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How to Use This Book


Welcome to the AP English Language and Composition exam. This book will take you on a virtual trip through every nook and cranny of the test. Its pages will acquaint you with the types of questions asked on the exam and show you how to write high-scoring essays.




Review and Practice


You’ll find hundreds of sample questions and crucial test-taking tips. You’ll also be introduced to principles of rhetoric and find a review of the grammar you need to know for the exam.







Diagnostic Test


You can first take the Diagnostic Test to gain an understanding of your strengths and weaknesses. You probably know that the AP English Language and Composition exam tests your understanding of how writers use language to convey meaning. It does this by asking you to respond to 45 multiple-choice questions about the text of five nonfiction prose passages written for different purposes and drawn from a range of historical periods.


The exam also contains three essay questions. The first essay is called the synthesis essay because in constructing your essay you must incorporate, or synthesize, material from at least three of five or more sources that comprise the question, or prompt, as it is commonly called.


To answer the second essay question, you must identify and analyze the rhetorical techniques used in a passage of nonfiction prose. A third question asks you to write an argument for or against a disputable idea expressed in a brief statement or passage.


The exam lasts three hours and 15 minutes and consists of two sections. The short-answer section takes one hour and counts for 45 percent of the total score. The essay section, lasting two-and-a-quarter hours, comprises 55 percent of your grade. As you take the Diagnostic Test, you can set a timer to create a similar setting.








	Section I


	Section II











	



	
[image: ]45 multiple-choice questions based on five nonfiction prose passages


	
[image: ]Two of the passages are followed by reading/rhetoric questions. The other three are followed by questions on writing.





(One hour)



	
Question 1




	
[image: ]A synthesis essay that uses sources to support your position on a given issue





Question 2




	
[image: ]An essay that analyzes the style, rhetoric, and use of language in a selected prose passage





Question 3




	
[image: ]An essay in which you argue for or against an idea expressed in a given statement or brief prose passage





(Two hours and 15 minutes)



















Practice Tests


The final section of the book offers the opportunity to take four full-length practice tests that include all question types found on the actual exam. A comprehensive answer explanation is provided for each multiple-choice question, and a sample essay and rubric are provided for all writing. Take all of the practice tests, of course. They are meant to give you that extra edge that turns a good AP score into a better one.







Online Practice


There are three full-length online practice exams. You may take these exams in practice (untimed) mode or in timed mode. All questions include answer explanations.







For Students


Your score on the test is reported on a scale of 1 to 5. In general, scores are interpreted to mean that you are:


5Extremely well qualified


4Well qualifed


3Qualified


2Possibly qualified


1Not recommended for AP credit


A high score on the exam demonstrates a proficiency in English at least on a par with students who’ve passed an introductory college-level course in composition or rhetoric. Some colleges award academic credit or offer more advanced English courses to high-scoring students. Because each college or university makes its own policies regarding AP scores, be sure to check with the admissions office of the institution you hope to attend.


Keep in mind that preparation for the exam isn’t instantaneous. For most students it’s a gradual and often painstaking process of study, review, and more study. In other words, give yourself time. Take it slowly. If the exam is months away, set aside, say, 30 minutes a day to work your way through the pages of this book. Yes, 30 minutes takes a big bite out of a high school student’s day, but to get ready for the AP exam, there’s no substitute for the steady accumulation of knowledge over a long period of time. If time is short between now and the exam, cramming may help you earn a good score, especially if you familiarize yourself with the test instructions and the format of the exam—but, frankly, cramming is a less than perfect approach.







How Much Time Do You Have to Prepare?


Ideally, you have plenty of time to prepare, and you are able to study regularly and in a disciplined manner over several months to prepare a comprehensive test day game plan. It should identify your strengths and needs, and it should build your confidence as you prepare for the examination. Realistically, this may not be the case. So we will present two different approaches to using the resources in this text. These approaches depend on how much time you have to prepare and how diligently you will work through the material and concepts you will find here. Scenario One will present a plan for making a basic test day game plan to give you an advantage and ease your mind on test day. Scenario Two will present a comprehensive preparation strategy to maximize all of the advice, practice activities, and tests that you will find in this detailed resource.










How Diligent and Disciplined Are You?


What is your schedule like? Will you have a small amount of time to devote to the resources of this text every day? If so, you should work hard through Scenario Two. If you haven’t been able to pick up this book until close to the test date, it will still help you; use Scenario One. We recommend that you do some work and exercises daily in preparation for the examination. We also recognize that the type of student who takes AP examinations also likely has other challenging coursework, including other AP courses and extracurricular activities. You control your schedule, and the preparation time you devote to this subject matter should be manageable within your overall lifestyle and day-to-day workload. This book can be an effective resource that greatly benefits you come test day.







Scenario One


If you are picking up this book as a last-minute preparation strategy, first familiarize yourself with the format of the test by skimming the chapter headings for each section of the exam. Then complete one full practice test and carefully review your results so that you can come up with a test day game plan. This will help you be more comfortable on test day. You will not be surprised by anything the test throws at you. When you get stressed out, which you should actually expect to happen at certain points of the examination, you will know how to quickly work through things. The biggest way the test tries to stress you out is by timing you. Dealing with this has to be an essential part of your test day game plan. Therefore, we recommend that you use the timed option of the online practice test with scoring, which is available to you with the resources of this text.







Toughies and Muffins in the Multiple-Choice Section


If you can quickly identify whether or not you will have to guess the answer to a problem in the multiple-choice (MC) section, you can manage your time and strategize appropriately to work through each MC section efficiently. Toughies are questions that require you to use the process of elimination (POE) to get you to a 50/50 guess. Once you are there, guess fast. This saves time for other tasks such as rereading or checking your work. Muffins are the questions that you already know the answer to before you look at the answer choices. Don’t overthink these. Just choose the answer and move on.


With the new digital and adaptive test questions, being able to quickly assess which protocol to use on each question will help you efficiently work through the test and not get crunched for time and stressed out. Are you a FAST or slooooow reader? Either way is fine. Just be aware of how you work and make it a strategy in your game plan.


You will spend a large portion of your test time reading and rereading passages. Are you a fast reader who tends to have to go back and reread because you missed things the first time? Are you a slower, more deliberate reader who gathers lots of information but who also gives yourself less time to answer the questions? Fast readers may choose to read right through quickly and then scan each question. Slower readers may want to preview the questions first to have a sense of what to lock in on while proceeding through the passage. You may want to experiment with each protocol as you practice and find the way that best suits your game plan.







Craft a Strategy for Each Free-Response Question


No matter what prompt you are answering in the free-response (FRQ) section, you will want to write an essay with multiple well-developed paragraphs in response. Start by answering the question with a well-crafted thesis statement. Then write several body paragraphs. Each body paragraph should include a topic sentence, textual evidence from the passage, and a transition sentence. A topic sentence orients the reader and makes either a qualifying or an analytic move in your overall answer. Textual evidence should summarize, paraphrase, or directly quote the passage. It can also elaborate, explain, and analyze information from the passage. The transition sentence should allude to the overall answer you are explaining while linking the current body paragraph to the next. Remember that the textual evidence should be the bulk of every body paragraph.







Basic Paragraph Protocol




	[image: ]Topic Sentence—qualifying and/or analytic move



	[image: ]Textual Evidence—short summary, paraphrase, quotation



	[image: ]Elaboration/Explanation/Analysis—show how this connects with your answer



	[image: ]Transition—refer back to your answer











Ultimate Paragraph Protocol




	[image: ]Topic Sentence—qualifying and/or analytic move



	[image: ]Textual Evidence—short summary, paraphrase, quotation



	[image: ]Elaboration/Explanation/Analysis—show how this connects with your answer



	[image: ]Textual Evidence—short summary, paraphrase, quotation



	[image: ]Elaboration/Explanation/Analysis—show how this connects with your answer



	[image: ]Transition—refer back to your answer














Timing and Five-Minute Body Paragraphs


You should be able to crank out a well-developed paragraph in five minutes or less. Any prep time you spend getting comfortable with the protocol for organizing and executing each paragraph will help you. Most of us are not used to writing for two hours straight, so you will get to a point where you feel stuck or stressed. At this point, go back to your protocol by grabbing some textual evidence and building a paragraph. You can practice writing five-minute paragraphs. All these moves line up with what is expected of you in the assessment rubrics. Making these moves smoothly will give you the best chance to earn points.







Scenario Two


If you are picking up this book with months to prepare, you will have the opportunity to work through five full-length practice test in this book, including a Diagnostic with detailed answer explanations and three online practice tests. The online test has a timed option and scoring. You will have time to become comfortable with Barron’s Essential 5, which are things you need to know before taking the exam. You will also be able to experiment with test day game plans to find one that suits your needs.


Step One: Work through Scenario One first and begin with the end in mind. At the end of your preparation, you will be ready for test day and will have developed an executable game plan to deal with the stress of the test. You will use the resources of this text to help you diagnose your strengths and needs, and you will be able to devote time to gaining confidence in the areas that are most challenging for you.


Step Two: Make a plan to work through this book and the resources based on the time you have available. Create a manageable schedule and stick to it. Not doing so can undermine your confidence on test day.


Step Three: Work through the resources of this text. Get to the point where you can time yourself with the practice tests, or portions of the practice tests, and assess how well you deal with the stress of the timed test. The stress will be particularly acute in the areas where you have to guess more and on the essays where you are least comfortable. This is a great place to start developing confidence, so spend extra time working on these areas. This text is organized to help you get more practice where you need it.







Test Day Game Plan Protocol




	[image: ]Know the format of the test so you are not surprised by anything. 



	[image: ]Answer every question and do not leave any blank answers.



	[image: ]Manage your time.



	[image: ]Handle the stress of restricted time and have a plan for it. How does your reading pace/style fit into this?



	[image: ]Recognize if you are guessing on the multiple-choice section and guess quickly (after working to a 50/50 guess) to save time. This buys you more time to work through other questions.



	[image: ]Have a plan for answering each FRQ question with a well-crafted thesis statement and producing multiple, well-developed paragraphs in the writing portion of the test. 






Regardless of how you go about preparing for the exam, Barron’s wishes you luck.







