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  ‘“What is a teacher?” I’ll tell you: it isn’t someone who teaches


  something, but someone who inspires the student to give of her


  best in order to discover what she already knows.’




  Nabil Alaihi to Athena in The Witch of Portobello by Paulo Coelho
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  Introduction




  Teaching was never part of the plan. Not my conscious plan, anyway. I am sure that the higher parts of me have always known I would be here doing what I am doing. But all of it feels like it happened by accident.




  As I look back upon the many varied and often seemingly unconnected events my life, I see that every single one of them has worked together to get me to this point, like each individual musician in an orchestra … each part playing its own tune, but together with others, creating a beautiful symphony. Every one of those events has led me here, to this point, to the creation of this book.




  I have been blessed to experience a wide range of learning opportunities, teaching styles and skills as part of my own spiritual journey. Those have partly led to this guidance.




  I am struck by how many teachers seek to empower their students to find their own Truth – and how many still believe that there are strict ‘rules’ that must be followed in order for students to connect with their spirituality. It feels to me that we are entering a newer time of celebrating our humanness as people and as teachers – making spirituality more accessible – whilst recognising that none of us knows it all, or indeed can tell others what their truth is.




  I have come to several conclusions that, for me, underpin all of the work that I now do based on what I have learned along the way.




  Firstly, I may be a Spiritual Teacher, but I am still very much a student on my journey – and often my ‘students’ are my greatest ‘teachers’.




  Secondly, I don’t know the answers. I only know my answers; the ones my life has taught me; the ones I have been willing to learn from. I don’t believe that any teacher has ‘the answers’ for anyone else. I do believe that all we can do as teachers is to hold a space for others to find their own answers; their own Truth in whatever ways feel right for them. In fact, my Truth changes as my learning and understanding develops.




  Thirdly, I am not an expert or indeed a guru. I don’t consider myself to be a Master, even though when wearing one of my ‘hats’ as an Angelic Reiki Teacher, that is how I am recognised by title. I don’t believe that any of us are ‘Masters’ of anything other than ourselves. I am an ordinary person who is able to share what I have learnt as a teacher and as a continuing student, and it feels like an honour to do so.




  Fourthly, I am still learning about my journey and who I am. I am not ‘Buddha Enlightened’. As a spiritual being having a human experience, I still have meltdowns, I get angry with The Universe when I Don’t Understand, I love watching South Park, and comedy swearing makes me giggle. I am, however, also committed to learning more about my own journey, including accepting ALL of me so I can come to a place of peace and unconditional love as quickly and easily as possible (and hopefully with some humour thrown in along the way!).




  I am fascinated by learning. One of the aspects of how we learn that intrigues me the most is how we do so energetically. Carl Jung described the ‘the collective unconscious’ – the part of the unconscious mind shared by humankind – almost 100 years ago.




  This corresponds with what we are now coming to learn from the field of Quantum physics.




  Quantum physicists have been able to demonstrate that we are all connected. This has been proven through experiments showing that a change in the behaviour of one photon (light particle) can lead to a change in the behaviour of another photon which is separated by a massive distance. This theory, ‘entanglement theory’, could explain why Spiritual Teachers who bring through new knowledge sometimes find that another teacher, whom they have never met and who lives in another part of the world, has brought through the same new knowledge.




  This has led me to question whether any of us who are teachers are ever bringing through something ‘new’ or ‘groundbreaking’. I have come across the exact same theories being presented by completely different teachers, even though they think that their message is unique. I guess that they have been tuned into that same wonderful amazing collective consciousness at the same time as other people. So I feel that all learning opportunities are actually recycled. They are, however, all still needed, as each can be a gateway for a student to learn more about what they need to know, at different places on the planet.




  The contents of this book are based on my learning from my teachers – some of whom I have had the privilege to meet, some of whom I haven’t, all of whom have contributed to what I share with you in this book. None of this knowledge is ‘new’; it is – like all learning opportunities – recycled. However, it is presented in a new way, hopefully in ways that help you to reach your greatest potential as a Spiritual Teacher.




