relates to the argument.
















Additional Skill 4: Analyzing Evidence Through Content and Sourcing


To be successful at this skill, you need to be able to describe, select, and evaluate relevant evidence about the past from diverse sources. These sources include written documents, works of art, archaeological artifacts, oral traditions, and other primary sources. You must also be able to draw conclusions about the relevance of this evidence to different historical issues. A historical analysis of sources focuses on the interplay between the content of a source and the authorship, point of view, purpose, audience, and format or medium of that source. This analysis assesses the usefulness, reliability, and limitations of the source as historical evidence. This is one of the tougher skills that the AP European History exam requires of you. It demands that you use higher-level thinking to evaluate the different levels of support for a thesis that each piece of evidence presented displays. The key is for you to illustrate the connections between evidence and the thesis to prove or disprove the thesis clearly.


To master historical interpretation, you must be able to do the following:




	
[image: ]Explain the relevance of the author’s point of view, author’s purpose, audience, format or medium, and/or historical context, as well as the interaction among these features, to demonstrate an understanding of the significance of a primary source.




	[image: ]This is the true work of the historian and, as such, it is the true test of a history student.



	[image: ]You will always display this skill on the DBQ as well as in other parts of the exam.



	[image: ]Point of view and audience are key factors in interpreting any source.



	[image: ]The trick here is to present the evidence and then evaluate it relative to the thesis. You must also avoid tangents.



	[image: ]Be sure to explain clearly how the evidence supports or contradicts the thesis.








	
[image: ]Evaluate the usefulness, reliability, and/or limitations of a primary source in answering particular historical questions.




	[image: ]You will always display this skill on the DBQ as well as in other parts of the exam.



	[image: ]Finding flaws in the reliability or limitations in the usefulness of a source is a good way to impress those who score the exam.



















A Guide to the AP European History Exam




AP European History Goes Fully Digital


May of 2025 saw the AP European History transition into a digital exam format. It will be administered moving forward fully on the College Board Bluebook™ app. It must be installed on a school-owned device, and your teacher and AP coordinator should give you clear instructions on whether or not you need to bring a laptop to the exam on exam day.


Students can practice using the Bluebook app by going to https://bluebook.collegeboard.org/students and downloading the app to become familiar with it and how it functions. This will be very different for writing short-answer questions (SAQs), document-based questions (DBQs), and long essay questions (LEQs) than it has been to write them on paper. Students will need to practice viewing and marking both documents and questions of all types from multiple choice to the LEQ and DBQ in the Bluebook app.


The College Board is working to make the look of AP Classroom more consistent with Bluebook™, so please encourage your teacher to assign progress checks, quizzes, and all types of free-response questions via AP Classroom so that familiarizing yourself with the format of the digital test is not a part of what you are being assessed on when test day arrives. The College Board also created a great video with digital testing tips that may be a good idea to check out at https://apcentral.collegeboard.org/exam-administration-ordering-scores/digital-ap-exams.


While the format has become digital, the skills tested (other than typing), the types of questions asked, and the content that students are responsible for understanding remain unchanged.







Section 1: 95 minutes


Part A




	
[image: ]Multiple-Choice Questions: 50–55 questions are asked in groups of 2–5 questions based on a common stimulus.




	[image: ]1 point per correct question is awarded for 55 points total



	[image: ]Analysis of primary and secondary texts, images, graphs, and maps



	[image: ]55 minutes



	[image: ]40% of the exam











Part B




	
[image: ]Short-Answer Questions: Three out of four questions with three tasks per question must be answered.




	[image: ]Answer two required questions, and choose between two other questions



	[image: ]3 points per question



	[image: ]40 minutes



	[image: ]20% of the exam











Section 2: 100 minutes (15-minute reading period included in the 100 minutes)


Part A




	
[image: ]Document-Based Question: Used to assess your mastery of analyzing written, visual, and quantitative sources as historical evidence and using that evidence to develop an argument supported by that analysis.




	[image: ]Answer one question—55 minutes



	[image: ]Five to seven documents



	[image: ]Question covers years 1600–2001



	[image: ]60 minutes



	[image: ]25% of the exam











Part B




	[image: ]Long Essay Question: You must develop an argument and support it with an analysis of specific, relevant historical evidence of your choosing.



	
[image: ]You choose one of three provided essay questions.




	[image: ]One choice from period 1, one from periods 2–3, and one from periods 3–4



	[image: ]40 minutes



	[image: ]15% of the exam






















Themes


As of 2020, this course has seven specific themes. These themes are required by the College Board and drive instruction throughout each of the four time periods also outlined in the AP European History Curriculum Framework. Each of these themes can be observed in each time period. The seven themes are as follows:




	1.Interaction of Europe and the World



	2.Economic and Commercial Developments



	3.Cultural and Intellectual Developments



	4.States and Other Institutions of Power



	5.Social Organization and Development



	6.National and European Identity



	7.Technological and Scientific Innovation








TIP


The roles of women in history are significant because they relate to both economic-social and cultural-intellectual aspects of historical study. Therefore, exam questions are often related to this topic.





These themes were designed to foster your understanding of major historical issues and developments, helping you to recognize trends and processes that have emerged over centuries. Each theme is tied to specific learning objectives for each time period. Each theme has overarching questions that you should be able to tackle on exam day. To understand fully the specific learning objectives that every question on the AP exam is tied to, it is strongly recommended that you download and print the AP European History Course Outline and Exam Description available online at https://apcentral.collegeboard.org/pdf/ap-european-history-course-and-exam-description-0.pdf?course=ap-european-history.


The AP European History Course Outline and Exam Description contains the specific learning objectives for the course. It also includes some sample questions for the AP exam that show how each question is tied to both thematic and period-specific learning objectives. It explains each theme and time period in detail.




Theme 1: Interaction of Europe and the World


This theme is about how Europe changed the world and how the world changed Europe. It traces the history of Europe’s interactions starting with the Muslim influence in helping revive knowledge and beginning the Renaissance. This theme moves through the ages of exploration, imperialism, world wars, and decolonization and into the present. Major economic and cultural themes are expressed here as transatlantic and then global trade rapidly changed Europe and the world and eventually created a global economy, workforce, and cuisine.


The overarching questions for this theme are the following:




	[image: ]Why have Europeans sought contact and interaction with other parts of the world?



	[image: ]What political, technological, and intellectual developments enabled European contact and interaction with other parts of the world?



	[image: ]How have encounters between Europe and the world shaped European culture, politics, and society?



	[image: ]What effect has contact with Europe had on non-European societies?











Theme 2: Economic and Commercial Developments


This theme is mostly economic and social history. However, it also includes many important political and military aspects. It examines how at the start of the time period covered in the course, around 1450, global wealth was fairly equally distributed geographically but how Europe came to dominate international trade until the Second World War. How this new commercial wealth eventually transformed Europe from a mostly agrarian, preindustrial feudal system into socialist democracies that emphasized the elimination of poverty and the equality of opportunity was an important trend to watch. The emergence of laissez-faire capitalism, Marxist communism, and socialism must be examined with an eye to business cycles and periods of prosperity, such as the 1890s, and periods of depression, such as the 1930s. How individuals and societies affected and were affected by these changes is the main thrust of this theme.


The overarching questions for this theme are the following:




	[image: ]How has capitalism developed as an economic system?



	[image: ]How has the organization of society changed as a result of or in response to the development and spread of capitalism?



	[image: ]What were the causes and consequences of economic and social inequality?



	[image: ]How did individuals, groups, and the state respond to economic and social inequality?











Theme 3: Cultural and Intellectual Developments


This theme is about methods of acquiring knowledge and how those methods have changed from 1450 to the present. It examines the philosophical methods of the Renaissance and Reformation thinkers and how thinking evolved during the Enlightenment to include systematic methods of evaluation and inquiry. This theme investigates how knowledge claims gradually moved away from belief in absolute truths to increasingly subjective interpretations of reality. The relationship between the observations and the observer began to be investigated in the 19th century. Further developments created “big science” that dominated the 20th century in the fields of science and technology.


The overarching questions for this theme are the following:




	[image: ]What roles have traditional sources of authority (church and classical antiquity) played in the creation and transmission of knowledge?



	[image: ]How and why did Europeans come to rely on the scientific method and reason in place of traditional authorities?



	[image: ]How and why did Europeans come to value subjective interpretations of reality?











Theme 4: States and Other Institutions of Power


This theme is mostly political. As always, though, political and economic power are intrinsically linked in so many ways that Richelieu said “finances are the sinews of the state.” The rise of states corresponds with the rise of state revenue in order to finance growing armies. The evolution of political power and the rise and fall of absolute monarchies are examined in this theme. The subsequent rise of parliamentary power, popular sovereignty, and the rule of law are also examined here. Balance of power diplomacy and the importance of alliances in aiding political power is a strong component of this theme. The rise and fall of totalitarian dictatorships and the tools of government for changing the lives of citizens in both positive and negative ways are examined. One example is the cycle of political history in France. The country was the model of absolutism under Louis XIV, had a bloody republican revolution from 1789–1795, then became the Napoleonic Empire at the start of the 19th century, and became a monarchy again in 1815. France went through five republics with periods of empire, occupation, and reestablishment of a republic.