For AP English Teachers


For many AP teachers across the country, this book has been an invaluable resource. They’ve used questions and exercises from the book to stimulate thinking and inspire their students to write high-scoring essays. Some teachers have used the book as an instant syllabus for their classes because it contains so much of what a high-level course in language and composition might offer, including:




	[image: ]Reading passages that range from easy to hard



	[image: ]Numerous exam questions, discussed and analyzed



	[image: ]Essential rhetorical terms



	[image: ]Sample student essays (with comments by AP readers)



	[image: ]Annotated passages



	[image: ]An analysis of the synthesis essay question



	[image: ]A full-length Diagnostic Test



	[image: ]Four complete practice exams



	[image: ]Three additional exams online



	[image: ]Full explanations of all answers






As a veteran AP teacher, I know both the rewards you enjoy and the onerous hardships you face every day. Here’s hoping that this book will lighten your load and help you provide your students with the best possible instruction as you prepare them for the AP exam.





























	Barron’s Essential


	5











If you’re aiming for a score of 5 on the AP English Language and Composition exam, this book can help. But to reach your goal, here are five things that you MUST do:
















	[image: 1]


	Familiarize yourself with the language and effects of rhetoric. Both the short-answer and essay questions require that you know how authors employ rhetorical strategies to create effects and convey meaning. Become conversant with the functions of tone, syntax, imagery, irony, point of view, and the other rhetorical techniques.







	[image: 2]


	Develop annotation skills. Nothing will build your ability to analyze prose than a steady diet of annotation. Begin by reading nonfiction prose passages in this book and elsewhere. Make up your mind to figure out exactly what each author did to compose the passage. Identify rhetorical techniques and, more important, try to explain why the author chose each rhetorical component.







	[image: 3]


	Review elements of effective argumentation. Familiarity with various forms of argumentation will help you in both the multiple-choice and the essay sections of the exam. Whenever you read nonfiction, pay attention to writers’ claims about the subject. Examine the text for various kinds of evidence that the author used to justify claims: e.g., forceful language, kinds of reasoning (e.g., deductive and inductive), the testimony of experts, appeals to emotion, and much more.







	
[image: 4]



	
Brush up on basic grammar skills. Don’t bother memorizing terminology. Few, if any, multiple-choice questions require it. Concentrate on writing error-free essays because essay scores suffer when grammar rules are broken. Proofread all your practice essays. Look particularly for:




	•sentence errors


	•lack of agreement between subjects and verbs


	•incorrect pronoun usage


	•errors in verb choice












	[image: 5]


	
Plan and practice an essay-writing process. Develop a process for writing an essay in no more than forty minutes. Build in time to read the question, think of a main idea, and decide how to support it. Before you start writing, list your ideas and arrange them in sensible order. While composing your essay, be mindful of the need to:




	•develop coherent paragraphs containing evidence that supports and develops the thesis


	•vary sentences


	•choose the best words to express ideas


	•provide a brief conclusion





Set aside time for editing and proofreading.
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Chapter 1 Getting Acquainted with the Test




Learning Objectives




	➜A preview of the test



	➜Types of short-answer questions



	➜Four ways to read the passages



	➜When to guess



	➜A synthesis essay, a rhetorical essay, and an argument essay: how they differ



	➜Using and citing sources



	➜How essays are scored



	➜What you can learn from past exams











Beginning May 2025, the AP English Literature Exam will only be offered in a digital format.





Putting it simply, the AP exam tests your reading and writing skills. Understanding the words in five passages doesn’t guarantee success, however. Rather, top scores are awarded to anyone who can do two additional things:




	1.Correctly answer 23–25 questions related to the rhetoric used in the passages. You’ll also be given 20–22 writing questions, which ask you to “read like a writer,” meaning you’ll be asked to decide which of several potential revisions of text in a passage is best.



	2.Write three well-organized and insightful essays, each with a different purpose.






To succeed in both these tasks, you need to know something about rhetoric, such as how an author’s choice of details contributes to the meaning of the passage or in what ways the structure of a passage relates to its content.


You’ll also need to be well acquainted with such concepts as theme, tone, diction, syntax, allusion, imagery, paradox, irony, satire, and a variety of other rhetorical devices that you’ve probably studied in English classes (ethos, pathos, logos).


Finally, you should know how to draw on your experience, reading, or observation to write an argument that supports, opposes, or falls somewhere in between an opinion expressed in a given statement.




Structure of the Exam


The exam lasts three hours and 15 minutes. For the first 60 minutes you’ll read a handful of relatively short nonfiction passages and answer 45 multiple-choice questions about them. During the remaining time you’ll write essays in response to three questions.


The prompt for the first essay question consists of a statement about an issue of concern in today’s world. Accompanying the statement are several published documents—they are called sources—related to the issue, each less than a page long. One source will be an image—a photo, map, cartoon, or other visual presentation—also related to the issue. Another may be a graph, a chart, a table, or another image requiring a quantitative interpretation. Fifteen minutes are allotted to read the sources. Then you are expected to write an essay that takes a position on the issue and incorporates, or synthesizes, at least three of the sources into your discussion. In AP terminology, this essay goes by the name synthesis essay.


A second question consists of a prose passage about a page long and an assignment to write a rhetorical analysis essay that discusses the rhetorical strategies used by the author of the passage.


The third question calls for a written argument. The prompt consists of a brief passage that expresses an opinion on a particular subject. Your essay must support, refute, or qualify the opinion stated by the author of the passage.




Outline of the Exam


Total time: Three hours and 15 minutes


Section I: One hour (45 percent of total score)


45 multiple-choice questions about several nonfiction prose passages. About half relate to reading and rhetoric, the other half to writing.


Section II: Two hours and 15 minutes


Three essays (55 percent of total score)


Essay 1: Take a position on an issue presented in a short passage. In your essay, synthesize or incorporate material from at least three of several given sources that comment on the issue.


Essay 2: Write a rhetorical analysis of a given passage.


Essay 3: Argue for or against an opinion expressed in a statement or short passage, or take a stand somewhere between the two extremes.







TIP


Ordinarily, it pays to answer each question as it comes, but if a question gives you trouble, skip it for the time being and return to it later. Although you may be approved to take a pen/paper examination, the new digital examinations will allow you to annotate and go back within the same section.










Multiple-Choice Questions


The multiple-choice reading questions can be about virtually anything that the author of a passage has done to convey meaning or create an effect. For instance, you may be asked about why the passage has been structured in a certain way, the purpose of a particular word or phrase, the function of a certain paragraph, or how a specific idea contributes to the development of the passage as a whole.


To answer some questions, you need a sense of sentences, including how sentences function in a passage; how sentences of different lengths, structure, and type (simple, compound, complex, compound complex) relate to tone and meaning. To answer other questions you may need to understand why the author has structured the passage in a certain way. Another question may ask about individual sentences and their function in the passage. Other questions about sentences may offer four versions of a given sentence and ask you which one would be best in the context. You should be aware of the uses and effects of subordination, coordination, and parenthetical ideas. You may also be asked about word order, tone, diction (word choice), transitions, repetition, parallelism, and figurative language.


Questions that are related to writing focus on the best way to express ideas in a given context. For instance, you may be asked to decide which one of four different sentences would be best to introduce the topic of a given paragraph, or which version of a sentence might serve best as a transition between certain paragraphs of the passage. You may also encounter questions that ask you to rearrange the order of sentences in a paragraph, or which sentence would be most persuasive in refuting a particular idea, or what the author intended to accomplish by making a particular comparison or by arranging the sentences in a particular sequence.


As an AP student, you certainly know that you make many decisions while writing an essay—or writing anything else, for that matter. Well, when you take the AP exam, you’ll be asked to analyze decisions made by authors and, when faced with multiple-choice questions, choose the best of four alternatives.


Two more facts you should know: (1) The order of multiple-choice questions usually coincides with the progress of each passage; and (2) neither the passages nor the questions are presented in order of difficulty.







Sample Reading Questions




	
1.Based on the fourth paragraph of the passage (lines 1–16), the writer introduces a hypothetical rhetorical situation in order to




	(A)illustrate the need for public support.



	(B)inject a plea for adherence to the rule of law.



	(C)contrast the modes of communication in two different wars.



	(D)prepare the reader for the anecdote that follows in lines 17–21.








	
2.Lines 22–30 could be used to support which of the following claims about the writer’s tone?




	(A)His tone when discussing Bengston’s art is mocking.



	(B)His tone when evaluating Ruscha’s photos is respectful.



	(C)He adopts a sarcastic tone when commenting on art auctions.



	(D)He adopts a reverent tone when describing Renaissance paintings.
















Sample Writing Questions




	
3.The writer wants to add the following sentence to the second paragraph of the passage to provide additional support to the essay’s thesis:


Researchers often study groups of children with different socioeconomic backgrounds.


Where would the sentence best be placed?




	(A)Before sentence 3



	(B)After sentence 3



	(C)After sentence 4



	(D)After sentence 5








	
4.Unhappy with the transitional phrase at the start of sentence 9, the writer plans to replace it with one that sets up a comparison with the idea in sentence 8.


Which of the following best achieves that goal?




	(A)Furthermore,



	(B)To be sure,



	(C)For instance,



	(D)On the other hand,











The foregoing questions represent only a few of the many types of reading and writing questions on the exam. The following list will give you an idea of other kinds that have appeared on recent exams.




	1.IDENTIFY the relationship of a sentence in the first paragraph to the passage as a whole.



	2.SELECT the rhetorical strategy or device used in a particular section of the passage.



	3.IDENTIFY the function of a sentence within a paragraph, or a paragraph within the whole.



	4.DISCERN shifts in theme, tone, style, sentence structure, diction, syntax, effect, or rhetorical purpose between the two sections of the passage.



	5.DETERMINE how unity (or point of view, emphasis, contrast, or other feature) is achieved in all or part of the passage.



	
6.RECOGNIZE the author’s exigence in the passage.


One or more multiple-choice questions may ask about the author’s “exigence,” a word that refers to a problem or situation that needs attention. A rhetorical exigence is whatever has prompted the writing of the given passage.




	7.INFER the implied or stated purpose of particular words, images, figures of speech, sentence structure, or other rhetorical feature.






Many of the questions direct you to particular lines of the passage. To answer most of those questions you need to read the specified lines as though you are doing an annotation—i.e., a close textual analysis not only of what the words say but also why the writer may have chosen them (see especially pages 7–17). Some questions, however, require more than that. Some raise broad issues that can’t be addressed unless you read at least the two or three lines that precede the lines designated by the question and the two or three lines that follow.


