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How to Use This Book


Review and Practice


This book’s review chapters are aligned with the curriculum for the AP U.S. History course, as outlined in the College Board’s Course and Exam Description. You may find it helpful to read the text along with your classroom assignments when you are first learning the material and studying for classroom tests, or you may choose to read the chapters together as a review after you have completed most of your AP U.S. History course. By answering the practice questions that follow each chapter, you will be able test your learning as you progress through the book.


Practice Tests


The final section of the book offers the opportunity to take two full-length practice tests that include all question types found on the actual exam. It is suggested that you time yourself as you take these exams. In this way, you will get used to the pacing required for the actual exam. The exams are followed by explanations for the multiple-choice questions and descriptions of high-scoring responses for the written sections of the exam. Please consult these explanations and descriptions if the material in the questions is not clear to you.


Online Practice


In addition to the two practice tests within this book, there are also three full-length online practice exams. You can take these exams in practice (untimed) mode or in timed mode. All questions include answer explanations.




BARRON’S ESSENTIAL 5


As you review the content in this book and work toward earning that 5 on your AP U.S. HISTORY exam, here are five things that you MUST know above everything else.




	How to think like a historian. The questions on the AP U.S. History exam are all built around historical thinking skills and reasoning processes. The College Board has identified six historical thinking skills and three reasoning processes that are central to the exam and to the broader field of history. The six skills—developments and processes, sourcing and situation, claims and evidence in sources, contextualization, making connections, and argumentation—encourage you to develop the habits of mind required for a critical examination of the past. The three reasoning processes—comparison, causation, and continuity and change—focus on constructing and evaluating historical arguments about the past. These skills and processes encourage students to go beyond memorization and to engage with the past in complex and sophisticated ways.










	How to read documents. Documents are the building blocks of history and are central to the AP exam. All of the multiple-choice questions and the first two short-answer questions are built around primary or secondary documents. In addition, the document-based essay question asks you to analyze a series of documents as you construct a response to the question. Focus on how documents relate to the question and on how documents often relate to one another. Remember that historical documents contain a point of view. You should be able to read a diary entry, a newspaper article, a speech, or an argument by a historian and ascertain the point of view and intent of the author.










	Themes of growth and conflict in American history. The rapid growth of the United States—territorially, economically, and demographically—is unprecedented in world history. On the one hand, this growth decimated Native American cultures; on the other, the nation has provided a haven for immigrants. The territorial growth of the country—inspired by the spirit of “manifest destiny”—intensified the debate over slavery in the antebellum period. The series of compromises over expansion eventually unraveled and helped bring about the Civil War. The economic and territorial growth of the United States continued in the period following the Spanish-American War, as the United States joined the other imperialist powers of the world. Be familiar with the causes of American expansion as well as the profound impacts.










	The changing nature of the American experiment in democracy. The United States had made major contributions to the literature and the practice of modern representative government. However, be aware that democracy did not emerge fully formed with the birth of the nation. Americans have struggled over the meaning of democracy throughout American history. Abigail Adams encouraged her husband, John, to “remember the ladies” at the time of the creation of the United States. Slavery and the “Jim Crow” system excluded African Americans from the American experiment in democracy. The civil rights movement struggled to fully include African Americans in the democratic system. These conflicts over the meaning of democracy are crucial to understanding the evolution of the United States.










	The dynamic nature of history. Traditional historians saw history as unidirectional—emanating from the minds and priorities of the elites in society. More recently, historians have seen events as part of a more dynamic process. Social and cultural historians have explored “history from below.” As you study, look for such connections and interactions in history. For instance, while it is important to remember that President Lyndon Johnson endorsed and pushed for passage of the 1964 Civil Rights Act, you should be able to connect that with the growth of the grassroots civil rights movement, with the violent backlash against the movement, with shifts within the major political parties, and with the dynamics of the Cold War. Historical events do not occur in isolation of one another. Therefore, memorizing discrete events in American history is not sufficient for success on the AP exam.







PART 1


Introduction




Preparing for the Advanced Placement United States History Exam


Congratulations on taking the Advanced Placement course in United States History. If taken seriously, the class and the exam will develop your critical thinking skills and your ability to understand the world in nuanced ways. The class and the exam ask more of you than merely memorizing facts. You are asked to think through problems, to engage in debates, to organize your thinking, to develop your communication skills, and to take thoughtful stands on important issues.


The College Board’s course framework, included in its AP U.S. History Course and Exam Description, identifies nine periods in United States history. Within each period, there are seven to fifteen topics. This sequence of topics is designed to mirror the sequence of units often found in college courses and textbooks. The College Board has also identified specific historical thinking skills and reasoning processes, as well as themes, that students must show proficiency in to earn high scores on the AP exam.


The skills, processes, and themes in the framework reflect the College Board’s desire to align the AP curriculum and exam with history courses at the university level. The College Board has put more of an emphasis on developing the skills and processes that will deepen your understanding and appreciation of history, and less of an emphasis on memorizing hundreds of seemingly unrelated facts. Yes, you still must be familiar with a wide variety of developments in United States history. However, the exam focuses on your ability to use this historical content in analyzing and developing arguments, in making connections across time, in understanding the broader context of particular developments, in assessing causation, and in evaluating interpretations and developing new ones. The course and exam will push you toward greater intellectual growth and will help you think in new and more sophisticated ways about the world we live in.


Using This Book to Help You Prepare for the Exam


This book has been written and revised with the explicit aim of helping you succeed on the AP United States History exam. In the following chapter you will find descriptions of the historical thinking skills and reasoning processes, as well as themes, that are central to the exam. The book provides examples of how these skills and themes apply to the content of American history. These descriptions are followed by a detailed description of the exam. Each of the four sections of the exam is explored, along with tips, strategies, and approaches for achieving high scores on the exam.


Next, the book contains nine chapters of historical content corresponding to the breakdown of United States history in the College Board’s course framework. Each content chapter is broken down into seven to fifteen topics, mirroring the sequence of topics in the College Board’s course framework. The content chapters in this book provide you with a wealth of illustrative examples that are most relevant to the topics in the course framework and will be most useful to you as you preparefor the AP exam.


Each of the nine content chapters concludes with a “Subject to Debate” section. These sections will help you recognize the contentious nature of historical interpretation, which is the focus of the first short-answer question on the AP exam. This short-answer question will provide you with two historians’ interpretations of a historical development or process and will assess your ability to describe and compare these interpretations. As you become more familiar with historians’ interpretations of the past, you will begin to develop your own interpretations of historical developments. It will become clear that you are becoming a participant in ongoing debates about the past. By gaining a deeper understanding of the nature of these debates, you will become better prepared to develop your own interpretive ideas.


Finally, the book contains two practice exams. It is suggested that you time yourself as you take these exams. In this way, you will get used to the pacing required for the actual Advanced Placement exam. The exams are followed by explanations for the multiple-choice questions and descriptions of high-scoring responses for the written sections of the exam. Please consult these explanations and descriptions if the material in the questions is not clear to you.


Good luck as you prepare for the AP exam.
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Historical Thinking Skills, Reasoning Processes, and Themes




Learning Objectives


In this chapter, you will learn about:




	Historical Thinking skills and reasoning processes


	Historical thinking skills


	Historical reasoning processes


	Themes in U.S. history








The College Board has identified a set of historical thinking skills and reasoning processes as well as thematic learning objectives that it expects AP U.S. History students to develop. These skills, processes, and themes, used in all the AP history courses, are central to all the questions on the exam. The skills and processes outlined by the College Board reflect the skills used by professional historians in their day-to-day work. The themes are windows to help students see continuities and enduring debates and challenges in U.S. history.


Below, these skills, processes, and themes are described and discussed; it is crucial to be familiar with them during the AP course and, of course, as you prepare for the AP exam.


Historical Thinking Skills and Reasoning Processes


The College Board has identified five historical thinking skills and four reasoning processes that are commonly used by those who participate in the field of historical study. These nine skills and processes outlined by the College Board for the AP U.S. History exam are the same as those used on the AP World History exam and on the AP European History exam. Therefore, familiarity with these skills and processes can aid you in other AP history courses you may take. These skills and processes, discussed in this chapter and illustrated in boxes throughout the content chapters of this book, are at the heart of the practice of history—in college, in graduate school, and in the field. At least one of these skills or processes is built into every question on the AP exam. Therefore, an understanding of these skills and processes is essential to success on the AP exam.


Historical Thinking Skills


Skill 1: Developments and Processes


This skill calls on you to identify and explain historical developments and processes. Developing a broad base of empirical historical knowledge represents the beginning point of historical inquiry.


Identifying and Explaining Historical Developments and Processes




	Identify a historical concept, development, or process.


	Explain a historical concept, development, or process.





You attain knowledge of historical concepts, developments, and processes from a variety of sources—participating in classroom activities, engaging in public history (monuments, museums, documentaries), reading textbooks, and analyzing primary and secondary sources. Before you can carry out the more sophisticated skills discussed below, you need to establish a solid foundation of historical events, processes, and people and their actions.


Skill 2: Sourcing and Situation


This skill calls on you to analyze sourcing and situation of primary and secondary sources. “Sourcing” refers to analyzing the origins of a document; “situation” refers to the context it was created in. You must be able to carefully describe and evaluate evidence about the past from a variety of primary and secondary sources.


Identifying and Explaining Sourcing and Situation




	Identify a source’s point of view, purpose, historical situation, and/or audience.


	Explain a source’s point of view, purpose, historical situation, and/or audience.





Primary and secondary sources are essential building blocks of the historian. Primary sources can include written documents, artifacts, oral traditions, works of music and art, and other sources. Secondary sources include a variety of historical accounts created after the event in question—history books, textbooks, journal articles, documentaries, museum exhibits, public monuments, and other sources. You should be proficient in “reading” a variety of sources, including documents from the point of view of traditionally underrepresented groups and cultures. For example, in understanding the impact of Protestant missionary work in nineteenth-century Irish-Catholic immigrant neighborhoods, you might be asked to look at different types of evidence—from the point of view of the Protestant missionaries as well as from the point of view of the Irish immigrants. The exam might also invite you to analyze historical evidence beyond the written word; you might have to evaluate archaeological evidence or geographical analyses. In addition, you should be prepared to examine popular culture in gaining an understanding of a period, such as the 1950s or 1960s. Finally, not all relevant evidence will be from an American point of view; in examining the role of the United States in the world, it is important to be able to understand evidence offered by non-American actors.


This practice calls on you to understand the content of sources, but also to interrogate sources by looking beyond the explicit content and by thinking critically about how to use documents in a meaningful and effective way. Specifically, you are expected to identify and explain the following elements of sources:




Point of view: The point of view of the author—his or her ideology, background, way of understanding the world—can shape the content of a document. An author’s point of view, in turn, can be shaped by a number of factors, including his or her gender, race, ethnicity, class, sexual orientation, and age.


Purpose: The purpose of the author also helps us better understand a document’s meaning. Is the document aimed at convincing others or is it merely a recording of one’s private thoughts? Does the author have a score to settle or is he or she attempting to remain above the fray? Related to purpose is audience.


Audience: Individuals often shape the content of a speech or a letter to appeal to an intended audience—allies or antagonists, a close friend or a powerful figure, a select group or the general public. One might emphasize or leave out certain points based on the purpose and audience.


Historical Situation: The historical situation of a document helps us better understand the author’s purpose. Thomas Paine’s tract, Common Sense (published in January 1776), for instance, can be better understood when seen in its particular historical situation–namely, the deteriorating relationship between Great Britain and the Thirteen Colonies and the bitter debates among Americans about what course of action to pursue. A better understanding of a document’s historical situation will also help us better understand how it was received by contemporaries.





Significance of Sourcing and Usefulness of Sources




	Explain the significance of a source’s point of view, purpose, historical situation, and/or audience, including how these might limit the uses(s) of a source.





You are expected not to simply identify and explain the above elements of sourcing and situation but also to determine the relative significance of these elements. This part of the skill calls on you to evaluate which elements of sourcing (discussed on  pages 6–7) are most important in understanding a document. In addition, this part of the skill asks you to determine the degree to which the sourcing of a document might limit the usefulness of that document. Here, you must employ the four elements of sourcing and situation (point of view, purpose, audience, and historical situation) to better assess a document’s credibility and limitations. Perhaps an author’s background or social position might limit his or her ability to comprehend a situation. A document describing an event years earlier might contain inaccuracies as memories become less vivid over time. A closing argument from a judicial proceeding may leave out certain elements or emphasize other elements that advance a lawyer’s contention of “guilty” or “not guilty.” Noting a document’s credibility and limitations also begs the question of what additional documents would be helpful to fill in gaps.


Skill 3: Claims and Evidence in Sources


This skill calls on you to analyze arguments in primary and secondary sources. It requires you to first identify a source’s argument and then to cite the specific evidence that an author uses to support his or her argument. In addition, you should be able to compare the main idea of two sources, and finally to explain how additional evidence can support, modify, or refute a source’s argument.


Identifying claims and arguments




	Identify and describe a claim and/or argument in a text-based or non-text-based source.





