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Preface







Opening (Situating Place)


We write this book from various spaces across the states of New Mexico and Washington. Robin Zape-tah-hol-ah Minthorn worked and lived on the ancestral lands of the Puyallup Tribe of Indians, which her institution (the University of Washington Tacoma) occupied.1 Shawn Secatero works within the ancestral homelands of the Kewa and resides within To’hajiilee. Catherine Montoya is from Tsé dah tah, a canyon within Diné Bikéyah, and works and resides in Albuquerque, New Mexico, which is within the ancestral homelands of the Sandia and Isleta Pueblos. Jodi Burshia works and resides within the ancestral homelands of the Kewa Pueblo. She lives in and writes from Albuquerque, New Mexico, the homelands of Pueblo people near the Pueblo of Sandia, the Pueblo of Isleta, the Pueblo of Laguna, and the Pueblo of Santa Ana. We acknowledge that we are responsible for this land, to tell a story that hopes to bring honor to our Ancestors, other Indigenous scholars, the students of the Native American Leadership in Education doctoral cohort, and the Tribes and Indigenous people of New Mexico whom we center here, and those who may come after us.







Connecting Our Contexts as Coeditors


Here we share our connections to who we are as individuals and to the Native American Leadership in Education (NALE) cohorts. We hope that this context helps readers understand and situates us into our connections as a community of NALE doctoral students and cohort community.






ROBIN ZAPE-TAH-HOL-AH MINTHORN


Hawnday Ownday Bah Pahn Tsayn, Robin a kaun. I am a citizen of the Kiowa Tribe and descendant of the Umatilla (and Cayuse), Nez Perce, Apache, and Assiniboine Nations. I am a mother, daughter, granddaughter, auntie, wife, sister, and relative to many. When I started at the University of New Mexico I was a first-time assistant professor and negotiating space in Educational Leadership and Native American Studies through the tenure and promotion process. It was important when I started in this pathway that I honor my own tribal identity(ies) and that I acknowledge that I was a guest of the local tribal communities who knew what was necessary to grow Indigenous leadership in meaningful and necessary ways. Traveling across the state of New Mexico and building relations with tribes and Indigenous education sites were a pivotal part of the fabric of what emerged for the NALE doctoral cohort. I acknowledge my connection to this book and heartwork in that I was a creator of NALE and resituating tribal community voices as the essence of how we understand and live Indigenous leadership across education and within communities in New Mexico.







SHAWN L. SECATERO


Yaa’at’eeh. Shi eiya Dr. Shawn Secatero dashijino’. Tohajiileehe’di naasha. Tabaaha’ nishlo’ doo Naakai Dine’e Ba’shischchiin. Aadoo’ da’ shi’ chei’ ei Ashiihi’ nili’ doo shinali’ ei’ Tlashchihi’ nili. Tohajiiileehe’di aldo’ kediwaht’i. Greetings. I am Dr. Shawn Secatero and I reside in the Tohajiilee Navajo community, which is located thirty miles west of Albuquerque. I am Water’s Edge Clan and born for the Latino clan. My maternal grandfather belongs to the Salt People and my grandmother belongs to the Red Bottom Canyon people. They also reside in Tohajiiileehe’. I am a University of New Mexico alumni and it’s always been my dream to become a tenured professor here at UNM. I was very fortunate to grow up on the Canoncito Reservation and was raised in Navajo traditional way through ceremony, language, and other practices that contributed to my holistic beauty and balance pathway titled “Si’ah Naaghai Bik’eh Hozhoon.” These sacred practices ignited my Corn Pollen model that I shared and introduced to the Native American Leadership in Education (NALE), Promoting Our Leadership, Learning, and Empowering Our Nations (POLLEN) and the American Indian Professional Educators Collaborative cohorts. I am inspired to be part of this book along with Dr. Robin Minthorn and two former NALE doctoral students, Dr. Jodi Burshia and Dr. Catherine Montoya. We have come full circle in promoting our leadership practices, holistic learning opportunities, and empowering our strong Indigenous Nations.







