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Introduction

Let’s Review is designed as a handbook for high school English courses, including those aligned with the new Common Core Standards, and as a review book for students preparing to take the Regents Exam in English Language Arts (Common Core). Because the English Regents Exam is not a test of specific curriculum but an assessment of skills in reading comprehension, literary analysis, and composition, Let’s Review offers a comprehensive guide to essential language, literature, and critical reading and writing skills all high school students should seek to demonstrate as they prepare for college and the workplace.








A GUIDE TO THE NEW YORK STATE STANDARDS IN LITERACY (ELA)

Most middle school and high school students in New York State should already be familiar with some key shifts in curriculum and instruction in their English courses. These shifts in emphasis include the following:


	Students will read more informational texts and perhaps fewer literary texts than in the past. Alignment with the Common Core requires a balancing of the two.

	In all academic subjects, students will be expected to build their knowledge primarily through engaging directly with text.

	Throughout secondary school, students will read texts of increasing complexity and will be expected to develop skills in close reading in all academic subjects.

	Students will be expected to engage in rich and rigorous evidence-based conversations/class discussions about text.

	Student writing will emphasize use of evidence from sources to express their understanding and to form and develop argument.

	Students will acquire the academic vocabulary they need to comprehend and respond to grade level complex texts. This vocabulary is often relevant to more than one subject.






        
            
                
                
            

            TERMS TO HELP YOU UNDERSTAND THE STATE STANDARDS

            
                	
ELA/LITERACY—English Language Arts refers to skills in reading, writing, speaking, and listening. Courses and exams once identified as English may also be identified as ELA. Literacy refers to the ability to read and write and to use language proficiently. The term also identifies the quality of being knowledgeable in a particular subject or field. For example, we often refer to “digital” or “computer literacy.”

                	
COMMON CORE LEARNING STANDARDS (CCLS)*—These are the learning standards in ELA and math, also known as CCSS (Common Core State Standards), developed and adopted by a consortium of over 40 states. New York State adopted the CCLS in 2010 and continues to implement them in curriculum and assessments (testing).

                	
CCR—The phrase “college and career ready” is widely used in discussion of new curriculum and assessments. This refers to the fundamental principle of the Common Core Standards: to reflect the knowledge and skills that all students need for success in college and careers.

                	
ASSESSMENT—You may hear teachers and other educators using the term assessment instead of test or examination. An assessment is more than a simple test (in vocabulary, say) because it seeks to measure a number of skills at one time. Although we continue to refer to the English Regents as an exam or test, its goal is to be a valid assessment of a broad range of reading, thinking, language, and writing skills outlined in the Standards.

                	
TEXT—Broadly, the term text refers to any written material. The Common Core standards use the term to refer to the great variety of material students are expected to be able to read, understand, analyze, and write about. Texts may include literary works of fiction, drama, and poetry; and informational, or nonfiction, including essays, memoirs, speeches, and scientific and historical documents. The Common Core also emphasizes the use of authentic texts; that is, students will read actual historical documents or scientific essays rather than simply read articles about them.

                	
CLOSE READING—Skill in close, analytic reading is fundamental to the CCLS and to the new Regents exam. The Common Core curriculum focuses student attention on the text itself in order to understand not only what the text says and means but also how that meaning is constructed and revealed. Close reading enables students to understand central ideas and key supporting details. It also enables students to reflect on the meanings of individual words and sentences, the order in which sentences unfold, and the development of ideas over the course of the text, which ultimately leads students to arrive at an understanding of the text as a whole.

                	
ARGUMENT—What is an argument? In academic writing, an argument is usually a central idea, often called a claim or thesis statement, which is backed up with evidence that supports the idea. Much of the writing high school students do in their English courses constitutes essays of argument, in addition to personal essays, descriptive pieces, and works of imagination.

                	
SOURCE-BASED/EVIDENCE-BASED—The ability to compose sound arguments using relevant and specific evidence from a given text is central to the expectations of the Common Core Standards.

                	
WRITING STRATEGY—This is the general term for a literary element, literary technique, or rhetorical device. Examples include characterization, conflict, denotation/connotation, metaphor, simile, irony, language use, point of view, setting, structure, symbolism, theme, and tone. In class discussions and on examinations, students are expected to understand and explain how literary elements and writing strategies contribute to the meaning of a text.

            

        

    
        
            
                
                
            

            THE REGENTS ELA (COMMON CORE) EXAM

            This 3-hour examination requires students to read, analyze, and write about both literary and informational texts.

            Part I—Reading Comprehension

            This part requires close reading of three texts and will contain at least one literature text, one poem, and one informational text, followed by 24 multiple-choice questions.

            Part II—Writing from Sources: Argument

            This part includes close reading of four informational texts and may contain some information in graphics; students will compose an essay of argument with a claim based on the sources.

            Part III—Text Analysis: Exposition

            Students will perform a close reading of one informational or one literature text and write a two to three paragraph expository response that identifies a central idea in the text and analyzes how the author’s use of one writing strategy develops that central idea.

            Note: The ACT and the new SAT (2015) include similar assessments of close reading, text analysis, the rhetoric of arguments, and the use of academic vocabulary.

        

    






Ways to Use Let’s Review: English


As a handbook for literature study in high school and college courses, see especially


	
Chapter 4—Reading Prose

	
Chapter 5—Reading Poetry

	
Chapter 6—Writing About Literature: A General Review



As a handbook for reading comprehension and language skills, see especially


	
Chapter 1—Reading Comprehension

	
Chapter 3—Reading and Writing to Analyze Text

	
Chapter 4—Reading Prose

	
Chapter 5—Reading Poetry

	
Chapter 8—Vocabulary



As a handbook for writing and proofreading, see especially


	
Chapter 2—Writing from Sources

	
Chapter 3—Reading and Writing to Analyze Text

	
Chapter 6—Writing About Literature: A General Review

	
Chapter 9—Grammar and Usage for the Careful Writer

	
Chapter 10—Punctuation: Guidelines and Reminders



As a review text for the ELA (Common Core) Regents exam, the SAT, and the ACT, see especially


	
Chapter 1—Reading Comprehension

	
Chapter 2—Writing from Sources

	
Chapter 3—Reading and Writing to Analyze Text

	
Chapter 8—Vocabulary

	Appendices—The New York State Common Core Learning Standards for English Language Arts







Chapter 1



READING COMPREHENSION

Throughout your schooling, you have been developing skills in the ability to read and comprehend works of literature as well as informational texts in nearly every subject, including history and social studies, science, and technical studies. Because the ability to understand, interpret, and make use of a wide range of texts is central to learning, it is a skill students are regularly asked to demonstrate. Assessment of students’ reading comprehension skills may be informal or indirect, as in a class discussion or short quiz, or through formal testing.

