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  INTRODUCTION




  DESPITE THEIR INHERENT DEMOCRATIC DISTRUST OF LARGE STANDING military forces, Americans have long been supportive of and fascinated by military schools. The nineteenth century was the heyday of these institutions, and today there are still numerous military high schools, preparatory schools, and colleges across the country. The states of the former Confederacy are home to most of them, including two of the country’s premier military colleges and the nation’s only state-supported military colleges—the Virginia Military Institute (VMI) and the Citadel. These two schools survived relatively unchanged for over 150 years until June 26, 1996, when the Supreme Court ordered both schools to admit women or forgo state support. The Citadel complied shortly thereafter, and VMI began admitting women in 1997.




  Throughout the Civil War the graduates of the South’s military academies commanded many of its regiments and trained many of its soldiers. Since they were trained as citizen-soldiers, these alumni were expected to respond to the calls of their states and, if need be, give their lives in their states’ defense. That same sacrifice, however, was not initially expected of the wartime cadets of the Confederacy’s military schools. Yet, because war does not respect expectations, many cadets found themselves committed to battle and, when called upon, these young men did their duty faithfully and with little complaint.




  By 1860, eleven of the country’s twelve private or state-supported military colleges were south of the Mason-Dixon line. Many were founded after the divisive Nullification Crisis of 1832 or in the decade leading up to the Civil War—for perhaps more than purely academic reasons. The South’s distrust of the Federal government, arising from clashes over states’ rights issues and attacks on its “peculiar institution,” combined with its martial tradition, provided greater impetus for the establishment of military colleges, academies, and preparatory schools than existed in the more secure and less military-oriented North.




  With the coming of civil war all but a handful of the South’s military colleges closed their doors. Four of the remaining institutions—the Virginia Military Institute (VMI), the South Carolina Military Academy, the Georgia Military Institute (GMI), and the University of Alabama—operated throughout the war, and despite being state institutions, functioned as the Confederacy’s de facto “West Points.” In addition, cadets of each of these colleges engaged in operations against Federal forces. A fifth institution, the West Florida Seminary, or Florida Military Institute, also remained open on a much-reduced scale. Some of its cadets fought at the Battle of Natural Bridge, Florida, in March 1865.




  Over the years the romance and tragedy inspired by the story of these supposed untrained boys thrown in front of the Yankee juggernaut have raised the cadets to superhuman proportions and their battles to near mythology. One of my goals is to scrape away some of the romantic varnish that has accumulated over the past 130 years, and to put these young soldiers into a more realistic context. I seek to give the reader a clear and comprehensive picture of a Confederate cadet’s wartime world, as well as a meaningful, yet manageable, history of the military colleges themselves. To do this I found it necessary to paint with a broad brush; readers who desire more detail are encouraged to consult the bibliography for works on the individual schools. Also, given my focus, the contributions of the antebellum alumni of these schools are dealt with only tangentially. Finally, in order to give the reader a clear understanding of the motivations of the cadets and an appreciation of their day-to-day lives, it is necessary to discuss the academic and military systems of these four institutions.




  I was once a cadet, and this book has been a labor of love for over ten years. During that period many people have assisted me in my effort and deserve thanks. William C. Davis, author of the definitive book, The Battle of New Market (required reading for every VMI cadet), encouraged me to continue this project at a time when I questioned whether anyone besides me would be interested in the story. Dr. Richard McMurry read an earlier version of the manuscript and gave invaluable advice and suggestions. Bruce Allardice shared some of his research results regarding antebellum Southern military schools. Mrs. Julia Yates Maloney shared with me her father’s love of the Georgia cadets, as well as information and photographs from her collection. Mr. Jim Morris took time to show me around the former campus of GMI and the Marietta Confederate Cemetery, and to share his knowledge of Civil War Marietta. Mrs. Frank Owenby, the former owner of the GMI superintendent’s quarters, graciously invited me into her home and answered many questions about the house. Mr. David J. Coles of the Florida State Archives supplied me with a copy of his yet unpublished article on the West Florida Seminary. Finally, Marvalyn “Bo” Johnson retyped the entire manuscript.