CATHERINE N. MONTOYA


Yá’át’ééh Shik’éí dóó Shidine’é. Shí ’éí Dr. Catherine N. Montoya yinishyé. Shí ’éí Dibé łizhiní nishłį́ dóó Táchii’nii bá shíshchíín. Haltsooí ’éí dashicheii nááná Tł’ááshchí’í ’éí dashinálí. ’Ákót’éego ’asdzą́ą́n nishłį́. Tsé dah tah dę́ę́’ naashá. Shimásáni ‘éí Marie Dayea Lewis wolyéé dóó Shimá ’éí Peggy Nakai wolyéé dóó shizhé’é ’éí William Nakai wolyéé. Tsé dah tah dóó Tségháhoodzání di ’éí kééhat’į́. Ahéhee’ dóó hágoónee’. I am Blacksheep born for Red Running into the Water clan. My maternal grandfather was Meadow People and my paternal grandfather was from the Red Bottom clan. I am a citizen of the Navajo Nation and am a wife, a mother to three beautiful children, a daughter, granddaughter, aunty, sister, and relative. I am from a small canyon, Tsé dah tah, near Lupton, Arizona, and grew up in Fort Defiance, Arizona. This is how I introduce and situate myself. Education has always been important in my family and I always had a goal of reaching the highest levels of education possible. When Robin told me about the creation of a new doctoral program being offered in Educational Leadership in the College of Education at the University of New Mexico, I knew I found something very special and important. I was excited to join the first cohort of the Native American Leadership in Education (NALE) doctoral program, where I could learn and grow academically among Native peers and professors. I could not believe there was this space where my Indigeneity was welcomed and at the forefront of what I would study and how I would learn as I went through my doctoral journey. I am forever very grateful for that opportunity and now, through the creation of this book, we are able to share ways we have Indigenized our scholarship.









JODI L. BURSHIA


I am Laguna Pueblo, Diné, Hunkpapa Lakota, Assiniboine, and Sioux. I come from a rich line of people that love deeply and care immensely. My family laughs hard and cries hard. I do the same. My mother is Laguna Pueblo and Diné. My father is Hunkpapa Lakota, Assiniboine, and Sioux. I am here because of them, and I am thankful for the knowledge they impart to me daily. Because of them I know that I am Indigenous and appreciate the fact that I have lived my life among and with Indigenous people. I believe this has been important and has definitely promoted my desire to see Indigenous people succeed in life and to experience academic success. Because my parents and grandparents have always encouraged success and academic attainment, attending college and earning degrees was a normal part of life and I earned a BA and MA. This is a major part of how my identity is shared with my research subjects (Chavez 2008). My mother is a former classroom teacher, and I have been able to share my realizations of systemic issues that impact many aspects of what is considered success with her. Understanding that these experiences are different for anyone seeking to acquire academic success prompted my desire to earn a doctorate and be part of the first cohort of the Native American Leadership in Education (NALE) doctoral program.










Overview of NALE


NALE students have been given opportunities to present on their experiences in the creation story of the Native American Leadership in Education (NALE) at the University of New Mexico, a cohort-based doctoral degree (EdD) that began its development in spring 2014. Instead of developing this program being based on what faculty and the institution thought was needed within the program, Robin Zape-tah-hol-ah Minthorn made a concerted effort to obtain perspectives of tribal communities and Native educational leaders in both K–12 and higher education. This included traveling across the state of New Mexico to various Pueblos, Apaches, and Indigenous education entities such as the Southwestern Indian Polytechnic Institute, Native American Community Academy, Institute of American Indian Arts, and the Santa Fe Indian School. After these meetings and connections with these tribal entities, there was a NALE forum and the establishment of the NALE advisory board where the curriculum for this cohort-based program was vetted and developed. The NALE advisory board was seen as an essential component to hold the program accountable to the communities it serves and to provide the program an opportunity for continued follow-up and feedback for accountability and transparency. The community advisory board was made up of stakeholders from community, university, and state constituencies, including the Secretary of New Mexico Indian Education and representatives from Native charter schools, Tribal Colleges and Universities, and Native faculty (Faircloth and Minthorn 2018).


The college of education and more specifically Native faculty (Robin Minthorn and Shawn Secatero, specifically) thought it was important to create a program that addressed the cultural and educational needs within tribal communities to ensure that the curriculum intentionally incorporated an Indigenous perspective in the content and delivery of each course (Minthorn 2020). An essential part of this process was maintaining tribal and community engagement, which involved follow-up meetings with leaders, tribes, and other stakeholders to discuss lessons learned and recommendations for moving forward. These meetings also allow the program to provide updates every semester on the cohort via newsletters and brochures given to the community, and they also provide an avenue to recruit Native American academic mentors who have doctoral degrees from the community.