  I have realised that as I continue to learn and grow, many of my experiences, beliefs, attitudes and values as a Spiritual Teacher are being challenged. I hope that by sharing these, I can help you to feel empowered to your Truth as a teacher of others – and most importantly a teacher of yourself. I really don’t know the answers, but I hope that we can together develop a community that supports one another’s evolvement for the benefit of all.




  I feel blessed to have been able to bring together my love of facilitating learning opportunities with all my experiences on my spiritual journey to create this.




  What Do We Mean by ‘Spiritual Teaching’?




  There are many terms that refer to the process of empowering others to learn, develop and grow – which we will explore in this chapter. As well as there being many terms for the process, there are also several definitions for each term. On this basis, I have given suggested summaries for each one below.




  Teaching – The process of supporting others to learn, often through instruction. Usually, the learning focuses on knowledge-based information.




  Training – The process of supporting a person’s development, leading to improved performance in a specific area. The focus is usually on the development of knowledge, skills, and attitudes.




  Facilitation – The process of holding a space for others to develop and learn at their own pace. Facilitators recognise that the learner already knows the answers, and is trying to remember them.




  Education – Activities that aim to develop knowledge, skills, moral values and understanding in all areas of life.




  Preaching – Making statements with a view to asking others to accept or comply with a particular view, belief or way of life.




  Leadership – Giving guidance and direction to others.




  Coaching – Empowering an individual to reflect upon and own their situation so that they can then decide upon the direction they would like to take to achieve success in a certain area. Involves identifying the actions necessary for that success to be achieved.




  Mentoring – Advising, supporting, guiding another – allowing a person to try activities and encouraging them to reflect upon their learning.




  Tutoring – One-to-one teaching or development.




  Learning – A process that allows us to adapt to change through the acquiring of knowledge, skills and attitudes. It can be used to get individuals to conform, but can be used to encourage us to think for ourselves.




  Is it important that we label what we do?




  How we communicate what we do is very important for us as well as our students. We use language as the means by which we do this. Using language, we convey what the aims for our learning opportunities are, and what our role is. So on this basis, it could be said that the language we use is very important. I would suggest, however, that we are often limited by language as a means of accurately communicating exactly what we are doing.




  Each of us interprets words, labels – and the concepts that they convey – based on our own individual experiences and perceptions. Some people, for example, see the word ‘teaching’ and associate it with school-based rote learning or with that sense of separation where ‘teachers’ are said to have all of the knowledge, and their role is to ‘impart’ that knowledge onto their students. Other people might perceive the term ‘teaching’ as a general word linked to a learning opportunity.




  I would suggest that it is more helpful to convey the intentions behind the learning opportunity – this is how people can get more of an idea of your approach. For example, is your intention to communicate knowledge you feel an audience does not have, or could your intention be to empower or enable them to develop their confidence or understanding in a particular area?




  This point can be clearly illustrated when we consider which of the activities listed on the previous page empower the development of passions and potential within people. Depending on the intentions of the teacher, every single activity listed can be empowering – including preaching – if the teacher intends for it to be empowering! To that end, every single one of the listed activities can be disempowering, if the teacher seeks to make themselves more powerful than their students. It all depends on the intentions of the teacher. We will explore communication in more detail in the chapter on Teaching Skills, but for now, it seems, that some clarity around how I use language in this book may help.




  What I would suggest – for the purposes of this book at least – is that ‘teaching’ is a word that could easily summarise most activities that lead to learning. In fact, we may use any combination of these activities when we are in a ‘teaching’ role, including facilitating or coaching. In choosing to refer to all of these activities under the general title of ‘teaching’, I am just using language in a very simplistic way to try to convey a range of ways of supporting the development of others and providing opportunities for others to learn.




  I have also chosen to use the word ‘student’ to describe people taking part in these learning opportunities; however, I do so loosely. We could use other terms such as learner, delegate or participant. I feel that we are all each of these, so again I feel that the choice of word is a question of semantics. I would ask that – again for the purposes of this book – it is always remembered that, in every learning opportunity, we are all students and teachers (or participants and facilitators) together.




  Attitudes, intentions, skills and knowledge




  Some students believe that the knowledge or experience of a Spiritual Teacher is more important than the teacher’s attitudes – often because our education system values and rewards knowledge.