Claims can be found in primary or secondary sources. In regard to primary sources, be prepared to identify the main argument of a manifesto, letter, speech, or other pronouncement. What specifically, for example, is Nathaniel Bacon attempting to prove in his 1676 manifesto? What is Frederick Douglass asserting in his speech, “What to the Slave Is the Fourth of July?” What is the main claim that Woodrow Wilson is making in his argument for entering World War I in his 1917 “Joint Address to Congress”? Be prepared to also identify claims in secondary sources—notably the writings of historians. How, for example, does Eric Foner interpret the Reconstruction period in his (1988) book, Reconstruction: America’s Unfinished Revolution, 1863-1877? What is the main argument of Gar Alperovitz in The Decision to Use the Atomic Bomb (1995)? Excerpts from historical writing can appear on the AP exam in the document-based question as well as in multiple-choice questions. In addition, the focus of the first short-answer question on each AP exam will include two excerpts of historical writing that you must compare (see  pages 20–21).


Identifying Evidence in Claims




	Identify the evidence used in a source to support an argument.





A compelling argument includes evidence to support that argument. Be prepared to identify specific pieces of evidence that authors provide to bolster their points, both in primary sources and secondary sources. What evidence, for example, does President Lyndon B. Johnson provide in his 1965 State of the Union Address to support his claim that the nation needs to invest in his Great Society agenda? Does historian Richard Hofstadter provide sufficient evidence in The Age of Reform (1955) to support his claim that the Populists were driven more by provincial prejudices and irrational fears than by legitimate political and economic injustices? What evidence does the historian Carl Degler (Out of Our Past, 1959) provide in support of his thesis that the New Deal represented a dramatic break with American traditions, a “revolutionary response” to the economic crisis of the 1930s?


Comparing arguments




	Compare the main ideas of two sources.





This skill requires you to note different arguments among historical actors (in primary sources) as well as among historians (in secondary sources). Often historians come to very different interpretations about historical developments and processes. Many factors shape a historian’s interpretation of the past—the era the historian was writing in, the availability of sources, the background of the historian (in regard to gender, race, class, age, ethnicity), and the allegiances and political inclinations of the historian, as well as the methods and approach of the historian. Historians realize that their interpretations are contingent and will likely be modified or even refuted by future historians as new evidence emerges and new approaches to understanding the past develop. Historical inquiry is an ongoing conversation about the past. Historians, therefore, can come up with widely divergent interpretations of events in the past. You should be prepared to evaluate and engage with a variety of historical arguments and to compare competing interpretations of the past. It is important, then, to be familiar with historiographical debates of historical topics. Debates have occurred between historians over the reasons for the American Revolution, the nature of slavery, the causes of the Civil War, the impact of progressivism, American conduct in the Cold War, and many others. The “Subject to Debate” section of each of the content chapters of this book introduces you to the historiographical debates of that time period.


This part of the skill can be assessed on multiple-choice questions and on the document-based essay question on the AP exam. In addition, it will be the focus of the first short-answer question. The question, which addresses historical developments or processes between the years 1754 and 1980 (Period 3 to Period 8), will require you to grapple with two historical sources and to compare how they differ on a particular topic (see more on the short-answer question section, pages 20–21).


Modify and Refuting a Source’s Argument




	Explain how claims or evidence support, modify, or refute a source’s argument.





In addition to explaining a source’s claim and explaining how the author uses evidence to support his or her claim, you should be able to explain how additional evidence can support or contradict a particular claim. In terms of claims in primary sources, this skill can involve first identifying an argument in a source and then evaluating the impact of additional evidence. You could be asked, for example, to identify the arguments of the Declaration of Independence, and then to evaluate whether additional evidence from the time supports or refutes the arguments of the document. A document by an American Indian critiquing colonial encroachments on Indian lands might refute the Declaration’s claim that the King “excited domestic insurrections.” Does the additional evidence support or refute the claim the King established an “absolute Tyranny”? A similar approach can be applied to secondary sources. After familiarizing yourself with a historian’s argument, you should be able to test its validity by examining additional evidence.


Skill 4: Contextualization


This skill requires you to look at historical events and processes and to be able to evaluate how they connect with a broader historical setting. The context of a particular event can be regional, national, or global.


Identifying and Explaining Historical Context




	Identify and describe an accurate historical context for a specific historical development or process.


	Explain how a specific historical development or process is situated with a broader historical context.





Contextualization deepens our understanding of how and why particular events and developments occur. The skill of contextualization requires you to situate a particular development or process within broader developments. The skill will be assessed on all essay questions. Although the essay questions can focus on one of the three reasoning processes—comparison, causation, or continuity and change—all essay questions (the document-based question as well as the long essay question) will require you to contextualize the subject of the prompt.


Contextualizing civil rights movement of the 1950s and 1960s, for example, requires going beyond the stories of the individuals and organizations involved. Contextualization involves examining relevant developments during and before the period in question—in the South, in the United States, and even in the world. You could look at the context of economic changes in the South in the post–World War II period or the experiences of African-American veterans. More broadly, an understanding of the origins of the movement might lead one to examine changes in the Democratic Party as it distanced itself from the ideology of its base in the white South. You could also look at the context of the Cold War to understand why calls for African-American civil rights found a receptive audience; many political leaders found it difficult to accuse the Soviet Union of denying democracy to its people while certain section of the United States practiced Jim Crow segregation. These layers of context help students of history to more fully understand a particular event or phenomenon.


Skill 5: Making Connections


This skill requires you to use the historical reasoning processes—comparison, causation, and continuity and change—in order to identify and explain patterns and connections between and among historical developments and processes.


Identifying and Explaining Patterns and Relationships in History




	Identify patterns among or connections between historical developments or processes.


	Explain how a historical development or process relates to another historical development or process.





The skill of Making Connections encourages you to pull together the previously discussed skills and find patterns among historical developments, processes, claims, and evidence. However, it is not enough to simply note connections. You must be able explain how developments are connected. One can readily see that there is a connection between antebellum reform movements and Progressive-era reform movements: reform activity existed during both periods. However, this skill requires that you use the historical reasoning processes—comparison, causation, and continuity and change—to explain and evaluate how a phenomenon, event, or process connects to similar developments across space and time.


Analyzing patterns and making connections is the bridge between all of the previous historical thinking skills. This skill pulls everything together and allows you to connect all concepts. Whether you are using sources or your own historical knowledge, you will use the historical reasoning processes (discussed in the next section of this chapter) to identify and explain patterns and connections between historical events and developments.


Skill 6: Argumentation


Argumentation is a basic skill in the field of history. This skill calls on you to develop an evaluative thesis and to use evidence in making an argument. Argumentation draws together many of the other skills discussed in this chapter—identifying developments and processes, analyzing sources, analyzing arguments, putting events into a broader context, making connections between developments and processes—and invites you to develop meaningful and compelling new understandings of the past. In addition, you should understand that historians have been addressing major interpretative questions for generations. Therefore, in constructing an argument, you are entering, and interacting with, a community of scholars.


Developing a Claim/Argument




	Make a historically defensible claim.





You should be able to develop an argument about the past. A convincing argument contains a compelling and comprehensive thesis and draws on relevant evidence.


Using Evidence to Support an Argument




	Support an argument using specific and relevant evidence.





This element of the skill requires you to both describe and explain how specific pieces of historically relevant evidence support an argument. The skill is used in both the document-based essay and the long essay. In the long essay, you will have to supply appropriate and relevant evidence to support a thesis. It might be useful to brainstorm a wide variety of pieces of evidence that are relevant to the topic of the prompt and then to narrow the list to items that support your argument. In regard to the document-based question, you will need to evaluate the evidence provided, and determine whether the evidence supports, refutes, or modifies a possible argument.


Explaining Relationships Among Pieces of Evidence




	Use historical reasoning to explain relationships among pieces of historical evidence.





This element of Argumentation is especially relevant in tackling the document-based essay question. The question provides you with a variety of pieces of evidence, but it is up to you to determine how they are related to one another. The prompt will involve one of the three reasoning processes (discussed in the next section). The question might call for comparison. In that case, establish meaningful categories in which to compare the pieces of evidence. If the question is built around the reasoning process of causation, note how the varied evidence shows a pattern of causes or a pattern of effects. Finally, if the question calls for noting patterns of continuity and/or change, look for patterns among the documents and draw conclusions to support an argument.


Developing Complexity in Historical Argumentation




	Corroborate, qualify, or modify an argument using diverse and alternative evidence in order to develop a complex argument.





This element of Argumentation invites you to move beyond simplistic understandings of the past and to use a diversity of approaches to add shades of gray to arguments and claims. You should be able to consider ways in which diverse or alternative evidence could be used to qualify or modify an argument. The College Board has identified the following methods of adding complexity to arguments and claims:




Multiple Variables: Explain the nuance of an issue by analyzing multiple variables. An argument could add nuance by analyzing multiple variables. Such variables can include different categories of analysis, such as economic, political, social, and cultural factors, or the impact of a historic development on different groups of people. The lack of multiple voices was evident in traditional accounts of the Reconstruction period. The African-American historian W. E. B. Du Bois criticized the historical profession in his 1935 book, Black Reconstruction, for failing to include the views of African Americans and working people in analyzing Reconstruction, and for refusing to look at alternative evidence. In the decades since, historians have taken up his call in studying the Reconstruction period. Additionally, the use of multiple themes can add nuance to an essay. For example, an essay prompt dealing with antebellum westward expansion might primarily focus on the theme of migration and settlement. A complex response could include multiple perspectives from a variety of themes: politics and power; work, exchange, and technology; and/or social structure. These multiple perspectives can be used to confirm or challenge the validity of an argument. A compelling essay can demonstrate complexity by doing the same. As you attempt to create new arguments, you should be prepared to challenge traditional narratives and ask what voices, perspectives, and categories of analysis might be missing.


Connections Across Time: Explain relevant and insightful connections within and across periods. A response could explain connections across and within time periods—applying understandings and insights about the past to other contexts and circumstances, including the present. For example, in an essay about the Progressive movement of the early twentieth century, you may wish to draw connections between the Progressive movement and other reform movements that followed it. To what degree is it similar to or different from the New Deal of the 1930s or the Great Society of the 1960s? Such connections across time allow you to add depth and nuance to your argument.


The Credibility and Limitations of Sources: Explain the historical significance of a source’s credibility and limitations. This element is especially relevant to the document-based essay question on the AP exam, but it can be applied to any historical writing that draws on sources. It calls on you to use the elements of Sourcing and Situation—point of view, purpose, historical situation, and/or audience (see Skill 2: Sourcing and Situation)—in developing an argument. For example, if there was a document-based essay question about conditions of Irish-Americans living in the Five Points neighborhood of New York City in the 1850s, a document written by a Protestant member of the Know-Nothing Party should be handled cautiously. By assessing the point of view of the author (vehemently anti-Catholic and anti-Irish), you can question its reliability as an accurate description of the Five Points neighborhood.


The Effectiveness of Claims: Explain how or why a historical claim or argument is or is not effective. Students in AP U.S. History are entering an ongoing conversation about the past. Sophisticated students will be able to see that not all claims are created equal. Some are more sound and are supported by stronger evidence than others. Be prepared to judge whether evidence supports a particular claim. Is there additional evidence that goes against the claim? Can a counterclaim be put forward? Is the counterclaim more or less effective than the initial claim?





History Reasoning Processes


Reasoning Process 1: Comparison


You should be able to look at two or more different historical developments or processes and note similarities and differences. You should also be able to compare different perspectives on a particular process or development. This process is often presented in history class as the directive to “compare and contrast.” Specifically, in order to show proficiency with this process, you should be able to:




	Describe similarities and/or differences between different historical developments or processes.


	Explain relevant similarities and/or differences between specific historical developments and processes.


	Explain the relative historical significance of similarities and/or differences between different historical developments or processes.





Questions on the AP exam might ask you to compare developments or processes across time and place. The developments might be from different societies or from within the same society. A sophisticated analysis might compare different developments and processes across more than one variable—such as across time and across place. In any case, a successful comparison will demonstrate the ability to describe, compare, and evaluate different historical developments or processes.


There is a wide variety of comparison-based questions that you might encounter on the AP exam: How similar and how different were the antebellum reform movements and the Progressive-era reform movements? How does the anti-imperialism movement of the early twentieth century compare to the antiwar movement of the 1960s and 1970s? You might be asked to compare thematic developments in different time periods, such as how ideas and debates around gender norms and roles in the 1920s compare to those in the 1950s.


Reasoning Process 2: Causation


This practice involves thinking about the causes and effects of historical events. You must see that events in history do not happen in a vacuum—that they are connected to and influenced by previous events in history. Specifically, in order to show proficiency with this process, you should be able to:




	Describe the causes or effects of a specific historical development or process.


	Explain the relationship between causes and effects of a specific historical development or process.


	Explain the differences between primary and secondary causes and between short-term and long-term effects.


	Explain the relative historical significance of different causes and/or effects.





This process also requires you to assess historical contingency. Historical contingency presumes that each event in history depends on a whole array of events and circumstances—that each event is contingent on this universe of previous conditions. If one or more of the antecedent conditions were absent, then perhaps a historical event would have occurred differently or not at all. This process requires you to interrogate and dissect the myths of inevitability that have shaped many people’s thinking about the past. The events that led the United States to expand its borders, for example, were contingent on earlier events—expansion was not simply the “manifest destiny” of the American nation.