The overarching questions for this theme are the following:




	[image: ]What forms have European governments taken, and how have these forms changed over time?



	[image: ]In what ways and why have European governments moved toward or reacted against representative and democratic principles and practices?



	[image: ]How did civil institutions develop apart from governments, and what effect have civil institutions had on European states?



	[image: ]How and why did changes in warfare affect diplomacy, the European state system, and the balance of power?



	[image: ]How did the concept of a balance of power emerge, develop, and eventually become institutionalized?











Theme 5: Social Organization and Development


This theme is mostly social, yet it pertains to all of the other economic, political, and technological factors that continually affect the lives of the people of Europe. This is an examination of the evolution of class structure, familial relations, gender roles, ethnic identities, and occupational roles. This theme also examines the rise of consumerism and the welfare state. Traditionally, exam questions rely heavily on this theme. If you can master this information, you can apply it to all other themes in order to get a strong historical picture of any event.


The overarching questions for this theme are the following:




	[image: ]What forms have family, class, and social groups taken in European history, and how have they changed over time?



	[image: ]How and why have tensions arisen between the individual and society over the course of European history?



	[image: ]How and why has the status of specific groups within European society changed over time?











Theme 6: National and European Identity


This theme’s main focus is on how and why definitions and perceptions of regional, cultural, national, and European identity have developed and have been challenged over time. It examines the inception of nationality coming from early political units that varied in size from the tiny Italian city-states to regions such as Spain. The emergence of powerful monarchs, such as Louis XIV and Peter the Great, used common language and cultural identity to foster a sense of unity in their realms. The creation and dissemination of national symbols and stories are also a major thrust of this theme. The idea of European well-being that emerged from the Enlightenment is examined through this lens as well. The power of nationalism that emerged in the 19th century and how it affected the boundaries and stories of Europe and European nations are also paramount to this theme. The power of nation-states during the 20th century as well as the rise in European unity at the start of the 21st century are also major thrusts of this theme.


The overarching questions for this theme are the following:




	[image: ]Where did national identity come from?



	[image: ]How does national identity affect people’s behavior?



	[image: ]How did leaders use national identity?



	[image: ]How and why did the concept of European identity emerge, and how did it affect Europe?



	[image: ]How have people with minority national identities been treated by the majority?



	[image: ]How did national and European identity affect both world wars and the Cold War and its aftermath?



	[image: ]How and why does national identity affect European history?











Theme 7: Technological and Scientific Innovation


This theme focuses on the emergence of new scientific discoveries and the creation of new technologies. The impacts of the development of new scientific ideas and of new technologies should be investigated under this theme. The pressures put on societies, economies, and governments by the creation of new technologies and the discovery of new ideas is also a major part of this theme. The methods of discovery, the development of new technologies, and how these discoveries are adopted by society are also very important.


The overarching questions for this theme are the following:




	[image: ]How have both the intended and unintended consequences of scientific and technological innovations increased efficiency, improved daily life, and shaped human development and interactions?



	[image: ]How have advances in technology contributed to the development of balance of power?



	[image: ]How did the understanding of the natural world change and develop over time?



	[image: ]How do innovations and advances in technology lead to social and economic changes?



	[image: ]How did science and other intellectual disciplines develop and change over time?



	[image: ]How have new technologies affected warfare?



	[image: ]How have innovations and advances in technology influenced cultural and intellectual developments?






Note that a strong comprehension of and an ability to apply economic history can help you with each of the seven themes.










Exam Organization


The scope of this course is the history of Europe from the Renaissance (1450) to contemporary times. All four time periods are covered equally on the exam.




MULTIPLE-CHOICE QUESTIONS (55 QUESTIONS FOR 40% OF EXAM) All multiple-choice questions are based on some sort of stimulus provided on the exam. There is a quote, a chart, a historian’s argument, a map, an image, or a cartoon followed by a group of two to five questions based upon that stimulus. In general, the questions go from a lower reasoning level to a higher reasoning level within each group of questions.


SHORT-ANSWER QUESTIONS (ANSWER THREE OF FOUR QUESTIONS FOR 20% OF THE EXAM) Four questions directly address one or more of the thematic learning objectives for the course. You must answer only three questions. You are required to answer two questions from the period 1600–2001. You then choose to answer one of two questions (one from time periods 1–2 and one from time periods 3–4). Each question asks you to identify and analyze examples of historical evidence relevant to the source or question. There are three tasks in each question that are worth 1 point each.


DOCUMENT-BASED QUESTION (ONE QUESTION FOR 25% OF THE EXAM) This is where the readers want to see your skills with synthesis, analysis, periodization, causation, argumentation, and understanding of continuity and change. You must analyze the documents, including written materials, charts, graphs, and cartoons, and then use evidence from within those documents and evidence not contained in the documents to make a cogent, clear, concise argument that completely answers all parts of the question.


LONG ESSAY QUESTION (ONE QUESTION FOR 15% OF THE EXAM) You are given the choice between three different essay prompts that test the same historical skill, such as periodization or change and continuity over time. You must select one essay prompt and develop a strong thesis that addresses all parts of the question. You must further support that thesis with strong historical evidence that can come from both primary and secondary sources with which you are familiar.

























	Section


	Question Type


	Number of Questions


	Timing


	Percentage of Total Exam Score











	I


	Part A: Multiple-choice questions


	55 questions


	55 minutes


	40%







	Part B: Short-answer questions


	4 questions
Students are required to answer 2 questions from 1600–2001 and can choose to answer 1 of 2 questions (1 from time periods 1–2 and 1 from time periods 3–4)


	40 minutes


	20%







	II


	Part A: Document-based question (DBQ)


	1 question


	60 minutes includes a 15-minute reading period


	25%







	Part B: Long essay question (LEQ)


	1 question chosen from among 3 questions


	40 minutes


	15%


















How the AP European History Exam Is Scored


The AP European History exam is composed of four parts grouped into two sections.


The multiple-choice part is scored with 1 point given for each correct answer. There is no penalty for guessing as of May 2011, so you should answer every question on the exam.


The long essay is given a score from 0 to 6, and the DBQ is scored from 0 to 7. Details about this are given later in this section and throughout the sample essays seen in the book.


To attain your final AP score, use the following method:


Multiple-Choice Score × 1.091 = __________


+


Short-Answer Score × 3.334 =__________


+


DBQ Score × 5.357 =__________


+


LEQ Score × 3.75 =__________


Total of all above scores is composite score = __________ (round your score)


To get a final score for the exam, compare your composite score to the chart below.




Composite ScoreConversion Chart
















	Score Range


	AP Score











	104–150


	5







	91–103


	4







	79–91


	3







	69–78


	2







	0–69


	1















Scores




	5 Extremely well qualified; score is accepted by most colleges for either course credit or placement into a higher-level section.



	4 Well qualified; score is accepted by many colleges.



	3 Qualified; score is accepted by some colleges.



	2 Possibly qualified; score is rarely accepted for either course credit or placement.



	1 No recommendation; score is not accepted anywhere.






The previous Composite Score Conversion Chart is a sample chart. The score ranges change annually with each set of exam scores. However, this chart shows a good estimation of an average year’s test score distribution.


You may choose to suppress a score on the AP exam once it has been reported to you. You may also cancel the test within a certain time after you have taken it but before the score has been reported.


Some colleges require additional documentation about course work.










Multiple-Choice Questions (40% of the Exam)


The multiple-choice section is composed of approximately 55 questions organized into groups of two to five questions. You must assess and react to questions based on a common stimulus, such as a primary or secondary source, a historian’s argument, or a historical problem. Each set of multiple-choice questions addresses one or more of the thematic and time period learning objectives for the course. These sets require you to have the skills outlined in the AP historical skills mentioned earlier. Although a set may focus on one particular period of European history, the individual questions within that set may ask you to make connections to thematically linked developments in other periods. These individual questions assess your abilities in the skill about change and continuity over time.


Multiple-choice questions evaluate your ability to analyze the stimulus material in tandem with your knowledge of the historical period being examined. The possible answers for a multiple-choice question reflect the level of detail present in the required historical developments found in the concept outline for the course. You should be prepared to utilize your knowledge of the forces in history to analyze specific information and situations cited in the stimuli provided.




Hints for Tackling Multiple-Choice Questions




	1.Answer all questions. There is no penalty for incorrect answers.



	2.The more incorrect answers you eliminate, the better your odds are for guessing the correct answer.



	3.Be methodical. Even on questions you are sure of, put a line through entire incorrect answers as you eliminate them.



	4.Circle the number of any question you are unsure of so you can return to it if you have the time.



	5.Go with your intuition. Your first choice is usually correct, so change an answer only if you are absolutely certain.



	6.Underline the key idea in each question.



	7.Try reading the answer choices from D back to A.











Types of Multiple-Choice Questions




	[image: ]Analysis



	[image: ]Quotation



	[image: ]Interpretation of a picture, art object, cartoon, or photo



	[image: ]Map study



	[image: ]Graph or chart











Sample Analysis Questions


Analysis lends itself to working out the answer with more general understandings or less specific information by considering cause-and-effect relationships or by sorting out the chronology.


Questions 1–2 refer to the map below.