  Also, some students value a teacher having a lot of knowledge because of how they prefer to learn. If, for example, a student’s preferred learning style is that of a ‘theorist’, they are likely to prefer learning theories and knowledge before considering how to apply them. This will be explored in more detail in the chapter on Accelerated Learning.




  However, the skills and attitudes of a teacher could be said to be as important as the knowledge that a teacher has (if not more important), within a spiritual context.




  A teacher may have considerable knowledge and experience, but if they find it difficult to use teaching skills effectively to support their students being able to make use of that knowledge for themselves, or to have their own empowering experiences, then that knowledge and experience may not be as accessible to the students. A teacher may have considerable knowledge and experience in a particular area, and may have the attitude that they are an ‘expert’ or that students will never have as much knowledge/skills/experience as them. This can reinforce the self-doubts of students. This can make it more difficult for students to learn, because they are less able to see themselves as being able to develop as much as their teacher has. Students often have some feelings of doubt and uncertainty about whether or not they are capable of learning; so it is vital to empower students to believe that they are capable learners – this will help them to have confidence in themselves.




  An attitude of empowerment, love and support can help to create a more powerful learning environment than using knowledge alone. Without this attitude, students might not feel as safe to explore what they can do in the learning opportunity, which makes it more difficult for them to learn and be empowered. This will also be described in more detail in the chapter on Accelerated Learning.




  When teaching spiritual subjects, is it important that our students come to believe the same things that we do? Do their attitudes need to match ours?




  This could be said to be ‘preaching’ – which some people might feel is inappropriate. I would suggest, however, that it again depends of the intentions of the teacher, and on the context.




  It may be, for example, that there are certain principles that matter to you, e.g. attitudes around respecting each other, or about energetic cleansing or about protection. You may well wish others to develop the same attitudes as you in some areas. This may be entirely helpful to others. It is important, however, to be conscious of how much of this is ego-based, and how much is about supporting the development of students in an empowering way.




  It is important to consider the role that our egos play as teachers. It can feel good when our students come to believe the same things as us: it can reinforce our own beliefs and values, and can help us to feel validated. This is a particular issue in a spiritual context, where much of what gets taught is considered to be ‘less acceptable’ to mainstream society, or ‘less valid’ or ‘unscientific’ or ‘unproven’. Often, as Spiritual Teachers, we will have had to overcome the many doubts of other people, from close friends and families through to strangers, and this can mean that we feel a need for that validation even more. We will explore this in more detail throughout this book.




  However, truly empowered learners are encouraged to find their own attitudes and beliefs, which may be completely different from our own. Some people would suggest that all students know everything that they need to know already. If so, our roles as ‘teachers’ may simply be to help them to remember what they know, and enable them to connect with what they are passionate about.




  

    Self-development questions




    

      	What is it about your message(s) that is so important to your students?




      	How would you feel if your students developed different beliefs or attitudes from you in the areas that you consider to be fundamentally important to you?




      	How would you then respond to your students if that happened?




      	If it would it be challenging for you to remain in a supportive, loving and accepting space, do you know what would cause you to find it difficult (e.g. being reminded of a situation where your views may not have been accepted from another time in your life)? Is this something that you could look to heal?




      	What would help you to remain in a supportive, loving and accepting space with all of your students?


    


  




  Is spiritual teaching an important time for us to share our own personal journeys with our students?




  It is helpful to share some aspects of our personal journeys, so that students feel more comfortable and confident that we have had some experiences that have led us to this teaching role.




  There are two types of personal experiences that can safely be shared:




  a) experiences of magic and wonder in your spiritual journey (for example, seeing crystals falling out of the sky, feathers appearing at key stages on your journey)


  

  Sharing your own experiences of magic and wonder in your spiritual journey can support students in being able to consider how anything may be possible, and to encourage them to connect with what they may experience in their own lives. Also it can give students ideas of which new directions might interest them as well. When describing these experiences, it is worth bearing in mind that sometimes students can then feel that they won’t ever reach the stage where those kind of experiences could happen to them, so it helps to be in a place of humility – of recognising that special experiences happen to all of us. Also, be mindful that your ego (and your students’ egos) can have fun here – it can be easy to step into a space of ‘Listen to what happened to me!’




  b) personal stories of challenges that do not cause you emotional upset while you are sharing the experiences. This includes difficulties in relationships, addictions, childhood trauma.