Thinking about historical contingency requires you to distinguish among coincidence, causation, and correlation in looking at different events. Perhaps two events happening around the same time are not related to each other in any significant way—they are merely coincidental. Perhaps one can be seen as the cause of the other. Or, perhaps, the two events are related, but one cannot clearly be seen as the cause of the other. Teasing out the relationship of events in history is key to historical interpretation and to critiquing existing interpretations of causality.


Reasoning Process 3: Continuity and Change


Recognizing patterns of continuity and change requires you to see patterns and trends in history and at the same time to see that not all events can fit neatly into existing patterns. Students of history can readily see change over time—that our predecessors functioned with different technologies, lived under different laws, participated in different cultural pursuits. This process requires you to identify and evaluate these changes over time, but also to note continuities as well. Specifically, in order to show proficiency with this process you should be able to:




	Understand and describe patterns of continuity and/or change over time.


	Explain patterns of continuity and change over time.


	Explain the relative significance of specific historical developments in relation to a larger pattern of continuity and/or change.





An essay prompt might invite you to explore continuity and change in regard to attitudes around immigrants by examining the pre–Civil War responses to large-scale Irish and German immigration, and the responses to the large influx of “new immigrants” in the late nineteenth and early twentieth centuries. A response could explore thematic continuities—in terms of fears, rhetoric, actions—between the anti-immigrant sentiment that led to the Emergency Quota Act of 1921 and the earlier Know-Nothing Party of the 1840s and 1850s. The context of the “red scare” and pseudo-scientific ideas about race in the later period might show discontinuities with the antebellum nativist movement. A continuity and change essay prompt could have you examine any one of a host of historical issues as they were manifested in different time frames—living conditions for certain groups, popular culture, American foreign policy, race relations.


Themes in U.S. History


The AP curriculum highlights eight themes that are woven into the entire AP course. These themes are broader ideas that are revisited at different points in the curriculum. They help develop a deeper understanding of the topics covered in the curriculum. All the questions on the exam are designed to assess your proficiency in one or more of these themes.


Below is a list of the eight themes in the Advanced Placement curriculum, followed by a description of each theme. Familiarity with the themes is crucial for success on the AP exam. The different themes run through the entire curriculum and allow you to develop meaningful connections across time periods.






The eight themes are:




	American and National Identity


	Work, Exchange, and Technology


	Geography and the Environment


	Migration and Settlement


	Politics and Power


	America and the World


	American and Regional Culture


	Social Structures











American and National Identity


The development of and debates about democracy, freedom, citizenship, diversity, and individualism shape American national identity, cultural values, and beliefs about American exceptionalism, and in turn, these ideas shape political institutions and society. Throughout American history, notions of national identity and culture have coexisted with varying degrees of regional and group identities.


This theme encourages you to analyze both the identity of the American people as a national entity as well as to explore the ways that various groups of individuals have sought to define their identities within the broader American culture. This theme requires you to understand that identity changes over time and that participants in these various groups themselves play an important role in reshaping and redefining identity. Groups have sought to define themselves along lines of gender, class, race, and ethnicity.


The concept of national identity involves topics such as citizenship, foreign policy, constitutionalism, and assimilation. In addition, this theme invites us to grapple with the idea of American exceptionalism. This idea posits the uniqueness of the United States, based on democratic ideals and individual liberty. It sees the United States as unique in that it was formed around a creed, rather than around a shared history or common ethnicity. Others view these “American” qualities as manifestations of broader developments in global history.


The following are sub-themes of the theme of American and National Identity:




	
Democracy, Freedom, and Individualism: Ideas about democracy, freedom, and individualism have found expression in the development of cultural values, political institutions, and American society.


	
The Constitution and Citizenship: Interpretations of the Constitution and debates over rights, liberties, and definitions of citizenship have affected American values, politics, and society.


	
American Identity in a Global Context: Ideas about national identity have changed in response to U.S. involvement in international conflicts and the growth of the United States.


	
Regional and National Identity: Different regional, social, ethnic, and racial groups have developed different identities and these groups’ experiences have contributed to national identity in the United States.





Work, Exchange, and Technology


The interplay between markets, private enterprise, labor, technology, and government policy shape the American economy. In turn, economic activity shapes society and government policy and drives technological innovation.


This theme expands on the traditional theme in the American history curricula of “economic history.” The theme looks broadly at the development of the American economy from the colonial period through the present. The College Board identifies agriculture, commerce, and manufacturing as the basis of the American economy.


The following are sub-themes of the theme of Work, Exchange, and Technology:




	
Labor Systems: Different labor systems have developed in North America and the United States, affecting workers’ lives and American society.


	
Markets and Government Policy: Different patterns of exchange, markets, and private enterprise have developed over time, and governments have responded to changing economic patterns in diverse ways.


	
Technology and Development: Technological innovation has affected economic development and society is diverse ways.





Geography and the Environment


Geographic and environmental factors, including competition over and debates about natural resources, shape the development of America and foster regional diversity. The development of America impacts the environment and reshapes geography, which leads to debates about environmental and geographic issues.


The inclusion of this theme represents a coming together of two traditionally discrete disciplines—history and geography. In the last decade, geographers have become increasingly interested in the historical patterns of the human imprint on the physical world, and historians have become increasingly interested in the degree to which the physical environment has shaped human patterns of behavior over time. The theme focuses on interactions. Specifically, how have interactions between the physical environment and various North American groups shaped their institutions and values? In addition, the theme invites you to examine decisions and policies related to the environment. Geography and the Environment is the only theme of the eight that has no sub-themes.


Migration and Settlement


Push and pull factors shape immigration into and migration within America, and the demographic change as a result of these moves shapes the migrants, society, and the environment.


The theme of Migration and Settlement covers migration into the United States, out of the United States, and within the United States. Further, this theme recognizes the impact that the adjustments of borders have had on the people who did not migrate. Migrants bring with them ideas, beliefs, technologies, gender roles, and traditions. This theme explores the ways in which people adapt to new settings, and how these adaptations have shaped American society.


The following are sub-themes of the theme of Migration and Settlement:




	
Immigration from Abroad: There have been a variety of causes and effects of the migration of different groups of people to colonial North America and, later, to the United States.


	
Internal Migrations: There have been a variety of causes and effects of internal migrations and patterns of settlement in what would become the United States.





Politics and Power


Debates fostered by social and political groups about the role of government in American social, political, and economic life shape government policy, institutions, political parties, and the rights of citizens.


This theme expands on the traditional theme of political history, which has been at the center of standard American history curricula for decades. The theme of politics and power goes well beyond the traditional focus of elections, presidents, parties, and policies. This theme invites you to explore the interactions between power on the one hand, and popular participation on the other. Attempts have been made to limit participation by certain groups throughout American history; likewise, reform movements have attempted to expand avenues for participation in the political process. The theme of politics and power also examines the debates about the proper role of government in society. You should be familiar with changes in the relationship among the three branches of government and between the national government and the state governments. Finally, this theme invites you to explore the ongoing tensions between liberty and authority in American history.


The following are sub-themes of the theme of Politics and Power:




	
Ideas, Institutions, and Parties: Political ideas, beliefs, institutions, party systems, and alignments have developed and changed over time.


	
Movements for Change: Various popular movements, reform efforts, and activist groups have sought to change American society and institutions.


	
The Role of the Federal Government: Different beliefs about the federal government’s role in American social and economic life have affected political debates and policies.





America in the World


Diplomatic, economic, cultural, and military interactions between empires, nations, and peoples shape the development of America and America’s increasingly important role in the world.


Traditional U.S. history curricula have certainly focused on the diplomatic and military history of the United States. Such traditional history courses have focused almost exclusively on the decisions made by leaders and on the impact of those decisions. The College Board, however, goes beyond this traditional approach by looking at the United States in a global context and looking at a wide range of factors that have shaped the role of the United States in the world. The primary focus is no longer on the diplomatic and military decisions of American political leaders. Rather, you are asked to put the United States in a global context. You should be able to look at the broad array of factors and motives that have shaped specific decisions in relation to American military, economics, and diplomatic interventions abroad. This theme places foreign policy in the broader context of American social, economic, and political history.


The following are sub-themes of the theme of America in the World:




	
Empire and the Shaping of Colonial North America: Cultural interactions, cooperation, competition, and conflict between empires, nations, and peoples have influenced political, economic, and social developments in North America.


	
American Diplomatic, Economic, and Military Initiatives: There have been a variety of reasons for and results of U.S. diplomatic, economic, and military initiatives in North America and overseas.





American and Regional Culture


Creative expression, demographic change, philosophy, religious beliefs, scientific ideas, social mores, and technology shape national, regional, and group cultures in America, and these varying cultures often play a role in shaping government policy and developing economic systems.


In traditional history courses, cultural history often occupies a marginal place, relegated to the random song or poem introduced as a precursor to the more “serious” history. Over the last generation, historians have worked to integrate cultural, religious, moral, and intellectual history into the mainstream of historical study. The College Board’s curriculum framework recognizes this shift in the American and Regional Culture theme. The theme explores the roles that ideas, beliefs, social mores, and creative expression have played in the ongoing development of the United States. Part of understanding the identity of the United States is understanding the development of aesthetic, religious, scientific, and philosophical principles. In addition, you should be prepared to examine how these principles have affected individual and group actions. Beliefs and value systems do not exist in isolation—they intersect with ideas about community and economics, and with movements for social change.


The following are sub-themes of the theme of American and Regional Culture:




	
Religion and American Life: Various religious groups and ideas have affected American society and political life.


	
Culture and Society: Artistic, philosophical, and scientific ideas have developed and shaped American society and institutions.





Social Structures


Social categories, roles, and practices are created, maintained, challenged, and transformed throughout American history, shaping government policy, economic systems, culture, and the lives of citizens.


This theme looks at the variety of ways that social groups have been organized and maintained in U.S. history. These groups can be organized around religious institutions, schools, type of work, political affiliations, kinship and friendship networks, as well as around different forms of identity—race, class, ethnicity, sexual orientation, gender, and others. These social structures are formed and altered by the needs, desires, and actions of individual members of society, and they also work to determine social behavior of individuals.


The following are sub-themes of the theme of Social Structures:




	
Gender and Society: Evolving ideas about women’s rights and gender roles have affected society and politics.


	
The Evolution of Social Groups: Different groups identities, including those based on race, ethnicity, class, and region, have emerged and changed over time.
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Navigating the Advanced Placement United States History Exam




Learning Objectives


In this chapter, you will learn about:




	Multiple-choice questions


	Short-answer questions


	Document-based questions


	Long essay questions








The AP U.S. History exam is focused explicitly on assessing your achievement with the historical thinking skills, reasoning processes, and themes. Familiarity with the skills, processes, and themes discussed in the previous chapter is essential to success on the exam.


The AP exam has two sections; each section has two parts. Section I consists of the multiple-choice and short-answer questions, and Section II consists of the document-based question and long essay question. Starting in May 2025, the AP exam in United States history will be fully digital. Paper exams will not be offered, unless students have approved accommodations requiring paper testing.


Section I, Part A: Multiple-Choice Questions


Part A of Section I consists of 55 multiple-choice questions. You have 55 minutes to complete this part; it accounts for 40 percent of your total exam grade.


Section I, Part B: Short-Answer Questions


Part B of Section I consists of three short-answer questions—Questions 1 and 2 are required; you can choose between Questions 3 and 4. Question 1 will require you to analyze secondary source material. Question 2 will be based on primary source material and will require you to employ one of the following two skills—comparison or causation. Both questions will be drawn from material within Periods 3 to 8.


Questions 3 and 4 will have no stimulus material. They will both employ the same skill—comparison or causation (the skill not used in Question 2). Question 3 will draw from material within Periods 1 to 5; Question 4 will draw from material within Periods 6 to 9. Again, for Questions 3 and 4, you can choose the one you feel most confident answering. You will have 40 minutes for this part; it accounts for 20 percent of your total exam grade.


Section II, Part A: Document-Based Question


Part A of Section II consists of a document-based question. You will have 60 minutes for this part; it accounts for 25 percent of your total exam grade. The document-based question will draw from material within Periods 3 to 8.


Section II, Part B: Long Essay Questions


Part B of Section II requires you to complete one of three long essay questions. The three questions will all address the same theme and will all be based on the same historical reasoning process (causation, comparison, or continuity and change). However, each of the three choices will deal with material from different time periods—Periods 1 to 3, Periods 4 to 6, and Periods 7 to 9. You will have 40 minutes to complete the long essay; it accounts for 15 percent of your total exam grade.




KEEP IN MIND


Pace Yourself


All told, the exam is lengthy—3 hours and 15 minutes long. You will have 95 minutes for the multiple-choice and short-answer section and 100 minutes for the essay section. You should pace yourself so you have sufficient time for all the sections.





Breakdown of Questions on the AP Exam


In terms of content, the questions on the AP exam focus on the points in each topic of the course framework in the College Board’s AP U.S. Course and Exam Description. These topics, and the points outlined in the course framework, are described and elaborated upon in this book within each of the nine chronological periods. Multiple-choice questions on the AP exam are based on the points in the course framework. However, the written portions of the exam invite you to introduce illustrative examples from history to add depth and insight to your responses. As you respond to the short-answer and essay questions, you have the flexibility to introduce illustrative examples that are appropriate and compelling.