The first NALE cohort began its doctoral journey in the 2016–2017 academic year, following intentional efforts to develop the cohort in collaboration with the tribal communities of New Mexico and to increase the number of Native American educational leaders in K–12 and higher education across the state (Minthorn 2022). During the first year, seven Native American students were inducted into the program in the presence of their partners, children, parents, sisters, brothers, grandparents, grandchildren, and other relatives. This induction acknowledged the doctoral journey as a family’s journey, not that of just one person (Minthorn 2018). To keep family members connected to the journey, the program includes family gatherings every semester. Another unique aspect of the program is the lack of a required in-residence status. Courses are offered in a hybrid format, both online and in person. The program understands the importance of enabling Native students to remain in full-time positions within their communities.


In the summer of their first or second year (for cohorts 1 and 2), visits with tribal education leaders and communities were conducted by the NALE cohort. Plans were made to visit with communities that were not included in the first summer for the following summer’s workshop course. This ensured that the program intentionally highlighted Indigenous-based education and connected students to communities to build relationships and networks of support during the program (Minthorn 2020). To make the program more accessible to Native students, the delivery of the program is also determined each year from feedback received from the current program to underscore the importance of sharing their lived experiences while gaining experience with professional presentations in Native-based educational conferences.


Many of our NALE students continue to make strong impacts in their schools, communities, and Indigenous programs after the COVID-19 pandemic. Dr. Catherine Montoya became our first NALE doctoral recipient in spring 2021 and Dr. Jodi Burshia completed her doctoral dissertation during the 2021 fall semester. In addition, Dr. Haeyalyn Muniz (Jicarilla Apache) and Dr. Michelle Lee (Diné) were awarded their respective doctorates in spring 2022. We established a third cohort for NALE during the 2019 fall semester and admitted eight more doctoral students who currently are at the dissertation proposal stage in their academic progress. In addition, we have admitted nine more Indigenous students for our NALE 4 cohort as they began their doctoral studies in summer 2022. As part of sharing our promising practices, our NALE cohort students continue to proudly represent UNM, their tribal communities, and Indigenous peoples at various conferences, tribal leadership gatherings, and national programs. Several members of our NALE cohort have also been active in UNM student government and have served as officers in the UNM Society of Native American Graduate Students and sponsored events such as Welcome Back Daze, POLLEN Symposium, Native speakers on campus, Institute for American Indian Education, and the UNM Native American Striking Eagle basketball tournament and leadership academy. Our NALE cohort continues to flourish as we have established writing workshops and implemented workshop courses such as Introduction to Doctoral Studies, and Dissertation Survival Strategies. In addition, we have created partnerships with the UNM Graduate Resource Center, UNM College of Education and Human Sciences Educational Leadership Program, and we are utilizing the Corn Pollen Model developed by Dr. Shawn Secatero to guide our spiritual, mental, physical, and social well-being leadership attributes. We plan on continuing our heartwork by continuing our pathway in creating powerful legacies to embrace our leadership, education, and Indigenous communities.







Introducing and Situating Ourselves


In Indigenous and tribal communities, we often share who we are and how we are connecting as a way of bringing in relationality. Oftentimes, the biographies of contributors and authors are at the end of books; as a way of Indigenizing our approach to this book, we would like to offer our introductions as a way of situating ourselves first. We humbly offer this as a way of bringing connections to the editors and NALE contributors.




EDITORS


Robin Zape-tah-hol-ah Minthorn, PhD, (Kiowa/Umatilla/Nez Perce/Apache/Assiniboine) is Professor and Department Chair for the Educational Leadership and Policy Studies for the University of Oklahoma. She has worked to develop two Indigenous-centered doctoral cohort programs with the University of New Mexico and the University of Washington Tacoma in partnership with tribal nations. Dr. Minthorn is also the coeditor of Indigenous Leadership in Higher Education, published by Routledge Educational Leadership Research Series, Reclaiming Indigenous Research in Higher Education and Indigenous Motherhood in the Academy, published by Rutgers University Press, and Unsettling Settler Colonial Education: The Transformational Indigenous Praxis Model, published by Teachers College Press.


Shawn L. Secatero, PhD, (Canoncito Band of Navajos) is an associate professor at the University of New Mexico College of Education and Human Sciences. He is from the Tohajiilee Navajo Community and also serves as an adjunct faculty with New Mexico State University Grants. Dr. Secatero’s research interests are holistic education, Indigenous leadership, dual enrollment, and wellness. He coordinates NALE, POLLEN, the American Indian Professional Educators Collaborative, and the Striking Eagle Native American Invitational initiatives as part of the Native Education in Sovereignty in Teaching and Leadership Program at UNM.