For multiple-choice questions, AP test writers ordinarily choose passages written between the 17th century and the present, although they might occasionally toss in a passage from ancient Greece or Rome. Passages are nonfiction and are composed by essayists, historians, journalists, diarists, autobiographers, political writers, philosophers, and critics. You won’t find simple passages that leave little room for interpretation, nor will you find passages comprehensible only to those with sky-high IQs.


Authors and titles of the passages are not given, although the source of each passage may be briefly identified: “a nineteenth-century memoir,” “a twentieth-century book,” “a contemporary journalist’s diary,” and so on. By and large, if you’ve taken an AP English class, you’ll probably understand the passages and correctly answer the majority of questions. A robust reading background, both in school and on your own, as well as practice in close textual analysis will serve you well.










Reading Techniques


By this time in your school career you’ve probably taken numerous tests like the SATs or ACTs for which you have read passages like those on the AP English exam and answered multiple-choice questions. No doubt you’ve developed certain techniques of test taking and have observed that there is no technique that serves everyone equally. What works for others may not work for you, and vice versa.


Nevertheless, it’s helpful to know which techniques help you do your best. Prepare for the exam by trying the alternatives described below. Experiment with each one as you make your way through the exercises and practice tests in this book. Gradually, you’ll discover which technique, or combination of techniques, you can count on. Lean on them and ignore the others.




Technique 1: Read the Passage in Its Entirety


Keep in mind that the AP exam is not solely a test of reading comprehension. You need to know what the passages say, of course, but the questions pertain more to the whys and hows of the text than to its whats. For example, you may be asked to figure out why the author began a paragraph with a series of questions or with a particular quotation. Other questions may ask you how the author built an argument supporting, say, the value of social conformity. During your first reading of the passage, then, don’t slow down to figure out nuances of meaning that in the end may be irrelevant to the questions. Rather, read for the big picture—an overall sense of the piece. Having an overview of the whole passage in mind when you start to answer the questions may ultimately be a time saver because you won’t be starting from scratch. Familiarity with the passage, however slight or superficial, is apt to work in your favor.


All passages come with numbered lines. Because the questions invariably refer to those line numbers, use the questions as a kind of roadmap to identify the places in the text that you’ll definitely need to read and analyze. Although you mustn’t ignore the rest of the passage, concentrating on the question-related lines could serve you well.


The same applies to the writing passages, in which each sentence is numbered. As you proceed through each passage, mark the numbers of those that relate to questions. To answer many of the writing questions, you’ll most likely have to consider the context in which a sentence appears, but not always. You may also find sections of the passage with no questions at all relating to them. A quick glance at them may be all that’s necessary. Later, however, as you search for correct answers, knowing the details may become indispensable.







Technique 2: Skim the Passage


To get the general idea of the passage, read faster than you normally would. Try only to identify the general topic and the approach used by the author: Is the passage formal or informal? Personal or objective? Is it mainly a narrative? A description? An argument for or against some issue? The answers to these questions will be fairly apparent during a quick read-through. Make a mental note of any unusual words and phrases. Read intently enough to get an impression of the content and writing style of the passage, but don’t dawdle. Then, as you answer the questions, refer to the passage.







Technique 3: Read Twice


Skim the passage for a general impression; then go back and read it more thoroughly, using the annotation tool to mark the passage and take notes. Two readings, one fast and one slow, allow you to pick out features of language and rhetoric that you might overlook during a single reading. Why? Because during the first reading you’ll be discovering what the passage is about, and during the second you’ll be able to focus on the features that contribute to its overall meaning and effect. After your second reading, proceed to the questions and then refer to the passage to check your answers.




STRATEGY


Whatever you do, don’t even think of answering the questions without thoroughly reading the passage from start to finish.










Technique 4: Read Only the Questions


Do not look at the answer choices. Because it’s virtually impossible to remember 8, 9, or more questions about material you haven’t read, go through the questions quickly—only to become acquainted with the kinds of information you are expected to draw out of the passage. Label each question with a notation: “MI” (main idea), “T” (tone), “POV” (point of view), “SS” (sentence structure), and so on. (Or you can devise your own system.) When you are tuned into the questions beforehand, you’ll read the passage more purposefully.


Some students methodically read one question, then scour the passage in search of the answer before moving on to the next question. Before they know it, time has run out, and they are far from finishing. Moreover, such a fragmented approach reduces the likelihood of grasping the overall point of the passage. If you are a methodical (slower-paced) reader you may want to preview the questions before your first read of the passage. This will help you pay attention to portions of the text you may have to go back to when working through your answers.










How to Increase Your Reading Power


Strong readers often get that way by habitually analyzing what they read word by word, sentence by sentence, and paragraph by paragraph. They recognize that good authors carefully select every syllable they write, leaving nothing to chance—not the words, the sentences, the punctuation, the footnotes, the order and content of paragraphs, nor the overall structure of their work. Every bit of their prose has a point and purpose.


Your job on the AP exam is to read the passages and analyze how they were written and how they might be revised. The good news is that you can train yourself to make insightful analyses by dissecting whatever you read. As you read almost any respectable piece of prose, jot down reasons why the author chose particular words and details. Examine sentence structure and the sequence of ideas. Identify how the author creates a tone and develops a main idea.




TIP


To become a first-rate annotator, get into the habit of dissecting passages line by line. Practice, practice, practice will help you create a productive habit on test day.





Like every other worthwhile skill, annotating a passage in this manner takes time, and to do it well takes even more time, especially at the start. It can be burdensome, frustrating, and even discouraging, but just a single reasonably astute insight can beget another and another after that. With regular practice, close reading can become almost addictive. Laying bare an author’s creative process has whet the appetite of many students who now do it all the time. Even better, a heightened awareness of the reasons behind every choice that an author has made will lift your score on the AP exam. And perhaps even more important in the long run, it’s likely to raise the level and maturity of your own writing. Considering all these potential rewards, how can you not try it?


How to get started as an annotator:




	[image: ] Condense the main idea of whatever you read into a pithy sentence or two. (You might even jot down a brief summary.) If you can clearly and accurately identify the thesis, you’ve come a long way. Sometimes the thesis will be stated outright. In that case, underline or highlight it in some way. If the thesis is only implied by content, however, put it into your own words. Writing it down on paper or on a computer screen is a sure sign that you’re serious about finding the essence of a passage.



	[image: ] Look for clues to the author’s attitude and intent. Is the passage meant largely to entertain? To inform? To provoke controversy? To inspire or to enlighten the reader? Does the author have a bias, an ax to grind, an ulterior motive? It’s hard to conceive of a piece of writing in which the author’s attitude is totally hidden. Take the paragraph you’ve just read. Can you tell what the author—me!—hoped to accomplish with his words? Well, if you’re the least bit tempted to dissect a passage, then I’ve achieved my purpose—to convince you to give annotation a try.



	[image: ] Analyze structure. Which ideas come first? Second? Third? Is there a reason for the sequence of ideas? How are ideas linked to each other? Does the end contain echoes of earlier ideas?



	[image: ] Examine how the author creates an effect on the reader. Study word choice, sentence structure and length, the order of ideas, figures of speech, the use of rhythm and sound. How does the author keep you interested? Is the writing formal or informal? Is the author friendly or standoffish, enthusiastic or cool?



	[image: ] Think about the author’s qualifications to write on a topic. Details usually reveal the authority of the writer. Authors who don’t know what they are talking about often hide behind prose top-heavy with generalities. Study the footnotes, if any. Do they refer to sources that are reliable and up-to-date?



	[image: ] Become an annotator. Mark up passages profusely, highlighting and underlining noteworthy ideas and features.






What follows are three annotated passages. Although the notes are not exhaustive, they suggest what an alert reader might observe during a close reading of each passage.







Passage 1


This passage, written early in the twentieth century by Virginia Woolf, is an excerpt from an essay about the art of biographical writing. (Note: This passage is about one-quarter the length of passages typically used on the AP exam.)


[image: 1] Thus the biographer must go ahead of the rest of us, [image: 2] like the miner’s canary, detecting falsity, unreality, and the presence of obsolete Line conventions. His [image: 3] sense of truth must be alive (5) and on tiptoe. Then again, since we live in an age when a thousand cameras are pointed, by newspapers, letters, and diaries, at every character from every angle, he must be prepared to admit contradictory versions of the same face. Biography (10) will enlarge its scope by hanging up looking glasses at odd corners. And yet from all this diversity it will bring out, [image: 4] not a riot of confusion, but a richer unity. And again since (so much is known that used to be unknown), the question (15) now [image: 5] inevitably asks itself whether the lives of great men only should be recorded. [image: 6] Is not anyone who has lived a life and left a record of that life worthy of biography—the failures as well as the successes, the humble as well as the (20) illustrious? And what is greatness? And what is smallness? [image: 7] We must revise our standards of merit and set up new heroes for our admiration.


—From The Death of the Moth and Other Essays by Virginia Woolf




	1.“Thus” is a transitional word telling you that this paragraph is a continuation of a longer passage about writing biographies.



	2.“like the miner’s canary” is a simile admonishing biographers to be wary of information that appears to be the “truth” but isn’t.



	3.“sense of truth . . . alive and on tiptoe” is a personification. This figure of speech, along with the synecdoche “face” (line 9) and the metaphors, “a thousand cameras” (line 6) and “looking glasses” (lines 10–11), indicates that figurative language is an important rhetorical feature of the passage.



	4.Author uses sentences containing contrasts: “not . . . but” (lines 12–13) and “known . . . unknown” (line 14) for emphasis.



	5.The word “inevitably,” along with the use of “must” as the main verb in several sentences (lines 1, 4, 8, and 21), adds assertiveness and confidence to the writer’s tone.



	6.Three rhetorical questions (lines 16–21) draw the reader into the discussion.



	7.The concluding sentence articulates this passage’s main idea and introduces the topic for the next paragraph—that biographers of the future may find a rich source of subjects (i.e., “heroes”) not only among the rich and famous but also in the mass of ordinary people.








Annotation Summary


The passage consists entirely of Woolf’s thoughts about the art of biographical writing. To strengthen her presentation, she adopts an earnest and self-confident tone. Almost half of the sentences in the passage use the verb “must,” a sure sign that Woolf aims to instruct biographers in the requirements of their craft if they expect to tell the truth about their subjects.


Figurative language gives the passage its literary quality. The use of metaphor fits the topic because biography, after all, is not an objective, literal account of everything in a person’s life. Rather, it is a figurative rendering of the subject, its details carefully chosen to create a certain image for the reader. Accordingly, since Woolf asserts that subjects for biography can be found among all types of people, her references to cameras and looking glasses—instruments that help us see things more clearly—are particularly apt.