Students at Regents level—11th and 12th grades—are expected to have the ability to understand and interpret both literary and informational texts of significant complexity: that is, Regents-level students understand literary texts with multiple levels of meaning, with structures that may be complex or unconventional, and with elements of figurative or deliberately ambiguous language that are integral to its meaning. The expectations for reading informational texts include the ability to interpret and analyze personal essays, speeches, opinion pieces, and memoir and autobiographical works as well as official documents and historical, scientific, and technical material for subject courses other than English. This increased emphasis on a wide range of informational texts is one of the key shifts in high school curriculum and should already be familiar to most students. It is also helpful to know that both the ACT and new SAT (2015) exams include a similar variety of texts and primary source documents.

CLOSE READING

One useful way to think about what we mean by “close reading” is to think about what you are doing when you can annotate something you are reading; that is, what do you underline? circle? check in the margins? You are probably checking off main ideas and conclusions, underlining the most important details, and circling significant or unfamiliar words. Whether or not you actually mark up a text, that process of checking, underlining, and circling is the thinking process of close reading.

In-class discussions of literary works are often exercises in what is meant by close reading—Where are we? Which details give us an image of the setting? What just happened? What is this character thinking now? What does the story lead us to expect? What is surprising? How were we prepared? How does the author/narrator guide our understanding of characters and their actions? Why is this incident important in the plot? What does this character’s remark really mean? Was the ending convincing?

The most satisfying “close reading,” however, is what we are doing when our imaginations are fully engaged in a story, a play, a poem, or a film(!) Then it is not an academic exercise or assessment but the pleasure of experiencing a good story.

Reading for information in history, social studies, or science requires careful attention to the sequence of ideas, to how general statements are supported with relevant details. This kind of reading may also require familiarity with specialized language. (See Academic Language in Chapter 8—Vocabulary.)

On exams, you will exercise this same kind of thinking and engagement with the text on your own. The multiple-choice questions are designed to assess your close reading skills and the depth of your understanding.



        
        

        QUESTIONS TO KEEP IN MIND AS YOU READ

        If you are reading a literary passage, ask yourself

        
            	What is this piece about? What is the narrative point of view?

        	What do we understand about the setting?

        	What do we understand about the narrator? Other characters?

        

        In reading a poem, consider

        
            	What experience, memory, or dramatic situation is the poem about?

    
        	Who and where is the narrator/speaker?

            	How does the organization of lines and stanzas affect the meaning?

                	How are language and imagery used?



        In passages of memoir and personal essay, ask

        
        	What experience is meant to be shared and understood?

   
        	What does the author say? Describe? Suggest? Reveal?

        

        If you are reading an informational text, ask yourself

        
        	What is the subject? What do I already know about this subject?

      
        	What main idea or theme is being developed? What phrases or terms signal that?

            	What is the purpose? To inform? To persuade? To celebrate? To guide? To show a process? To introduce a new or unfamiliar subject?

    


        
        

        READING COMPREHENSION PASSAGES AND QUESTIONS FOR REVIEW

        The following passages and questions are from actual tasks on Regents ELA exams.

        Passage One—Literature

        This passage is from a classic Sherlock Holmes story by Sir Arthur Conan Doyle. Many of the expressions are unfamiliar but can be understood in context. High school students may already be familiar with the character of Sherlock Holmes, both through reading of the original stories and through modern retelling in popular American and British television series. On the Regents ELA exam, you are expected to read and analyze texts from works of American literature as well as works from British and world literatures.

        
            (1)It was upon the 4th of March, as I have good reason to remember, that I rose (2) somewhat earlier than usual, and found that Sherlock Holmes had not yet finished (3) his breakfast. The landlady had become so accustomed to my late habits that my (4) place had not been laid nor my coffee prepared. With the unreasonable petulance1 of (5) mankind I rang the bell and gave a curt intimation that I was ready. Then I picked (6) up a magazine from the table and attempted to while away the time with it, while (7) my companion munched silently at his toast. One of the articles had a pencil-mark (8) at the heading, and I naturally began to run my eye through it. …

            (9)“From a drop of water,” said the writer, “a logician could infer the possibility (10) of an Atlantic or a Niagara without having seen or heard of one or the other. So all (11) life is a great chain, the nature of which is known whenever we are shown a single (12) link of it. Like all other arts, the Science of Deduction and Analysis is one which (13) can only be acquired by long and patient study, nor is life long enough to allow (14) any mortal to attain the highest possible perfection in it. Before turning to those (15) moral and mental aspects of the matter which present the greatest difficulties, let (16) the inquirer begin by mastering more elementary problems. Let him, on meeting a (17) fellow-mortal, learn at a glance to distinguish the history of the man and the trade (18) or profession to which he belongs. Puerile2 as such an exercise may seem, it sharpens (19) the faculties of observation and teaches one where to look and what to look for. By (20) a man’s fingernails, by his coat-sleeve, by his boot, by his trouser-knees, by the (21) callosities of his forefinger and thumb, by his expression, by his shirt-cuffs—by each (22) of these things a man’s calling is plainly revealed. That all united should fail to (23) enlighten the competent inquirer in any case is almost inconceivable.”

            (24)“What ineffable twaddle!” I cried, slapping the magazine down on the table; “I (25) never read such rubbish in my life.”

            (26)“What is it?” asked Sherlock Holmes.

            (27)“Why, this article,” I said, pointing at it with my egg-spoon as I sat down to my (28) breakfast. “I see that you have read it, since you have marked it. I don’t deny that (29) it is smartly written. It irritates me, though. It is evidently the theory of some (30) arm-chair lounger who evolves all these neat little paradoxes in the seclusion of his own (31) study. It is not practical. I should like to see him clapped down in a third-class (32) carriage on the Underground and asked to give the trades of all his fellow-travellers. I (33) would lay a thousand to one against him.”

            (34)“You would lose your money,” Sherlock Holmes remarked, calmly. “As for the (35) article, I wrote it myself.”

            (36)“You?”

            (37)“Yes, I have a turn both for observation and for deduction. The theories which (38) I have expressed there, and which appear to you to be so chimerical, are really (39) extremely practical—so practical that I depend upon them for my bread-and-(40) cheese.”

            (41)“And how?” I asked, involuntarily.

            (42)“Well, I have a trade of my own. I suppose I am the only one in the world. I’m a (43) consulting detective, if you can understand what that is. Here in London we have (44) lots of government detectives and lots of private ones. When these fellows are at (45) fault they come to me, and I manage to put them on the right scent. They lay all (46) the evidence before me, and I am generally able, by the help of my knowledge of the (47) history of crime, to set them straight. There is a strong family resemblance about (48) misdeeds, and if you have all the details of a thousand at your finger-ends, it is odd (49) if you can’t unravel the thousand and first. Lestrade is a well-known detective. He (50) got himself into a fog recently over a forgery case, and that was what brought him (51)here.”