  Special thanks are due to the librarians and archivists who answered questions and produced innumerable photocopies in response to my requests. Among them are Ms. Diane Jacob of the VMI Archives; Ms. Susan Jarvis and Ms. Diane Holland of the Cobb County Public Library; Dr. Jerry Oldshue and the staff of the William Stanley Hoole Special Collections Library, University of Alabama; the staff of the Citadel Archives; Ms. Charlotte Ray of the Georgia State Archives; and the staff of the South Caroliniana Library, University of South Carolina. If I have omitted anyone it is due to a poor memory and not ingratitude. One of the greatest rewards of this project was the opportunity I had to associate with all of these helpful, courteous, and professional people.




  Thanks are also due to Cowles Enthusiast Media for allowing me to reprint my article, “The Katydid Cadets,” which appeared in Civil War Times Illustrated, Volume XXI, May 1982. Portions of the article have been incorporated into sections of the book that deal with the University of Alabama Corps of Cadets.




  Finally, I thank my late grandfather, Walter D. Wolf, a self-educated man who inspired in me the love of learning, and my parents, who divided my childhood vacations between the New Jersey beaches and the battlefields of northern Virginia. They instilled in me an abiding passion for the Civil War. Most of all, I thank my wife Susan, and my children, Katy and James, Jr., who have, for as long as they can remember, shared me with the ghosts of the young lions.






  “Seed for the planting must not be ground.”




  —Goethe
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  CHAPTER ONE




  Schools of the Citizen-Soldier




  THE TOWN OF LEXINGTON, VIRGINIA, HAD A PROBLEM WITH SOLDIERS. On a plateau north of town stood an arsenal established by the state in 1818. Here, sixteen militia guards watched over fifteen thousand to thirty thousand stands of arms. The people of Lexington did not object to having an arsenal in their town, but they did object to the way in which the off-duty soldiers assaulted the serenity of their upper Shenandoah Valley village. “The discipline was strict,” wrote one prominent Lexington resident, “but could not prevent [the soldiers] from making use of their leisure in ways that made them a very undesirable element in the population of a small town.”1




  It was not long after the arsenal opened that there was talk about converting the installation into an educational institution, with the students as its caretakers. No positive steps were taken in this direction, however, and throughout the 1820s debate concerning the arsenal waxed and waned among Lexington’s more influential citizens.




  In the early 1830s Hugh Barclay, a Lexington merchant, revived interest in the project. During one of his semiannual business trips to the North, Barclay accompanied the son of Mrs. Grigsby, a local widow, to West Point to enroll him there. Barclay was mesmerized by the well-disciplined cadets, technically oriented curriculum, and high moral standards of Superintendent Sylvanus Thayer’s military academy. “The splendid drills and training of the academy were a revelation to him,” reported the Rockbridge County News almost a century later. “He was so fascinated with them that he remained longer than his duty of matriculating young Grigsby required, and watched the drills and looked over the handsome buildings. He returned to Lexington very full of what he saw.”2




  Barclay enthusiastically told his customers and anyone else who would listen what he had seen. His glowing reports of West Point revived the old idea of an arsenal/college, and in December 1834, the Franklin Society, a prestigious literary and debating society, discussed the question: “Would it be politic for the State to establish a military school, at the Arsenal, near Lexington, in connection with Washington College, on the plan of the West Point Academy?”3 The members voted unanimously in favor of the proposition and resolved to assist in establishing such a school.




  The following year, a series of newspaper articles regarding the establishment of a military academy appeared in the Lexington Gazette. On August 28, the first of three articles with the byline of “Cives” appeared. Cives was the pen name of John Thomas Lewis Preston, a member of the Franklin Society and a prominent young attorney.