A Word from Your Authors


If the Woolf passage has been your first brush with annotation, you may now find yourself muttering, “Are you kidding me?” or “No way, man!” or some even less delicate expressions of self-doubt.


Well, that’s not an uncommon initial reaction. But, please, don’t give up. Sure, annotating passages can be a challenge, especially at the start. But it’s not all that difficult if you work at it. Here’s a promise: The more annotating you do, the easier it gets. In fact, it is one of the purposes of this book to help you master this annotation stuff. Remember, too, that annotation is just a tool, a means to an end—the writing of a perceptive analytical AP essay. As you annotate passages, you’ll gradually learn what to look for and begin to see the authors’ rhetoric becoming more and more apparent. And as you grow accustomed to annotating passages, you’ll also begin to find more and more rhetorical elements—maybe more than you ever expected. Then, as you plan your AP essay, you’ll have some decisions to make—namely, which elements to write about, which of them to emphasize, and which to discuss first, second, third, and so on.













Passage 2


The following passage is by the renowned ornithologist John James Audubon. It is about half the length of passages typically used on the AP exam.


As soon as the pigeons discover a sufficiency of food to [image: 1] entice them to alight, they fly around in circles, reviewing the countryside Line below. During these [image: 2] evolutions the dense (5) mass which they form presents a [image: 3] beautiful spectacle, as it changes direction; turning from a glistening sheet of azure, as the backs of the birds come simultaneously into view, to a suddenly presented rich, deep purple. After that they pass (10) lower, over the woods, and for a moment are lost among the foliage. Again they emerge and glide aloft. They may now alight, but the next moment take to wing [image: 4] as if suddenly alarmed, the flapping of their wings producing a noise like the roar (15) of distant thunder, as they sweep through the forests to see if danger is near.


[image: 5] However, hunger soon brings them to the ground. On alighting they industriously throw aside the withered leaves in quest of the fallen (20) mast.1 The rear ranks continually rise, passing over the main body and alighting in front, and in such rapid succession that the whole flock seems still on the wing.


[image: 6] The quantity of ground swept in this way (25) is [image: 7] astonishing. So completely has it been cleared that the gleaner who might follow in the rear of the flock would find his labor completely lost. While their feeding [image: 8] avidity is at times so great that in attempting to swallow a large acorn (30) or nut, they may be seen to gasp for a long while as if in the agonies of suffocation.


—Excerpt from “Passenger Pigeon” by John James Audubon (1813)




	1.The verbs “discover” (line 1) and “reviewing” (line 3) attribute human qualities to a flock of pigeons, as though the author knows what goes on inside pigeons’ heads. Likewise, “hunger” (line 17) brings the birds to the ground. In lines 27–28, the author ascribes frustration (“find his labor completely lost”) to one of the birds. Note, too, the use of the personal pronoun “his” instead of “its.”



	2.The word “evolutions” suggests progressive change. As the passage continues, the writer portrays the birds in different stages: alighting, turning en masse, getting lost in the foliage, etc.



	3.The “beautiful spectacle” of the birds in flight is captured by visual imagery and poetic language in lines 5–8. Sibilant sounds (“s,” “sh,” “z”) suggest the swoosh of birds’ wings. Sound imagery continues with a simile in lines 14–15 (“a noise like the roar of distant thunder . . .”).



	4.Writer continues to ascribe human qualities to the birds: “as if suddenly alarmed” (line 13), “to see if danger is near” (line 16).



	5.A turning point in the passage: The pigeons are in flight during the entire first paragraph but on the ground in the second paragraph. The use of active verbs shows the birds in constant motion: e.g., “throw aside,” “continually rise,” “passing over,” “alighting . . . in rapid succession,” etc.



	6.Allusion to the notion of evolution, introduced earlier. See note [2].



	7.The writer reiterates astonishment over the birds’ noteworthy behavior.



	8.The word “avidity” applies to the flock’s feeding behavior, but it also echoes the strength of the writer’s own fondness for the birds.









1nuts, acorns




Annotation Summary


Using a tone of admiration and wonder, Audubon describes a flock of passenger pigeons. His language and imagery emphasize the birds’ beauty as well as their humanlike qualities, a rhetorical strategy that encourages readers to view the pigeons not as just another species but almost as ingenious, alert, and intelligent creatures. In two paragraphs, one devoted to detailing the movement of the airborne flock, the other, the birds’ behavior on the ground, the writer creates a multi-dimensional portrait of the passenger pigeon.


Footnote: Audubon’s contemporaries might well have understood why he alludes to the flock’s “evolution.” The passenger pigeon, once among the most numerous of North American birds, in 1913 was on the verge of extinction. The last one died in a Cincinnati zoo on September 1, 1914. Audubon may well have written the passage as a tribute to the dying species.













Passage 3


The passage below, a newspaper column, was published prior to the 2016 presidential election, a time when candidates spoke often of “American exceptionalism,” the proposition that the United States, because of its unique stature in the world, has both extraordinary responsibilities and extraordinary rights.


Its length (608 words) is about the same as passages typically used on the AP exam.


The notion [image: 1] of American exceptionalism, first introduced by Alexis de Tocqueville1 in his two-volume classic, Democracy in Line America, is incongruent with the contemporary use (5) of the term. [image: 2]


Tocqueville wrote: “The position of the Americans is quite exceptional, and it may be believed that no democratic people will ever be placed in a similar one.” [image: 3]


(10) Void of context this statement is vague and ambiguous enough for us to fill in whatever blanks we want, even portraying America as the shining city of the hill where nirvana comfortably resides. But is this what de Tocqueville (15) meant? [image: 4]


In its full context the sentence reads: “The position of the Americans is therefore quite exceptional, and it may be believed that no democratic people will ever be placed in a similar one. (20) Their strictly Puritanical origin, their exclusively commercial habits, even the country they inhabit, have singularly concurred to fix the mind of the American upon purely practical objects. Their passions, their wants, their education, and everything (25) about them seem to draw the native of the United States earthward; although his religion bids him turn, from time to time, a transient and distracted glance to heaven.”


What de Tocqueville wrote bears little (30) resemblance to the manner that American exceptionalism is touted in contemporary discourse. [image: 5] In fact, an honest assessment of de Tocqueville’s definition calls into question if he even meant the term as a compliment. [image: 6]


(35) In some circles, American exceptionalism has become the sophomoric [image: 7] litmus test to ascertain one’s allegiance to the nation. The contemporary definition is nothing more than an anti-intellectual endeavor to rob the nation of one (40) of its key elements, which is dissent. [image: 8] Dissent is the oxygen of any democratic society, and without it we risk choking on the fumes of our self-induced megalomania.2 The lack of dissent prohibits a nation from self-reflection, which (45) stagnates growth. It is to infuse the society with the toxins of arrogance and insularity. Rather than a foreign enemy, are not these weapons that topple superpowers? [image: 9]


America, in my view, [image: 10] is a unique nation, (50) here is where its greatness is realized. It is unique because it was formed on an idea—an idea that was beyond the comprehension of the individuals who conceived it.


“We hold these truths to be self-evident: that (55) all men are created equal; that they are endowed by their Creator with certain unalienable rights; that among these are life, liberty, and the pursuit of happiness,” [image: 11] is not only the nation’s mission statement but has been expanded upon, not (60) without conflict, so that those words shine as bright today as they did when they were enshrined in the nation’s ethos on July 4, 1776.


At a time when the world was dominated by inequality, along comes a cabal of great men, (65) pledging to one another their lives, fortunes and sacred honor for the unprecedented notion of equality. America need not rely on myth to support itself. Rather, it would be better served by embracing the words of Founding Father (70) Benjamin Rush, who famously wrote: “The American war is over but this is far from being the case with the American Revolution. On the contrary, nothing but the first act of this great drama is closed.” [image: 12] While there is something (75) about American exceptionalism that suggests our work is complete, Rush is offering a more arduous task. The revolution is the ongoing narrative [image: 13] for what is commonly referred to as the American experiment.


(80) It was an experiment first articulated by Thomas Jefferson, put into practice by Washington, held together by Lincoln, sustained by Roosevelt, and pushed to higher greatness by King. What other nation can lay claim to such a (85) unique history? [image: 14]


—Adapted from Byron Williams, “Revolution Was Only the Start of the American Experiment,” Contra Costa Times, December 17, 2015, p. A19.




	1.The word “notion” indicates that “American exceptionalism” is not a fact but rather a theoretical construct or idea that’s open to interpretation.



	2.The opening sentence contains the thesis of the passage. All that follows is an argument meant to prove that de Tocqueville’s notion has been misinterpreted.



	3.A direct quote showing precisely where the notion of American exceptionalism originated.



	4.This semi-rhetorical question implies that de Tocqueville’s idea, when removed from its original context, invites faulty interpretations. The question also helps to unify the passage by serving as a transition to a word-for-word rendering of de Tocqueville’s text, included in the next paragraph (lines 16–28) as evidence meant to convince readers that de Tocqueville’s idea has been distorted.



	5.The author again reminds readers of the passage’s main point. The idea of exceptionalism has a deeper, more profound meaning than “America is different from other countries,” as explained in lines 29–34.



	6.The author questions de Tocqueville’s intent, thereby prodding readers to reassess the meaning of the quotation.



	7.An allusion to “sophomoric” (i.e., ignorant, biased, closed-minded, etc.) politicians who use the idea as a means to measure people’s patriotism.



	8.The author not only abhors using the idea of American exceptionalism as a measure of patriotism, but also he claims that it destroys the right to dissent, one of America’s basic values.



	9.The author’s choice of words with negative connotations (“megalomania,” “stagnates,” “toxins,” “arrogance,” “topple”) adds emotional power to the argument.



	10.Note the phrase “in my view.” This shows the author’s effort to reach out to the reader and acknowledge that he has a personal stake in what otherwise might be an academic argument. He strongly espouses American exceptionalism, calling the country a “unique nation,” but for reasons far more noble than those cited by politicians.



	11.Using profoundly evocative words from the Declaration of Independence and a reference to July 4, 1776, the author lifts the notion of America’s exceptionalism above the fray of everyday politics. Inspiring figurative language (“words shine as bright today . . . enshrined in the nation’s ethos”) is meant to stir the reader’s mind and heart.