            (52)“And these other people?”

            (53)“They are mostly sent out by private inquiry agencies. They are all people who are (54) in trouble about something, and want a little enlightening. I listen to their story, (55) they listen to my comments, and then I pocket my fee.”

            (56)“But do you mean to say,” I said, “that without leaving your room you can (57) unravel some knot which other men can make nothing of, although they have seen (58) every detail for themselves?”

            (59)“Quite so. I have a kind of intuition that way. Now and again a case turns up(60) which is a little more complex. Then I have to bustle about and see things with my (61) own eyes. You see, I have a lot of special knowledge which I apply to the problem,(62) and which facilitates matters wonderfully. Those rules of deduction laid down in(63) that article which aroused your scorn are invaluable to me in practical work. Observation (64) with me is second nature. You appeared to be surprised when I told you, on (65) our first meeting, that you had come from Afghanistan.”

            (66)“You were told, no doubt.”

            (67)“Nothing of the sort. I knew you came from Afghanistan. From long habit the(68) train of thought ran so swiftly through my mind that I arrived at the conclusion (69) without being conscious of intermediate steps. There were such steps, however. The (70) train of reasoning ran: ‘Here is a gentleman of a medical type, but with the air of a(71) military man. Clearly an army doctor, then. He has just come from the tropics, for (72) his face is dark, and that is not the natural tint of his skin, for his wrists are fair. He (73) has undergone hardship and sickness, as his haggard face says clearly. His left arm (74) has been injured. He holds it in a stiff and unnatural manner. Where in the tropics (75) could an English army doctor have seen much hardship and got his arm wounded? (76) Clearly in Afghanistan.’ The whole train of thought did not occupy a second. I then (77) remarked that you came from Afghanistan, and you were astonished.” …

            (78)I was still annoyed at his bumptious style of conversation. I thought it best to (79) change the topic.

            (80)“I wonder what that fellow is looking for?” I asked, pointing to a stalwart, (81) plainly dressed individual who was walking slowly down the other side of the street, (82) looking anxiously at the numbers. He had a large, blue envelope in his hand, and (83) was evidently the bearer of a message.

            (84)“You mean the retired sergeant of marines,” said Sherlock Holmes.

            (85)“Brag and bounce!” thought I to myself. “He knows that I cannot verify his (86) guess.” The thought had hardly passed through my mind when the man whom we (87) were watching caught sight of the number on our door, and ran rapidly across the (88) roadway. We heard a loud knock, a deep voice below, and heavy steps ascending (89) the stair.

            (90)“For Mr. Sherlock Holmes,” he said, stepping into the room and handing my (91) friend the letter.

            (92)Here was an opportunity of taking the conceit out of him. He little thought of (93) this when he made that random shot. “May I ask, my lad,” I said, blandly, “what (94) your trade may be?”

            (95)“Commissionnaire, sir,” he said, gruffly. “Uniform away for repairs.”

            (96)“And you were?” I asked, with a slightly malicious glance at my companion. “A (97) sergeant, sir, Royal Marine Light Infantry, sir. No answer? Right, sir.” He clicked (98) his heels together, raised his hand in a salute, and was gone.

            —A. Conan Doyle 

                excerpted from A Study in Scarlet, 1904 

                Harper & Brothers Publishers

        


                
           
        Questions for Comprehension

        
            This passage, narrated by the character of Dr. Watson, reveals the differences in character and personality of the two men. The discussion of the magazine article leads to a dramatic demonstration of Holmes’s powers of observation and deduction. At the end, Watson’s doubts are erased, and he is left speechless.

        

        
            	
                
                    
                

                
                    The phrase “with the unreasonable petulance of mankind” (lines 4–5) emphasizes the narrator’s

                

                
                    	 frustration with himself for missing sleep

                    	 irritation about not finding his breakfast ready

                    	 concern regarding the pencil-mark on the newspaper

                    	 impatience with Sherlock Holmes’s silence

                

            

            	
                
                    
                

                
                    How do the words “logician” (line 9), “deduction” (lines 12, 37, and 62), and “analysis” (line 12) advance the author’s purpose?

                

                
                    	 by indicating the relationship between science and art

                    	 by suggesting the reasons why private inquiry agencies seek outside help

                    	 by highlighting the complexity of the crimes encountered by Sherlock Holmes

                    	 by emphasizing the systematic nature of Sherlock Holmes’s approach to solving crimes

                

            

            	
                
                    
                

                
                    What is the effect of withholding the identity of Sherlock Holmes as the author of the article (lines 9 through 35)?

                

                
                    	 It creates a somber mood.

                    	 It foreshadows an unwelcome turn of events.

                    	 It allows the reader to learn the narrator’s true feelings.

                    	 It leads the reader to misunderstand who the writer is.

                

            

            	
                
                    
                

                
                    In this passage, the conversation between Holmes and the narrator (lines 24 through 40) serves to

                

                
                    	 reinforce the narrator’s appreciation for deduction

                    	 establish a friendship between the narrator and Holmes

                    	 reveal how Holmes makes his living

                    	 expose some of Holmes’s misdeeds

                

            

            	
                
                    
                

                
                    As used in line 38, the word “chimerical” most nearly means

                

                
                    	 unfair

                    	 unrealistic

                    	 aggravating

                    	 contradictory

                

            

            	
                
                    
                

                
                    Which analysis is best supported by the details in lines 45 through 58 of the text?

                

                
                    	 Private detectives base their analyses on an understanding of human nature.

                    	 Sherlock Holmes’s association with other well-known detectives improves his crime-solving abilities.

                    	 Government detectives are mostly ineffective at solving complicated crimes.

                    	 Sherlock Holmes’s intuition relies on his ability to detect similarities among various crimes.

                

            

        

        Looking at the Questions and the Standards

        
            	Questions 1, 2, and 5 ask you to determine the meaning of words and phrases as they are used in context and to understand how they contribute to the meaning of the text.

            	Question 3 asks you to recognize how the author uses one element or detail to structure the plot. Holmes deliberately allows Watson to think someone else wrote the article, which then creates the situation in which he can show how skilled and clever he is.

            	Questions 4 and 6 ask you to recognize how specific details contribute to character development and plot structure.

        

        Answers
            (1) 2 (2) 4 (3) 3 (4) 3 (5) 2 (6) 4

        (See Chapter 4—Reading Prose for a detailed review of the elements of fiction.)