Questions on the AP exam can address topics in any of the nine time periods. The written portions of the exam emphasize the core periods of the curriculum—Periods 3 through 8, covering material from the beginning of the French and Indian War through the election of President Ronald Reagan. These core periods represent approximately 80 percent of the material on the AP exam, with Periods 6 through 8 weighted more heavily (45 percent of the total) than Periods 3 through 5 (35 percent). Two of the three short-answer questions and the document-based question will be based on material from within these core periods. Periods 1, 2, and 9 are not ignored, but they are given less weight in the written sections. These three periods could be explored in the third short-answer question and in the long essay question, but in both of these questions you will have options in terms of which time period(s) to address. The approximate overall breakdown of time periods for exam questions and the curriculum is outlined in the following chart:


















	Period

	Approximate percentage of instructional time

	Approximate percentage of the AP exam










	1. 1491–1607

	5%

	5%






	2. 1607–1754

	10%

	45%






	3. 1754–1800

	12%






	4. 1800–1848

	10%






	5. 1844–1877

	13%






	6. 1865–1898

	13%

	45%






	7. 1890–1945

	17%






	8. 1945–1980

	15%






	9. 1980–Present

	5%

	5%









Multiple-Choice Questions


Section I, Part A of the exam consists of 55 multiple-choice questions. You will have 55 minutes to complete this part of the exam; 40 percent of your grade on the exam is based on this section.


The multiple-choice questions focus on your ability to reason about different types of historical evidence. Questions are organized in sets of two to five, with each set referring to specific stimulus material. All of the multiple-choice questions require you to show proficiency in one or more of the themes and require you to apply one or more of the historical thinking skills or reasoning processes. Each multiple-choice question has four choices.


The multiple-choice questions require you to reason about the specific stimulus material provided with each set of questions. The stimulus material could be drawn from graphs, charts, maps, paintings, photographs, political cartoons, historical interpretations, letters, diary entries, speeches, books, manifestos, proclamations, political platforms, laws, legal proceedings and decisions, newspaper articles—virtually any primary or secondary source. The multiple-choice questions ask you to draw on the stimulus material as well as on your knowledge of the concepts and historical developments in the College Board’s course framework. These concepts and historical developments are all described in this book.


The following is a sample set of multiple-choice questions. In this case, you are presented with a political cartoon and then four questions related to the cartoon. (Answers and explanations to the following multiple-choice questions can be found on pages 32–33.)




KEEP IN MIND


Tips for Completing the Exam


Bring a watch with you and try to work at a steady pace. You have about a minute for each question. This means that you cannot get hung up on difficult questions. If the answer does not immediately come to you, make a notation in the test book and come back to it if you have time. Make sure you leave yourself time to get to all the questions.





Questions 1–4 refer to the following image:




[image: Cartoon showing man with belt buckle "CSA" holding a knife "the lost cause," a stereotyped Irishman holding club "a vote," and another man wearing a button "5 Avenue" and holding wallet "capital for votes," with their feet on an African American soldier sprawled on the ground. In the background, a "colored orphan asylum" and a "southern school" are in flames.]

—Thomas Nast, “This Is a White Man’s Government,” Harper’s Weekly, September 5, 1868







	The political cartoon shown above makes the point that



	northern capitalists benefit as much from the institution of slavery as southern plantation owners do.


	Reconstruction was brought to an unfortunate end by a coalition of forces in the North and South.


	African Americans were incapable of effectively participating in the political process.


	nativist politicians were unfairly presenting Irish Americans as ignorant and brutish.








	Which of the following would most likely support the perspective of the cartoon?



	Radical Republicans


	Southern Democrats


	Working-class Irish immigrants


	Northern opponents of the Civil War








	The sentiments expressed in the cartoon most directly contributed to which of the following?



	The compromise ending Reconstruction


	The rise of the Ku Klux Klan in the South


	The enactment of segregation laws in Southern states


	The passage of the Fifteenth Amendment








	The ideas expressed in the cartoon most directly reflect which of the following continuities in United States history?



	Debates about immigration policy


	Debates about the regulation of big business


	Debates about access to voting rights


	Debates about nullification and secession











Short-Answer Questions


Section I, Part B of the exam consists of four short-answer questions, of which you will answer three. The first two questions are required; you will have a choice of whether to respond to the third or fourth question. You will have 40 minutes to complete this part of the exam; 20 percent of your grade on the exam is based on this section. Each short-answer question has three parts, with each part given a grade of 0 or 1. Therefore, the maximum grade for each of the short-answer questions is 3.


The first question will assess the skill of analyzing secondary sources. You will be presented with one or two secondary sources—generally excerpts from the work of one or more historians. The question will ask you to describe a historical interpretation or to describe differences in historical interpretation. Then it will ask you to explain how evidence from the period under discussion could be used to support the interpretation(s). This question will draw on material from Periods 3 through 8.


The second question will include some sort of primary source material, such as letters, diary entries, political cartoons, newspaper articles, posters, photographs, legal documents, speeches, manifestos, and other material. This question will use one of two historical reasoning processes—causation or comparison. You will be asked to describe the significance of the source document or documents and to use historical evidence to explain a historical development related to the image. This question will draw on material from Periods 3 through 8.


The third question will provide you with a choice of two questions. These questions will not have any stimulus material. They will both use the same historical reasoning process—either causation or comparison (whichever of the two skills that was not used in the second question). A causation question will ask you to describe a historical development and explain its causes and/or effects. A comparison question will present you with two historical developments and ask you to describe how they are similar and how they are different. In addition, it may ask you to explain reasons for differences or the impact of one or the other historical development. Again, you will be asked to provide historical evidence relevant to the task at hand. The first of these two questions (Question 3) will draw from material in Periods 1 through 5; the second of the two questions (Question 4) will draw from material in Periods 6 through 9.


The following are examples of the types of short-answer questions you will encounter on the AP exam (see pages 33-35 for explanations of good answers):


Question 1


“Out of this frontier democratic society where the freedom and abundance of land in the great Valley opened a refuge to the oppressed in all regions, came the Jacksonian democracy. . . . It was because Andrew Jackson personified these essential Western traits that in his presidency he became the idol and mouthpiece of the popular will. . . . [H]e went directly to his object with the ruthless energy of a frontiersman. . . . The triumph of Andrew Jackson marked the end of the old era of trained statesmen for the Presidency. With him began the era of the popular hero.”


Frederick Jackson Turner, historian, The Frontier in American History, 1920


“Not only was [Andrew] Jackson not a consistent politician, he was not even a real leader of democracy. He had no part whatever in the promotion of the liberal movement which was progressing in his own state. . . . [H]e always believed in making the public serve the ends of the politician. Democracy was good talk with which to win the favor of the people and thereby accomplish ulterior objectives. Jackson never championed the cause of the people; he only invited them to champion his.”


Thomas P. Abernathy, historian, From Frontier to Plantation in Tennessee, 1932




	Using the excerpts above, answer (a), (b), and (c).



	Briefly describe ONE major difference between Turner’s and Abernathy’s historical interpretations of President Andrew Jackson.


	Briefly explain how ONE specific historical event or development during the period 1820 to 1850 that is not explicitly mentioned in the excerpts could be used to support Turner’s interpretation.


	Briefly explain how ONE specific historical event or development during the period 1820 to 1850 that is not explicitly mentioned in the excerpts could be used to support Abernathy’s interpretation.











Question 2




[image: Cartoon showing schoolroom in which teacher, Uncle Sam, hits two boys, "Cuban ex-patriot" and "guerrilla", who are fighting in classroom, with stick.]

—W. A. Rogers, “Uncle Sam’s New Class in the Art of Self-Government,” 1898







	Using the image above, answer (a), (b), and (c).



	Briefly describe ONE perspective about American foreign policy in the period 1890 to 1910 expressed in the image.


	Briefly explain ONE specific event or development that led to the perspective expressed in the image.


	Briefly explain ONE specific effect of the foreign policy actions referenced in the image.











Question 3 or Question 4




	Answer (a), (b), and (c).



	Briefly describe ONE specific historical similarity between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s.


	Briefly describe ONE specific historical difference between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s.


	Briefly explain ONE specific historical reason for a difference between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s.








	Answer (a), (b), and (c).



	Briefly describe ONE specific historical similarity between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s.


	Briefly describe ONE specific historical difference between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s.


	Briefly explain ONE specific historical reason for a difference between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s.











Document-Based Question


Section II, Part A of the AP exam consists of one document-based question. You will have 60 minutes to complete this part of the exam; 25 percent of your grade on the exam comes from the document-based question. The DBQ evaluates your ability to assess, analyze, and synthesize a wide variety of types of historical evidence and to construct a coherent essay. Your response to the document-based question is judged on your ability to formulate a thesis and support it with relevant evidence. The documents can include written materials, charts, graphs, cartoons, and pictures. The documents are carefully chosen to allow you to explore the interactions and complexities of the topic at hand.


Each document-based question will focus on one of the following historical reasoning processes: comparison, causation, or continuity and change (see pages 11–12 for a description of these reasoning processes). In addition, the document-based question assesses all six historical thinking skills—developments and processes, sourcing and situation, claims and evidence in sources, contextualization, making connections, and argumentation (see pages 5–11 for a description of these skills).




KEEP IN MIND


Historical Neutrality


Try to avoid using the words “us,” “our,” and “we” when discussing the United States. Refer to the United States in a neutral manner. Strong essays should be intellectually engaged, but not emotionally invested in a particular outcome or position. Such personal investment tends to undermine one’s argument.





Elements and Scoring Rubric for the Document-Based Question


The maximum score you can receive for the document-based question is 7. Below is a description of the specific scoring criteria for each element of the document-based essay, along with a description of each element.


Thesis: 0–1 points


1 point: Responds to the prompt with a historically defensible thesis/claim that establishes a line of reasoning.


Your thesis must make a claim that directly addresses all parts of the question. The thesis must consist of one or more sentences located in one place. It can be in the introduction or the conclusion; however, it is a stronger strategy to state your claim in the introduction so that the reader is readily aware of what you are attempting to demonstrate.


You must do more than restate the question. The last element of the document-based essay requires you to demonstrate a complex understanding of the topic (see page 25). A strong thesis will reflect this complex understanding. Such a thesis could break down the topic into different categories of analysis, such as social, political, and economic factors. It could make connections over time, could include multiple perspectives across themes, or could consider alternative viewpoints. A strong thesis should avoid overly simplistic assertions and should acknowledge gray areas—similarities as well as differences, multiple causes, changes as well as continuities, causes as well as effects.


Contextualization: 0–1 points


1 point: Describes a broader historical context relevant to the prompt.


This element of the rubric assesses your ability to place your essay in a broader context. To earn this point, you must accurately and explicitly relate the topic of the prompt to broader historical events, developments, and processes that occurred before or during the time frame of the question, or continued afterward. The element requires an explanation, consisting of multiple sentences or a full paragraph—not simply a word or a phrase. The College Board does not specify where in the essay contextualization should appear, but it is often advantageous to put it in the introductory paragraph before the thesis statement. This sets the stage for the argument that the essay will make and shows the reader the larger world that shaped the particular development you will be discussing. Another strategy is to devote the paragraph immediately following the introduction to contextualization—to establish a line of reasoning first and then strengthen it by connecting the particular to the general. Either strategy can be effective, as long as the contextual points you raise shed light on the topic and strengthen your argument.


Evidence: 0–3 points


Evidence from the Documents


1 point: Uses the content of at least three documents to address the topic of the prompt. Or 2 points: Supports an argument in response to the prompt using at least four documents.


The use of evidence—one of the basic building blocks of the historical profession—is at the heart of the document-based question. You may earn the basic one point by simply using three of the seven documents to address the topic. However, you should aim to use at least four of the documents in ways that support your overall argument.


As you develop your skill in constructing responses to the document-based question, it is important to work on integrating documents into your overall response so that the documents support your argument. You are on the wrong track when the paragraphs of your essay begin as follows: “According to Document 1 . . .” or “As Document 3 indicates . . . .” In such an essay, you may be using the documents to address the topic of the prompt, but to support an argument you must incorporate the documents into that argument.


Try to begin the paragraphs of your essay with ideas rather than with mentioning a document. Then, within the paragraph, discuss the appropriate document or documents that illustrate that paragraph’s idea. For example, in an essay comparing the temperance movement with the abolitionist movement in the pre–Civil War period, you might have a paragraph that leads with the following sentence: “Both the temperance movement and the abolitionist movement drew on middle-class Protestant fears of licentiousness; both stressed the importance of individuals possessing self-control.” Within the paragraph, you might discuss an image of an out-of-control slave owner violently whipping a defenseless slave, as well as a newspaper article describing an out-of-control drunkard. A strong paragraph will explain how both documents relate to the idea of the paragraph and ultimately support the overall argument of the essay.


Evidence Beyond the Documents


1 point: Uses at least one additional piece of specific historical evidence (beyond that found in the documents) relevant to an argument about the prompt.