[image: This is a map of pre-World War I Africa, southern Europe, the Ottoman Empire, and the eastern Arabian peninsula showing the names of certain countries, their borders, and some geographic features such as rivers and lakes. Listed countries in Africa include: Morocco, Algeria, Libya, Egypt, Anglo-Egyptian Sudan, Eritrea, Somaliland, Abyssinia, Uganda, Rio de Oro, French West Africa, Senegal, Gambia, Port Guinea, Sierra Leone, Gold Coast, Ivory Coast, Togo, Dahomey, Nigeria, Cameroon, French Congo, Belgian Congo, British East Africa, German East Africa, Rhodesia, Angola, Germna West Africa, Mozambique, Union of South Africa, Bechuanaland, and Madagascar. Countries outside of Africa listed are: Portugal, Spain, France, Italy, Germany, Britain, Belgium, and Arabia.]







	
1.Which of the following is the best reason for the creation of the map above?




	(A)It was drawn to reflect the decolonization seen after the Second World War.



	(B)It was drawn to reflect colonial possessions on the eve of the First World War.



	(C)It was drawn to reflect the importance of rivers in the transport of African goods.



	(D)It was drawn to reflect the growing power of the French and the English in East Africa.








	
2.Which best describes the ways that Europeans used African ethnic divisions to guide them when creating the colonies and nations seen above?




	(A)Colonies and nations were created to keep ethnic groups united within Africa.



	(B)Colonies and nations were drawn that did not take any African ethnic divisions into account.



	(C)Colonies and nations were created to intentionally separate ethnic groups and create new colonies of disunited Africans.



	(D)Colonies and nations were created to meet the trade requirements of Europeans, and the sizes and boundaries of colonies and nations depended more upon how big the colonizing nation was.



















Answers




	1.B



	2.C









Comments


Analysis questions let you eliminate some answers if you can figure out that one thing could not be a causation or result of another event or attitude. They make you use general knowledge in a specific way to reason out an answer. Knowing the general time frame of events and developments helps immeasurably. It is worth the trouble and time to try to figure out the answer to this type of question.


Question 1 is a classic analyze the map to see the time period question. If you can determine the sequence of events, you can eliminate certain choices. For example, German West Africa exists, so the time period is before 1918 and after 1905. However, Italy does not possess Eritrea or Somalia, so it must be before the 1930s. Additionally, the Belgian Congo still exists, so it must be before 1918. Now one must analyze why the map was drawn. It seems from the dates given that the only possible choice given was on the eve of the First World War, choice (B). All of the other answers are either before Germany had African colonies or after it lost them. Since the map shows nothing about transportation, and the French and English had little influence in East Africa other than in Egypt, which is not shown on the map, those choices can be easily eliminated.


Question 2 can be answered by determining the reasoning behind the drawing of colonial and, eventually, national borders in Africa. Here you must analyze which of the choices is most correct. Many responses have some truth to them. However, the best answer is the one that is most complete and that contains nothing inaccurate. In this case, the Europeans did have to take the internal relations of the Africans on the ground into account when drawing borders. The Europeans wanted to make the colonies easier to rule. So you must reason that because they were trying to rule the Africans, the Europeans would try to keep them disunited, thus eliminating choices (A) and (B). You must also look at the map and reason that the Belgian Congo would not be very big if choice (D) were correct, so that choice can be eliminated. Choice (C) is the correct answer because the Europeans intentionally divided the ethnic groups to keep the populations within each colony fighting with one another rather than with their colonizers.




Sample Quotation Question


Quotation analysis, like most analysis questions, can be done with less specific information than identification requires. Again, chronology and cause-effect help in the process of elimination.


“Not only was he accused of imprisoning and torturing or murdering his enemies, but he set into place the whole apparatus of totalitarian repression. He denied basic human rights in pushing forward his policy of industrialization, and the human cost can be measured in the deaths of tens of millions of his own countrymen. His detractors also accuse him of governing according to a ‘cult of personality.’”




	
1.The individual speaking above is describing the dictator of the Soviet Union through the Second World War and would most likely be which of the following?




	(A)An ardent Bolshevik who was a member of the Comintern under Stalin



	(B)An Enlightenment thinker who was looking for a better society



	(C)A Western writer or academic



	(D)A member of the cabinet of Leonid Brezhnev who tried to de-Stalinize the Soviet Union











Answer and Comments: (C)


Choice (A) is incorrect because leaders of the Communist Party under Stalin did not criticize him in any way.


Choice (B) is out because Stalin lived after the Age of Enlightenment. Thus, none of those great minds could comment on Stalin.


Choice (D) is out because Brezhnev actually re-Stalinized the Soviet Union after Khrushchev tried to reduce Cold War tensions there.


Choice (C) makes the most sense because during and even after the Cold War, “Western” (meaning pro-NATO) writers and academics were those most likely to criticize Stalin. This continues even up to today.







Sample Interpretation Question


Interpretation can involve identifying the artist, style, subject, or period of a work of art; it may require interpretation of a cartoon, map, photo, or picture.


[image: Same map from page 27: This is a map of pre-World War I Africa, southern Europe, the Ottoman Empire, and the eastern Arabian peninsula showing the names of certain countries, their borders, and some geographic features such as rivers and lakes. Listed countries in Africa include: Morocco, Algeria, Libya, Egypt, Anglo-Egyptian Sudan, Eritrea, Somaliland, Abyssinia, Uganda, Rio de Oro, French West Africa, Senegal, Gambia, Port Guinea, Sierra Leone, Gold Coast, Ivory Coast, Togo, Dahomey, Nigeria, Cameroon, French Congo, Belgian Congo, British East Africa, German East Africa, Rhodesia, Angola, Germna West Africa, Mozambique, Union of South Africa, Bechuanaland, and Madagascar. Countries outside of Africa listed are: Portugal, Spain, France, Italy, Germany, Britain, Belgium, and Arabia.]







	
1.From examining the map above, which of the following was the most important reason for the British to hold Egypt, which had built the Suez Canal?




	(A)The British needed it to get goods from Africa to Asia.



	(B)The British wanted to patrol the Red Sea to make certain that Somali pirates were defeated.



	(C)The British wanted to secure trade routes from Asia to Europe to keep growing their trade empire.



	(D)The British wanted to take over all French and German colonies in Africa.











Answer and Comments: (C)


You must analyze the map to see that the Suez Canal gave the British easy access from the Mediterranean to the Red Sea and, eventually, the Indian Ocean for trade with the entire empire.


Map interpretation questions require use of broad map skills and less general information to work out. They are worth the time and trouble to examine.







Sample Graph or Chart Question


Graphs and charts frequently provide all the information necessary in order to answer the question correctly. Graphs are diagrams representing successive changes; charts are information sheets that employ tables or graphs.




Populations of Cities (in Thousands)






















	Year


	London


	Paris


	Antwerp


	Berlin


	Moscow







	1800


	960


	600


	60


	170


	250







	1850


	2,700


	1,400


	90


	500


	360







	1900


	6,500


	3,700


	280


	2,700


	1,000












	
1.Which would be the most likely explanation for the population change between 1800 and 1900 in the cities included on the chart above?




	(A)Malthusian “unbridled lust”



	(B)Foreign immigration



	(C)Population shift from other cities



	(D)Industrialization











Answer and Comments: (D)


The clue to the correct answer is in the early, nearly sevenfold increase of the population of London. The Industrial Revolution coincided with a mass movement from the countryside to the cities. This mass movement may also have been caused by the enclosure movement. Since the Industrial Revolution and the enclosure movement began in Britain and then caught on later in the rest of Europe, the answer is choice (D), industrialization.










Written Section


This section requires you to write three types of responses, which include three short-answer questions and two essays total. One essay is a document-based question (DBQ) and one is a long essay question (LEQ). You must respond to the only DBQ prompt presented, but you choose among three LEQ essay choices that are similarly structured.


You are given 60 minutes to answer the DBQ, which includes a 15-minute reading section. You are then given 40 minutes to write the LEQ.




Written Section Scoring (60% of the Exam)


Short-answer questions each have three specific tasks that can earn 1 point each. All LEQs are scored using the same rubric; each LEQ can earn a maximum of 6 points. All DBQs are scored using the same rubric; each DBQ can earn a maximum of 7 points. On LEQs, a score of 0–2 is pretty poor, a score of 3–4 is adequate, and a score of 5–6 is very good. For the DBQs, a score of 0–3 is pretty poor, a score of 4–5 is adequate, and a score of 6–7 is very good.







Short-Answer Questions (20% of the Exam)


The short-answer section consists of four questions that require you to use historical thinking skills and content knowledge to respond to a stimulus with a direct, concise response. However, you must answer only three of the short-answer questions. You are required to answer two questions from 1600–2001 and can choose to answer one of two questions (one from time periods 1–2 and one from time periods 3–4). Just like in the multiple-choice section, stimulus material may include a primary or secondary source, including texts, images, charts, graphs, maps, etc. At least two of the four short-answer questions include stimulus material. Each short-answer question directly addresses one or more of the thematic learning objectives for the course and assesses one or more of the nine historical thinking skills. Each short-answer question asks you to analyze historical developments and/or processes using examples drawn from the concept outline or other examples explored in depth in classroom instruction. The short-answer questions may require you to take a position based on the stimulus material presented, identify a significant cause or effect, or account for differences and similarities in perspectives, historical developments, etc.