Catherine N. Montoya, EdD, (Diné) is from Tsé da tah, a canyon near Lupton, Arizona. Her clans are Dibé łizhiní, Táchii’nii, Haltsooí, and Tł’ááshchí’í. Dr. Montoya is an Assistant Professor in Native American Studies in the Borderlands and Ethnic Studies department at New Mexico State University. Dr. Montoya has worked in higher education since 2004 primarily in student services, but especially in promoting Native college student success. Catherine earned an EdD in Educational Leadership and was the first graduate of the inaugural Native American Leadership in Education cohort from the University of New Mexico.


Jodi L. Burshia, EdD, (Laguna Pueblo, Diné, Hunkpapa Lakota, Assiniboine, and Sioux) earned a doctoral degree from the University of New Mexico in 2021. Dr. Burshia is now an Assistant Professor of Indigenous Education in the Department of Teacher Education at New Mexico Highlands University. She has been a classroom educator since 2000 and previously served as faculty at the Southwestern Indian Polytechnic Institute (SIPI) and the University of New Mexico. She seeks comprehensive and multidisciplinary approaches to Indigenous educational, linguistic, and social justice disparities and empowers Indigenous students to attain success as they pursue their dreams. Through education and activism, she collaborates with colleagues to bring awareness about the Missing and Murdered Indigenous Relatives issue to the SIPI community.







CONTRIBUTORS


Dr. Aaron Billie (Navajo Nation), Tsi’naajinii, Bit’ahnii, Kiiya’áanii, Haltsooí, from Tse Lichii’ near Gallup, New Mexico, has been an educator since 2003 and is a social studies teacher at Wingate High School. He was the school principal for Mariano Lake Community School for three years. Due to the pandemic, he returned to teaching to ensure Indigenous students received a well-rounded education while being proud of their Indigenous identity. While teaching, his students directly contributed to him earning his EdD from the University of New Mexico in 2023. Students and education always drive his passion and purpose in life.


Michael “Mikki” Carroll (Navajo Nation), Dził t’áa’nii (Mountain Cove), Hooghan łaní (Many Hogans), Tódích’ii’nii (Bitter Water), Kin łichíí’nii (Red Dirt), was born in Shiprock, New Mexico. She is a doctoral student in Educational Leadership, Native American Leadership in Education (NALE) from the University of New Mexico. Ms. Carroll has more than twenty years of experience in education as a teacher and administrator knowledgeable in culturally relevant pedagogies, frameworks, and practices. She is a contributing author in Transformation in Diné Education: Innovations in Pedagogy and Practice. She also works with Native schools on disciplinary practices aligned to their cultural belief systems and community values.


Bernard Chimoni, MEd, (Zuni Nation) is from Shiwin’a, Pueblo of Zuni. K’yak’yali:kwe deyan Shohkwida:kwe a:wan cha’le. He is an Eagle and a child of the Deer. He is a Zuni language and culture teacher with Albuquerque Public Schools. He has more than twenty-five years of experience in education as a teacher and a principal. Bernard has a BS and an MA in education from the University of New Mexico and a MEd in school leadership from Pennsylvania State University. Bernard Chimoni is a doctoral student in the University of New Mexico’s Native American Leadership in Education (NALE) cohort.


Dr. Sarah Curley, Kinłichii’nii, Honágháahnii, Kinyaa’áanii, and Tséńjíkiní/Kinłitsonii, is from Coyote Canyon, Brimhall, New Mexico. Sarah is currently a school counselor in a public school district and the Bureau of Indian Education schools in northwest New Mexico. Sarah is working on her Doctorate in Educational Leadership in the Native American Leadership in Education cohort at the University of New Mexico. She is studying the impact of the Diné Beauty Way of Life Philosophy—Sa’ah Naaghei Bik’eh Hozhoon—teachings and how those impact students transitioning into community college. She dedicates her studies to her maternal grandparents, children, and grandchildren.


Richelle Etsitty. Yá’át’tééh shik’éí dóó shidine’é. Táchii’nii nishłí. Todích’íí’nii bashishchiin. Áshįįhí dashicheii. Tó’àhani dashinalí. Ákóteego Diné asdzą́ą́n nishłí. Greetings to my family and my people. I am of the Red Running into the Water people and born for the Bitter Water people. My maternal grandfathers are the Salt People clan. My paternal grandfathers are the Near the Water clan. This is how I am a Diné woman. I share my traditional introduction in the Diné language to help in understanding my familial origins and cultural identity.