        Passage Two—Poem

        Money Musk

        
            Listen, you upstate hillsides (nothing
            Like the herb-strewn fields of Provence1)
            Which I have loved
            So loyally, your wood lots
            And trailers and old farmhouses,
            Your satellite dishes—
             

            Haven’t I driven
            Past the strip malls and country airports,
            The National Guard armories and even
            That abandoned missile depot
            Clutched in the lake’s fingers
            Past the tattered billboards.
            The barns spray-painted with praise,
            Past the farm tools, fiddles,
            And fishing lures, the sprung bellows
            Of accordions on the tables of flea markets,
            Just to catch a glimpse of you as you once were,
            Like the brass showing, raw and dull,
            Where the silver plate has worn off
            The frame around this mirror, and the silver
            Gone too, the only reflection as faint
             

            As light on dusty glass,
            And beyond it, tarnished, dim, the rafters
            And beams of the attic where I climbed
            To take out my grandmother’s mandolin
            And play on the three or four unbroken strings
            With a penny for a pick.
            Listen,
            Wasn’t that offering enough, a life
            Of playing half-badly on an antique instrument,
            Trying to catch a tune you’d long ago
            Forgotten even the name of, Money Musk
            Or Petronella.2 Wasn’t it enough
            To take my vows of poverty of spirit
            Before the plain geometry of a 19th-century
            Farmhouse, and praise no other goods
            Than this rectitude,3 this stillness,
            This clarity you have spurned now, oh
            Landscape I have sung
            Despite my voice, despite the stubborn
            Silence behind your tawdry,4 best intentions.
            —Jordan Smith

                from The Cortland Review

                Issue Eight, August 1999

        

        
           
        Questions for Comprehension

        
            The opening line establishes the dramatic situation and the speaker in this poem: we hear the voice of someone who once lived in the area he is now driving through and who now regrets the changes he sees. The poem is a song to the landscape he has loved and been loyal to.

        

        
            	
                
                    
                

                
                    The details presented in lines 4 through 13 emphasize the landscape’s

                

                
                    	 historical significance

                    	 beauty

                    	 economic possibilities

                    	 transformation

                

            

            	
                
                    
                

                
                    What shift in focus occurs from lines 7 through 27?

                

                
                    	 from social conflict to personal conflict

                    	 from external description to childhood memory

                    	 from the narrator’s feelings to his family’s feelings

                    	 from the narrator’s thoughts to the narrator’s actions

                

            

            	
                
                    
                

                
                    What is the effect of the simile used in lines 21 and 22?

                

                
                    	 It suggests how the narrator has changed.

                    	 It conveys the narrator’s lack of awareness.

                    	 It indicates the darkness of the setting.

                    	 It emphasizes the diminishing of the past.

                

            

            	
                
                    
                

                
                    Which word best describes the narrator’s tone in lines 28 through 38 of the poem?

                

                
                    	 frustrated

                    	 embarrassed

                    	 contentment

                    	 respectful

                

            

            	
                
                    
                

                
                    Lines 33 through 37 contribute to a central theme in the poem by describing the narrator’s

                

                
                    	 wish to live in a suburban setting

                    	 obligation to continue a past tradition

                    	 commitment to the values of a past era

                    	 reluctance to accept different points of view

                

            

        

        Looking at the Questions and the Standards

        
            	Questions 1 and 3 focus on the significance of key details. The importance of the landscape to the narrator is the central theme of the poem. The simile in these lines reflects the changes in the landscape the narrator so regrets.

            	Question 4 asks you to recognize how the meaning of a word or phrase establishes tone, that is, the attitude of the narrator is revealed throughout the poem.

            	Questions 2 and 5 ask you to recognize key elements in the structure of the poem, through a shift in focus and in the narrator’s final address to the landscape.

        

        Answers
            (1) 4 (2) 2 (3) 4 (4) 1 (5) 3

        (See Chapter 5—Reading Poetry for a detailed review of the elements of poetry.)

        Passage Three—Informational

        This passage is an engaging and effective presentation for a general reader of a challenging question in modern physics and cosmology: Is there “a theory of everything”? Readers familiar with the highly successful film The Theory of Everything (2014) will recognize some of the ideas explored in the article.

        
            (1)A few years ago the City Council of Monza, Italy, barred pet owners from keeping (2) goldfish in curved fishbowls. The sponsors of the measure explained that it is (3)cruel to keep a fish in a bowl because the curved sides give the fish a distorted view of (4)reality. Aside from the measure’s significance to the poor goldfish, the story raises (5)an interesting philosophical question: How do we know that the reality we perceive (6)is true?

            (7)The goldfish is seeing a version of reality that is different from ours, but can we (8)be sure it is any less real? For all we know, we, too, may spend our entire lives staring (9) out at the world through a distorting lens.

            (10)In physics, the question is not academic. Indeed, physicists and cosmologists (11)are finding themselves in a similar predicament to the goldfish’s. For decades we (12)have strived to come up with an ultimate theory of everything—one complete and (13)consistent set of fundamental laws of nature that explain every aspect of reality. It (14)now appears that this quest may yield not a single theory but a family of interconnected (15) theories, each describing its own version of reality, as if it viewed the universe (16) through its own fishbowl.

            (17)This notion may be difficult for many people, including some working scientists, (18)to accept. Most people believe that there is an objective reality out there and that (19)our senses and our science directly convey information about the material world. (20)Classical science is based on the belief that an external world exists whose properties (21)are definite and independent of the observer who perceives them. In philosophy, (22)that belief is called realism.


            Do Not Attempt to Adjust the Picture

            (23)The idea of alternative realities is a mainstay of today’s popular culture. For (24)example, in the science-fiction film The Matrix the human race is unknowingly living (25) in a simulated virtual reality created by intelligent computers to keep them (26)pacified and content while the computers suck their bioelectrical energy (whatever (27)that is). How do we know we are not just computer-generated characters living in (28)a Matrix-like world? If we lived in a synthetic, imaginary world, events would not (29)necessarily have any logic or consistency or obey any laws. The aliens in control (30)might find it more interesting or amusing to see our reactions, for example, if everyone (31) in the world suddenly decided that chocolate was repulsive or that war was not (32)an option, but that has never happened. If the aliens did enforce consistent laws, we (33)would have no way to tell that another reality stood behind the simulated one. It is (34)easy to call the world the aliens live in the “real” one and the computer-generated (35)world a false one. But if—like us—the beings in the simulated world could not (36)gaze into their universe from the outside, they would have no reason to doubt their (37)own pictures of reality.

            (38)The goldfish are in a similar situation. Their view is not the same as ours from (39)outside their curved bowl, but they could still formulate scientific laws governing (40)the motion of the objects they observe on the outside. For instance, because light (41)bends as it travels from air to water, a freely moving object that we would observe (42)to move in a straight line would be observed by the goldfish to move along a curved (43)path. The goldfish could formulate scientific laws from their distorted frame of reference (44) that would always hold true and that would enable them to make predictions (45)about the future motion of objects outside the bowl. Their laws would be more (46)complicated than the laws in our frame, but simplicity is a matter of taste. If the (47)goldfish formulated such a theory, we would have to admit the goldfish’s view as a (48)valid picture of reality.