Sample Short-Answer Question


[image: The artwork is a Soviet poster from 1920 that depicts a blindfolded man in Russian garb walking off a cliff with hims arms outstretched in attempt to feel what's in front of him. The caption says, "The illiterate is a blind man: Everywhere pitfalls and misfortunes await him." The poster is in modernized, international artistic style with clouds in the sky and a geometric border. ]


“The illiterate is a blind man: Everywhere pitfalls and misfortunes await him.” Soviet Poster, 1920.








	(a)Briefly analyze how the artwork above reflects artistic trends at the start of the twentieth century.



	(b)Based on the poster above and your knowledge of European history, explain TWO aspects of social life under Soviet rule.






This is both an art question and a social question. It is a common type of question on the AP exam. To understand how to score the exam, examine the following scoring guide.







Scoring Guide


0–3 points (1 point for a and 2 points for b)


(a) One point is given for analyzing how the poster is typical of the trends of the early 20th century. For example, it is related to art nouveau or the Belle Epoch; it contains a master narrative; it espouses faith in a grand theory; it supports hierarchy and order; it concentrates overall on improving society, mass marketing or mass media, centralized knowledge, seriousness of intent and purpose, etc. This can also be juxtaposed with the Dada/surrealist ideas going on contemporaneously.


(b) One point is awarded (up to a total of two points) for each aspect of social life in the Soviet Union explained. These aspects include lack of freedom, fear of the state, distrust of others, quotas at work, long lines for all goods, lack of consumer goods, free medical care, free housing, guaranteed work, assumed equality, gender role relaxation, lack of religion, censored press and other media, governmental control of all aspects of life, etc.


Other types of questions include those that ask you to analyze arguments between historians; analyze a chart, map, or graph; or respond to some historical generalization such as that the Enlightenment was not very enlightened for most people.










Interpreting the Essay Questions


In both the LEQs and the DBQs, you need to understand the way in which the answer must be presented. In order to do this, you must interpret the key term or terms in the question.




Examples of Key Terms




	
1.DEFEND OR REFUTE (argue for or against a specific statement by framing an essay that uses factual support)


Sample:


“The Second World War was the inevitable result of a failure of the democracies to confront aggression by totalitarian dictatorships.”


Defend or refute this with factual evidence from the diplomatic history of the 1930s.




	
2.ANALYZE (examine in detail; determine relationships; explain)


Sample:


Analyze the ways in which the Protestant Reformation fostered both the growth of capitalism and the rise of modern science.




	
3.EVALUATE (judge the worth of; discuss advantages and disadvantages, pluses and minuses)


Sample:


Evaluate both the domestic policies and the foreign involvements of the government of France during the reign of Louis XIV.




	
4.TO WHAT EXTENT AND IN WHAT WAYS (how and how much?)


Sample:


To what extent and in what ways did Napoleon carry out the ideals of the French Revolution?




	
5.ASSESS THE VALIDITY (judge the value of; determine the truth)


Sample:


“The religious wars of the 16th and 17th centuries were more the result of the territorial ambitions of rival states and the economic interests of competing factions than of doctrinal differences.”


Assess the validity of this statement.




	
6.CONTRAST AND COMPARE (show differences and examine for similarities)


Sample:


Contrast and compare the art and architecture of the Renaissance with that of the Romantic period, and explain how each reflected the prevailing culture.




	
7.EXPLAIN (offer the meaning, the cause, the reason for; make clear; detail)


Sample:


Explain how the theories of Copernicus, Galileo, Kepler, and Newton affected the religious beliefs and intellectual trends of the 17th and 18th centuries.




	
8.DISCUSS (consider various points of view; write about; examine)


Sample:


Discuss the accomplishments of the various governments in France during the French Revolution.




	
9.DESCRIBE (tell about; offer an account or a word picture)


Sample:


Describe the lifestyle of noble women in Italy during the Italian Renaissance. Refer to family life, political status, and economic conditions.







Additional sample and practice short-answer and long essay questions appear in the review chapters and in the sample exams.










The Long Essay Question (15% of the Exam)


You are given a choice among three comparable long essay options and must choose one. The long essay questions are designed to measure your use of historical thinking skills to explain and analyze one or more of the thematic learning objectives for the course. All essays require the development of a thesis or an argument supported by analysis of specific, relevant historical evidence. You must demonstrate in your responses that you have mastered a targeted skill, such as continuity and change over time, comparison, causation, or periodization.


All long essay questions on the exam target the same skill, which varies from year to year. The tasks required of you are very similar no matter which question you choose. The questions address different chronological periods and topics. Questions are limited to topics or examples specifically mentioned in the concept outline but framed to allow your answer to include in-depth examples, drawn either from the concept outline or from topics beyond the concept outline discussed in the classroom.


All long essay questions are scored using the long essay rubric found later in this section. You should study this rubric closely to know what is expected from your essay responses.







How Does the College Board Score the Free-Response Question?


As Sun Tzu stated in The Art of War, “If you know your enemy and you know yourself, you cannot be defeated in one hundred battles.” In the case of test preparation, the test and its graders are your “enemy,” and understanding the rubrics for the DBQ and the LEQ will help you defeat them. Reading and understanding a sample rubric for the sample LEQ will help you know your enemy.







AP European History Long Essay Question (LEQ) Rubric (6 Points)


















	Category


	Scoring Method


	Helpful Hints











	
Thesis


(0–1 points)



	
Responds to the question with an evaluative thesis/claim that makes a historically defensible claim that establishes a line of reasoning.


(1 point)



	To earn this point, the thesis must make a claim that responds to the prompt, rather than restating or rephrasing the prompt. The thesis must consist of one or more sentences located in one place, either in the introduction or the conclusion.







	
Contextualization


(0–1 points)



	
Describe a broader historical context immediately relevant to the prompt.


(1 point)



	To earn this point, the response must describe broader historical events, developments, or processes that occur before, during, or continue after the time frame of the prompt that are relevant to the topic. This point is not awarded for merely a phrase or a reference.







	
Evidence


(0–2 points)



	
Provides specific examples of at least 2 pieces of evidence related to the topic of the prompt.


(1 point)


OR


To earn this point, student must support an argument in response to the prompt with two pieces of specific and relevant evidence.


(2 points)



	
To earn one point, the response must identify specific historical examples of evidence relevant to the topic of the prompt.


To earn two points, the response must use specific historical evidence to support an argument in response to the prompt.








	
Analysis and reasoning


(0–2 points)



	
Uses historical reasoning (e.g., comparison, causation, CCOT) to frame or structure an argument that addresses the prompt.


(1 point)


OR


Demonstrates a complex understanding of the historical development that is the focus of the prompt, using evidence to corroborate, qualify, or modify an argument that addresses the question.


(2 points)



	
To earn the first point, the response must demonstrate the use of historical reasoning to frame or structure an argument, although the reasoning might be uneven or imbalanced or the evidence may be overly general or lacking specificity.


To earn the second point, the response must demonstrate a complex understanding through sophisticated argumentation relevant to the prompt. This can be accomplished in a variety of ways, such as:




	[image: ]Explaining multiple themes or perspectives to explore complexity or nuance; OR



	[image: ]Explaining multiple causes or effects, multiple similarities or differences, or multiple continuities or changes; OR



	[image: ]Explaining both cause and effect, both similarity and difference, or both continuity and change; OR



	[image: ]Explaining relevant and insightful connections within and across periods or geographical areas. These connections should clearly relate to an argument that responds to the prompt.






A response may demonstrate a complex or nuanced understanding through effective use of evidence relevant to an argument that addresses the prompt. This may be done in a variety of ways, such as:




	[image: ]Explaining how multiple pieces of specific and relevant evidence (at least four) support a nuanced or complex argument that responds to the prompt; OR



	[image: ]Using evidence effectively to demonstrate a sophisticated understanding of different perspectives relevant to the prompt.



	[image: ]This complex understanding must be part of the argument and may be demonstrated in any part of the response.



	[image: ]While it is not necessary for this complex understanding to be woven throughout the response, it must be more than merely a phrase or reference.




















Interpreting the Long Essay Rubric


The rubric clearly shows what you must do to score well on the long essay. Here is a checklist to be sure the information is clear:




	[image: ]The essay must have a thesis that responds to all parts of the question and makes a claim that can be defended with historical evidence and reasoning. (0–1 total points)



	[image: ]The essay must place the historical argument from the thesis into a broader historical context and explain how that context influenced the topic that the question addresses. (0–1 total points)



	[image: ]The essay must use specific historical examples to support the claim stated in the thesis and make use of historical reasoning skills to explain how the evidence cited interrelates. The essay must also use that evidence to qualify, moderate, or corroborate the argument from the thesis. (0–2 total points)



	[image: ]The essay must use historical reasoning (e.g., comparison, causation, CCOT) to frame or structure an argument that addresses the prompt and demonstrates a complex understanding of the historical development that is the focus of the prompt, using evidence to corroborate, qualify, or modify an argument that addresses the question. (0–2 total points)











General Advice for Writing Essays


Writing a good essay is like a good speech or a strong lesson in school. It generally requires three steps:




	1.Tell them what you will tell them; include a THESIS.