Dr. Marsha Hubbell-Espinosa (Navajo Nation) is from Steamboat Canyon, Arizona. Her clans are Tódích’íi’nii, Honágháahnii, Kiyaa’áanii, and Naakai Dine’é. Marsha is a doctoral candidate in Educational Leadership in the Native American Leadership in Education cohort 3 at the University of New Mexico. Marsha, the assistant principal at Los Lunas High School in Los Lunas, New Mexico, has twenty-two years of experience working in education including teaching high school English, instructional coaching, and school administration. Marsha earned a Master of Education in Educational Leadership from Northern Arizona University, an MA in Secondary Education from UNM, and a BA from New Mexico Highlands University.


Dr. Haeyalyn R. Muniz, Jicarilla Apache, is a third year PhD student in the Critical and Sociocultural Studies in Education Program at the University of Oregon. Dr. Muniz received her EdD in Educational Leadership from the Native American Leadership in Education (NALE) Cohort from the University of New Mexico. During her time at the University of Oregon, Haeyalyn has supported students in the Sapsik’wałá Native Teacher Education Program, Education Foundations, and UO Teach. Haeyalyn has also worked as an educational specialist for her tribe and served on the Board of Regents for the Southwestern Indian Polytechnic Institute.


Dr. Cynthia A. O’Dale-Higgins (Utah Navajo) is from Aneth, Utah. Shí éí Cindy Higgins yinishyé, Hashk’aa hadzohi nishłį́, Tabaaha bashishchiin, ‘Ashiihi dashicheii, Bit’ahnii dashinalí. Ákót’éego diné asdzą́ą́n nishłį́. Cindy is an instructional coach at Shiprock Associated Schools with more than twenty years of experience working in education from Headstart, elementary, middle School ,and higher education in teaching and career coaching. Cindy is in her Doctoral Candidacy and is in the process of defending her dissertation in Educational Leadership and will soon be another graduate of the inaugural Native American Leadership in Education cohort from the University of New Mexico.


Kyla Rae Powell is from Mexican Springs (Nakaibito), New Mexico. Kyla is Polish, Slovak, and Navajo (Diné). Her paternal clans are Bit’ahnii (Within Her Cover) and Kinyaa’áanii (Towering House). Kyla has taught many different grades in her career. She has taught for New Mexico Public Schools and the Bureau of Indian Education. She teaches at Wingate Elementary School in Fort Wingate, New Mexico. Currently, Kyla is a doctoral student at the University of New Mexico and a student in the Native American Leadership in Education Cohort 4.


Ya’á’tééh. Shí éí Dr. Nonabah Sam yíníísh’yé. I’m of the Folded Arms People (Bitahnii), born of Anglo (German and Dutch) descent (Biligááná). My maternal grandfathers are of the Gray-Streak-Face People Clan (Ni’nahobáníí), and my paternal grandfathers are of the Tesuque Pueblo Sun Clan (Kis’aaní) People. Ms. Sam is currently the curator at the Ned Hatathli Museum in Tsaile, Arizona, at Diné College. She is also an adjunct professor in the School of Arts and Humanities. She is also pursuing her doctoral degree at the University of New Mexico, College of Education and Human Sciences, with high hopes of graduating very soon.


Dr. Ophelia M. Sanchez (Navajo Nation) is from Nakaibito, a reservation community north of Gallup, New Mexico. Her clans are Tábąąhá (Water’s Edge), Naakaii (Mexican), and Tłógí (Weaver Zia). Ophelia is a doctoral candidate in the Native American Leadership in Education (NALE) Cohort at the University of New Mexico. Ms. Sanchez has more than twenty-eight years in the educational field, working in elementary and secondary education. Her years of service have supported Native American student success and the cultural education of her school district. Her continued knowledge and support stems from her family, friends, and work with the University of New Mexico.


Kerenthia Swan, UNM doctoral candidate (Navajo Nation), is originally from the Adaa Hozhoni area in the Eastern Navajo Agency, currently living in Thoreau, New Mexico. Her clans are ‘Áshįįhi, Tó baazhni’ázhi, and Chishí. Kerenthia is a doctoral candidate in Native American Leadership in Education at the University of New Mexico, Transition Teacher at Wingate High School, and Adjunct Faculty member with Grand Canyon University. Kerenthia has been a high school special education teacher for twenty-two years, with three years as a middle school math teacher. Kerenthia holds certifications in Elementary Education, Special Education, and Administration.