To earn this point, you must provide evidence beyond what is in the documents to support or qualify your argument. This must consist of more than a word or phrase; you must explain how the outside evidence you have chosen supports or qualifies your argument. For example, a document-based question looking at changes in the civil rights movement from the 1950s to the 1960s might provide you with a reading from a Black Panther platform in 1967, illustrating a more militant direction for the movement in the 1960s. Outside evidence could include a discussion of the ideas or actions of Malcolm X or Stokely Carmichael. A discussion of each figure could be used to support the idea that the movement was moving in a more militant direction. Or to qualify your argument you could bring in evidence from the anti–Vietnam War movement, such as an account of college students preventing a representative of Lyndon Johnson’s administration from speaking—the growing militancy of the civil rights movement in the 1960s, you might argue, was part of a more general increase in militancy and frustration among 1960s protest movements.


Analysis and Reasoning: 0–2 points


Sourcing and Situation


1 point: For at least two documents, explain how or why the document’s point of view, purpose, historical situation, and/or audience is relevant to an argument.


Sourcing and situation, as discussed in Chapter 1 (see pages 6–7), refers to examining the origins and/or author of a primary document to make better sense of it. To earn this point, however, it is not enough to simply identify one or more of the elements of sourcing—point of view, purpose, historical situation, and/or audience. You must explain how one or more of these elements is relevant to the larger argument that the essay is making.


Complex Understanding


1 point: Demonstrates a complex understanding of the historical development that is the focus of the prompt through sophisticated argumentation and/or effective use of evidence.


A response may demonstrate a complex understanding through sophisticated argumentation that is relevant to the prompt. There are a variety of ways to do this, such as:




	Explaining multiple themes or perspectives to explore complexity or nuance, or



	Explaining multiple causes or effects, multiple similarities or differences, or multiple continuities or changes, or



	Explaining both cause and effect, both similarity and difference, or both continuity and change, or



	Explaining relevant and insightful connections within and across periods or geographical areas. These connections should clearly relate to an argument that responds to the prompt.





A response may demonstrate a complex understanding through effective use of evidence relevant to an argument that addresses the prompt. There are a variety of ways to do this, such as:




	Effectively using all seven documents to support an argument that responds to the prompt, or


	Explaining how the point of view, purpose, historical situation, and/or audience of at least four documents supports an argument that responds to the prompt, or


	Using documents and evidence beyond the documents effectively to demonstrate a sophisticated understanding of different perspectives relevant to the prompt.





This complex understanding must be developed as part of the argument. There are various ways to demonstrate this complexity. For example, if an essay prompt asks you to evaluate causes of America’s expanding role in the world after 1945, you can add complexity by looking at the effects of this growing engagement, such as the “witch hunt” of suspected Communists in the early Cold War period, or the shifting of money away from Great Society programs during the Vietnam War (explaining both cause and effect). If an essay prompt asks you to evaluate the extent of change in ideas about American independence from 1763 to 1783, you can add complexity by incorporating evidence beyond the documents that gives voice to groups often left out of the debates around independence, such as the voices of slaves and American Indians (using documents and evidence beyond the documents effectively to demonstrate a sophisticated understanding of different perspectives relevant to the prompt).


The College Board’s rubric for the document-based question states that the complex understanding can be demonstrated in any part of the essay. It is not essential that this complex understanding be woven throughout the response. Certain approaches to demonstrating a complex understanding—such as using all seven documents or sourcing four or more of the documents—will be evident throughout your essay. Other approaches—such as drawing connections across time periods or geographical areas—could be demonstrated in a particular paragraph. However, attempting to weave your complex understanding throughout your essay is generally considered a powerful approach. In any case, this point cannot be earned by merely including a phrase or reference. In many cases, it would be wise to incorporate your approach to argument complexity into your thesis statement. Adding complexity will strengthen the thesis statement and will let the reader know what to look for as he or she reads your essay.


Sample Document-Based Question


The following is an example of a document-based question. The document-based question is Part A of Section II of the AP exam. You will have a total of 1 hour and 40 minutes to complete Section II of the exam (which includes the document-based question and the long essay question). (A guide to answering the following sample document-based question can be found on pages 35-37.)


Document-Based Question


Time: Suggested reading and writing time: 1 hour


(It is suggested that you spend 15 minutes reading the documents and 45 minutes writing your response. Note: You may begin writing your response before the reading period is over.)




DIRECTIONS: Question 1 is based on the accompanying documents. The documents have been edited for the purpose of this exercise.







	In your response, you should do the following:



	Respond to the prompt with a historically defensible thesis or claim that establishes a line of reasoning.


	Describe a broader historical context relevant to the prompt.


	Support an argument in response to the prompt using at least four documents.


	Use at least one additional piece of specific historical evidence (beyond that found in the documents) relevant to an argument about the prompt.


	For at least two documents, explain how or why the document’s point of view, purpose, historical situation, and/or audience is relevant to an argument.


	Demonstrate a complex understanding of a historical development related to the prompt through sophisticated argumentation and/or effective use of evidence.





Evaluate the extent to which participation in World War I fostered political, economic, and social change in the United States in the period from 1915 to 1935.










DOCUMENT 1


Source: Amendment to Section 3 of the Espionage Act (excerpt), June 15, 1917.


SECTION 3. Whoever, when the United States is at war, shall willfully make or convey false reports or false statements with intent to interfere with the operation or success of the military or naval forces of the United States, or to promote the success of its enemies, or shall willfully make or convey false reports, or false statements, . . . or incite insubordination, disloyalty, mutiny, or refusal of duty, in the military or naval forces of the United States, or shall willfully obstruct . . . the recruiting or enlistment service of the United States, or . . . shall willfully utter, print, write, or publish any disloyal, profane, scurrilous, or abusive language about the form of government of the United States, or the Constitution of the United States, or the military or naval forces of the United States . . . or shall willfully display the flag of any foreign enemy, or shall willfully . . . urge, incite, or advocate any curtailment of production . . . or advocate, teach, defend, or suggest the doing of any of the acts or things in this section enumerated and whoever shall by word or act support or favor the cause of any country with which the United States is at war or by word or act oppose the cause of the United States therein, shall be punished by a fine of not more than $10,000 or imprisonment for not more than twenty years, or both.







DOCUMENT 2


Source: William Charles Morris, “Mr. President, Why Not Make America Safe for Democracy?” The Kansas City Sun, July 14, 1917.
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DOCUMENT 3


Source: “Another Tar and Feather Party Is Staged,” Ashland [Wisconsin] Daily Press, April 11, 1918.


Adolph Anton, residing at 1100 Sixth Avenue West, was taken from his home at about nine o’clock last night by a party of five or six who came to the house in an auto, carried to a spot on the Beaser Avenue road known as the Chequamego Ice Company’s farm, and given a coat of tar and feathers for alleged pro-German sentiments. He was then released and told to beat it for home. Stark naked and covered with a profuse coat of tar and feathers, he walked the distance to his home, about a mile.







DOCUMENT 4


Source: War Industries Board, announcement, June 6, 1918, reprinted in The New York Times, June 7, 1918.


Be it Resolved, by the War Industries Board, That the following agreement reached as a result of several conferences between a committee of the board and the American Iron and Steel Institute, be and the same is hereby ratified, confirmed, and approved, to become effective at once:


Whereas, A careful study of the sources of supply in connection with the present and rapidly increasing direct and indirect war requirements for iron and steel products has convinced the War Industries Board of the necessity for (1) a strict conservation of the available supply of iron and steel products, on the one hand, and (2) the expansion of existing sources and the development of new sources of supply of iron and steel products, on the other hand; and


Whereas, the producers iron and of iron and steel products in the main concur in this conclusion reached by the said board, and have expressed their willingness to cooperate wholeheartedly with the said board. . . .







DOCUMENT 5


Source: President Woodrow Wilson, Address to the Senate, September 30, 1918.


Are we alone to ask and take the utmost that our women can give—service and sacrifice of every kind—and still say we do not see what title that gives them to stand by our sides in the guidance of the affairs of their nation and ours? We have made partners of the women in this war; shall we admit them only to a partnership of suffering and sacrifice and toil and not to a partnership of privilege and right? This war could not have been fought, either by the other nations engaged or by America, if it had not been for the services of the women—services rendered in every sphere—not merely in the fields of effort in which we have been accustomed to see them work, but wherever men have worked and upon the very skirts and edges of the battle itself. . . .







DOCUMENT 6


Source: Billy Ireland, “We Can’t Digest the Scum,” Columbus Dispatch, March 4, 1919.
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DOCUMENT 7


Source: Senator Warren G. Harding, address to the Home Market Club, Boston, May 14, 1920.


America’s present need is not heroics, but healing; not nostrums, but normalcy; not revolution, but restoration; not agitation, but adjustment; not surgery, but serenity; not the dramatic, but the dispassionate; not experiment, but equipoise; not submergence in internationality, but sustainment in triumphant nationality. It is one thing to battle successfully against world domination by military autocracy, because the infinite God never intended such a program, but it is quite another thing to revise human nature and suspend the fundamental laws of life and all of life’s acquirements . . .


If we can prove a representative popular government under which a citizenship seeks what it may do for the government rather than what the government may do for individuals, we shall do more to make democracy safe for the world than all armed conflict ever recorded . . .


The world needs to be reminded that all human ills are not curable by legislation, and that quantity of statutory enactment and excess of government offer no substitute for quality of citizenship. The problems of maintained civilization are not to be solved by a transfer of responsibility from citizenship to government. . .





Long Essay Question


Section II, Part B of the exam gives you a choice between three comparable long essay questions. You will have 40 minutes to complete this part of the exam; 15 percent of your grade on the exam is based on the long essay. Each of the three questions will focus on the same historical reasoning process—comparison, causation, or continuity and change (see pages 11–12 for a description of these reasoning processes). In addition, the long essay question assesses four of the historical thinking skills—developments and processes, contextualization, making connections, and argumentation (see pages 5–6 and 8–11 for a description of these thinking skills). The three questions will cover material from different time periods. The first question will draw on material from Periods 1 through 3, the second from Periods 4 through 6, and the third from Periods 7 through 9. You should pick the essay question that you are best prepared to write about. The long essay requires you to develop a thoughtful historical thesis or argument and to support your thesis with an analysis of specific and relevant historical evidence.


Elements and Scoring Rubric for the Long Essay Question


The maximum score you can receive for the long essay question is 6. Below is a description of the specific scoring criteria for each element of the long essay, along with a description of each element.


Thesis: 0–1 points


1 point: Responds to the prompt with a historically defensible thesis/claim that establishes a line of reasoning.


Your thesis must make a claim that directly addresses all parts of the question. The thesis must consist of one or more sentences located in one place. It can be in the introduction or the conclusion, but, it is a stronger strategy to state your claim in the introduction so that the reader is readily aware of what you are attempting to demonstrate.


You must do more than restate the question. A strong thesis demonstrates a complex understanding of the topic. The last element of the long essay requires you to demonstrate a complex understanding (see “Analysis and Reasoning,” below). A strong thesis will reflect this complex understanding.


Contextualization: 0–1 points


1 point: Describes a broader historical context relevant to the prompt.


This element of the rubric assesses your ability to place your essay in a broader context. To earn this point, you must accurately and explicitly relate the topic of the prompt to broader historical events, developments, and processes that occurred before or during the time frame of the question, or continued afterward. The element requires an explanation, consisting of multiple sentences or a full paragraph—not simply a word or a phrase. As discussed earlier in the section on the document-based question, it is advisable to include contextualization toward the beginning of the essay. One strategy would be to place contextualization in the opening paragraph before the thesis statement. This allows you to establish a setting for the historical development under discussion. An alternative strategy would be to include contextualization in the first paragraph after the thesis statement. In either case, be sure to connect the broader context to the argument of the essay. How does the context help us to better understand the topic at hand? (See more on contextualization, pages 8–9.)


Evidence: 0–2 points


1 point: Provides specific examples of at least two pieces of evidence relevant to the topic of the prompt. Or 2 points: Supports an argument in response to the prompt using at least two pieces of specific and relevant evidence.


The use of evidence—one of the basic building blocks of the historical profession—is at the heart of the long-essay question. This basic skill of historical work is central to successful responses to the long essay question. You will earn one point for identifying evidence that is relevant to the topic of the essay. For the second point, you will have to use that evidence to support your argument. Evidence can include references to primary source material, such as speeches, legal decisions, or specific detailed examples of relevant historical information. The College Board does not specify a limit to the number of pieces of evidence necessary for a successful response, but for one point, it notes that the essay must contain at least two pieces of evidence. A strong essay should include multiple pieces of evidence for each paragraph or point of the essay.


Analysis and Reasoning: 0–2 points


1 point: Uses historical reasoning (comparison, causation, or continuity and change over time) to frame and structure an argument that addresses the prompt. Or 2 points: Demonstrates a complex understanding of the historical development that is the focus of the prompt through sophisticated argumentation and/or effective use of evidence.


To earn the first point, you must use one of the historical reasoning processes to frame or structure an argument. The College Board will still grant this first point if the reasoning is “uneven or unbalanced," or if the evidence is "general or lacking specificity." The structure of the essay must logically support the thesis statement. To earn the second point for Analysis and Reasoning, your essay must go beyond a basic argument and demonstrate a complex understanding of the topic through sophisticated argumentation that is relevant to the prompt. This may be done in a variety of ways, such as:




	Explaining multiple themes or perspectives to explore complexity or nuance, or



	Explaining multiple causes or effects, multiple similarities or differences, or multiple continuities or changes, or



	Explaining both cause and effect, both similarity and difference, or both continuity and change, or



	Explaining relevant and insightful connections within and across periods or geographical areas. These connections should clearly relate to an argument that responds to the prompt.