  As for personal experiences, it is usually not necessary to go into detail on many aspects of our own life story – especially in describing traumatic life stories such as abuse. If you are experiencing an emotional reaction to the stories that you are sharing, you may trigger an emotional response in your students, where some of them may feel that they want to – or should – emotionally support you in that moment. At this point in time, you are no longer holding the space as a teacher, leader, or facilitator because you are in need. It could be said, however, that – in this moment – you truly are an equal with your students.




  If you are still processing or healing an aspect of your life (in other words, if you still feel emotion on any level when thinking about it or talking about it), you may not be ready to share that aspect with students – it is important that you leave your needs for support outside of the learning environment.




  The key is to check with yourself whether what you would like to share is completely relevant to what you are supporting your students to learn about. Students can find it difficult to engage with any workshop that is a ‘Me Workshop’ – in other words, workshops where the teacher just talks about their experiences. These kinds of workshops are often disempowering because they take time away from the students and their ability to have their own precious learning experiences.




  By being conscious of your intentions for the development of the group, you may find that your intuition guides you to know what to share and what not to share, and to what extent; however, you need to be as balanced and self-aware as possible to ensure that it is your intuition, and not your ego, guiding you.




  As with all guiding principles, there are sometimes exceptions – which require a significant amount of conscious self-awareness on the part of the teacher. Here is an example from one of my own teaching experiences.




  I was facilitating a three-day Angelic Reiki Teacher course. Throughout the first day, I kept hearing the angels saying ‘Share your current life challenges in this group’ and ‘This a safe space for you to heal.’ I spent the whole day debating this – actually, arguing – with the angels, explaining that it would compromise my position as someone holding the space for others … and I had already written a book and a course which focuses on not using teaching opportunities as spaces for your own healing!




  At the end of the first day, one of the students said ‘I have a message from the angels for you, Dee. They’re saying that you need to allow yourself to let go and receive healing in this space.’ I explained why I didn’t feel this was appropriate. Another student piped up and said ‘I’ve been getting the same message too.’ I questioned the appropriateness of this for some time before I eventually let go. For the following two days, I realised I was – probably for the first time – truly not separated from and equal to my students in their eyes, and we collectively and equally experienced some of the most transformative healing I have ever come across. We all held the space for each other equally to process some of our greatest challenges.




  In this space, it was completely appropriate to the needs of this particular group to do so. I then tried a similar approach in a different group, but found it to be inappropriate to the needs of that group.




  What this taught me was the value of continuing to choose to hold the space for others and not share the emotional challenges that I have not yet resolved. As with all principles, very occasionally something else is needed. In the Angelic Reiki course, I questioned my guidance and those of others many times to ensure that it truly was the most appropriate thing to do in those circumstances. I let go whilst being very conscious and present about what I was doing and why.




  We will explore more about this in the next chapter.




  What are the benefits of providing learning opportunities for others, as opposed to them reading a book on a subject?




  

    	Provides students with the opportunity to have more personal experiences and to develop their skills




    	Can help students to develop more confidence in their knowledge or abilities




    	Can help students to understand some of their experiences




    	Can assist in the process of change and growth of individuals, groups and the wider collective




    	Gives students the opportunity to meet new people as part of their spiritual journey




    	Helps students find support for their own journey and learning




    	Enables students to make connections with other souls who they may have links to energetically




    	Can enhance the process of remembering




    	Can raise collective energies through the energetic power of groups coming together; this can raise individual energies too, which can lead to more powerful experiences – and benefit individuals, groups and the planet




    	Can help to empower people to recognise the abilities, skills and knowledge they have and are capable of further developing


  




  Having considered what spiritual teaching involves, we will explore the role of a Spiritual Teacher in more detail.




  The Role of a Spiritual Teacher




  There are many aspects to being a Spiritual Teacher – practical, emotional, psychological, administrative, and energetic. We might prefer some of these aspects more than others – it is quite common, for example, for Spiritual Teachers to prefer the ‘teaching’ part rather than the practical administrative stuff like completing tax returns! In this chapter, we will explore some of these aspects in more detail.