Dr. Danielle Yepa Gunderson, EdD, (Chickasaw Nation, Jemez and Laguna Pueblo) from Albuquerque, New Mexico, is the Associate Director of College Counseling and Director of Native American Studies at Sandia Preparatory School. She is a doctoral candidate at the University of New Mexico in the Native American Education in Leadership (NALE) program. Danielle served as the Primary Contact Coordinator/Local Chair on the Rocky Mountain Association of College Admissions (RMACAC) Albuquerque College Fair, contributes to executive boards, college advisory boards, and the College Horizons Summer program. She is strongly committed to bridging tribal communities and students with postsecondary opportunities.


April Brannon Yazza (Diné/Zuni) is a dedicated EdD student in the Native American Leadership in Education program at the University of New Mexico. April fosters community growth as a national cochair for the Indigenous Peoples Knowledge Community for NASPA and the UNM Society of Native American Graduate and Undergraduate Students, she channels her energy into creating a supportive network by championing connection, understanding, and empowerment within the community.












Our Approach to This Book


We approached this book in a good way and asked the NALE graduates and students to contribute prior to the pandemic and at the beginning of some of the recent cohorts’ journeys. We asked them to share pieces of their heartwork from courses and assignments and worked with them to develop their contributions into a book chapter. We approached this process as a way of mentoring and were able to host some writing sessions and gatherings virtually to develop and grow the writings. We wanted to do this in an Indigenous-centered way and offer this book to be read with hopes that readers will take something away they can add to their praxis.







Note


1. Since the writing of this book, Robin has returned home to Oklahoma to reconnect with family and cultivate heartwork at the University of Oklahoma.
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Introduction





ROBIN ZAPE-TAH-HOL-AH MINTHORN, SHAWN L. SECATERO, CATHERINE N. MONTOYA, AND JODI L. BURSHIA


AS WE INTRODUCE OUR book we would like to do so in a good way. So, here, we share an overview of Indigenous educational leadership programs that have created space for NALE to exist and some that have been created around the same time as NALE and continue to cultivate space in their respective regions. We also provide a purpose of the book, overview of the book content, and key concepts that are important for readers to understand or grasp. We also acknowledge that each contributor may have differing understandings and perspectives of some of these concepts. We open this space and book in a good way and hope you enjoy this reading journey we will take with you.




Overview of Indigenous Educational Leadership Programs


Federal funding of Indigenous educational leadership programs began in the 1960s and 1970s in the time of Indigenous Self-Determination with the needs of the development of Native educational leaders in P–20 (Faircloth and Minthorn 2018). Indigenous educational leadership programs began with programs at Arizona State University, Harvard University, Pennsylvania State University, and the University of Minnesota. Indigenous educational leadership programs “must be contextually, culturally, and linguistically relevant” (Faircloth and Minthorn 2018, 135). An example of an early program was the American Indian Leadership Program (AILP) held at Pennsylvania State University that involved commitment from tribes. Indigenous educational leadership programs need connections to tribal communities in a location that may be closer to home. There is also a need for a supportive environment that includes Native faculty, staff, and peers; is cohort-based; and includes culturally relevant readings and assignments. It must be a space that acknowledges and incorporates Indigenous ways of knowing, teaching, and practices (Faircloth and Minthorn 2018).


Indigenous educational leadership programs, especially those offering doctoral programs, can help change the experience of Native doctoral students aspiring to be Indigenous leaders by providing supportive, culturally relevant programs, where students can make a difference for Indigenous education. These types of Indigenous programs can help Native doctoral students surpass their academic and career goals they may have originally established, especially with Native faculty and role models in the academy (Pavel 2013; Pewewardy 2013). As Pavel (2013) notes, “Native-focused programs gave students a place to meet, collaborate with each other and faculty, receive support and encouragement, and enjoy each other’s company” (p. 129). Other Indigenous educational leadership programs today include the University of Wisconsin–Green Bay, First Nations Education EdD, and the University of Washington-Tacoma, Muckleshoot Cohort.