	
2.Tell it to them; write the BODY AND SUPPORT.


Use evidence here to support your ideas. Your evidence can be factual or interpretive. However, using both is best. You must support your thesis with a plethora of evidence.




	
3.Tell them what you told them; write a CONCLUSION.


Summarize your main points. What was important? Why? Make your final points here.


The most important point to remember is to ANSWER THE ENTIRE QUESTION.







Other hints are found in the following box.




Hints for Answering the Long Essay Questions




	1.Read all three question choices before deciding on which one to answer.



	2.Remember to choose the time period you are most comfortable with and knowledgeable of. The College Board chooses between historical developments or processes between 1450 and 1700, historical developments or processes between 1648 and 1914, and historical developments or processes between 1815 and 2001.



	3.Underline each task in each question, and count the tasks. Try to take on the question that has the fewest tasks that can be fully answered.



	4.Your primary consideration should be how much you know about the specific subject. This may seem obvious. However, it is easy to pass over a question if you are confused about what it asks. Read. Reread those questions that encompass areas you have focused on in class or in your studies.



	5.Interpret the key terms. (See pages 27–28.)



	6.Make your choice by mentally framing the argument of your essay. (The argument is the proof, the statement, the thesis, the core of your essay. You should follow your intuition since it flows from what you know most about.)



	7.Read the question again, and jot down anything that comes to mind.



	8.Organize your essay by outlining your argument. Don’t fret over format; you are the only one who is going to see or use the outline.



	9.Gather facts to support your argument. (If you are not certain of a fact—a date, an event, a cause, or a person—don’t use it.)



	10.Check for consistency. What seems like supporting evidence may actually contradict your assertions.



	11.Be certain the thesis addresses all parts of the question and that the evidence is strong enough to support that thesis before beginning to write.



	12.Now you are ready to write. Make a clear statement of the intent of your argument in the introduction, and include a clear summary of your argument in the conclusion.



	13.Reread! Rewrite! Delete. Add. Remember—substance takes precedence over neatness. Don’t be afraid to cross out words, sentences, whole paragraphs, and even whole pages.














How to Write an Essay


Writing an essay is a lot easier than you think if you pick the right question, interpret the terms correctly, and follow a few simple procedures. The tricks to picking the right question and interpreting its terms are given in the preceding section.


What then are these “simple” procedures?







The Essence of Your Essay Is the Body


It is in the body of the essay that you do your job of showing “to what extent and in what ways,” of “assessing the validity,” of “contrasting and comparing,” of demonstrating “change and continuity over time,” and so on. The introduction simply points out the direction your argument will take and presents a viable thesis that addresses all parts of the question. The conclusion simply summarizes your argument. The key to success in this task is to write a clear, convincing argument that clearly addresses the skill being assessed. That argument must clearly and repetitively tie the evidence to the thesis and explain how the evidence supports the thesis. The best essays also include counterarguments to the thesis or tie the response to additional time periods or movements than those being assessed by the question.




The Simple Procedures


After determining whether the question assesses your skill at comparison, causation, or change and continuity over time, ask yourself the following questions:




	[image: ]First, what does the question want to know?



	[image: ]Second, what do you know about that topic?



	[image: ]Third, how should you put the information into words?








SAMPLE QUESTION:


To what extent and in what ways did Napoleon’s rule continue and expand the ideals of the Enlightenment and the French Revolution?





First, what does the question want to know?


How and how much did Napoleon, an autocrat, continue and expand the social, political, and economic aims of the Revolution and the pursuit of reason endemic to the Enlightenment? This is clearly a change and continuity over time essay and, therefore, must address the skills called for in that type of essay. The question also wants to know what the ideals of the Enlightenment and French Revolution were and then requires you to evaluate the extent to which Napoleon continued and expanded those ideals.


Second, what do you know about that topic?


Napoleon was a dictator and an emperor, and both are generally undemocratic roles. In contrast, the French Revolution was democratic in nature. Napoleon ignored the ideals of thinkers like Montesquieu and Rousseau who wanted the people to have a meaningful voice in government but followed the ideals of Voltaire who called for an enlightened despot.


Napoleon made domestic reforms in the law, education, and government that furthered democracy. He then spread his Napoleonic Code to the peoples of Europe whom he conquered. However, he was a conqueror, which went directly against the ideals of the Enlightenment. He carried some of the ideals of the Revolution—“liberty, equality, fraternity”—to other countries during his conquests. He had personal reasons for trying to change the Ancien Régime, or “Old Order.” Napoleon enforced a meritocracy and rule of law, but he also enforced censorship and utilized secret police.


Third, how should you put the information into words?


Write about the historical irony: one of history’s “bad guys” who was a dictator, conqueror, and vainglorious emperor actually helped to spread liberal ideals throughout Europe along with the rule of law through his Napoleonic Code. His conquest of Europe and creation of the German Confederation of the Rhine led to the emergence of the most radical of 19th-century European movements—nationalism.


There are two mainstream ways to structure this essay. You could write an introductory thesis paragraph, then one paragraph about the extent to which Napoleon carried out the ideals of the French Revolution, then one about the extent to which he carried out the ideals of the Enlightenment, and then another about how he spread these ideals across Europe. Alternatively, you could write a thesis and then one paragraph about each major ideal: liberty, equality, brotherhood, and Enlightenment ideals in general. Another advanced method could be to trace Napoleon’s narrative as those ideals were carried out chronologically and/or geographically, evaluating Napoleon’s progress along the way with a strong thesis either at the start or the end. Preferably, the thesis is stated at BOTH the beginning and end of every LEQ essay.


Use the information in The Simple Procedures (page 31) to plan the body of every essay.


Use the Hints for Answering the Long Essay Questions (page 30) to do the actual writing.


Use the AP European History Long Essay Question (LEQ) Rubric (pages 28–29) to evaluate your response to every essay that you write for practice.










The Document-Based Essay Question (25% of the Exam)


The document-based question (DBQ) is designed to test your ability to analyze documentary materials and use that analysis to support a thesis proposed by the prompt. In most years, you can often earn almost one-half of the points needed to attain a score of 3 on the exam if you complete the DBQ properly. This section is based on a skill that can be developed by using documents and the author’s point of view in each of those documents to prove a historical point. Thus, this skill is worth practicing.


The document-based question emphasizes the ability to analyze and synthesize historical evidence, including textual, quantitative, or visual materials. The question also requires you to formulate a thesis and support it with relevant evidence. The five to seven documents accompanying the document-based question are not confined to a single format, may vary in length, and are chosen to illustrate interactions and complexities within the material. The diversity of materials, which may include charts, graphs, cartoons, and works of art alongside written documents, requires you to evaluate different kinds of documents and to utilize a broad spectrum of historical skills. Each DBQ focuses on one targeted skill (such as causation, continuity and change over time, or comparison) that varies from year to year.


The document-based question typically requires you to relate the documents to a historical period or theme and, thus, to focus on major periods and issues. The DBQ assesses your ability to incorporate outside knowledge related to the question but beyond the specifics of the documents. This ability to place the documents in the historical context in which they were produced is essential for your success.


The first key to success on the DBQ is to understand how the question is scored. The readers (people who score the exam) all must use a point-based rubric for grading the DBQ that, if understood, can be used to your advantage. An outline of that rubric follows.







AP European History Document-Based Question (DBQ) Rubric (7 Points)


















	Category


	Scoring Method


	Helpful Hints











	
Thesis/Claim


(0–1 point)



	
Responds to the question with a thesis that makes a historically defensible claim/thesis that establishes a line of reasoning.


(1 point)



	To earn this point, the thesis must make a claim that responds to the prompt rather than restating or rephrasing the prompt. The thesis must consist of one or more sentences located in one place, either in the introduction or the conclusion.







	
Contextualization


(0–1 points)



	
Describes a broader historical context relevant to the question.


(1 point)



	This point may be earned by relating the topic of the question to broader historical events, developments, or processes that occur before, during, or continue after the time frame of the question that are relevant to the topic. This point is NOT awarded for a phrase or reference.







	
Evidence


(0–3 points)



	
Utilizes content of at least THREE documents to address the topic of the question.


(1 point)


OR


Utilizes the content of at least SIX documents to support an argument about the question.


(2 points)


OR


[image: ]



	
To earn 1 point, the response must accurately describe rather than simply quote the content from at least three of the documents.


To earn 2 points, the response must accurately describe rather than simply quote the content from at least six documents. In addition, the response must use the content of the documents to support an argument in response to the prompt.








	
Evidence beyond the documents


(0–1 points)



	
Explains how at least one additional piece of specific evidence beyond those found in the documents relates to an argument about the question.


(1 point)



	To earn this point, the response must describe the evidence and must use more than a phrase or reference. This additional piece of evidence must be different from the evidence used to earn the point for contextualization.







	
Analysis and reasoning


(0–2 points)



	
(0-1 Point)


For at least TWO documents, explains how or why the document’s point of view, purpose, historical situation, and/or audience is relevant to an argument.