	12.Allusions to the Founding Fathers and to other inspiring figures from over two centuries of American history add still more substance and clarity to the notion of America’s exceptionalism.



	13.The term “ongoing narrative” reminds readers that the notion of American exceptionalism is both timeless and transcendent and must not be reduced to a simplistic political slogan.



	14.The author leaves the reader with a rhetorical question that has only one possible answer.








Annotation Summary


The passage is an argument meant to persuade readers that the notion of American exceptionalism, originally articulated by de Tocqueville, has been distorted by politicians to mean a belief in American superiority. To prove his point, the author relies on a logical sequence of thought that includes the very words that de Tocqueville used to discuss the idea of America’s exceptionalism. In its context the phrase refers to de Tocqueville’s view that Americans differed from others because they are concerned with and devoted to mostly practical, everyday, down-to-earth matters.


Having shown that American exceptionalism is unrelated to patriotism, the author of the passage argues that the politicians’ interpretation of the phrase undermines the very credo on which America was founded, especially the people’s right to dissent. Quoting and paraphrasing evocative excerpts from the Declaration of Independence, he lauds the men who broke America’s ties to England, fought the Revolution, and laid the foundation on which our democracy was built. To prove that America’s spirit of revolt still survives, the author cites the contributions made to America’s standing among nations by such legendary, almost mythic, figures as Lincoln, Roosevelt, and Martin Luther King.


Other annotators may have made different, yet equally valid, comments about each of the previous passages. What matters most is not that the details of the analyses differ from each other but that all of them more or less describe the essential anatomy of each passage.


Now try your hand at annotating a passage on your own. Read the passage that starts on the next page at least twice—first to see what it’s about, and then, during the second reading, to jot down whatever you notice about its structure and composition. When you are done, write a summary of the main idea and state your perception of the author’s tone. Finally, compare your notes to those provided by the authors of this book. More than likely, you’ll record ideas that they overlooked and vice versa.





1A French political thinker and historian who toured the U.S. in 1831 and had his observations published in an acclaimed book, Democracy in America.


2Delusions of one’s own greatness or grandeur.













Passage for Annotation


There are two deep-seated idiosyncrasies of human nature that bear on our acceptance or rejection of what is offered us. We have, in the Line first place, an innate bias for the familiar. (5) Whatever we’re thoroughly unfamiliar with is apt to seem to us odd, or queer, or curious, or bizarre. For it is no mere trick of speech, but one of those appallingly veracious records of human nature and experience in which the history of (10) words abounds, through which “outlandish” and “crude” attained their present meaning. For “outlandish” meant in the beginning only what doesn’t belong to our own land, and “uncouth” was simply “unknown.” The change in meaning (15) registers a universal trait. Whatever is alien to our own ways—the costume, manners, modes of speech of another race or of other times—is strange; and “strange” itself, which started out by meaning merely “foreign,” is only another record (20) of the same idiosyncrasy. But there is still another trait that is no less broadly human. Whatever is too familiar wearies us. Incessant recurrence without variety breeds tedium; the overiterated becomes the monotonous, and the monotonous (25) irks and bores. And there we are. Neither that which we do not know at all, nor that which we know too well, is to our taste. We are averse to shocks, and we go to sleep under narcotics.


Both the shock and the narcotic have, I grant, (30) at times their fascination. But they are apt to be forward, not permanent, sweet, not lasting. The source of more or less abiding satisfaction for most normal human beings lies in a happy merging of the two—in the twofold (35) delight in an old friend recognized as new, or a new friend recognized as old. The experience and the pleasure are universal. All the lovers who have ever lived have made experiment of it; a face that you have passed a hundred times, nor cared to (40) see, remains the face you’ve always known, but becomes all at once the most beautiful and thrilling object in the world; the person you’ve never known before, you find all at once you’ve known from all eternity. Now art, like love, sends its roots (45) deep into what we are. And our most permanent aesthetic satisfaction arises as a rule from things familiar enough to give the pleasure of recognition, yet not so trite as to rob us of the other pleasure of surprise. We are keen for the new, (50) but we insist that it establish some connection with what is friendly and our own; we want the old, but we want it to seem somehow new. Things may recur as often as they please, so long as they surprise us—like the Ghost in Hamlet—each time (55) they appear.


—From John Livingstone Lowes, Convention and Revolt in Poetry, 1919




Your Annotation Summary


Record your annotation summary on a separate piece of paper.







Here is the same passage annotated by the author:


[image: 1] There are two deep-seated idiosyncrasies of human nature that bear on our acceptance or rejection of what is offered us. We have, in the Line first place, [image: 2] an innate bias for the (5) familiar. [image: 3] Whatever we’re thoroughly unfamiliar with is apt to seem to us odd, or queer, or curious, or bizarre. For it is no mere trick of speech, but one of those appallingly veracious records of human nature and experience in which the history of (10) words abounds, [image: 4] through which “outlandish” and “crude” attained their present meaning. For “outlandish” meant in the beginning only what doesn’t belong to our own land, and “uncouth” was simply “unknown.” The change in meaning (15) registers a universal trait. Whatever is alien to our own ways—the costume, manners, modes of speech of another race or of other times—is strange; and “strange” itself, which started out by meaning merely “foreign,” is only another (20) record of the same idiosyncrasy. [image: 5] But there is still another trait that is no less broadly human. Whatever is too familiar wearies us. Incessant recurrence without variety breeds tedium; the overiterated becomes the monotonous, and (25) the monotonous irks and bores. [image: 6] And there we are. Neither that which we do not know at all, nor that which we know too well, is to our taste. [image: 7] We are averse to shocks, and we go to sleep under narcotics.


(30) Both the shock and the narcotic have, I grant, at times their fascination. [image: 8] But they are apt to be forward, not permanent, sweet, not lasting. The source of more or less abiding satisfaction for most normal human beings lies in a happy (35) merging of the two—in the twofold delight in an old friend recognized as new, or a new friend recognized as old. [image: 9] The experience and the pleasure are universal. All the lovers who have ever lived have made experiment of it; a face (40) that you have passed a hundred times, nor cared to see, remains the face you’ve always known, but becomes all at once the most beautiful and thrilling object in the world; the person you’ve never known before, you find all at once you’ve (45) known from all eternity. Now art, like love, sends its roots deep into what we are. [image: 10] And our most permanent aesthetic satisfaction arises as a rule from things familiar enough to give the pleasure of recognition, yet not so trite as to rob us of the (50) other pleasure of surprise. [image: 11] We are keen for the new, but we insist that it establish some connection with what is friendly and our own; we want the old, but we want it to seem somehow new. Things may recur as often as they please, (55) so long as they surprise us—like the Ghost in Hamlet—[image: 12] each time they appear.


—From John Livingstone Lowes, Convention and Revolt in Poetry, 1919




	1.The passage begins with its topic sentence. It promises a discussion of two idiosyncrasies of human nature.



	2.The first trait is stated in lines 3–5.



	3.For clarity, the author explains “bias for the familiar,” not by defining the term but by citing examples of its opposite–i.e., our aversion to the unfamiliar. Four adjectives (“odd,” “queer,” etc.) show subtle gradations of meaning, suggesting both the richness and the complexity of the subject.



	
4.This may seem like a digression into word origins, but language is such an elemental part of what it means to be human that the author uses the history of words to show how deeply in our nature the rejection of the unfamiliar is embedded.


A compilation of diverse examples (lines 10–20) helps the author to build a convincing case that we tend initially, at least, to be wary of the new.




	5.The second trait is introduced and defined. Starting on line 25, the author plays with words by restating “monotonous” and using other redundant words and phrases–as though to give readers a taste of the very phenomenon being discussed.



	6.A short four-word sentence interrupts the flow of ideas, giving the reader a chance to absorb the author’s ideas. The recapitulation of the passage thus far also serves as a transition to the discussion that follows.The author introduces another way to look at the issue.



	7.The author introduces another way to look at the issue.



	8.Stylistically, the author is fond of using antitheses–juxtaposing contrasting ideas, as in lines 26–28: “that which we do not know at all, nor that which we know too well.” See also lines 31–32, 35–37, 43–45, et al. The technique not only provides a lilting rhythm to the prose but helps develop the author’s point that satisfaction comes from “a happy merging of the two” (lines 34–35).



	9.A short, pithy sentence between two lengthy sentences adds variety and leaves an impact on the reader. The adjective “universal” is particularly apt because the entire passage deals with a defining characteristic of humankind. The author alludes to two widely understood experiences, love and friendship, to heighten readers’ understanding. In line 45, however, the author expands the discussion to include the abstract world of art.



	10.The author reiterates the basic point of the discussion in terms of our emotional reactions to art.



	11.The author once again rephrases and reiterates the main idea of the passage, perhaps to prepare readers for the literary reference at the end of the passage.



	12.The allusion casts a new light on the ghost of Hamlet’s father. We know beforehand that the ghost will show up, but its appearance nevertheless gives us a start.














Annotation Summary


The opening sentence of the passage states the author’s thesis-that there is a predictable pattern in humans’ responses to stimuli that are familiar and to stimuli that are not. This idea is presented not as a hypothesis or a theory but as an indisputable fact.


With an authoritative, analytical voice, the author sets out to prove the validity of his thesis, first by citing a number of everyday words, all with unfavorable connotations and all pertaining to our suspicion or outright rejection of things that are new and unfamiliar. Unexpectedly, the author also claims that we humans don’t necessarily adhere to the opposite-embracing the well-known and familiar. Rather, because we are apt to find overly familiar matters equally undesirable, he draws the conclusion that “Neither that which we do not know at all, nor that which we know too well, is to our taste” (lines 26–28).


This juxtaposition of contrasting ideas is a stylistic motif evident throughout the passage. Several sentences contain antithetical constructs, as in: “But they are apt to be forward, not permanent, sweet, not lasting” (lines 31–32), and “the twofold delight in an old friend recognized as new, or a new friend recognized as old” (lines 35–37), and “we want the old, but we want it to seem somehow new” (lines 52–54).


Such a pattern of sentence structure not only echoes a crucial component of the passage, i.e., “two deep-seated idiosyncrasies.” It also leads naturally to the allusion to Hamlet’s father’s ghost-an always expected but nevertheless surprising dramatic occurrence.


The clock won’t permit lengthy annotations during the AP exam, but if you get into the habit of underlining salient ideas, words, and phrases, and generally scrawling your insights all over the things you read, it’s likely that you’ll be primed to sail through the passages on the exam. But proficiency in annotation, like a skill in any endeavor, diminishes with disuse. So, keep at it because it’s easy to slip out of the groove if you stop for any length of time.