THE FIRST NATIONS EDD PROGRAM, THE UNIVERSITY OF WISCONSIN–GREEN BAY


This program is unlike other doctoral programs as it is Indigenous focused and based on community needs. These needs are determined by talking with community members to see what they want in a program as it is a representation of their community and its members. There is a focus on academics, but not as the sole focus. There is also a focus on culture that is not separate from an educational experience but as a relevant piece of the educational experience where participants see it as an opportunity to collaborate and learn with other colleagues that are pursuing their doctoral degrees.


The interaction between students and instructors is different from the student’s previous experiences, as the interactions are intentional and are not considered “hard work” but are based on the everyday work that needs to be done for their communities. This intentionality is meaningful, and this experience resonates with those that seek doctoral degrees through NALE, as the “work” is not hard because “our relatives are the recipients.”


The program allows for deeper connections to community and an expanded idea for themselves about how to address the systemic issues in their communities, as these issues were not addressed previously in their own K–12 and postsecondary programs. These programs are not just for “educators” but for those seeking to learn and deepen their knowledge.







MUCKLESHOOT COHORT, UNIVERSITY OF WASHINGTON–TACOMA


The University of Washington–Tacoma offers an Indigenous-centered Muckleshoot Cohort with doctoral studies in educational leadership. The Muckleshoot Cohort encourages work with and connections to tribal communities, especially through a joint partnership with the Muckleshoot Tribal College. The Muckleshoot Cohort follows the Educational Leadership values of antiracism and decolonial frameworks:




The Doctoral Program (EdD) in Educational Leadership welcomes educators, leaders, community members, advocates and those committed to systemic and societal transformation to strengthen commitment, approaches, and communities through theory, praxis, and reflection with the EdD practice doctorate degree. (University of Washington Tacoma 2023b)





The Educational Leadership Program at University of Washington–Tacoma offers leadership courses focused on community leadership, higher education, and P–12 educational leadership. The doctoral program culminates in a “field-based dissertation in practice, which is a year-long project in which students address a tangible problem of practice related to social justice, antiracism, and/or decoloniality” that they will present to the community and to the university (University of Washington Tacoma 2023a). The Muckleshoot Cohort is a current example of an Indigenous-based doctoral program creating Native educational leaders situated on tribal lands.







PUEBLO INDIAN DOCTORAL COHORT, ARIZONA STATE UNIVERSITY


Doctoral students in this all-Indigenous cohort participate in part of a spiritual journey so definitely larger than themselves because they are also earning doctorates to represent their families and communities as a way to “find solutions to complex issues facing their communities. The hope was for the graduates to be able to establish research agendas, engage in policymaking and enact strategies to address these challenges” (Brayboy 2018).


The program is led by scholars in Indigenous education—Dr. Sumida Huaman and Dr. Bryan McKinley Jones Brayboy, President’s Professor, director of the Center of Indian Education and ASU’s special adviser to the president on American Indian Affairs. Brayboy said Pueblos receiving their degrees is a monumental achievement; only one out of every five thousand Native Americans and Indigenous peoples in the United States who reach the ninth grade will go on to obtain a doctorate. He believes the achievement will help cohort members strengthen their pueblos. Dr. Brayboy went on to say, “I love this program, because it allows us to enact ASU’s vision that we work with tribal nations to create futures of their own making. This process is exactly what self-determination looks like: tribal peoples doing work for their tribal communities” (Brayboy 2018).


Sharing these common struggles and getting to discuss these realities through tears and laughter has become the hallmark that Native People share. These emotions unite us regardless of tribal affiliation and bring us together in ways that we never anticipated.







CONCLUSION: INDIGENOUS EDUCATIONAL LEADERSHIP


Indigenous-based doctoral cohorts are unique spaces that share commonalities; participate in a supportive and understanding environment with Native faculty, instructors, and staff; give and receive Indigenous peer support; and clear degree pathways. Indigenous-centered doctoral programs as described above are also centered with strong connections to tribal communities, whether through partnerships, input, visits, or collaborative research and work. We need Indigenous-based doctoral cohorts to develop Indigenous educational leaders for our tribal communities. These Indigenous-based doctoral cohorts enforce the fact that “Indigenous people had knowledge prior to Western scientific knowledge, in terms of traditional medicine,” said Aaron Prosper from Eskasoni First Nation, and Elder Albert Marshall from the Mi’kmaw Nation, who studies Indigenous Health and Indigenous Ethics and Research Methodologies and said it should be valued the same as Western scientific knowledge.