	To earn this point, the response must explain how or why (rather than simply identifying) the document’s point of view, purpose, historical situation, or audience is relevant to an argument about the prompt for each of the two documents sourced.







	
(0-1 Point)


Demonstrates a complex understanding of the historical development that is the focus of the prompt, using evidence to corroborate, qualify, or modify an argument that addresses the question.



	
A response may demonstrate a complex understanding through sophisticated argumentation that is relevant to the prompt. This may be done in a variety of ways, such as:




	[image: ]Explaining multiple themes or perspectives to explore complexity or nuance; OR



	[image: ]Explaining multiple causes or effects, multiple similarities or differences, or multiple continuities or changes; OR



	[image: ]Explaining both cause and effect, both similarity and difference, or both continuity and change; OR



	[image: ]Explaining relevant and insightful connections within and across periods or geographical areas. These connections should clearly relate to an argument that responds to the prompt.






A response may demonstrate a complex understanding through effective use of evidence relevant to an argument that addresses the prompt. This may be done in a variety of ways, such as:




	[image: ]Effectively using seven documents to support an argument that responds to the prompt; OR



	[image: ]Explaining how the point of view, audience of at least four documents supports an argument that responds to the prompt; OR



	[image: ]Using documents and evidence beyond the documents effectively to demonstrate a sophisticated understanding of different perspectives relevant to the prompt.






This complex understanding must be part of the argument and may be demonstrated in any part of the response.


While it is not necessary for this complex understanding to be woven throughout the response, it must be more than merely a phrase or reference.











Scoring note: If you can write an essay in 40 minutes that completes all of the elements described in the DBQ rubric, you will be very successful on the DBQ.




Rules for Writing the DBQ


There are a few rules to writing a successful DBQ. If you follow these rules, your essay will be at the top of the scoring scale:




	[image: ]ANSWER THE QUESTION. It is amazing how many students do not directly answer the question but, instead, go off on some tangent. Remember to check that the thesis addresses all parts of the question before proving the thesis.



	[image: ]READ THE DOCUMENTS and write comments on them, including letters to indicate to what group each belongs. If groups are positive or negative reactions, use ±.



	[image: ]CREATE AN OUTLINE and check that you prove the thesis with it.



	[image: ]GROUP THE DOCUMENTS to show you can understand and analyze them. There is usually some way to group the documents to show profession, nationality, class, or some other factor that affects the outlook of the document’s author. This helps you gain the points for analysis of evidence.



	[image: ]INTEGRATE THE USE OF THE DOCUMENTS smoothly into the overall reasoning of the essay. Do not make it a “laundry list” of documents and points of view. Do not accept all documents at face value. Instead, analyze each for validity, origin, and purpose of the author. Use the documents to answer the question and to show you understand and have the ability to use them as evidence.



	
[image: ]STAY WITHIN THE TIME FRAME of the question. The question usually gives a specific time frame—do not use anachronistic information.




	[image: ]Remember that you can link the documents or the question to a different time period in order to gain the synthesis point.








	[image: ]FOLLOW GRAMMATICAL CONVENTIONS. Write an essay with good structure that follows grammatical conventions. Use the past tense. Avoid including clichés and terms like “the people,” “history has taught us,” “thing,” “stuff,” and overly simplistic generalizations such as good or bad. Always refer to authors and other historical figures by their last names or royal titles.



	[image: ]READ AND USE THE SOURCE CITATIONS. The information given in those citations is critical to demonstrating point of view, audience, purpose, nationality, or historical context.



	
[image: ]PRESENT POINT OF VIEW. One strategy that helps in writing a successful DBQ response is to do a good job presenting point of view. Remember that the reader generally attributes persuasive document use, as well as expanded point of view use, to the writer who uses point of view well and often. In reference to the DBQ, point of view is best described as not just saying what an author wrote but why the author wrote it. The focus is on why the author chose to write in that particular tone or chose those specific words.




	[image: ]If you cannot get to the point of view of the author of the document, remember to assess at least six documents for point of view, author’s purpose, historical context, and/or audience to be sure to earn the point for correct analysis of four documents in that area.



	[image: ]Apart from not directly answering the question asked, the most common error students make is not demonstrating clear point of view, audience, context, or purpose for the documents. If you show the various points of view of many authors, your DBQ response will likely be a success.






















Interpreting the DBQ Essay Rubric


The rubric clearly shows what you must do to score well on the long essay. Here is a checklist to be sure the information is clear:




	[image: ]Your essay must have a strong thesis that makes a historically defensible claim and responds to all parts of the question. (1 point)



	[image: ]Your essay must use evidence from at least six documents to support an argument that answers the question completely and explains the relationships between the evidence presented, including how the evidence modifies, qualifies, or corroborates the thesis. (1–3 total points)



	[image: ]Your essay must explain how either the purpose, point of view, historical situation, and/or audience of the authors of at least four provided documents is relevant to the argument. (1 point)



	[image: ]Your essay must place the answer you provide into a broader historical context that explains how the topic of the essay fits into the time period from which it comes. (1 point)



	[image: ]Your essay must cite historical evidence related to the question that is not found in the documents provided in the question. (1 point)











DBQ Organizer


The DBQ organizer that follows is provided to help you organize your thoughts. The organizer includes many boxes to help you think visually. It is strongly recommended that you copy this organizer and use it to practice organizing your DBQs as you work your way through this study guide. The organizer that follows was included to help you gather the evidence that you need to write your DBQ essay, so use it your first few times when writing. Once you get the hang of writing a DBQ essay, write without using the DBQ organizer because you will not have it with you on the day of the exam.




Writing a DBQ


STEP 1THESIS


Your AP thesis statement should be one to two sentences long. The first sentence should explain your main argument or idea. Example: Spanish intellectuals were justified in resisting authority when General Francisco Franco seized power because their lives were being threatened.




Write thesis here:











STEP 2DEFEND YOUR THESIS


Identify three more specific examples to back up your argument. These three examples help to prove that your first sentence is true. They also make your paper more specific and clear. Example: More specifically, an illegal seizure of power, imposition of a one-party system, and the disappearance of over 100,000 political dissenters justified the actions of the intellectuals.




Three examples here:


1.


 


2.


 


3.


 





STEP 3THREE TOPIC SENTENCES


Write your topic sentences. Use the categories that you listed in step 2—defend your thesis—to create topic sentences. You do not need to answer all of the questions below (who, what, when, where, why) in your topic sentences. However, having some of that information in your topic sentences makes your thesis much clearer.




Category A: (This should be one of the specific examples from your thesis.)


Who:


What:


Where:


When:


Why this proves your thesis:


Combine the who, what, where, when, and why above into a topic sentence for your body paragraph:










Category B: (This should be one of the specific examples from your thesis.)


Who:


What:


Where:


When:


Why this proves your thesis:


Combine the who, what, where, when, and why above into a topic sentence for your body paragraph:







Category C: (This should be one of the specific examples from your thesis.)


Who:


What:


Where:


When:


Why this proves your thesis:


Combine the who, what, where, when, and why above into a topic sentence for your body paragraph:








STEP 4INTRODUCTION


Turn your three-sentence thesis into a one-paragraph introduction.


You should design the introduction to attract the attention of the readers and give them an idea of the essay’s focus. Remember that the readers are reading up to 400 essays daily. You want to attract their attention right away so that your essay is read more carefully. Your thesis should be clear and as concise as possible to address all parts of the question, and it should hit the reader as soon as possible.




	
1.Create a few sentences explaining your topic in general terms (some background information is usually helpful) that can lead the reader from your opening to your thesis statement. This should include historical context about what was happening in the world and in the specific country.




Background Information:


 


 


 







	
2.Finish the paragraph with your thesis statement. Here you present your answer to the research question. Remember to include your main evidence at the end. Your thesis should be clear and as concise as possible to address all parts of the question.




Thesis:


 


 


 













STEP 5BODY PARAGRAPHS


List all evidence that you can think of that would support each category. Example: British political policies might include the following.
















	DBQ Essay Facts and Analysis Chart











	A. Write topic sentence here:


	
1. Evidence here:









	2. Evidence here:







	3. Evidence here:







	4. Evidence here:







	B. Write topic sentence here:


	1. Evidence here:







	2. Evidence here:







	3. Evidence here:







	4. Evidence here:







	C. Write topic sentence here:


	1. Evidence here:







	2. Evidence here:







	3. Evidence here:







	4. Evidence here:










STEP 6ANALYZE PRIMARY SOURCE DOCUMENTS


Applying this analysis to each document helps you interpret it and can be done on the document itself.


Historical Context




	[image: ]Causation: Can you bring connections between the document and historical facts into the open?



	[image: ]Chronology: Can you place the primary source within its appropriate place in the historical narrative or timeline?



	[image: ]Prior knowledge: What do you know that would help you further understand the primary source?






Audience




	[image: ]For whom was the source created, and how might this affect the reliability or accuracy of the source?






Purpose




	[image: ]Why or for what reason was the source produced at the time it was produced? What was the author’s goal?






Point of View




	[image: ]Can you identify an important aspect of who the author is and explain how this might have affected what the author wrote?



	[image: ]Can you identify an influence that shaped the author or source and explain how that influence specifically affected the document’s content?