            Glimpses of the Deep Theory

            (49)In the quest to discover the ultimate laws of physics, no approach has raised (50)higher hopes—or more controversy—than string theory. String theory was first (51)proposed in the 1970s as an attempt to unify all the forces of nature into one coherent (52) framework and, in particular, to bring the force of gravity into the domain of (53)quantum1 physics. By the early 1990s, however, physicists discovered that string (54)theory suffers from an awkward issue: there are five different string theories. For (55)those advocating that string theory was the unique theory of everything, this was (56)quite an embarrassment. In the mid-1990s researchers started discovering that these (57)different theories—and yet another theory called supergravity—actually describe (58)the same phenomena, giving them some hope that they would amount eventually (59)to a unified theory. The theories are indeed related by what physicists call dualities, (60) which are a kind of mathematical dictionaries for translating concepts back (61)and forth. But, alas, each theory is a good description of phenomena only under a (62)certain range of conditions—for example at low energies. None can describe every (63)aspect of the universe.

            (64)String theorists are now convinced that the five different string theories are just (65)different approximations to a more fundamental theory called M-theory. (No one (66)seems to know what the “M” stands for. It may be “master,” “miracle” or “mystery,” (67) or all three.) People are still trying to decipher the nature of M-theory, but it (68)seems that the traditional expectation of a single theory of nature may be untenable2 (69)and that to describe the universe we must employ different theories in different situations. (70) Thus, M-theory is not a theory in the usual sense but a network of theories. It (71)is a bit like a map. To faithfully represent the entire Earth on a flat surface, one has (72)to use a collection of maps, each of which covers a limited region. The maps overlap (73)one another, and where they do, they show the same landscape. Similarly, the different (74) theories in the M-theory family may look very different, but they can all be (75)regarded as versions of the same underlying theory, and they all predict the same (76)phenomena where they overlap, but none works well in all situations.

            (77)Whenever we develop a model of the world and find it to be successful, we tend (78)to attribute to the model the quality of reality or absolute truth. But M-theory, (79)like the goldfish example, shows that the same physical situation can be modeled (80)in different ways, each employing different fundamental elements and concepts. It (81)might be that to describe the universe we have to employ different theories in different (82) situations. Each theory may have its own version of reality, but according to (83)model-dependent realism, that diversity is acceptable, and none of the versions can (84)be said to be more real than any other. It is not the physicist’s traditional expectation (85) for a theory of nature, nor does it correspond to our everyday idea of reality. (86)But it might be the way of the universe.

            —Stephen Hawking and Leonard Mlodinow 

                excerpted from “The (Elusive) Theory of Everything,” 

                Scientific American, October 2010

        

        
        Questions for Comprehension

        
            The topic is highly complex, but the narrative of description and explanation is composed in language that is highly readable and developed through a series of vivid images and analogies, beginning with the anecdote about goldfish in curved bowls.

        

        
            	
                
                    
                

                
                    The authors’ anecdote about pet owners in Monza, Italy, serves to introduce a

                

                
                    	 proof of a universal world view

                    	 measure that is objectionable to scientists

                    	 central question about the way we see

                    	 philosophical question about what we value

                

            

            	
                
                    
                

                
                    The primary purpose of lines 10 through 16 is to clarify the

                

                
                    	 need for a single theory

                    	 role of the senses in understanding

                    	 possibility of other life in the universe

                    	 origin of alternative theories

                

            

            	
                
                    
                

                
                    How do lines 17 through 22 develop a claim?

                

                
                    	 by providing details about a philosophical challenge faced by scientists

                    	 by showing how scientists should handle alternate realities

                    	 by arguing for an approach that scientists have always followed

                    	 by explaining how scientists should view a philosophical approach

                

            

            	
                
                    
                

                
                    The reference to The Matrix in lines 24 through 28 is used to emphasize the questioning of our

                

                
                    	 virtues

                    	 perception

                    	 education

                    	 ideals

                

            

            	
                
                    
                

                
                    The references to goldfish in lines 39 through 49 contribute to the authors’ purpose by suggesting that

                

                
                    	 people’s theories are influenced by their viewpoints

                    	 nature’s mysteries are best left undiscovered

                    	 reality can only be determined by an outside perspective

                    	 light must be viewed under similar circumstances

                

            

            	
                
                    
                

                
                    As used in lines 51 and 52 of the text, what does the word “coherent” mean?

                

                
                    	 balanced

                    	 indisputable

                    	 popular

                    	 understandable

                

            

            	
                
                    
                

                
                    The authors’ reference to “a collection of maps” (line 72) is used to help clarify

                

                
                    	 a complex theory

                    	 a historical concept

                    	 the representation of space

                    	 the limitations of previous theories

                

            

            	
                
                    
                

                
                    The function of lines 77 through 84 is to

                

                
                    	 argue for a specific theory

                    	 suggest that theories relate to expectations

                    	 describe the way differing theories should co-exist

                    	 evaluate theories based on specific needs

                

            

            	
                
                    
                

                
                    With which statement would the authors most likely agree?

                

                
                    	 The perception of the universe can never be questioned.

                    	 There is a single, agreed upon theory of reality.

                    	 There are multiple realities that are possible to prove.

                    	 The understanding of the universe continues to change.

                

            

            	
                
                    
                

                
                    The authors attempt to engage the audience through the use of

                

                
                    	 absolute statements

                    	 real-world examples

                    	 detailed descriptions

                    	 simple questions

                

            

        

        Looking at the Questions and the Standards

        
            	Questions 1 and 10 call your attention to how rhetorical elements are part of the structure.

                The anecdote at the beginning and the real-world examples used throughout the article help the reader understand key ideas.

            	Question 6 is an example of determining the meaning of a term in context, and question 7 calls attention to how a specific image clarifies the meaning of a central idea.

            	Questions 2–5 and 7–9 focus on the need to determine the central ideas and analyze how they are developed over the course of a text.

        

        Answers
            (1) 3 (2) 4 (3) 1 (4) 2 (5) 1 (6) 4 (7) 1 (8) 3 (9) 4 (10) 2

        (See Chapter 4—Reading Prose for a detailed review of elements of nonfiction.)

    

Chapter 2



WRITING FROM SOURCES

Most high school students already have experienced writing essays of opinion and personal experience; these are likely to have been on topics the writer was interested in. The shift in the new standards is to source-based argument, where the writer must first do research to understand a topic before trying to develop an opinion.

In the second part of the Regents ELA exam, you will demonstrate your ability to comprehend and analyze several documents on a substantive, even controversial topic. The topics raise questions that have a variety of legitimate answers or present problems with alternative solutions. You then must take a position on that topic and develop a coherent essay of argument, which is supported by specific evidence in the texts; the final essay must include references to at least three of the sources. These are, in fact, the skills you use when you do any kind of research and writing project.