  The role of a teacher




  During a course, workshop or class, you will, as a Spiritual Teacher, be responsible for a range of activities. You can:




  

    	Introduce the session




    	Identify guiding principles with the group / set clear boundaries / discuss expectations that you all have of each other




    	Explain the aim of exercises




    	Inform learners of timings – and keep to them




    	Clear the space, self and group energetically




    	Maintain the physical, emotional and energetic safety and wellbeing of yourself and others




    	Ground yourself and others




    	Lead discussions




    	Hold the space




    	Respond to the needs of the group




    	Communicate accessibly (not too much jargon!)




    	Be clear about the content of the course




    	Inspire students to find out what they can do for themselves




    	Motivate students to try new skills and seek their Truth




    	Check the understanding of students




    	Encourage students to question and explore




    	Give students choices about what they learn, experience and how to apply this in their everyday lives




    	Be in a place of humility




    	Be conscious of own sense of balance and need for healing – looking after yourself as well as your students




    	Be supportive of the learning and experiences of students, no matter where they are at on their journeys




    	Empower students to make changes if they would like to




    	Manage challenges that arise from a place of self-awareness, love and compassion




    	Summarise and reflect upon key points with students


  




  Outside a workshop or class, you can:




  

    	Make a commitment to look after your own needs for physical, mental, emotional and spiritual wellbeing and growth




    	Continue to learn and evolve your knowledge, understanding and skills




    	Prepare course content




    	Book a suitable venue




    	Advertise your courses




    	Prepare course information packs, workbooks, handouts




    	Take bookings and answer queries




    	Establish if any students have any individual needs during the course, e.g. if reasonable adjustments are needed by disabled students, or if a student has any dietary requirements




    	Communicate what learners need to know about the course




    	Create a loving, comfortable, inspiring, healing and safe environment




    	Familiarise yourself with where the toilets / fire exits of the venue are




    	Check that equipment is working before the course begins




    	Self-evaluate your skills, knowledge, attitudes and approach after the workshop or class




    	Evaluate course content, quality of resources, and the comfort of the venue




    	Connect students to each other so that they can continue to support each other




    	Carry out personal administration – arrange insurance, maintain membership of professional bodies, manage finances and prepare tax returns.


  




  

    Self-development questions




    

      	What have been your most challenging experiences as a student in spiritual and non-spiritual workshops and classes? What made them challenging for you?




      	What have been your most inspirational experiences as a student in spiritual and non-spiritual workshops and classes? What made them inspirational for you?


    


  




  What skills and qualities could an ‘Inspirational Spiritual Teacher’ have?




  These will vary from individual to individual – we are all different and indeed unique, and bring our own personalities to our workshops. The following is a list of general skills and qualities that support the empowerment of students:




  

    	Effective communication and presentation skills




    	Understanding and honouring confidentiality




    	Patience




    	Ability to treat all students equally whilst respecting individual differences and needs




    	Integrity




    	Organisational skills




    	Effective time management




    	Motivating and empowering others




    	Encouraging others




    	Friendliness




    	Approachability




    	Active listening skills




    	Being an effective facilitator




    	Flexibility




    	Humility




    	Commitment to your own growth and development




    	A non-judgemental attitude




    	Openness to many different viewpoints




    	Balance




    	Ability to ‘hold the space’ for others to learn and develop




    	Ability to clear space, self and group energetically




    	Self-awareness/consciousness of your own state of balance and need for healing




    	Ability to change the pace and content of a workshop as needed to respond the needs of the group




    	Being an effective channel




    	The intention to be in a place of unconditional love, Truth and compassion - knowing how to return to this space if needed




    	Openness to questions / being challenged on your own perspectives and beliefs


  




  The following methods can support you in your journey to becoming an Inspirational Spiritual Teacher:




  

    	Practising what you plan to deliver




    	Conscious self-awareness




    	Self-evaluation – especially from a place of humility




    	Training/learning about being a Spiritual Teacher




    	Underlying knowledge




    	Having a passion for teaching




    	Ability to use effective communication skills


  




  

        Self-development questions


    

      	
What do you think your main sources of satisfaction are/will be as an Inspirational Spiritual Teacher?





      	
What do you feel will be / are your greatest challenges as an inspirational teacher?