	[image: ]The main idea: What point is the author trying to convey?






Write one sentence that




	[image: ]explains why the source is important in relation to—






-OR-




	[image: ]explains what the source has to do with the DBQ question.









STEP 7ADD PRIMARY SOURCE DOCUMENTS TO THE CORRESPONDING CATEGORIES ON YOUR EVIDENCE CHART IN STEP 5


STEP 8WRITE BODY PARAGRAPHS USING I.Q.C. METHOD


For every document you mention in your essay, be sure to use I (introduction), Q (quote or paraphrase), and C (commentary analysis).


I. Introduction for evidence #1: Briefly explain where/when the source was created to help your reader understand the quotation you will use as evidence. You may want to include the author and date of the quote.




Author:


Date:


Now put it into one complete sentence. (Example: On August 1st, 1945, Hitler gave a speech about the war.)





Q. Quotation or paraphrase—evidence #1: Include a quote or fact that supports your topic sentence.




 








C. Commentary analysis of evidence #1: Explain how the quote supports your topic sentence and answers the research question. Your explanation should be at least two sentences long. Use the following commentary analysis words: shows, explains, describes, demonstrates, elucidates, illuminates.




This shows:


It is important because:





At the end of the analysis, you should put the document number in parentheses: (Doc 1).


STEP 9CONCLUSION


The conclusion of a historical research paper is where you restate your thesis, make connections between your research and the larger world, and give your final thoughts or opinion on your topic.


I. Restate or rephrase the thesis: Remind your reader of your main argument and three supporting claims. Briefly explain how you have used evidence to support your argument successfully.










II. Make a larger connection: Make a connection between your historical evidence and another historical figure or era, current global or national events, another academic topic such as literature, or current events.













III. Why do you care/final thoughts: Here is where you leave your reader with your final ideas about your topic. You can share what you have learned, insights, reflections, and/or further questions that your analysis, research, and exploration have raised.










Now you are ready to write your essay. Remember to write a minimum of a five-paragraph essay with an introduction, at least three body paragraphs, and a conclusion.













Sample DBQ


TIME:


15 MINUTES TO READ AND MARK DOCUMENTS


40 MINUTES TO WRITE ESSAY




DIRECTIONS: The following question is based on the accompanying Documents 1�7. This question is designed to test your ability to apply several historical-thinking skills simultaneously, including historical argumentation, use of relevant historical evidence, contextualization, and synthesis. Your response should be based on your analysis of the documents and your knowledge of the topic. The documents have been edited for the purpose of the exercise.





Question 1 is based on the accompanying documents.


In your response, you should do the following:




	[image: ]Respond to the question with an evaluative thesis that makes a historically defensible claim.



	[image: ]Use historical reasoning to explain relationships among the pieces of evidence provided in the response and how they corroborate, qualify, or modify an argument that addresses the entirety of the question.



	[image: ]Explain how at least four documents’ point of view, purpose, historical situation, and/or audience are relevant to the argument.



	[image: ]Describe a broader historical context immediately relevant to the question.



	[image: ]Explain how at least one additional piece of specific evidence beyond those found in the documents relates to an argument about the question.






The DBQ is designed to test your ability to read and interpret documents. Show your mastery of this skill by analyzing the content and the point of view and validity of the source’s author. Answer the question fully by utilizing your analysis of the documents and the time period discussed to support a well-constructed essay.




	1.Analyze how the various responses and reactions to the changes brought on by the advances in methods of production in Great Britain changed from the 1770s through the 1880s.








Document 1


Source: P. Bairoch International Industrialization Levels from 1750 to 1980 as published in the Journal of European History, fall of 1982.




Industrialization Levels in Great Britain from 1750 to 1913 Level per Capita with 100 Being Equal to 1900 Production














	Year


	Production Level







	1750


	10







	1800


	16







	1830


	25







	1860


	64







	1880


	87







	1900


	100







	1913


	115


















Document 2


Source: Philosopher and economist Adam Smith, An Inquiry into the Nature and Causes of the Wealth of Nations, 1776.


To take an example, therefore, from a very trifling manufacture, but one in which the division of labour has been very often taken notice of, the trade of a pin-maker: a workman not educated to this business (which the division of labour has rendered a distinct trade), nor acquainted with the use of the machinery employed in it (to the invention of which the same division of labour has probably given occasion), could scarce, perhaps, with his utmost industry, make one pin in a day, and certainly could not make twenty. But in the way in which this business is now carried on, not only the whole work is a peculiar trade, but it is divided into a number of branches, of which the greater part are likewise peculiar trades. One man draws out the wire; another straights it; a third cuts it; a fourth points it; a fifth grinds it at the top for receiving the head; to make the head requires two or three distinct operations; to put it on is a peculiar business; to whiten the pins is another; it is even a trade by itself to put them into the paper; and the important business of making a pin is, in this manner, divided into about eighteen distinct operations, which, in some manufactories, are all performed by distinct hands, though in others the same man will sometimes perform two or three of them. I have seen a small manufactory of this kind, where ten men only were employed, and where some of them consequently performed two or three distinct operations. But though they were very poor, and therefore but indifferently accommodated with the necessary machinery, they could, when they exerted themselves, make among them about twelve pounds of pins in a day. There are in a pound upwards of four thousand pins of a middling size. Those ten persons, therefore, could make among them upwards of forty-eight thousand pins in a day. Each person, therefore, making a tenth part of forty-eight thousand pins, might be considered as making four thousand eight hundred pins in a day. But if they had all wrought separately and independently, and without any of them having been educated to this peculiar business, they certainly could not each of them have made twenty, perhaps not one pin in a day; that is, certainly, not the two hundred and fortieth, perhaps not the four thousand eight hundredth, part of what they are at present capable of performing, in consequence of a proper division and combination of their different operations.










Document 3


Source: Letter from the Cloth Merchants of Leeds, England, advocating for the introduction of steam-powered looms, 1791.


If then by the Use of Machines, the Manufacture of Cotton, an Article which we import, and are supplied with from other Countries, and which can every where be procured on equal Terms, has met with such amazing Success, may not greater Advantages be reasonably expected from cultivating to the utmost the Manufacture of Wool, the Produce of our own Island, an Article in Demand in all Countries, almost the universal Clothing of Mankind?


In the Manufacture of Woollens, the Scribbling Mill, the Spinning Frame, and the Fly Shuttle, have reduced manual Labour nearly One third, and each of them at its-first Introduction carried an Alarm to the Work People, yet each has contributed to advance the Wages and to increase the Trade, so that if an Attempt was now made to deprive us of the Use of them, there is no Doubt, but every Person engaged in the Business, would exert himself to defend them.


From these Premises, we the undersigned Merchants, think it a Duty we owe to ourselves, to the Town of Leeds, and to the Nation at large, to declare that we will protect and support the free Use of the proposed Improvements in Cloth-Dressing, by every legal Means in our Power; and if after all, contrary to our Expectations, the Introduction of Machinery should for a Time occasion a Scarcity of Work in the Cloth Dressing Trade, we have unanimously agreed to give a Preference to such Workmen as are now settled Inhabitants of this Parish, and who give no Opposition to the present Scheme.










Document 4


Source: The People’s Petition, a petition circulated and sent to Parliament, 1838.


Humbly showeth:


That we, your petitioners, dwell in a land whose merchants are noted for their enterprise, whose manufacturers are very skillful, and whose workmen are proverbial for their industry. The land itself is goodly, the soil rich, and the temperature wholesome. It is abundantly furnished with the materials of commerce and trade. It has numerous and convenient harbors in facility of internal communication it exceeds all others. For three and twenty years we have enjoyed a profound peace. Yet with all the elements of national prosperity, and with every disposition and capacity to take advantage of them, we find ourselves overwhelmed with public and private suffering. We are bowed down under a load of taxes, which, notwithstanding, fall greatly short of the wants of our rulers. Our traders are trembling on the verge of bankruptcy, our workmen are starving. Capital brings no profit, and labor no remuneration. The home of the artificer is desolate, and the warehouse of the pawnbroker is full. The workhouse is crowded, and the manufactory is deserted. We have looked on every side; we have searched diligently in order to find out the causes of distress so sore and so long continued. We can discover none in nature or in Providence. … The energies of a mighty kingdom have been wasted in building up the power of selfish and ignorant men, and its resources squandered for their aggrandizement. The few have governed for the interest of the few, while the interests of the many have been sottishly neglected, or insolently and tyrannically trampled upon. It was the fond expectation of the friends of the people that a remedy for the greater part, if not for the whole, of their grievances would be found in the Reform Act of 1832. They regarded that act as a wise means to a worthy end, as the machinery of an improved legislation, where the will of the masses would be at length potential. They have been bitterly and basely deceived. The fruit which looked so fair to the eye has turned to dust and ashes when gathered. The Reform Act has effected a transfer of power from one domineering faction to another, and left the people as helpless as before. Our slavery has been exchanged for an apprenticeship to liberty, which has aggravated the painful feelings of our social degradation by adding to them the sickening of still deferred hope. We come before your honorable house to tell you, with all humility, that this state of things must not be permitted to continue; that it cannot long continue, without very seriously endangering, the stability of the throne, and the peace of the Kingdom, and that if, by God’s help, and all lawful and constitutional appliances, an end can be put to it, we are fully resolved that it shall speedily come to an end.