See Appendix (pages 329–332) for more practice in annotation.
















Answering the Questions




Multiple-Choice Questions


Multiple-choice questions separate well-qualified students from those who are less qualified. To earn a “5” on the exam, you must answer most of the questions correctly and write good essays. To earn a “3,” you need to get about 50 or 60 percent of the short-answer questions right—provided that your essays are generally acceptable.




TIP


Sometimes you will see a difficult question early in the section to get you to waste time (stress you out). It is important to identify if you are guessing, and if so, guess fast and move on to the more answerable questions.





Each correct answer is worth one point. Your total exam score on the multiple-choice section is based on only the number of questions answered correctly. You won’t receive or lose points for incorrect answers or unanswered questions.


This scoring procedure means that it always pays to guess, even when a question stumps you completely. By guessing at random, you still have a one-in-four chance of getting it right, and by eliminating one or more choices, you dramatically increase the odds of picking the correct answer. In short, DON’T LEAVE BLANKS. ANSWER EVERY QUESTION.




When a question gives you trouble and you can’t decide among three choices, conventional wisdom says you should go with your first impulse. You may be right. Testing experts and psychologists agree there’s a better than average chance of success if you trust your intuition. There are no guarantees, however. Because the human mind works in so many ways, relying on your initial choice may not always work. You can still achieve top scores on the overall examination while missing up to 30% of the multiple-choice questions. Practicing the exercises in this book will help you feel comfortable on test day.




TIP


You will perhaps feel like you are “bombing” the test when in reality you are doing well. Because good students are not used to doing well in high school while missing multiple questions, this is important to remember. Remind yourself of that when you start to feel stressed about guessing.










Essay Questions


After an hour of answering multiple-choice questions, you’ll have two hours to write three essays:




	[image: ]A synthesis essay in which you use sources to argue your point of view on a given issue.



	[image: ]An rhetorical analysis essay that examines, interprets, and explains the meaning and structure of a prose passage.



	[image: ]An argument essay that supports, refutes, or qualifies an opinion expressed in a statement or brief passage.






Before you’re given the signal to begin writing your essays, you’ll have 15 minutes to read the questions and the sources for the synthesis essay. However, you don’t have to spend the whole time reading. During those 15 minutes you can plan your essay, underline noteworthy ideas, formulate a tentative thesis, or prepare a brief outline. You might even glance at the other essay questions. Essentially, the time is yours to fill as you wish but with one exception: you may not start writing your essay. That begins only after the proctor gives you the green light.




STRATEGY


Answer every question, even if you have to guess.





Write the essays in any order. The choice is yours. The suggested writing time for each essay is 40 minutes.













Essay Questions from Previous AP Exams


To give you an idea of the essays you are expected to write on the exam, here are some essay topics that students were given during the past 5 years.




2017




	1.The growth of the Internet has, among other things, changed what and how people read and in so doing has generated controversy about the need for and future of traditional public libraries. Some observers question the relevance of today’s libraries, while others see opportunities for libraries to grow and thrive in new ways. After reading six sources related to the future of libraries, write an essay that discusses your position on the future role, if any, of public libraries. As you develop your argument, be sure to incorporate, or synthesize, material from at least three of the sources that accompany this assignment. Whether you quote directly from a source or put its ideas into your own words, clearly identify each source you use either in the text of your essay or in a footnote.



	
2.At the beginning of a speech to the Women’s National Press Club in 1960, the American journalist and politician Clare Booth Luce expressed her objections to a tendency of the press corps to give readers sensationalist stories rather than maintain journalistic integrity by writing serious, consequential news stories.


After carefully reading her opening remarks, write an essay that analyzes the rhetorical strategies Luce used to prepare the audience for the disapproval that was central to the remainder of her speech.




	
3.In Empire of Illusion, the author Chris Hedges, referring to the world of politics and the consumer culture, argues that “the most essential skill . . . is artifice.” That is, as Hedges explains, successful politicians “no longer need to be competent, sincere, or honest. They need only to appear to have these qualities.” In other words, deception succeeds.


After reading a short passage that develops Hedges’s views, write an essay stating your opinion on the issue. Use appropriate, specific evidence to develop and illustrate your position.












2018




	
1.The power of a government to confiscate people’s private property for public use is known as eminent domain. Although eminent domain is centuries old, it remains a contentious issue throughout the world.


Read the six sources on the following pages. Then, using at least three of the sources, write a coherent essay that supports, opposes, or qualifies the principle that the governmental right of eminent domain is useful and productive. When quoting, paraphrasing, or summarizing material, be sure to identify each source in parentheses either with its letter (A, B, C, etc.) or with a description.




	2.In 1997, U.S. Secretary of State Madeleine Albright delivered the commencement address at Mount Holyoke College, a women’s college in Massachusetts. After reading a given excerpt from the speech, write a well-developed essay that identifies and analyzes the rhetorical choices Albright made to help convey her message to the audience.



	
3.In her book Gift from the Sea, the author and aviator Anne Morrow Lindbergh (1906–2001) reflects on how people make choices:


“We tend not to choose the unknown which might be a shock or a disappointment or simply a little difficult to cope with. And yet it is the unknown with all its disappointments and surprises that is the most enriching.”


After carefully considering Lindbergh’s position on choosing the unknown, write an essay that develops your own view on the value of exploring the unknown. Support your position with appropriate and specific evidence.












2019




	
1.Our society’s increasing demand for energy has drawn attention of governments and consumers to large-scale wind power and away from traditional materials, such as coal, oil, and natural gas. Yet, the creation of large commercial wind farms has created controversy for a variety of reasons.


Carefully read the following six sources, including the introduction to each one, and then write an essay that develops your position on the most important factors that an individual or agency should take into account when determining whether to establish a wind farm. As you develop your position, synthesize material from at least three of the sources.




	2.In 1930 Mohandas “Mahatma” Gandhi led a nonviolent march in India protesting Britain’s colonial monopoly on the taxation of salt. The Salt March, as it was called, triggered a civil disobedience movement that won India independence from Britain in 1947. Just prior to the march Gandhi had written to Viceroy Lord Irwin, who represented the British crown in India. The passage that follows is the conclusion of that letter. Read it carefully and then write an essay that analyzes the rhetorical choices Gandhi made to present his case to Lord Irwin.



	3.The term “overrated” is commonly used to diminish concepts, geographic places, roles, books, movies, etc., that the speaker thinks fail to live up to their reputation. Choose something that in your judgment is overrated and then write a well-developed essay explaining your views. Use appropriate evidence from your reading, experience, or observation to support your argument.











2020


During the COVID-19 pandemic, Part 2 of the exam consisted of only one essay question—the rhetorical analysis. Below are three different versions of the question, which asked students to analyze the rhetorical choices made by the speaker:




	1.In 1964, “Lady Bird” Johnson, who was at the time the First Lady of the United States, gave the following speech at the first anniversary luncheon of the Eleanor Roosevelt Memorial Foundation.



	2.In 1985, President Ronald Reagan delivered a speech at a fundraising event held on behalf of the John F. Kennedy Presidential Library and Museum.



	3.In August, 2009, President Barack Obama gave a eulogy at the funeral of Senator Edward Kennedy.






Instructions for each topic asked students to respond to the prompt with a thesis that analyzed the speaker’s rhetorical choices:




	[image: ]Respond to the prompt with a thesis that analyzes the speaker’s rhetorical choices.



	[image: ]Select and use evidence to support your line of reasoning.



	[image: ]Explain how the evidence supports your line of reasoning.



	[image: ]Demonstrate an understanding of the rhetorical situation.



	[image: ]Use appropriate grammar and punctuation in communicating your argument.











2021




	
1.Handwriting instruction was virtually universal in schools throughout the nineteenth and through much of the twentieth century. Today, little if any time is devoted to such lessons. Some people argue that such instruction should still be offered today, while others maintain that digital technology has made such instruction obsolete.


Carefully read the following six sources. Then write an essay that synthesizes material from at least three of them in order to develop your position on the place, if any, of handwriting instruction in today’s schools.




	2.In 2013, during his time in office, President Barack Obama made a speech in the National Statuary Hall of Fame of the United States Capitol building at the installation of a statue of Rosa Parks, the African-American woman who had been arrested in 1955 for refusing to give up her seat on a segregated bus in Montgomery, Alabama. After reading the passage carefully, write an essay that analyzes the rhetorical choices Obama makes to convey his message.



	
3.People of all ages devote considerable time and energy to achieve perfection in their professional or personal lives. At the same time, they often demand perfection in others, thereby creating expectations that may be challenging to achieve. Some people, however, believe that perfection is neither attainable or desirable.


In your essay, argue your position on the value of striving for perfection.















Sample Synthesis Question




SUGGESTED TIME:


15 MINUTES FOR READING THE QUESTION AND SOURCES


40 MINUTES FOR WRITING AN ESSAY


Homework has always been part of going to school. In recent years, efforts to improve education have included assigning more homework to students from kindergarten to twelfth grade. Many teachers, parents, and others applaud this increase. Critics, in contrast, claim that heavier loads of homework do more harm than good, not only to children but also to their families.


Carefully read the following six sources, including the material that introduces each source. Then, in an essay that synthesizes at least three of the sources, take a position on the claim that large amounts of homework have more negative consequences than positive ones.


Source A (Kohn)


Source B (Gill and Schlossman)


Source C (Loveless)


Source D (Chart)


Source E (Haley)


Source F (Chaika)


Source G (Hanson)


Instructions:




	[image: ]Respond to the prompt with a thesis that presents a defensible position.



	[image: ]Provide evidence from at least three of the provided sources to support the thesis. Indicate clearly the sources used through direct quotation, paraphrase, or summary. Sources may be cited as Source A, Source B, etc., or by using the descriptions in parentheses.



	[image: ]Explain how the evidence supports the line of reasoning.



	[image: ]Use appropriate grammar and punctuation in communicating the argument.

















Source A




Alfie Kohn, “Homework: An Unnecessary Evil?” Psychology Today, published online at www.psychologytoday.com, November 24, 2012.





The following passage is an excerpt from an article written by an author and specialist in behavior and education. His books include The Homework Myth and What Does It Mean to Be Well Educated?