A response may demonstrate a complex or nuanced understanding through effective use of evidence relevant to an argument that addresses the prompt. There are a variety of ways to do this, such as:




	Explaining how multiple pieces of specific and relevant evidence (at least four) support a nuanced or complex argument that responds to the prompt, or


	Using evidence effectively to demonstrate a sophisticated understanding of different perspectives relevant to the prompt.





This complex understanding must be developed as part of the argument. As discussed earlier, in the description of the elements of the document-based question, there are various ways to demonstrate this complexity. For example, if the essay prompt asks you to evaluate the extent of change for African Americans during the period from 1890 to 1930, your essay might focus on changes connected with the Great Migration of African Americans between 1910 and 1930. You might add complexity by noting connections between the Great Migration and the wave of “new immigrants” arriving in the United States at the same time, noting how these groups adapted differently to a changing society (explaining relevant connections within or across time periods). Or, you could add complexity by discussing the large number of African Americans who did not participate in the Great Migration and continued to labor in the South under the burdens of Jim Crow laws and lynching (explaining both continuity and change).


It is not essential that this complex understanding be woven throughout the response. You may wish to devote a paragraph to one of the options listed above. However, attempting to weave your complex understanding throughout your essay is generally considered a powerful approach. In any case, this point cannot be earned by merely including a phrase or reference. In many cases, it would be wise to incorporate your approach to argument complexity into your thesis statement. Adding complexity will strengthen the thesis statement and will let the reader know what to look for as he or she reads your essay.


Sample Long Essay Questions


Below are three sample long essay questions. The three questions are all built around the same theme and the same historical reasoning process. The theme for each question is “Culture and Society.” These questions ask you to analyze patterns of continuity and change in regard to roles and conditions for women during three different periods in American history. The first long essay question will always draw on material from Periods 1 through 3; the second from Periods 4 through 6; and the third from Periods 7 through 9. They will be labeled Questions 2, 3, and 4 (A guide to answering the following sample long essay questions can be found on pages 37-40.)


Long Essay Questions


Time: Suggested writing time: 40 minutes




DIRECTIONS: Answer Question 2 or Question 3 or Question 4.





In your response, you should do the following:




	Respond to the prompt with a historically defensible thesis or claim that establishes a line of reasoning.


	Describe a broader historical context relevant to the prompt.


	Support an argument in response to the prompt using at least two pieces of specific and relevant evidence.


	Use historical reasoning (e.g., comparison, causation, continuity or change) to frame or structure an argument that addresses the prompt.


	Demonstrate a complex understanding of a historical development related to the prompt through sophisticated argumentation and/or effective use of evidence.







	Evaluate the extent to which roles and conditions for women changed in the United States in the period 1750 to 1800.


	Evaluate the extent to which roles and conditions for women changed in the United States in the period 1800 to 1850.


	Evaluate the extent to which roles and conditions for women changed in the United States in the period 1940 to 1980.





Answers and Explanations


Multiple-Choice Questions




	
(B) This evocative political cartoon requires you to read a whole host of clues before you can understand its meaning. The man on the left is an Irish immigrant; the “5 Points” on his hat refers to the Irish neighborhood in New York City. Note his almost ape-like face. This was typical of representations of Irish immigrants as drawn by nativist cartoonists. The man in the middle has “C.S.A.” on his belt buckle: Confederate States of America. His knife says “Lost Cause,” an allusion to the southern nostalgia for the noble fight the South put up in the Civil War. The man on the right has “Capital” written on the object he is holding; he is a northern capitalist, ready to use money to purchase votes. These three sinister forces are working together in the Democratic Party to deny African Americans the right to vote. Note the ballot box contents strewn on the ground in the lower right-hand corner of the cartoon. Thomas Nast intended the cartoon as a warning about the dangers of a Democratic victory in the upcoming presidential election. The cartoon does not allude to the slave system or cotton production (A). The cartoon is drawn sympathetically toward African Americans; there is no allusion that the man on the ground is ignorant or debased (C). It is true that Irish immigrants were presented as ignorant, but the cartoonist is not critiquing that. In fact, he himself is presenting an Irish immigrant in an unflattering manner (D).


	
(A) The sentiment in the cartoon is that of the Radical Republicans. In the years after the Civil War, they grew alarmed at the assertiveness of the old plantation-owning class and the supporters of secession. This cartoon, published in the weeks before the 1868 presidential election, was intended to warn voters of the dangers of a victory by the Democratic Party. The cartoon is meant as a critique of the Democratic Party’s agenda in the South (B); they would certainly not support the sentiment of the cartoon. The cartoon depicts working-class Irish immigrants (C) in a stereotypically brutish manner; they would be unlikely to support the overall point of the cartoon. Northern opponents of the Civil War (D), a war that undid the system of slavery, were unlikely to embrace the cause of suffrage for African Americans.


	
(D) The sentiments expressed in the cartoon most directly contributed to the passage of the Fifteenth Amendment. The Fifteenth Amendment states that the vote may not be denied to someone based on “race, color, or previous condition of servitude.” Voting rights for African Americans was a key element of the Reconstruction program of the radical Republicans. The cartoon shows empathy for African Americans, depicted being pushed to the ground and having the vote denied them. The other choices all reflect the point of view of white southern opponents of Reconstruction. The compromise in 1877 that allowed Republican Rutherford B. Hayes to assume the White House also led to the end of Reconstruction, allowing Democrats in the South to reestablish power (A). One factor in pushing African Americans from meaningful participation in the political process was the rise of the Ku Klux Klan in the South (B). After Reconstruction southern states enacted segregation laws (C), further solidifying the second-class status of African Americans.


	
(C) The ideas expressed in the cartoon most directly reflect debates about access to voting. The Constitution left voting procedures up to each state. This lack of a federal mandate on voting opened the door to an ongoing debate about equal access to the ballot box. Initially, many states had property qualifications for voting. By the 1820s and 1830s, however, most states had eliminated these qualifications. Even by the turn of the twentieth century, most states had not extended the right to vote to women. After debates on the state level, the U.S. Constitution was amended in 1919 to extend the right to vote to women. Access to voting for African Americans has been an ongoing source of debate and struggle. Though the Fifteenth Amendment barred racial discrimination in voting, southern states devised strategies to suppress the African-American vote. The debates about access to voting rights led to passage of the Voting Rights Act in 1965, removing many impediments to African Americans voting. More recently, the federal oversight provisions of the Voting Rights Act were greatly reduced by the Supreme Court decision in Shelby County v. Holder (2013).





Short-Answer Questions


Good Responses to Question 1




	A good response would explain differences between Turner’s and Abernathy’s historical interpretations of President Andrew Jackson, such as:

* Both Turner and Abernathy address the issue of whether President Andrew Jackson was a “man of the people,” an upholder and proponent of democratic values. Turner argues that Jackson does live up to his reputation as a true democrat. He traces Jackson’s democratic spirit back to his upbringing in the frontier region, along the border of the colonies of North and South Carolina. Turner asserts that the region fostered an independent and egalitarian spirit that was reflected in Jackson’s actions. Abernathy, however, argues that Jackson’s talk of democracy was hollow. He asserts that Jackson was typical of most politicians in that he was self-serving. He talked about the interests of the common man, but his policies did not advance a democratic agenda.





	Good responses would cite evidence that would support Turner’s interpretation of Jackson, such as:

* Jackson supported the rotation of office in government, also known as the “spoils system.” Jackson brought new individuals into government positions rather than allowing the old established officeholders to continue to exercise power.


* Jackson attacked the corrupt Second Bank of the United States, vetoing its recharter. He saw the “monster” bank as a tool used by the eastern elite to suppress common men of the West. By attacking the Bank of the United States and promoting state banks, he was promoting the interests of ordinary Americans.





	Good responses would cite evidence that would support Abernathy’s interpretation of Jackson, such as:

* Jackson did not attempt to promote the right to vote for people other than white males. As a slaveholder, he did not want to extend democratic rights to African Americans or to challenge the institution of slavery. Nor did he support extending democratic rights to women.


* Jackson’s veto of the Second Bank of the United States was undemocratic in that it went against an institution that was supported by the majority of Congress and that established a degree of stability in the United States.


* Jackson’s promotion of the Indian Removal Act and his determination to carry out the removal of American Indians from Georgia to the West showed a disregard for the rights and lives of American Indians. In promoting Indian removal, he was denying the Cherokee and other tribes the democratic right to remain on their own property.








Good Responses to Question 2




	A good response would describe one perspective about American foreign policy in the period 1890 to 1910 expressed in the image, such as:

* The cartoonist is expressing support for America’s imperialist foreign policy in the late 1890s. In the cartoon, Uncle Sam is depicted using a switch to separate a classroom of unruly children labeled “Cuban Ex-patriot” and “Guerilla.” The cartoon is acknowledging the difficulties the United States had in “disciplining” the people of recently acquired territories, but it is asserting that it is a worthwhile venture. Reflecting the racial attitudes of the time, the cartoonist is claiming that many of people in these territories were not capable of self-government and would require the steady hand and stern disposition of the U.S. government.





	Good responses would explain a specific event or development that led to the perspective expressed in the image, such as:

* The United States gained control of the Philippines, Puerto Rico, and Cuba as part of the terms that ended the Spanish-American War in 1898. Many Americans debated what to do with the people in these newly acquired territories, especially in light of resistance in the Philippines to United States control. The cartoon is taking a position in that debate.


* The United States annexed Hawaii in 1898, the same year of the cartoon. Earlier, the United States had intervened in Hawaii (1893) to protect American businessmen who had toppled the regime of the local ruler, Queen Lili’uokalani. The cartoon is implying that the Hawaiian people had peacefully accepted U.S. control.





	Good responses would explain a specific effect of the foreign policy actions referenced in the image, such as:

* One effect of the United States playing a more active role in the world was a long and bitter war in the Philippines. The 1898 cartoon shows the Filipino rebel Emilio Aguinaldo standing in the corner wearing a dunce cap. In the subsequent years (1899–1902), he would lead a resistance movement in the Philippines that would challenge United States control. It resulted in approximately 200,000–250,000 Filipino deaths.


* One effect of the United States asserting its might in newly acquired countries was the development of strong anti-imperialist movements. A sizable number of Americans came to see the actions depicted in the cartoon in a negative light. These critics wondered how the United States, a country born in an anticolonial war, could acquire an empire of its own. The most prominent anti-imperialist was the author Mark Twain, who chaired the American Anti-Imperialist League.








Good Responses to Question 3




	A good response would explain a specific historical similarity between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s, such as:

* Both the First and Second Great Awakenings responded to declining church membership and enthusiasm, and both were marked by enthusiastic revivals with an emphasis on salvation.


* Both the First and Second Great Awakenings led to a greater role for women in the church and also to the spread of new Protestant denominations.





	A good response would explain a specific historical difference between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s, such as:

* The First Great Awakening did not result in an increase in moral reform movements, though the Second Great Awakening did. The Second Great Awakening inspired a host of reform movements, such as the temperance movement, the abolitionist movement, and the movement to improve treatment for the mentally ill.


* The First Great Awakening put more of an emphasis on introspection, sin, guilt, and personal morality. The Second Great Awakening put forth a more optimistic view of religion and God, and also put more emphasis on the redemption of society, not just of the individual.





	A good response would explain a specific historical reason for a difference between the First Great Awakening of the 1730s through the 1740s and the Second Great Awakening of the 1810s through the 1840s, such as:

* An important reason for the differences between the First and the Second Great Awakenings was their respective contexts. The First Great Awakening grew out of the trials and tribulations of Calvinist Puritanism in New England. As the Puritan experiment was declining in enthusiasm, ministers such as Jonathan Edwards attempted to rekindle the fire that had animated earlier Puritans. As such, he maintained the Calvinist belief that salvation could occur only through God’s grace, not through the works of man. Later, the Second Great Awakening, which began after the old Puritan faith had gone by the wayside, allowed that humans could perfect themselves and could achieve salvation through their actions. The departure from Calvinist ideas about salvation helps explain the emphasis on reform and social perfection in the Second Great Awakening.








Good Responses to Question 4




	Good responses would explain a specific historical similarity between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s, such as:

* Both the reforms of the Progressive era in the 1900s to the 1920s and of the New Deal of the 1930s expanded the role of the government in the economic life of the United States. Out of the Progressive era came federal programs such as the Food and Drug Administration and the Federal Trade Commission. The New Deal brought about government agencies such as the Securities and Exchange Commission and the National Labor Relations Board.


* Both the reforms of the Progressive era in the 1900s to the 1920s and of the New Deal of the 1930s attempted to address the needs of working-class people. During the Progressive era, Congress passed the Keating-Owen Act to challenge the practice of child labor (the act was declared unconstitutional by the Supreme Court). Also, many states passed laws to promote worker safety during the Progressive era, especially in the aftermath of the Triangle Shirtwaist Factory fire in 1911. During the New Deal, the National Industrial Recovery Act included provisions to set standards for hours and safety for workers. Later, the Wagner Act protected the rights of workers to organize unions.