WE DEMAND UNIVERSAL SUFFRAGE.


The suffrage to be exempt from the corruption of the wealthy, and the violence of the powerful, must be secret.










Document 5


Source: Philosopher and economist Karl Marx, The Communist Manifesto, 1848.


The bourgeois clap-trap about the family and education, about the hallowed co-relation of parents and child, becomes all the more disgusting, the more, by the action of Modern Industry, all the family ties among the proletarians are torn asunder, and their children transformed into simple articles of commerce and instruments of labour.


But you Communists would introduce community of women, screams the bourgeoisie in chorus.


The bourgeois sees his wife a mere instrument of production. He hears that the instruments of production are to be exploited in common, and, naturally, can come to no other conclusion that the lot of being common to all will likewise fall to the women.


He has not even a suspicion that the real point aimed at is to do away with the status of women as mere instruments of production.


For the rest, nothing is more ridiculous than the virtuous indignation of our bourgeois at the community of women which, they pretend, is to be openly and officially established by the Communists. The Communists have no need to introduce community of women; it has existed almost from time immemorial.


Our bourgeois, not content with having wives and daughters of their proletarians at their disposal, not to speak of common prostitutes, take the greatest pleasure in seducing each other’s wives.


Bourgeois marriage is, in reality, a system of wives in common and thus, at the most, what the Communists might possibly be reproached with is that they desire to introduce, in substitution for a hypocritically concealed, an openly legalised community of women. For the rest, it is self-evident that the abolition of the present system of production must bring with it the abolition of the community of women springing from that system, i.e., of prostitution both public and private.










Document 6


[image: ]





Source: British illustration, 1860s.







Document 7


Source: Thomas Escott, Social and Political Historian, England: Her People, Polity, and Pursuits, 1885.


Before the eventful year 1832, most of the places under Government were in the hands of the great families. The Reform Bill admitted an entirely new element into political life; a host of applicants for Parliamentary position at once came forward, and as a consequence the social citadel was carried by persons who had nothing to do with the purely aristocratic section which had hitherto been paramount.










Comments on the DBQ


It is amazing how many DBQ essays do not contain a thesis that directly answers all parts of the question.


The type of question in the sample DBQ is common because it asks you to describe the reactions and responses to some event or movement and how they changed over time. There are two tasks to this question. The first task is to identify the reactions and responses of Europeans to the rise of the Industrial Revolution. The second task is to illustrate how those reactions and responses changed over time. This question is clearly targeting the continuity and change over time skill. Different DBQs assess different skills. However, this skill is a common one as the type of question assesses the skills of determining and analyzing what has changed over time and what has remained constant.


Start the first task by reading the documents. Then analyze the documents and make notes on them. Then group them. Finally, use the documents to illustrate how Europeans reacted and responded to the new methods of production that were emblematic of the Industrial Revolution.




TIP


Before writing your essay, glance at the documents and their authors, and check the question to be certain that your thesis and your essay address all parts of the question!





The second task is made easier because the documents are presented in chronological order. You can choose to have separate paragraphs, illustrating how the reactions and responses changed over time. Alternatively, you can write about a separate group of documents within each paragraph.


Do not forget to demonstrate point of view, purpose, audience, or at least historical context for many of the documents. This further helps to illustrate the reactions and possibly responses of Europeans to the onset of the Industrial Revolution.


Grouping documents is helpful for success, and there are many ways to group the documents presented in this DBQ. Possible groupings include those who viewed the Industrial Revolution in a positive light, those who viewed the Industrial Revolution in a negative light, the bourgeois bosses and their proponents, workers, and those who observed society, such as historians and artists.


Create a short outline. The structure that is easiest to write quickly includes a thesis that addresses both parts of the question and includes all of the groups you intend to use. The previous organizer was included to help you gather the evidence that you need to write your DBQ essay. So use it your first few times writing. Once you get the hang of writing a DBQ essay, write without using the organizer. Each group identified should have a separate paragraph, with a paragraph on change over time, followed by a concluding paragraph.







DBQ Sample Response


The evolution in the ways that goods were produced brought profound changes, first to Great Britain, and then to the rest of the world, during the Industrial Revolution, which increased Great Britain’s production capabilities (document 1). Reactions and responses to these changes evolved as the era developed and can be understood through the eyes of those who observed society such as historians and artists (documents 2, 5, 6, 7), the bourgeois bosses and their proponents (documents 2&3), and the workers and their proponents (documents 4&5).


Historians and others who commented on society changed their views on the means of production as the methods and ethos of manufacturing evolved. Adam Smith, the father of economics, was very excited by the increases in productive capacity brought on by the introduction of the division of labor (document 2). As the first British student of economic conditions, he was naturally impressed by the gains made in that field. Karl Marx, the ultimate critic of capitalism, pointed out how this system of economy, and thus of production, exploits women by its very nature (document 5). He was likely to over exaggerate the flaws of a system that he was condemning to collapse. As the Industrial Revolution progressed, observers started to extol the virtues of the factory system again as can be seen in the drawing showing the general population’s acknowledgement of the impressive nature of new machinery (document 6). The illustrator probably is representing modern technology in a positive light to satisfy the patrons of his/her work who are most likely wealthy industrialists who want their machines depicted. By the 1880s, historians like Escott were assessing the changes in the political climate (document 7). As a historian, Escott was trying to be unbiased, but was clearly influenced by the Victorian ideals of his times as well as the reform movement he studied. It appears that those who observed these changes professionally were at first in favor, then turned against these changes, and finally came to accept and study these changes.


One group that seemed to be universally in favor of the changes in production was the bourgeois bosses and their proponents. As time progressed, the bosses felt their power grow and demanded more control of their workers and their property. The Leeds wool manufacturers argued that their new methods of production were helping everyone in society, although they did note the fears of the workers (document 3). They were attempting to sway opinion in their direction to allow them to create steam–powered wool looms, so their facts were suspect due to their motives to increase output and thus profit. The community of businessmen continually favored changes in the modes of production over time. Governments and businesses teamed up in both world wars to improve and streamline modes of production and in fact in the First World War, production itself became a method of warfare.


Those who worked or who had worked in the factories seemed to think of the changes brought on by the Industrial Revolution in negative terms despite the fact that these changes had nearly doubled their standard of living by 1850. The People’s Charter of 1838 demanded more rights for workers, such as voting, in order to help them address the ills of the factory system (document 4). This charter, which was signed by many workers and politicians of the day, became the basis for the workers’ chartist movement that eventually did enlarge the franchise. The petition signers of the petition agreed that there should be a more equitable distribution of power to all citizens, a goal that Escott notes the results of in document 7. Karl Marx was in agreement with the People’s Charter, but goes much further and intends to offend the bourgeois class by deriding their gender roles and equating them with class roles (document 5). Marx’s forceful dissemination of his ideas would later be used as a justification for a revolution in Russia that attempted to skip the capitalist phase of society as Marx described it and go directly from monarchy to communism. This is clearly an impossible feat if one believes the majority of Marx’s work, which describes an inevitable evolution of society that must go through a capitalist phase to achieve true control of the means of production and distribution by the proletariat. In many ways, the changing attitudes on industrialization and urbanization, including those of Karl Marx and others of the era such as Louis Blanc and Marcel Proust, led to the communist revolutions first in Russia, then in China, Vietnam, North Korea, and even Cuba.


The responses and reactions of the people living in Great Britain from 1770 through 1880 to the changes in production seem to be based upon their station in life with social observers changing their views to suit the times, employers being in favor of the changes, and workers being against them. However, it is clear that those best able to study those changes were at first in favor of them, became skeptical of them, and later decided to study the social and political effects of the evolution of the means of production from the 1770s through the 1880s.







Comments on the Sample Answer to the DBQ


This is a top-notch answer that would receive a score of 7. This essay demonstrates insightful use of documents to prove a cogent thesis that fully addresses all parts of the question. More importantly, the essay clearly meets all parts of the DBQ rubric (found on pages 32–33) for the following reasons:




	1.This essay is awarded 1 point for an evaluative thesis that directly addresses all parts of the question and makes a historically defensible claim.



	2.This essay is awarded 1 point for contextualization because it situates the argument by explaining the broader historical events, developments, or processes immediately relevant to the question.



	3.This essay is awarded 3 points for evidence because it utilizes content from at least six documents and employs historical reasoning to explain relationships among the pieces of evidence provided in the response and how they corroborate, qualify, or modify an argument that addresses the entirety of the question. This includes 1 point for evidence beyond the documents because it provides an example or additional piece of specific evidence beyond those found in the documents to support or qualify the argument.



	4.This essay is awarded 1 point for document analysis because it explains how more than four documents’ point of view, purpose, historical situation, and/or audience are relevant to the argument.






The most important characteristic of this response is the creative use of point of view to demonstrate command of the skill of analyzing historical sources. The use of point of view in Document 5 was creative and historically supportable. The essay also had some panache without using clichés, which may set it apart from other essays the graders read.


For more information on scoring DBQ essays, turn to the AP European History Document-Based Question (DBQ) Rubric on pages 32–33.
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