Close reading in this part means first reading to understand the issue and then to analyze the information in the texts to understand how they support various points of view. As you read the following documents, keep in mind the process of annotation: note central ideas and themes, key details, and important terms and phrases. On an actual exam, you are permitted to take notes in the margins, and you will have scrap paper to plan your essay.


STEP ONE—READING FOR INFORMATION
    AND UNDERSTANDING

Here are the texts from a recent Regents ELA Exam.


    Topic: Should companies be allowed to track consumers’ shopping or other preferences without their permission?



Text 1

Cell Phone Carrier Marketing Techniques:

    An Invasion of Privacy?


    (1)BOSTON (CBS) – Your cell phone may be spying on you.

    (2)Every time you download an app, search for a website, send a text, snap a QR
    (3)code or drive by a store with your GPS on, you are being tracked by your cell phone
    (4)company.

    (5)“They know you were playing Angry Birds. They know that you drove by Sears.
    (6)They know you drove by Domino’s Pizza. They can take that and take a very unique
    (7)algorithm1 that can focus on your behavior,” explained marketing expert Mark
    (8)Johnson. “It’s very impactful.”

    (9)According to Johnson, your data trail is worth big money to the cell phone 
    (10)companies.

    (11)Details about your habits, your age and gender are compiled and can be sold to
    (12)third parties. The information is predominantly used as a marketing tool so 
        (13)advertisers can target you with products or services that you are more likely to use or
    (14)want.

    (15)The idea does not sit well with smartphone user Harrine Freeman. “It does seem
        (16)creepy that companies are collecting all this information about consumers,” she
        (17)said.

    (18)Freeman is so uneasy; she turns off her GPS when she is not using it. She also
        (19)clears her browser history.

    (20)“I think it is an invasion of privacy,” she said.

    (21)All of the major cell phone carriers admit to collecting information about its
    (22)customers. Some in the industry argue it benefits consumers because they get ads
    (23)that are relevant to them. Cell phone companies do notify customers about the data
    (24)they collect, but critics say the notices are often hard to understand and written in
    (25)fine print.

    (26)Rainey Reitman of the Electronic Frontier Foundation doesn’t like the fact that
    (27)those who don’t want to be tracked have to go out of their way to get the company
    (28)to stop.

    (29)“This is something that consumers are automatically opted into,” Reitman said.

    (30)To find out how your cell phone company might be monitoring you, be sure to
        (31)carefully read the privacy policy.

    (32)Also, make sure you read all of the updates your carrier might send you because
        (33)this tracking technology keeps changing.

—Paula Ebben

http://boston.cbslocal.com, January 16, 2012



Text 2

EyeSee You and the Internet of Things:

    Watching You While You Shop

    
    (1)…Even the store mannequins have gotten in on the gig. According to the 
        (2)Washington Post, mannequins in some high-end boutiques are now being outfitted 
        (3)with cameras that utilize facial recognition technology. A small camera embedded 
        (4)in the eye of an otherwise normal looking mannequin allows storekeepers to keep 
        (5)track of the age, gender and race of all their customers. This information is 
        (6)then used to personally tailor the shopping experience to those coming in and 
        (7)out of their stores. As the Washington Post report notes, “a clothier introduced a 
        (8)children’s line after the dummy showed that kids made up more than half its 
        (9)midafternoon traffic… Another store found that a third of visitors using one of its 
        (10)doors after 4 p.m. were Asian, prompting it to place Chinese-speaking staff 
        (11)members by the entrance.” 

    
    (12)At $5,072 a pop, these EyeSee mannequins come with a steep price tag, but for 
        (13)store owners who want to know more—a lot more—about their customers, they’re 
        (14)the perfect tool, able to sit innocently at store entrances and windows, leaving 
        (15)shoppers oblivious to their hidden cameras. Itaian mannequin maker Almax SpA, 
        (16)manufacturer of the EyeSee mannequins, is currently working on adding ears to the 
        (17)mannequins, allowing them to record people’s comments in order to further tailor 
        (18)the shopping experience. … 

    
    (19)It’s astounding the amount of information—from the trivial to the highly 
        (20)personal—about individual consumers being passed around from corporation to 
        (21)corporation, all in an effort to market and corral potential customers. Data mining 
        (22)companies collect this wealth of information and sell it to retailers who use it to 
        (23)gauge your interests and tailor marketing to your perceived desires. 

    
    (24)All of the websites you visit collect some amount of information about you, 
        (25)whether it is your name or what other sites you have visited recently. Most of the 
        (26)time, we’re being tracked without knowing it. For example, most websites now 
        (27)include Facebook and Twitter buttons so you can “like” the page you are viewing 
        (28)or “Tweet” about it. Whether or not you click the buttons, however, the companies 
        (29)can still determine which pages you’ve visited and file that information away for 
        (30)later use. … 

    
    (31)As the EyeSee mannequins show, you no longer even have to be in front of your 
        (32)computer to have your consumer data accessed, uploaded, stored and tracked. In 
        (33)August 2012, for example, data mining agency Redpepper began testing a service 
        (34)known as Facedeals in the Nashville, Tennessee area. Facial recognition cameras set 
        (35)at the entrances of businesses snap photos of people walking in, and if you’ve signed 
        (36)up to have a Facedeals account via your Facebook, you receive instant coupons sent 
        (37)to your smartphone. Similarly, a small coffee chain in San Francisco, Philz Coffee, 
        (38)has installed sensors at the front door of their stores in order to capture the Wi-Fi 
        (39)signal of any smartphone within 60 yards. Jacob Jaber, president of Philz Coffee, 
        (40)uses the information gleaned from these sensors to structure his stores according to 
        (41)the in-store behavior of customers. … 

    
    (42)Not even politicians are immune to the lure of data mining. In the run-up to 
        (43)the 2012 presidential election, the Romney and Obama campaigns followed 
        (44)voters across the web by installing cookies on their computers and observing the 
        (45)websites they visited in an attempt to gather information on their personal views. 
        (46)CampaignGrid, a Republican affiliated firm, and Precision Network, a Democratic 
        (47)affiliated firm, both worked to collect data on 150 million American Internet users, 
        (48)or 80% of the registered voting population. … 

    
—John W. Whitehead

excerpted https://www.rutherford.org, December 17, 2012



Text 3

Where Will Consumers Find Privacy Protection from RFIDs?:

    A Case for Federal Legislation

What Are RFIDs? How Do RFIDs Work?