	Good responses would explain a specific historical difference between the government reforms enacted in the 1900s to the 1920s, and the government reforms enacted in the 1930s, such as:

* The reforms of the Progressive era in the 1900s to the 1920s were different from the reforms of the New Deal of the 1930s in that there was a greater emphasis on moral reform during the earlier period. Although progressives were concerned about economic issues, they spent a great deal of effort on moral reform, such as moving toward the prohibition of the sale, production, importation, and transportation of alcoholic beverages. The social purity movement campaigned to clean up a variety of forms of vice, including prostitution. The New Deal did not attempt to reform people’s personal morality; it stuck to the broad goals of economic recovery, reform, and relief.


* The reforms of the Progressive era in the 1900s to the 1920s were different from the reforms of the New Deal of the 1930s in that progressive reform occurred on the local, state, and national levels, while the New Deal was primarily a set of federal initiatives. In many ways, Progressive reform grew out of a multifaceted set of grassroots organizations. It addressed issues from prohibition to women’s suffrage, from greater democratic participation to food hygiene. The New Deal, more of a top-down set of initiatives, focused on the economic catastrophe of the 1930s.





	A good response would explain a specific historical reason for a difference between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s, such as:

* The main reason for differences between the government reforms enacted in the 1900s to the 1920s and the government reforms enacted in the 1930s is that the first reforms occurred in the context of a growing economy, while the second set occurred during the most profound economic collapse in American history. The Progressive era occurred as industrialization and immigration were contributing to an expanding economy. Despite economic downturns following the Panics of 1893 and 1907, the standard of living for most Americans rose during the Progressive era. The New Deal was a response to the Great Depression. As such, it was more focused on economic recovery, relief, and reform, and less focused on the broad agenda of change that characterized the Progressive era.








Document-Based Question


QUESTION 1




This document-based question asks you to evaluate the extent to which participation in World War I fostered political, economic, and social change in the United States in the period from 1915 to 1935. As you look at the documents, several themes should emerge.


One development that is suggested by the documents is growth in the role of the federal government. In Document 4, the War Industries Board is exercising control over major industries (steel and iron) by directing conservation efforts and the expansion of production. The War Industries Board is one of several federal agencies that organized the nation’s war effort and expanded federal power. In some ways, this represents a continuity with Progressive-era agencies from the pre-war period, such as the Federal Trade Commission. By the end of the war, we can see that political leaders sought to move away from large-scale government planning. In Document 7, Warren Harding argues for a retreat from the experimentation and activist governance of the Progressive era and of World War I. His election represents a change toward more limited government in the 1920s. However, to some degree, the growth of the government during World War I inspired the array of agencies of the New Deal of the 1930s.


A second change that could be made involves the erosion of civil liberties. Document 1, an excerpt from the Espionage Act, highlights the whittling away of First Amendment rights, such as freedom of speech and freedom of the press. After the war, these abridgments of civil liberties continued with the Red Scare of the 1920s. The Red Scare also represented a continuation of the anti-immigrant sentiment that can be seen in both Document 3 and Document 6. Document 3 shows the growth of anti-German sentiment evident during World War I, specifically the assault of a man who allegedly held pro-German views. In Document 6, Uncle Sam, stirring “the world’s melting pot,” laments that “the scum” cannot be incorporated. The words in the pot, “Bolshevism,” “Un-American Ideals,” and “The Mad Notion of Europe,” reflect a desire for United States to disengage from European conflicts and ideas. The isolationism and anti-immigrant sentiment that developed during the war and continued into the 1920s mark a change from idealism that drew the United States into World War I.


Social aspects of World War I are also evident in the documents. Document 2 depicts an African-American woman pleading with President Woodrow Wilson to push for democratic reform not just abroad, but at home as well. The war opened up many opportunities for African Americans, both in the military and in war industries. The war was a catalyst for the Great Migration of African Americans from the rural South to the urban North. However, we can see in the document that violence against African-American communities continued from the pre-war period. The cartoon alludes to a massacre in East St. Louis, Illinois, that resulted in hundreds of African Americans killed. It could be noted in the essay that the race riots and the growth of the Ku Klux Klan that characterized post-war society represent a continuity from before the war.


Finally, shifting ideas around gender are alluded to in Document 5. The document is an excerpt from a speech by President Wilson recognizing the contributions that women made to the war effort. When Wilson is calls for admitting women into a “partnership of privilege and right,” he is urging Congress to pass the Nineteenth Amendment, extending voting rights to women. The document makes clear the role that the war played in pushing the issue of suffrage onto center stage. The essay could note that after gaining the right to vote, in 1920, a variety of other changes could be seen in regard to ideas around gender. The “New Woman,” emancipated from the constraints of Victorianism and engaged in public issues and debates, represents a change from pre-war society.


A successful essay would earn a point for developing a strong thesis that addresses the prompt—one that makes a claim in regard to the extent of social, political, and economic change fostered by World War I. The thesis should reflect a complex understanding of the topic, an understanding that would then be developed in the body of the essay (see below for a discussion of historical complexity). A possible thesis would be: “In some ways, certain social patterns persisted from the period before World War I to the period after the war. This is evident in the persistence of racism and violence against African Americans. However, changes brought about by the war are more significant, as the Progressive politics of the pre-war era gave way to the conservative politics of the post-war era. This is evident in the erosion of civil liberties, the growth of anti-immigrant sentiment, and the rejection of business reform in the period after the war.”


The second possible point in the essay would be for contextualization. You must put the developments around the war into a wider context. For instance, this essay could focus on ongoing social and economic changes—urbanization and industrialization—that provide context to the changes wrought specifically by the war. Also, America’s involvement in World War I can be seen in the context of America’s growing stature on the world stage, starting with the Spanish-American War of 1898.


The next three points would be for using evidence—both within and outside of the documents. For the first of these points, the essay must successfully use the content of at least three of the documents to address the topic of the prompt. The next point can be earned for using the content of at least four of the documents in a way that supports an argument in response to the prompt. The third evidence point would be for using evidence outside the documents. Examples of such outside information could include the Schenck v. United States case, the Tulsa race riots, the Palmer raids, the Committee on Public Information, the Ludlow Massacre, the movement around Marcus Garvey, and the Emergency Quota Act. To earn this point, the essay must explain how the outside evidence is relevant to the argument. It is not enough to simply mention or describe this information.


The last two points are for analysis and reasoning. The first of these two points is for sourcing—for at least three of the documents, explaining how or why the document’s point of view, purpose, historical situation, and/or audience is relevant to the argument. For example, the essay could discuss the purpose of the Espionage Act (Document 4) during World War I. This point could note that the act was designed to blunt objections to a war that was widely criticized by Americans. This could be connected with a broader point about the role of government in organizing and producing enthusiasm for American participation in military ventures.


The last point is for demonstrating a complex understanding of the historical development that is the focus of the essay. This point could be earned by extending the argument to another time period—such as the Civil War or the Vietnam War—and drawing conclusions about how wartime upheavals often result in social or political change. In addition, the complex understanding point can be earned by effectively using seven of the documents to support your argument, or by sourcing (see explanation of sourcing above) at least four of the documents. Finally, the point can be earned by demonstrating a sophisticated understanding of different perspectives relevant to the prompt. For instance, the essay could discuss how working class people or immigrants reacted to the reorganization of labor during World War I or to the Red Scare of the post-war world.





Long Essay Questions


QUESTION 2




Question 2, on changes and continuities in regard to women’s roles and conditions, covers the time period of the crisis of empire, from the end of the French and Indian War through the ratification of the Declaration of Independence, the American Revolutionary War (1765–1783), and the development of an independent United States, up to 1800. In addition, Enlightenment thinking—much of which explicitly challenged traditional gender roles—became important in the Revolution and in the early republic. These political and intellectual developments could be used in this essay to establish the context of the essay.


A key change to note in terms of roles and conditions for women in this period is the increasingly public role women played in these major events. This was the era of the Daughters of Liberty, boycotts, spinning bees, and homespun cloth. In North Carolina in 1774, fifty-one women signed a declaration vowing to give up tea and other British products, in what is known as the Edenton Tea Party. Abigail Adams reflected Enlightenment ideals when she encouraged her husband, John, to “remember the ladies” as the structure of a new nation was being debated in 1776. Some women participated in the fighting of the American Revolution, including Deborah Sampson of Massachusetts, who dressed as a man and served in several theaters of war. Many women participated in supplying the soldiers and working as nurses. In the early republic, the ideas of republican motherhood developed. These are all pieces of evidence that could be used to support an argument in this essay.


As you develop an argument to respond to this prompt, think about the final point for demonstrating a complex understanding of the topic. For instance, if an essay focuses on changes for women in this period, it might acknowledge continuities as well (explaining both continuity and change). By 1800 women still did not have the right to run for office or vote. Many of the legal strictures on married women, under the doctrine of feme covert, were in place. And though republican motherhood asserted that women had an important role to play in the new republic, it was still as mothers. Further, some of the changes that impacted white women had no impact on enslaved African-American women (explaining multiple themes or perspectives to explore complexity or nuance).


A strong thesis to this question could attempt to acknowledge change, while stressing its limited nature. “During the period of 1750 to the 1800s, conflicts between the colonists and the British opened new avenues for women to participate in public life. By 1800, however, the laws and constitutions that were created in the new republic relegated women to second-class status just as they had been under British rule.” A different tack in developing a thesis might acknowledge different perspectives: “For many white women, the crisis of empire and the birth of a new country offered new opportunities and possibilities to participate in the public realm. However, for enslaved African-American women, the rhetoric of the American Revolution changed little.”


A successful essay would bring all the elements of the essay together—relevant contextualization, a strong thesis, evidence in support of the argument of the essay, and a complex understanding of the topic.





QUESTION 3




Question 3, on changes and continuities in women’s roles and conditions, covers the first half of the nineteenth century. This period witnessed the Second Great Awakening and the proliferation of reform movements; the advent of the market revolution and the beginnings of industrial production; the growth of the middle class and the spread of new ideas about the public realm and the private realm. This essay could elaborate on any of these developments to establish the context for the essay.


A major development in this period in regard to gender was the growing popularity of the idea of separate spheres for men and women—of a public sphere of business and politics for men, and of a private sphere of home, hearth, and family for women. The idea that women were to maintain a proper Christian home became known as the “cult of domesticity.” However, despite the strictures of the “cult of domesticity,” women became increasingly involved in the public realm. Women were active in the churches that were part of the Second Great Awakening, and they played important roles in the reform movements inspired by religious revival, including the temperance movement and the abolitionist movement. Toward the end of this period, a group of women challenged their unequal treatment in society by organizing the Seneca Falls Convention in 1848. Many of these trends were more pronounced among middle-class women. Different trends can be seen for women at the lower end of the socioeconomic spectrum. Many young women left family farms in the period of the 1820s to the 1840s to work in textile mills in New England. Also, many women performed piecework at home, including shoe binding. These and other developments in the period could be used as evidence in this essay.


A complex understanding of the period might look at different categories of historical developments, such as social, political, and economic, or might explore change and continuity as it affected women of different classes (explaining multiple themes or perspectives to explore complexity or nuance).


A strong thesis might read as follows: “In terms of economics, women experienced changes in their roles as the market revolution opened up new opportunities for them. In regard to social life, women played a growing role in the Second Great Awakening and in reform movements. However, in the political realm, women continued to be excluded from formal participation.” In addition to looking at multiple variables, this thesis also acknowledges continuity as well as change. Another thesis could focus on economic class: “Changes for women were often determined by economic class. For middle-class women, the antebellum period provided new opportunities to participate in churches and reform movements, despite the cultural pressure on women to assume domestic roles. For many farm women and working-class women, economic necessity required them to enter occupations in the expanding economy.” Such a thesis, combined with appropriate contextualization, relevant evidence, and complex argumentation, would make a strong essay.





QUESTION 4




Question 4, on changes and continuities in women’s roles and conditions, focuses on the middle of the twentieth century, specifically the period 1940–1980. This period witnessed World War II, the Cold War, and the Vietnam War; the rise of suburbia in the 1950s; the protest movements of the 1950s and 1960s; and major economic fluctuations, from the sustained economic expansion of the 1950s and 1960s to the “stagflation” of the 1970s. Any of these historical developments could be developed into the context for this essay.


There are several historical developments related to women and work during this forty-year span that could be explored in this essay. During World War II, women took on jobs in heavy industry that had previously been closed to them. The government used the image of “Rosie the Riveter” in a publicity campaign to assure women (and men) that such jobs were appropriate for women. After the war, women were encouraged to give up their factory jobs for returning male veterans. Advertising and television in the 1950s depicted women as suburban homemakers. Despite this, women continued to work outside the home in large numbers as many new office jobs opened up. This trend continued steadily in the 1960s and then began to grow more dramatically as a “quiet revolution” began in the 1970s, when large numbers of women assumed positions in the workforce. In addition, by the 1960s and 1970s women were getting married later and having children later, allowing for greater participation in the workforce. Accompanying changes in the workforce were changes in gender expectations. Participation in the war effort during the 1940s led many women to question traditional roles. The writer Betty Friedan captured this sense of longing for something more than a domestic existence in her book, The Feminine Mystique (1963). This questioning led to the development of the women’s liberation movement in the 1960s, challenging unequal treatment, marginalization, objectification, and discrimination in the workplace. Changes in women’s private lives—including the development of the birth-control pill, starting in 1960, and the widespread legalization of abortion with the Supreme Court decision in Roe v. Wade (1973)—opened up new opportunities in the public realm. The counterculture of the 1960s also encouraged a broad rethinking of societal norms, including around gender. These trends can be used to shape a thesis about changing roles and conditions for women and could be mined for evidence to support such a thesis.