Instead of traditional knowledge considered merely data and taken out of the community, the facts are shared as a way of imparting information, and understanding is deepened for community and academic use. Dealing with settler colonization might look different in academic spaces and it is not the same for every Indigenous person. Therefore, these different accounts provide a validity that is needed in communities and in academia. Dr. Christine T. Lowery discusses this phenomena in her article titled “Hearing the Messages: Integrating Pueblo Philosophy into Academic Life” (1997) when she says, “the messages one carries in one’s heart and the academic din is so compelling, the ability to hear the messages that guide us as Indian people quickly fades. One way to ensure our stability is to share our stories, in hopes that the stories will help those who are coming behind us.” This is why this collection of stories, articles, and chapters are meaningful and timely. They speak to anyone wanting to listen.










Purpose of the Book


We had discussed coediting a book highlighting the NALE heartwork in 2018 and even before that. What we were witnessing at the time of NALE’s conception and creation was that it was important because the Indigenous and tribal community focused and empowered prospective and incoming Native doctoral students with centering their lived experiences while also sharing and building community with each other. The purpose of this book is to highlight the beauty and essence of NALE, which uniquely conceptualizes Indigenous leadership identity, philosophy, community leadership, and research in ways that have engendered students and graduates to conceptualize and live out their Ancestors’ prayers and legacy. We would like to provide samples of how we have achieved this through the sharing of some of the NALE graduates and current students’ heartwork.









Overview of the Book’s Content


When we began brainstorming about what to highlight regarding the experience of NALE doctoral students in connection to Indigenizing educational leadership we identified four areas that were important to include. The four sections included are Indigenous leadership identities, Indigenous leadership philosophies in relation to the Corn Pollen model, Indigenous community leadership curriculum, and Indigenizing research through collective creations. These four sections make the NALE doctoral cohort curriculum and experience unique in that it centers Indigenous experiences, scholarship, community voice, and research approaches. We have been able to include all four NALE cohort doctoral students and alumni in these chapters that provide a lens through which we view and center Indigenous educational leadership. We provide a chapter at the beginning of each section to provide context and to introduce an overview of the chapters in that section.







Key Concepts


Indigenous is synonymously used to represent Native, Native American, or American Indian interchangeably in representation of Indigenous communities and tribal nations in North America.


Indigenous knowledge systems, also noted as Indigenous ways of knowing, denotes the traditional ways of being, knowledge, and understandings of Native peoples (Battiste 2008; Brayboy et al. 2012; Windchief and San Pedro 2019).


Tribal values, often stemming from core values of tribal communities and nations.


Identity, coming from one’s personal identity in connection to their tribal heritage, cultural knowledge, and understanding; often in connection to their leadership identity (Cajete 2015; Minthorn and Chávez 2015).


Relationality, Indigenous views of our relationships and interconnectedness with living and nonliving entities around us; Native views of our relationships we have with one another as people, but also with animals, plants, and everything around us, above us, in front of us, behind us, below us (Wilson 2008; Brayboy 2015; Tsinnajinnie et al. 2019).


Community, in terms of our tribal communities, peoples, and nations that we are from, interact with, and work with; connected to community building and relationality (Cajete 2015).


Educational sovereignty, rights of Native people to define and determine educational directions, outcomes, and goals for the empowerment of Native communities, peoples, and students through resiliency and reclaiming tribal cultures and languages (Brayboy et al. 2012; Aguilar-Black Bear and Tippeconnic 2015; Pewewardy et al. 2022).


Self-determination, the rights of Native people to restore control of programs and initiatives for the cultural benefit of tribal peoples and communities (Smith 2012; Brayboy et al. 2012; Shotton et al. 2013).


Culturally relevant, in relation to pedagogy in upholding cultural values and identities of Indigenous peoples in educational settings.


Leadership philosophy, defining one’s values, beliefs, and guiding principles stemming from their cultural leadership identity (Minthorn and Chávez 2015).







Closing


As we work to close this introduction, we want to emphasize the sacred and intergenerational connections that all four editors collectively and individually bring to this book. We wanted to reach back to incorporate two of our first NALE graduates, Dr. Catherine Montoya and Dr. Jodi Burshia, who are now mentors and encouragers to current NALE doctoral students. Both, Dr. Minthorn and Dr. Secatero have coordinated the NALE doctoral cohorts and have done so with community in mind, intentionality and connections to Indigenous-tribal values and to remembering our Ancestors who are at the heart of what we do in Indigenous educational leadership. We want to acknowledge all of the Native American faculty, allies, and tribal community who have been a part of the creation, support, and continuation of what NALE is and will become.
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