    (1)…RFID [Radio Frequency Information Device] technology is an automatic
        (2)identification system that identifies objects, collects data, and transmits information
        (3)about the object through a “tag.” A device called a reader extracts and processes the
        (4)information on the tag. Experts characterize RFIDs as devices “that can be sensed
        (5)at a distance by radio frequencies with few problems of obstruction or misorientation.”
        (6)1 In essence, RFIDs are wireless barcodes. However, unlike typical barcodes,
        (7)which are identical for all common products, each RFID has a unique identification.
        (8) Therefore, every individually tagged item has a different barcode sequence.
        (9)Typical barcodes also require unobstructed paths for scanning, whereas RFIDs can
        (10)be scanned through solid objects.2 RFIDs have communication signals that facilitate
        (11)data storage on RFID tags and enable the stored information to be gathered 
        (12)electronically—hypothetically permitting, for example, Coca-Cola to have a database
        (13)storing information about the life cycle of a Coke can. The database would contain
        (14)tracking details from the moment the can is manufactured through its processing at a
        (15)garbage dump—since RFID readers can be attached to garbage trucks. Between the
        (16)birth and death of a customer’s Coke can, the RFID tags would tell the Coca-Cola
        (17)Company where and when the Coke was purchased, what credit card the Coke was
        (18)purchased with, and, in turn, the identity of the purchaser. Even if the customer did
        (19)not purchase the Coke with a credit card, state issued ID cards equipped with RFID
        (20)technology could relay the customer’s identity to RFID readers as he or she leaves
        (21)the store. Coca-Cola’s final product of the RFIDs’ communications is a database of
        (22)the life cycles of individual cans of Coke and personal information about their 
        (23)purchasers. With this myriad of information, Coca-Cola has the ability to individually
        (24)market to each of the 1.3 billion daily Coca-Cola consumers. …

How Are RFIDs Used?

    (25)RFIDs are currently used in many ways, including, “livestock management[,]
        (26)24 hour patient monitoring[,] authentication of pharmaceuticals[,] tracking 
        (27)consignments in a supply chain[,] remote monitoring of critical components in aircraft
        (28)[, and] monitoring the safety of perishable food.”3 Advocates of RFID technology,
        (29)including retailers and manufacturers, praise the increased functionality and 
        (30)efficiency that will likely ensue from using RFIDs. Once all products are individually
        (31)tagged, shoppers are expected to be able to purchase items without checking-out.
        (32)This should be possible since RFID readers will be able to scan every item as the
        (33)customer exits the store and charge an RFID credit card, thereby simultaneously
        (34)increasing efficiency and possibly reducing shoplifting. Other RFID uses include
        (35)easy monitoring of product recalls, tracking lobsters for conservation purposes,
        (36)and purchasing products with transaction-free payment systems.4 Additionally,
        (37)in October 2003, the Department of Defense set standards mandating suppliers to
        (38)place RFID tags on all packaging for the Department of Defense.5 Thus, RFIDs can
        (39)be used to increase efficiency and safety. …

Do Consumers Have a Right to Privacy from RFIDs under Tort Law?6

    (40)…In the context of RFIDs, there are some situations where gathering
        (41)information from RFID tags violates consumers’ privacy expectations. For example, a
        (42)consumer does not have a reasonable expectation of privacy when carrying RFID
        (43)equipped items in a transparent shopping cart. However, once the items are placed
        (44)in an opaque bag, a right to privacy immediately arises. If a business or third-party
        (45)gathers data about the items once the items are no longer visible to the naked eye,
        (46)there is an objective invasion of privacy. Gathering information stored in the RFID
        (47)tag in a winter jacket worn in public is also not an invasion of privacy, yet pulling
        (48)data off undergarments is intrusive. However, since the home is always considered a
        (49)private place, once an active RFID tag enters the home, any information gathered,
        (50)including information from the winter jacket, immediately offends the principles
        (51)of privacy. Protecting consumers from unreasonably intrusive actions of 
        (52)businesses requires that RFID tags become unreadable once they enter private places.
        (53)However, the fundamental nature of the technology does not harmonize with this
        (54)privacy goal because RFID readers do not scrutinize whether the information is
        (55)considered private before it gathers data from the tag. …

    (56)With new technologies come new methods of consumer tracking and changing
        (57)parameters for what may be considered highly offensive. These new methods of
        (58)tracking are not considered intrusive simply because the nature of the technology
        (59)requires consumer purchases to be recorded. If individuals make active decisions to
        (60)use a credit card instead of cash—a voluntary act—their purchases can be tracked.
        (61)Similarly, the gathering of information stored on RFID technology in consumer
        (62)goods may not be deemed highly offensive depending on changing consumer
        (63)expectations. …

—Serena G. Stein excerpted and adapted

Duke Law & Technology Review, 2007, No.3



Text 4

RFID Consumer Applications and Benefits


    (1)…One of the first consumer applications of RFID was automated toll collection
        (2)systems, which were introduced in the late 1980s and caught on in the 1990s. An
        (3)active transponder is typically placed on a car’s or truck’s windshield. When the
        (4)car reaches the tollbooth, a reader at the booth sends out a signal that wakes up the
        (5)transponder on the windshield, which then reflects back a unique ID to the reader
        (6)at the booth. The ID is associated with an account opened by the car owner, who is
        (7)billed by the toll authority. Consumers spend less time fumbling for change or 
        (8)waiting on lines to pay their toll fee.

    (9)In the late 1990s, ExxonMobil (then just Mobil) introduced Speedpass, an RFID
        (10)system that allows drivers who have opened an account to pay for gas automatically.
        (11) Drivers are given a small, passive 13.56 MHz transponder in a small wand
        (12)or fob that can be put on a key chain. To pay for gas, they just wave the key fob by
        (13)a reader built into the gas pump. Seven million people in the United States use the
        (14)system, and it has increased the number of cars each gas station can serve during
        (15)rush periods. …

    (16)RFID has other consumer applications, besides being a convenient payment 
        (17)system. One is the recovery of lost or stolen items. A company called Snagg in Palo
        (18)Alto, Calif., has created an electronic registry for musical instruments. It provides
        (19)an RFID tag that can be affixed to a classic guitar or priceless violin and keeps a
        (20)record of the serial number in the tag. If the instrument is recovered by the police
        (21)after being lost or stolen, they can call Snagg, which can look up the rightful
        (22)owner. …

    (23)Merloni Elettrodomestici, an Italian appliance maker, has created a smart washing
        (24) machine. When you drop your clothes in the machine, an RFID reader in the
        (25)appliance can read the tags in the clothes (if your clothes have tags) and wash the
        (26)clothes based on instructions written to the tag.

    (27)Whether smart appliances with RFID readers catch on depends on how long it
        (28)takes for RFID tags to become cheap enough to be put into packaging for items.
        (29)It also depends on whether consumers find RFID-enabled products convenient
        (30)enough to accept the potential invasion of privacy that comes with having RFID
        (31)tags in products. But RFID will certainly have a positive impact on people’s lives
        (32)in less direct ways.