A complex understanding of the period might incorporate evidence of different developments in this period—such as the growth in the percentage of women in the job market and changing cultural norms in regard to gender (explaining how multiple pieces of specific and relevant evidence—at least four—support a nuanced or complex argument). An essay could also demonstrate complexity by looking at changes for other marginalized groups, such as African Americans during the same period, or at changes for women during earlier periods, such as the Gilded Age (explaining relevant and insightful connections within and across periods or geographical areas). If the essay focused on the material conditions of women during this period, a complex understanding of the period might examine portrayals of women in popular culture (explaining multiple themes or perspectives to explore complexity or nuance).


A strong thesis for this question might acknowledge continuities but focus more on change: “While sexism persisted in the period of 1940 to 1980, the role of women in regard to job discrimination and everyday life changed dramatically as a result of the requirements of a wartime economy, broad changes in cultural values, and the militancy of the women’s liberation movement.” Another thesis might focus less on economics and more on social history: “During the period of 1940 through 1980, women became liberated from the rigid role of the suburban housewife as they married later in life, had fewer children because of the availability of new forms of birth control, and had greater control over their bodies and their time. Although inequalities continued to exist, women were liberated to pursue a fuller, more well-rounded life.” Again, a successful essay would contextualize the argument, include appropriate evidence to support the thesis statement, and demonstrate a degree of historical complexity.







PART 2


Review Section—Time Periods
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Period 1: 1491–1607 The Meeting of Three Peoples




TIMELINE
















	1492

	Christopher Columbus (Italian, in the service of the Spanish monarchy) sails to the New World, beginning era of European colonization of the Americas






	1498

	Vasco da Gama (Portugal) sails to India






	1517

	Martin Luther challenges Roman Catholic beliefs and practices; initiates Protestant Reformation






	1521

	Spanish forces, led by Hernán Cortés, defeat the Mexica people, led by Montezuma






	1530

	John Calvin breaks with the Catholic Church






	1532

	Spanish forces, led by Francisco Pizarro, defeat the Inca people






	1542

	Bartolomé de Las Casas writes A Short Account of the Destruction of the Indies







	1549

	The repartimiento reforms begin to replace the encomienda system






	1587

	Founding of the “lost” English colony of Roanoke






	1588

	English defeat of the Spanish Armada






	1597

	Juanillo’s Revolt in Florida






	1598

	Acoma Pueblo Massacre in New Mexico














Topics in Period 1


In this chapter, you will learn about:




	Topic 1.1 Contextualizing Period 1


	Topic 1.2 Native American societies before European contact


	Topic 1.3 European exploration in the Americas


	Topic 1.4 Columbian Exchange, Spanish exploration, and conquest


	Topic 1.5 Labor, slavery, and caste in the Spanish colonial system


	Topic 1.6 Cultural interactions between Europeans, Native Americans, and Africans


	Topic 1.7 Subject to debate








Topic 1.1 Contextualizing Period 1




The meeting of three peoples—American Indians, Europeans, and West Africans—on land held by American Indians on the North American continent created a “new world.” From the late 1400s to the early 1600s, a remarkable series of events led to a broad transformation of much of the world.





The age of exploration and colonization brought peoples together from far-flung corners of the globe. The local and regional systems of an earlier era gave way to a global system. The encounters of peoples from the Americas, Europe, and Africa led to a reordering of the world and created great wealth for some and utter destruction for others. Out of these encounters, new settlements and colonies emerged in the New World. People from all three regions had to adapt to one another as they developed new cultural patterns.


Topic 1.2 Native American Societies Before European Contact


A wide variety of social, political, and economic structures had developed among the native peoples in North America in the period before the arrival of Europeans. These structures grew, in part, out of the interactions among native peoples and between native peoples and the environment. As native peoples migrated across North America, over time they developed a great diversity of complex social structures. These peoples both adapted to the environment and transformed it.


A. Societies of the Southwest


The peoples of the Southwest came to depend on the cultivation of maize (corn). Maize cultivation spread from present-day Mexico through the Southwest and across much of North America. The cultivation of maize fostered economic development and social diversification among Native Americans.


The Pueblo People of the Southwest


The Pueblo people lived in areas that are part of the current southwestern United States. The Pueblo were named by the Spanish because many lived in small towns, or pueblos. Ancestral Pueblo culture developed around the year 900 in the area that is today known as the Four Corners region of the Southwest—where Utah, Colorado, Arizona, and New Mexico meet. These early Pueblos, sometimes called the Anasazi people, became increasingly dependent on the cultivation of maize. Their settled communities developed complex, technologically advanced societies. Many lived in architecturally sophisticated structures, including those found in the Chaco Canyon of New Mexico, some of which contained hundreds of rooms.


Because of climatic change, including volcanic eruptions and severe drought in the thirteenth and fourteenth centuries, the Pueblo people began to disperse from the complex settlements around the Four Corners region. This dispersal led to conflict with neighboring peoples. Some Pueblos united with Zunis and Hopis in western New Mexico, while others joined with settled communities in the Rio Grande valley. This movement led the Pueblo to abandon the sophisticated towns they had developed over hundreds of years of civilization and to join other groups in the Southwest. This development weakened Pueblo communities on the eve of European contact.


B. Societies of the Great Basin and Great Plains


The peoples of the Great Basin and the western Great Plains tended to develop mobile lifestyles in response to the lack of natural resources.


The Shoshone, Paiute, and Ute Peoples of the Great Basin


The Great Basin refers to the 400,000-square-mile area between the Rocky Mountains and the Sierra Nevada Mountains. The area has a great deal of environmental diversity but is characterized by a pronounced lack of natural resources. This dearth of resources was especially severe, historians believe, after a rise in temperatures, approximately 5,000 years ago, created hot, arid conditions. Historians and archeologists refer to a “desert culture” that was common among most of the pre-contact American Indian tribes of the Great Basin. “Desert culture” was characterized by seasonable mobility, as hunters and foragers searched for food throughout the year. “Desert culture” peoples often developed basketmaking, whereas more sedentary groups often developed pottery. Three large groupings of native peoples of the Great Basin were the Shoshone, the Paiute, and the Ute.


American Indians of the Great Plains


The Great Plains refers to the vast stretch of land in the United States and Canada that stretches from the Mississippi River to the Rocky Mountains. The Plains Indians are the native groups most commonly stereotyped in images of Indians in American popular culture. The stereotype often involves Plains Indians riding horses, wearing feathered headdresses, and hunting buffalo. In the minds of many Americans who know this stereotype from movies and television shows, this image represents not just Plains Indians, but all American Indians. The stereotype has little validity even when it comes to Plains Indians. Although many Plains Indian groups, especially those of the western Great Plains, did depend on hunting buffalo for survival, it was not until European contact that horses were introduced into Plains Indian cultures. Before that, many American Indian cultures of the Great Plains, such as the Sioux, the Blackfoot, the Arapaho, and the Cheyenne, hunted for buffalo on foot, maintaining a mobile lifestyle. Some American Indian groups of the Great Plains, especially the eastern Great Plains closer to the Mississippi River (such as the Osage, the Wichita, and the Omaha), developed more sedentary, agrarian lifestyles.


C. Societies of the East


Along the Atlantic seaboard, many native societies developed a mix of agricultural and hunter-gatherer economies. These economic developments fostered the development of permanent settlements.


The Algonquian Peoples


The Algonquian language group included hundreds of American Indian tribes along the east coast of the present-day United States and in the interior of the continent, around the St. Lawrence River and the Great Lakes. The Atlantic coast Algonquians hunted, fished, and grew corn. In northern New England and the upper Great Lakes region, the colder climate tended to make agriculture impractical, forcing Algonquians in these areas to rely on hunting and fishing.


The Iroquois Great League of Peace


In present-day New York state, groups of Iroquoian-speaking peoples formed the Iroquois League, a confederation made up of the Mohawks, Oneidas, Onondagas, Cayugas, and Senecas. (Later, in 1720, a sixth group, the Tuscaroras, joined the league.) The founding of the Iroquois League dates back to perhaps the fifteenth century (although some oral traditions assert an earlier founding date). The league formed in order to end infighting among the groups. Over time, the cohesion of the five nations grew, and the Iroquois League became one of the most powerful forces in the pre-contact Northeast.


The Iroquois lived in settled, permanent villages. They relied on farming, gathering, hunting, and fishing for their sustenance, but the majority of their food came from farming. Their three most important crops were corn, beans, and squash—the “three sisters” of crops common to many agrarian American Indian societies. The Iroquois are, traditionally, a matrilineal society—inheritance and descent pass through the mother’s line.


D. Societies of the Pacific Northwest


Societies in the Northwest and in areas of present-day California experienced economic development and social diversification in the period before European contact, developing a mix of foraging and hunting. In some areas, the peoples of the Northwest supported themselves with the vast resources of the Pacific Ocean and the rivers.


Chinook People of the Pacific Northwest


In the Pacific Northwest, the Chinook people lived along the Columbia River in present-day Washington and Oregon. The Chinook consisted of several groups, all speaking related languages. These groups practiced foraging, hunting, and fishing and tended to live in settled communities. Chinook communities had a high degree of economic development and social stratification. A higher caste of Chinook people—shamans, warriors, and successful merchants—lived in relative isolation from Chinook commoners. Many Chinook people lived in longhouses, which contained up to fifty people.


Topic 1.3 European Exploration in the Americas


In the late 1400s and 1500s, European overseas exploration, conquest, and settlement resulted in a series of interactions and adaptations among Europeans, American Indians, and Africans. Eventually, the impact of conquest and settlement in the New World was felt in the Old World. Expansion in the Americas resulted in increased competition among the nations of Europe as well as in the promotion of empire building.


A. Factors Contributing to European Exploration


The efforts by European nations to explore and conquer the New World starting in the late fifteenth century stemmed from a variety of factors. These factors include a desire for new sources of wealth, competition for power and status, and a push among Christian sects for new converts. Several important changes in Europe set the groundwork for exploration and conquest.


The Crusades and the Revival of Trade


The series of religious wars known as the Crusades shook the stability of European feudal society and whet the appetites of Europeans for foreign trade goods. Starting in 1095, with a proclamation from Pope Urban II, the goal of the wars was to establish Christian control of the Muslim-ruled “Holy Land” (Jerusalem and its surrounding area). Although, by the end of the thirteenth century, the wars ended in defeat for the Crusaders, the experience of the Crusades sparked change in Europe. The relatively self-sufficient manorial world of feudal Europe began its long demise during this period, as trade routes and regional and international economic activity shifted power and priorities. Europeans became interested in circumventing the Italian city-states and finding new trade routes with the East.


The Black Death and the Decline of Feudalism


The Black Death, probably caused by a pandemic outbreak of bubonic plague in the fourteenth century, reduced the European population by 30 to 60 percent. Although the effects of the Black Death were devastating for Europe, the plague also opened up opportunities for the survivors. Food and land were more plentiful in the aftermath of the Black Death. Individuals became more willing to take risks and seek opportunities. The Black Death also played an important role in undermining the stability of the feudal system.


The Impact of the Renaissance


The Renaissance spirit of curiosity about the world inspired people to explore and map new areas. Universities and scholarly books—also infused with the spirit of Renaissance humanism—spread knowledge of these new discoveries. Johannes Gutenberg’s printing press (developed in the 1440s) helped disseminate information and stimulated interest in new discoveries.


The Protestant Reformation and the Catholic Counter-Reformation


Religious movements in the sixteenth century renewed many people’s religious zeal and their desire to spread their gospels. The most important religious movement was the Protestant Reformation. Theologians Martin Luther and John Calvin both led breaks with the Roman Catholic Church over church practices and beliefs. Both believed that the church had drifted from its spiritual mission. The Catholic Church’s practice of selling indulgences—or remissions of sin—was especially galling to Luther.


Although his reasons were more political than theological, King Henry VIII of England led a break with Rome when the Pope refused to grant Henry a divorce. Some English Protestants, the Puritans, believed that the English Protestant Reformation did not go far enough. Motivated by Calvinist thinking, the Puritans argued for a complete reformation in the Church of England (see pages 64-68 for more on the Puritans).


The Catholic Church itself underwent a reform in the sixteenth century. This Counter-Reformation focused on a renewed sense of spirituality within the Catholic Church. Out of this movement came the Jesuits, a Catholic order devoted to spreading their gospel throughout the world.


Topic 1.4 Columbian Exchange, Spanish Exploration, and Conquest


Historians refer to the introduction of new products and organisms on each side of the Atlantic as the “Columbian Exchange.” The Columbian Exchange and the expansion of the Spanish Empire in the fifteenth and sixteenth centuries ushered in momentous demographic, economic, and social changes.


A. The Impact of Exploration and Conquest on Europe


The introduction of new sources of wealth in the form of precious metals transformed the European economy and helped facilitate the ongoing transition from feudalism to capitalism. In addition, new crops and livestock contributed to population growth in Europe.
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