      	What will help you to overcome any challenges so that you can be the Inspirational Spiritual Teacher that you choose to be?




      	What skills and qualities do you have?




      	Which skills and qualities would you like to develop more?




      	How can you develop these further?


    


  




  The ‘Inspirational Spiritual Teacher’




  Every teacher has their own style of teaching, based on their experiences, their background, their soul and their personality. These are suggested attributes and principles in spiritual teaching that can help to inspire and empower students to get the most out of learning opportunities and stand in their own strength and Truth as quickly and powerfully as possible.




  1. Humility




  An Inspirational Spiritual Teacher is able to publicly recognise that they are still learning too, even when they are in a teaching, facilitating or leadership role. Your learners are partners in the learning journey, not your subordinates. Being open to challenge, and understanding that your Truths may not be other people’s Truths, is an important part of this. Invite your learners to check what resonates with them so that learners are empowered to feel more confident about recognising what they already do know as their own Truth. Respond to questions and challenges with love and acceptance – be conscious of your ego’s needs to ‘be right’ to help you remain in a place of respectful love as much as possible.




  2. Facilitation




  An Inspirational Spiritual Teacher takes on a facilitative role as much as possible so that learners have the space to explore their own ideas and abilities. An Inspirational Spiritual Teacher will not judge what is contributed.




  3. Ability to leave personal issues outside the learning environment




  An Inspirational Spiritual Teacher is able to act as a model for others, ‘holding the space’ for others to develop. Any personal agendas, personal prejudices and personal problems need to be left outside of the learning environment. Do share personal experiences that it is relevant for you to share; however, if you still have an emotional reaction in any way about your experiences (even if you think you can contain it), learners will feel this. This is likely to be perceived by your learners as you being in need of support, and they may want to give it to you. If this happens, this is likely to take the learners out of their role as learners, and alters the dynamic of the learning situation. It is not their responsibility to support you. You may, however, be guided on occasion that it is relevant to share some issues. If so, do be conscious of your sharing and what it might mean for your group.




  4. Commitment to your own self-awareness and development




  An Inspirational Spiritual Teacher recognises that we are all continuing to grow and learn about ourselves and our journeys and are ‘works in progress’ – including the teacher. A commitment to learning and healing as much as possible reflects self-awareness of your own journey. This includes regular spiritual practice and knowing what your professional limitations are – including knowing when to refer your students to other sources of guidance.




  5. Spiritual hygiene




  An Inspirational Spiritual Teacher is aware of maintaining a balanced energetic space before, during and after workshops, and is committed to clearing space energetically in order to maintain a safe space.




  6. Equality of opportunity




  An Inspirational Spiritual Teacher ensures that everyone in the learning group has an equal opportunity to develop their skills, ideas, knowledge and attitudes. This includes avoiding the use of jargon which can exclude some learners if they don’t know what you mean. Even terms such as ‘grounding’ which are commonly used in a spiritual context may not be understood by all learners, so ensure that you make all of your learning opportunities accessible to all by not making assumptions about what others know.




  7. Confidentiality




  An Inspirational Spiritual Teacher respects the right of every learner to feel, say and think whatever they want to without talking about ‘who said what’ outside of the learning environment.




  8. Acting as a model




  An Inspirational Spiritual Teacher reflects the behaviour, attitudes and skills contained in the workshop (for example, being in a place of unconditional love when facilitating a workshop on unconditional love or having worked through issues around money or weight if facilitating workshops in these areas).




  9. Sense of humour




  By being relaxed ourselves about our own journeys, we can allow others to be more relaxed about theirs. The challenges we all face at times are made so much easier through humour!




  10.  Knowing there is no such thing as ‘perfect’!




  Or maybe there is – accepting yourself as you are, whilst being conscious of your own journey and developmental needs.




  Key Spiritual Concepts




  Teaching in a spiritual context can involve dealing with a wide range of definitions, beliefs, approaches and expectations. There are as many theories as there are people, and so trying to develop our understanding of core principles can be a challenge. It is not like teaching people basic arithmetic where the clear rules state that 1 + 1 = 2! Often you are working with such a wide range of possible belief systems and experiences, that all that can be consistently achieved is ensuring that students check what resonates with them!
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