    (33)One area of importance is product recalls. Today, companies often need to
        (34)recall all tires, meat or drugs if there is a problem to ensure people’s safety. But
        (35)they can never be sure they recovered all the bad goods that were released into the
        (36)supply chain. With RFID, companies will be able to know exactly which items
        (37)are bad and trace those through to stores. Customers that register their products
        (38)could be contacted individually to ensure they know something they bought has
        (39)been recalled. …

    (40)And RFID should enable consumers to get more information about the 
        (41)products they want to purchase, such as when the items were made, where, whether
        (42)they are under warrantee and so on. When RFID tags are eventually put on the
        (43)packaging of individual products, consumers will be able to read the tag with a
        (44)reader embedded in a cell phone or connected to a computer and download data
        (45)from a Web site. They’ll be able to learn, for example, whether the steak they are
        (46)about to buy is from an animal that was raised organically in the United States.
        (47)Some companies will be reluctant to share this information, but smart companies
        (48)will provide it to their customers to build trust and loyalty.

    (49)RFID could also have an [sic] positive impact on our environment by greatly
        (50)reducing waste. The main reason many companies want to use RFID is to better
        (51)match supply and demand and to make sure that products are where they are 
        (52)supposed to be. If successful, there should be fewer products that are thrown away
        (53)because no one wants to buy them or they pass their sell-by date (it’s estimated that
        (54)50 percent of all food harvested in the United States is never eaten).

    (55)RFID tags could also help improve our environment by identifying hazardous
        (56) materials that should not be dumped in landfills. One day, robots at landfills
        (57)might be equipped with RFID tags, and they might be able to quickly sort through
        (58)garbage to locate batteries and other items that contain toxic materials. …

—Bob Violino

excerpted http://www.rfidjournal.com, January 16, 2005




        
        

        LOOKING AT THE TEXTS

        Text 1—Cell Phone Carrier Marketing Techniques: An Invasion of Privacy?

        This document opens with a dramatic assertion: “Your cell phone may be spying on you.” The rest of the short article, from a television news report, gives a general description of data collection by cell phone companies and provides a useful introduction to the issue.

        Text 2—EyeSee You and the Internet of Things: Watching You While You Shop

        This article, from a website devoted to issues of civil liberties, presents several detailed examples of how retailers, Internet providers, and political campaigns make use of data mining. This text is an excellent source of material to support an argument opposed to tracking consumers’ behavior without their permission.

        Text 3—Where Will Consumers Find Privacy Protection from RFIDs?: A Case for Federal Legislation

        This article, from a university law review, is the most challenging: The article offers a detailed technical description of what RFIDs are and how they operate. It also offers an analysis of the complex legal issues they raise. Finally, the last paragraph seems to suggest that if consumers are aware of this new technology, its use might not be considered intrusive.

        Text 4—RFID Consumer Applications and Benefits

        The title of this document, from a journal that promotes development and use of RFIDs, is a clear statement of the content and point of view. What follows is a list of various applications of RFID technology in language that is technical but readily understood, and the examples are presented as only beneficial for consumers.

    
        
        

        STEP TWO—COMPOSING A SOURCE-BASED ARGUMENT

        Because the issues presented for argument will be relevant and may already be familiar to high school students, you should be able to choose a position (claim) that you can make convincing. Here are the Guidelines for Part 2 of the Regents ELA (Common Core) Exam:

        Be sure to:

        
            	Establish your claim regarding companies being allowed to track consumers’ shopping or other preferences without their permission

            	Distinguish your claim from alternate or opposing claims

            	Use specific, relevant, and sufficient evidence from at least three of the texts to develop your argument

            	Identify each source that you reference by text number and line number(s) or graphic (for example: Text 1, line 4 or Text 2, graphic)

            	Organize your ideas in a cohesive and coherent manner

            	Maintain a formal style of writing

            	Follow the conventions of standard written English

        

    
        
        

        PLANNING THE ESSAY

        First, consider who your audience is. You should assume a reader who is interested in the subject but who has not yet formed a strong opinion about the issue. Your reader is interested in what you have to say and can be convinced by a sound and well-documented argument.

        Establishing a claim and distinguishing it from an alternate or opposing claim means that you are taking a particular position on the issue, you are not just offering a description or explanation of the subject. In each of the following examples, there is a reference to at least one of the issues the topic raises, and there is an indication of how the writer’s argument is going to be developed.

        Supporting the claim with specific and relevant evidence is part of any effective argument; supporting the claim with sufficient evidence means the writer has included not only several examples from different sources but has also used analysis of the texts to determine which evidence best supports the argument. Remember, too, that showing faulty or weak reasoning in examples from documents with opposing views is one of the most effective strategies in argument. Identifying references is, of course, part of any source-based writing.

        The organization (structure) of the essay should be determined by the logic of the argument. An effective essay moves from establishing the claim through a series of examples (evidence) to a persuasive conclusion. In a coherent essay, the reader should understand how each new section extends the ideas that have come before and leads to the ideas that follow and to a convincing conclusion. Cohesive writing means that the connection of your ideas within each sentence and at the paragraph level is clear and that the writing follows the conventions of standard written English.

    
        
        

        LOOKING AT A VARIETY OF EFFECTIVE CLAIMS

        Here are several examples of how students established effective claims for arguments on the topic of data mining and consumer privacy:

        
            Technology is changing, allowing companies and other interests . . . to track our location any given time and collect information about what we buy, all without our consent. There should be a limit to what these entities can gather on us . . .

            Companies should be permitted to have access to consumers’ spending habits without their permission. The companies may seem like they are invading our privacy, but they are simply finding better and more efficient ways to help their customers and profit their businesses.

            Under most circumstances, consumers should not be tracked without permission for sole benefit of companies. However, if the consumer does authorize its use by way of contract, companies should have right to track them.

            Companies should not be permitted to track consumers’ shopping and other activities without their consent. Without informing people of new tracking devices and methods and letting them decide, companies invade people’s personal privacy . . .

            Technology has made major improvements all over the world; however, these improvements have made it much easier for companies to track consumers without their permission. I support the view that the tracking of a customer’s habits and preferences is an invasion of privacy.

            New innovations in technology have enabled companies to monitor cell phone usage, the goods bought by consumers, or the places that people travel. In some cases, this is seen as an invasion of privacy. However, for the majority of the time, this new technology should be seen as a benefit to both consumers and the companies involved.

        



OEBPS/img/front_matter_barrons-logo-scan.png





OEBPS/css/fonts_handlee_handlee-regular.otf





OEBPS/css/fonts_multiple_choice_multiple_choice.otf



OEBPS/img/css_img_verini.tif






OEBPS/img/front_matter_cover.jpg
BARRON’S

Let’s Review
Regents

English

[ Comprehensive review and practice

[ Classroom supplement with hundreds
of questions and answers

Carol Chaitkin, M.S.