At the high school level, the research supporting homework hasn’t been particularly persuasive. There does seem to be a correlation between homework and standardized test scores, but (a) it isn’t strong, meaning that homework doesn’t explain much of the variance in scores, and (b) one prominent researcher, Timothy Keith, who did find a solid correlation, returned to the topic a decade later to enter more variables into the equation simultaneously, only to discover that the improved study showed that homework had no effect after all.


. . . When homework is related to test scores, the connection tends to be strongest—or, actually, least tenuous—with math. If homework turns out to be unnecessary for students to succeed in that subject, it’s probably unnecessary everywhere.


Along comes a new study, then, that focuses on the neighborhood where you’d be most likely to find a positive effect if one was there to be found: the effect of math and science homework on grades in high school. . . .


This result clearly caught the researchers off-guard. Frankly, it surprised me, too. When you measure “achievement” in terms of grades, you expect to see a positive result—not because homework is academically beneficial but because the same teacher who gives the assignments evaluates the students who complete them, and the final grade is often based at least partly on whether, and to what extent, students did the homework.


It’s important to remember that some people object to homework for reasons that aren’t related to the dispute about whether research might show that homework provides academic benefits. They argue that (a) six hours a day of academics are enough, and kids should have the chance after school to explore other interests and develop in other ways—or be able simply to relax in the same way that most adults like to relax after work; and (b) the decision about what kids do during family time should be made by families, not schools.










Source B




Brian P. Gill and Steven L. Schlossman, “My Dog Ate My Argument,” Op/Ed page of the Los Angeles Times, December 11, 2003.





The following passage is an excerpt from an opinion article written by a social scientist at the RAND Corporation and a history professor at Carnegie Mellon University.


In our view, homework is the prime window into the school for parents to see, understand and connect with the academic mission of the teachers. It is the primary arena in which children, parents and schools interact on a daily basis. Yet it gets less systematic thought and attention than any other key component of education. Other than the admonition that kids should do more of it, we pay almost no attention to how to improve its design and content. Nor do we do much to prepare teachers to use and evaluate homework, to hold administrators accountable for monitoring the homework load or to cultivate parents’ collaboration. Homework remains an orphan child of the educational excellence movement.


. . . After half a century of failure to increase student buy-in, it’s time to rethink how to make homework a more valued part of the pedagogic process. In addition to promoting academic achievement, homework can inculcate habits of self-discipline and independent study and can help inform parents about the educational agenda of their school. We must find ways to make homework an interesting and challenging educational experience for students, instead of the uniform, seat-bound, memorization-focused solo exercise it has been. Otherwise, all our talk about high standards and improving student achievement will run up against the same roadblock that has stymied the pursuit of educational excellence in the past.










Source C




Tom Loveless, “Do Students Have Too Much Homework?” A report for the Brown Center on Education Policy at the Brookings Institution, Washington, D.C., 2003.





The following passage is excerpted from a report on American education.


The most reliable data support the following conclusions: 1) the typical student, even in high school, does not spend more than an hour per day on homework, 2) the homework load has not changed much since the 1980s, 3) the students whose homework has increased in the past decade are those who previously had no homework and now have a small amount, 4) most parents feel the homework load is about right and, of those who would like to change it, more parents would rather see homework increased than decreased.


. . . Research shows that the relationship of homework with student achievement is positive for both middle and high school students and neutral for elementary school students. The research does not prove causality, an ever-present difficulty with research on many educational practices. High-achieving students in high school, for example, may do more homework because they enjoy studying. They take tough classes that require a lot of work. That does not necessarily mean that homework is boosting their achievement. Low-achieving students in elementary school, on the other hand, may do more homework because they are struggling to catch up. The homework is not causing their learning problems.










Source D




“Average NAEP Reading Scale Scores of Students by Age and Amount of Assigned Daily Reading Homework,” Digest of Education Statistics, National Center for Educational Statistics, 2012.





The table below has been adapted from research conducted by the National Association of Educational Progress, the nation’s largest testing agency responsible for assessing what America’s K–12 students know and can do in various subjects.


Average NAEP Reading Scale Scores of Students by Age and Number of Pages of Assigned Daily Reading Homework, 2012








	Age


	5 or fewer


	6–10


	11–15


	10–20


	21 or more











	17


	274


	283


	289


	297


	301







	13


	251


	261


	266


	268


	271







	9


	207


	219


	225


	226


	227


















Source E




Brian Haley, “What Is the Value of Homework?” July 6, 2006. SearchWarp.com. Accessed August 2, 2006, http://www.searchwarp.com





The passage that follows is adapted from an article published by a website that promotes the writing of authors in many disciplines, including education.


Assigning homework serves various educational needs. It serves as an intellectual discipline, establishes study habits, eases time constraints on the amount of curricular material that can be covered in class, and supplements and reinforces work done in school. In addition, it fosters student initiative, independence, and responsibility, and brings home and school closer together.


. . . Like mowing the lawn or taking out the garbage, homework seems to be a fact of life. . . . But the value of homework extends beyond school. We know that good assignments, completed successfully, can help children develop wholesome habits and attitudes. . . . It can teach children to work independently, encourage self-discipline and responsibility (assignments provide some youngsters with their first chance to manage time and meet deadlines), and encourage a love of learning. . . . Homework can help parents learn about their children’s education and communicate both with their children and the schools.


Research in the last decade has begun to focus on the relationship between homework and student achievement and has greatly strengthened the case for homework. Although there are mixed findings about whether homework actually increases students’ academic achievement, many teachers and parents agree that homework develops students’ initiative and responsibility and fulfills the expectations of students, parents, and the public. Studies generally have found homework assignments to be most helpful if they are carefully planned by the teachers and have direct meaning to students.










Source F




Gloria Chaika, “Help! Homework Is Wrecking My Home Life,” Education World, August 8, 2000.





The following passage is from an article for school administrators published in an online educational journal.


“Teachers should devote energy to creating homework that is stimulating and provocative rather than banal,” says Howard Gardner of the Harvard Graduate School of Education. “And parents or mentors should go shoulder-to-shoulder with youngsters, helping to motivate them, thinking of ways in which to help them without giving the answer, and being aware of the child’s special gifts and weaknesses.”


It sounds great, “but you need parent input for kids to perform, and with the increase in single-parent families, there’s no one at home to help,” veteran fifth-grade teacher Loretta Highfield told Education World.


“It isn’t that the kids don’t want to do homework; the majority of my students don’t have the skills to go home and do it independently,” added Highfield, a teacher at Florida Avenue Elementary in Slidell, Louisiana. “Even young students are not getting the help at home that they used to.”


The same seems to hold true for older children. “I have students who have been thrown out of the house or have a financial situation brought on by an ill parent,” Northshore High School (Slidell, Louisiana) teacher Kathleen Modenbach told Education World. “There are others whose after-school jobs pay for car insurance and clothes or whose involvement in extra-curricular activities, private lessons, or sports leaves little time for homework.”


“For some students, a lot of homework can seem irrelevant,” Modenbach added. “High school students become expert at evaluating the validity of assignments and assigning priorities to them. Kids who wouldn’t dream of cheating on a test or copying a research paper think nothing of copying homework. I find students will do homework when it must be done to pass the class. Anything else is a waste of time and feeds into the vicious circle of beating the homework system.”


Therefore, as kids deal with assigned homework in their own ways—or grow increasingly frazzled—their too-busy parents are uncertain what to do. Some, wanting their children to be academically competitive, demand extra homework, while others wonder just how much is too much.










Source G




Michael Hanson, “Analyzing ‘the Homework Gap’ Among High School Students,” Brown Center on Education Policy, 2017.





Researchers have struggled for decades to identify a causal, or even a correctional, relationship between time spent in school and improved learning outcomes for students. Some studies have focused on the length of the school year while others have focused on hours in a day or week, and others on hours spent on homework.


Measuring the relationship between homework and outcomes like test scores can be difficult. Researchers are primarily confounded by an inability to determine what compels students to choose homework during their time off over other activities. Are those who spend more time on homework just extra motivated? Or are they struggling students who need to work harder to keep up? What role do social expectations from parents and peers play?


Previous studies have examined the impact of this outside time use on educational outcomes for students. A recent study from Berea College in Kentucky identified a causal relationship between hours spent studying and a student’s academic performance through an interesting measure. The researchers took advantage of randomly assigned college roommates, paying attention to those who came to campus with smart phones packed with video games. They hypothesized students randomly assigned to a roommate without much interest in video games would study more, since all other factors remained equal. That hypothesis held up, and that group also received higher grades, demonstrating a causal relationship.


Other research has relied on data collected through the American Time Use Survey, a study of how Americans spend their time, and [has] shown the existence of a gender gap and a parental-education gap in homework time. Other studies have looked at the relationship between holding a job and students’ time use in discretionary activities, like sleep, media consumption, and time spent on homework.










Answering the Synthesis Question


Homework. Now, there’s a topic that you must know something about. Being a seasoned doer of homework, you’re probably bursting with ideas on the pros and cons of the stuff and could probably argue brilliantly for or against homework, or come down somewhere between the two poles. Regardless of where you stand, you’re not apt to find yourself short of ideas on the issue. In fact, you may be overloaded and find yourself sifting out only the best arguments among many to include in an essay on the subject.


But beware. This essay assignment is not intended simply to give you a chance to vent about homework. Although your biases will no doubt shape your argument, you mustn’t rely solely on your personal experience and observations. This, after all, is what the AP people call a “synthesis essay,” a label that you’ve got to take seriously.




TIP


Cite three sources; there’s no extra credit for more.





What it means is that your essay must be based not solely on your personal opinion but to some extent on your interpretation of at least three of the sources. You can use the sources as evidence to support your point of view, or you can comment on them in other ways. For example, you can criticize them for inaccuracies or reject them as dead-wrong observations of the homework scene. You can quote from them directly, use indirect quotations, paraphrase ideas, or put ideas into your own words. But remember this: However you incorporate the sources, you must say where the material came from. That is, you must give credit to each source you use, as though you are writing a term paper for a class.







Cite Sources


Stylistically, it may serve you well to use phrases like “According to Source C, . . .” or “In Loveless’s opinion . . .”, or “A study of students’ reading scores (Source D) shows that . . . ,” etc. Or you can simply cite your sources with parenthetical references—(Source A, Source B)—in your text. Another approach is to name the author or even the title of the sources, but writing out lengthy titles uses up precious time. AP essay readers will look for citations and will penalize essays that contain fewer than three. At the same time, however, you won’t earn extra credit for citing more than three.


Whether or not you agree with the premise that “large amounts of homework have more negative effects than positive ones,” your task is to write an argument that defends your point of view. Because a researched argument is meant to sway readers whose views may be contrary to yours, you need to gather compelling evidence in support of your position.




TIP


Be sure to read all the sources carefully.





Let’s say that you think homework is generally good for you and the more you get, the better. Right off the bat, then, you have a main idea, or thesis, for your essay. But even if you know immediately where you stand on the issue, take the time to read all the sources carefully, underscoring or circling those ideas you might consider mentioning in your essay. It’s good to read the material with which you don’t agree, too, because in making your case, you can bolster your argument by refuting and revealing the weaknesses in what you’d expect your opponent to say.










Support Your Position


In building a convincing case, it often pays to gather at least three compelling reasons to support your position. Although AP students ought not be constrained by the familiar “five-paragraph” essay, you won’t go wrong following its structure: an introduction, three paragraphs of development, and a conclusion. Why three paragraphs of development? Mainly because three is a number that works. If you can come up with three different arguments, you appear to speak with the voice of authority. One paragraph is too simple. Two is better but still shallow. Three is thoughtful. It suggests depth and insight. Psychologically, three also creates a sense of wholeness for the reader, like the beginning, middle, and end of a story. (Incidentally, it’s no accident that the number three recurs in all literature, from Goldilocks and the Three Bears to the Bible.)


Use the sources to bolster your arguments for or against large amounts of homework. But you needn’t depend totally on the sources. In fact, AP readers are likely to look kindly on your own original ideas, provided they are relevant to the issue, clearly expressed, and well-developed. On the positive side, you might pick out such ideas as:




	[image: ]Homework permits parents to participate with teachers in the education of their children. (Source B)



	[image: ]“[T]he relationship between the amount of reading homework and performance on reading tests is especially positive for high school students.” (Source D)



	[image: ]Homework fosters the development of individual initiative and effective study habits. (Source B)



	[image: ]Homework provides opportunities for low-achieving students to catch up. (Source C)



	[image: ]Homework leads to a lifelong love of learning. (Source F)



	[image: ]Homework generally contributes to higher grades, and higher grades can lead to admission to higher-quality colleges. (Source G)






Or, if you have an unfavorable view of homework, the following ideas can be used to support your argument:




	[image: ]Years of educational research have found only a weak correlation between homework and student achievement. (Source A)



	[image: ]Large amounts of homework can keep a student from pursuing worthwhile personal interests. (Source C)



	[image: ]Homework assigned during vacations is counterproductive; it turns kids away from the joys of learning and deprives them of reading for pleasure. (Source E)



	[image: ]More homework does not necessarily lead to better grades. (Source E)






The given sources either support or decry homework. A middle-of-the-road position may be difficult to defend unless you build a case by refuting arguments presented on both sides of the issue. Source F, which argues against homework, for example, quotes an apparently frustrated teacher: “It isn’t that kids don’t want to do homework; the majority of my students don’t have the skills to go home and do it independently.”


Because the word “majority” can mean almost all or just over half, the teacher appears to have overlooked the fact that some students can be counted on to work on their own. By generalizing about all students, the teacher in effect deprives some of her kids the opportunity to learn at home. An essay that argues neither for nor against homework might emphasize that universal policies regarding homework don’t work. In other words, when it comes to education, one size cannot fit all.







Determine Order


Once you’ve collected your ideas for or against the issue, stop for a moment to figure out which idea to put first, which to put second, and so on. Order is important. The best order is the clearest order, the arrangement that readers can follow with the least effort. No plan is superior to another, provided you have a valid reason for using it. The plan least likely to succeed is the aimless one, the one in which you state and develop ideas in random order as they happened to come to mind. It’s better by far to rank your ideas in order of importance by deciding which provides the strongest support for your thesis. Although your best argument may be listed first in your notes, save it for last on the essay. Giving it away at the start is self-defeating because everything that follows will be anticlimactic. An excellent way to arrange your ideas is to lead with your second best, save your best for the end, and sandwich the others in between. This structure recognizes that the end and the beginning of an essay are its most critical parts. A good opening draws the reader in and creates an all-important first impression, but a memorable ending, coming last, is what readers have fresh in their minds when they assign you a grade. But, as always, don’t just follow these guidelines slavishly. If you can justify another organization, by all means use it.




TIP


Work toward your best point, not away from it.





AP exam readers won’t judge your essay based on the opinion you express. Even if they disagree with you, they are obliged to ignore their own biases and grade you according to the criteria of good writing. They may think that your view is off the wall, but a cogent, forceful essay that smoothly integrates the sources and demonstrates mastery of argumentation will merit a high score.




TIP


No matter how skillfully written, your essay will be penalized for faulty reasoning and misinformation.













Sample Rhetorical Analysis Question


SUGGESTED TIME: 40 MINUTES




Read the following passage published back in 1967 by The New York Times. Then write an essay in which you analyze the rhetorical choices and the use of language that helps convey the writer’s views.


Instructions:




	[image: ]Respond to the prompt with a thesis that analyzes the author’s rhetorical choices.



	[image: ]Select and use evidence to develop and support the line of reasoning.



	[image: ]Explain how the evidence supports the line of reasoning.



	[image: ]Demonstrate an understanding of the rhetorical situation.



	[image: ]Use appropriate grammar and punctuation in communicating the argument.






*Note: Remember that the author’s views reflect the values of the time when the essay was written, decades ago. Your job is not to judge the validity of those views but rather to discuss the rhetorical techniques the author used.





Americans and Western Europeans, in their sensitivity to lingering problems around them, tend to make science and progress their scapegoats. There is a belief that progress has precipitated widespread unhappiness, anxieties, and other social and emotional problems. Science is viewed as a cold mechanical discipline Line having nothing to do with human warmth and the human spirit.


(5) But to many of us from the nonscientific East, science does not have such repugnant associations. We are not afraid of it, nor are we disappointed by it. We know all too painfully that our social and emotional problems festered long before the age of technology. To us, science is warm and reassuring. It promises hope. It is helping us at long last gain some control over our persecutory environments, alleviating age-old problems—not only physical but also, and especially, problems of the spirit.


(10) Shiraz, for example, a city in southern Iran, has long been renowned for its rose gardens and nightingales; its poets, Sadi and Hafiz; and its mystical, ascetic philosophy, Sufism. Much poetry has been written in glorification of the spiritual attributes of this oasis city. And to be sure, Shiraz is a green, picturesque town, with a quaint bazaar and refreshing gardens. But in this “romantic” city thousands of emotionally disturbed and mentally retarded men, women, and children were, until recently, kept in chains in stifling prison cells and (15) lunatic asylums.


Every now and again, some were dragged, screaming and pleading, to a courtyard and flogged for not behaving “normally.” But for the most part, they were made to sit against damp walls, their hands and feet locked in chains, and thus immobilized, without even a modicum of affection from their helpless families and friends, they sat for weeks and months and years—often all their lives. Pictures of these wretched men, women, and (20) children can still be seen in this “city of poetry,” this “city with a spiritual way of life.”


It was only recently that a wealthy young Shirazi who, against the admonitions of his family, had studied psychology at the University of Teheran and foreign universities, returned to Shiraz and after considerable struggle with city officials succeeded in opening a psychiatric clinic, the first in those regions. After still more struggle, he arranged to have the emotionally disturbed and the mentally retarded transferred from prison to (25) their homes, to hospitals, and to his clinic, where he and his staff now attend them.


They are fortunate. All over Asia and other backward areas, emotionally disturbed men and women are still incarcerated in these medieval dungeons called lunatic asylums. The cruel rejection and punishment are intended to teach them a lesson or help exorcise evil spirits.


The West, still bogged down in its ridiculous romanticism, would like to believe that emotional disturbances, (30) dope addiction, delinquency are all modern problems brought on by technological progress, and that backward societies are too spiritual and beautiful to need the ministrations of science. But while the West can perhaps afford to think this way, the people of backward lands cannot. . . .


. . . The obstacles are awesome, the inertia too entrenched, the people’s suffering too anguished, their impatience too eruptive. Moreover, the total cultural reorganizations such as Asia and Africa are undergoing (35) inevitably engender their own temporary dislocations and confusions. But their goals, the direction, remain constant. We are on the move, however awkwardly at first, to a saner, better world.







How to Answer This Question


Go back to the original question, which asks you to analyze two features of the passage: (1) its structure, or organization, and (2) its language. The first aspect is fairly specific. As you read the passage, you need to observe what the author discusses first, second, third, and so on. Your essay should explain not only the order of ideas but also the reasons the author may have chosen that order.


The second part of the question is more general. It invites you to analyze the use of language, which may include the author’s choice of words (diction), syntax (word order), figures of speech, use of evidence (such as statistics or logical reasoning), sentence structure, rhythm, sound, tone, or just about any other characteristics of style and rhetoric you choose.


Although the question directs you to write about two different aspects of the passage, your essay itself should be unified. That is, a good essay should not consist of, say, two disparate paragraphs, one exclusively devoted to structure and another to language. Rather, the essay should include material that shows the interrelationship of structure and language in the passage and how those elements contribute to the meaning and effect of the passage. This might be covered in a separate paragraph, or it could be woven into the overall fabric of the essay.




TIP


Read the passage at least twice—once for an overview and again as you write your analysis.





Before you begin to write, read the passage at least twice: once for an overview and once as you write your analysis. You may notice early on that the opening paragraph contains generalizations about Westerners’ concepts of science and progress. Then the author contrasts the Western view of science and progress with the Eastern view. Immediately, you see that the author, by using the first-person pronoun (as in “many of us”), is speaking from the perspective of an Easterner. Consequently, his discussion of Eastern views is apt to come across as more well-informed, more authoritative, perhaps more personal.


To support his position, the author gives an extended example—the city of Shiraz—to illustrate just how different the East is from the West. The description and vivid images of Shiraz memorably convey the idea that the “spiritual way of life” has a side to it that many Westerners don’t know about. This is the heart of the passage. The use of quotation marks around “romantic” and “city of poetry” is meant to point out the discrepancy between the idealized and real versions of Shiraz.


Nearing the end, the author reiterates his initial contrast between West and East, with emphasis on the East. The last paragraph offers a generalized statement about conditions in Asia and Africa, reminding the reader of the contrast made at the very beginning of the passage. Tying the end to the beginning of the passage creates a sense of unity—a desirable feature in any piece of writing.
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