  In his first article Preston proposed the replacement of the present arsenal guard “by another, composed of young men, from seventeen to twenty-four years of age, to perform the necessary duties of a guard, who would receive no pay, but, in lieu, have afforded to them the opportunities of a liberal education.”4 Preston proposed to “have the whole Guard or School under military discipline, not only to secure the object of the state in establishing this military post, but likewise that industry, regularity, and health might be promoted.”5 He further explained the course of study contemplated and anticipated that students from across the country might be drawn to such a school. In his final article Preston shared his vision:




  

    Who would not wish to see those really handsome buildings which, upon their commanding site, adorn the approach to our village, no longer the receptacle of drones, obliged to be restrained by coercion of military rule, a discordant element in our social system—but the healthful and pleasant abode of a crowd of honorable youths pressing up the hill of science, with noble emulation, a gratifying spectacle, an honor to our country and our state, objects of honest pride to their instructors, and fair specimens of citizen-soldiers, attached to their native state, proud of her fame, and ready in every time of deepest peril to vindicate her honor or defend her rights?6


  




  On December 11, 1835, the Lexington Gazette solicited support for a petition to the legislature requesting that the arsenal be converted into a military college. But there was opposition to the idea. One counter-petition proposed fireproofing the arsenal and hiring two nightwatchmen at the cost of one dollar to each man, per night. Another proposal suggested creating a “Deaf and Dumb Asylum” at the arsenal. The newspaper in nearby Buchanan, Virginia, printed a scathing indictment of the plan:




  

    It would not be safe to trust frolicsome, inconsiderate boys with the duty of guarding instruments of death. . . . Who would rest secure if his own life and that of his wife and children were perpetually dependent upon the vigilance and prudence of a boy . . . especially a Virginia boy . . . proverbially indiscreet as our youths are?7


  




  The security of the arsenal aside, the author did not believe a military school would prosper in that part of the Old Dominion. As proof he reminded his readers:




  

    [O]ut of the ten cadets appointed from this Congressional District to West Point, not one remained to graduate, not from want of talent, but from the restive spirit of insubordination which so shamefully characterizes our youth. This may be considered a fair example of what the cadets at Lexington would do under the proposed system. Would our high Southern blood delight in scrubbing muskets and sewing up cartridge boxes, when they could obtain an education at Yale by blacking boots and doing odd jobs?8


  




  But because of Preston’s effective lobbying in Richmond, proponents of the school had their way. On March 22, 1836, the Virginia legislature passed an act to reorganize the arsenal as a military school of Washington College. Exactly one year later a board of visitors was appointed for the school. Claudius Crozet—a graduate of the renowned Ecole Polytechnique Military Academy of France, an engineer in Napoleon’s Grand Armee, an instructor at West Point, and chief engineer of Virginia —was named its president. Crozet’s legacy would be a school with academic and military systems based on both the Ecole academy and West Point. Despite the intent of the law, the trustees of Washington College declared the legislature to be without authority in ordering the linking of the two schools, and the infant military academy never became a part of the college.




  Among the problems facing the board of visitors was the result of an August 1837 survey of the arsenal buildings, which revealed that the buildings were not sufficient to house the twenty-five cadets required to evenly distribute the arsenal guard duties so that time for study would not be severely diminished. The report to the governor of Virginia estimated that $2,500 would be required for the necessary alterations. But a bill amending the reorganization of the Lexington arsenal with an appropriation for the necessary funds was defeated in the state senate in April 1838, which delayed the opening of the school for at least another year.




  The one positive event of that April was the appointment of Preston to the board of visitors. Soon after he took his seat, Preston made another contribution to his brainchild, and at the request of Governor David Campbell named it: “VIRGINIA—as a State institution, neither sectional nor denominational. MILITARY—indicating its characteristic feature. INSTITUTE—as something different from either college or university.”9




  By 1839 the board of visitors had new members—Hugh Barclay and three members of the Virginia General Assembly. With the assistance of these allies, the necessary legislation passed on March 29, 1839, and the board of visitors convened in Lexington two months later to begin organizing the school. The board drafted regulations, adopted uniforms, designated a course of study, and awarded a contract to erect additional buildings. The institute was not to be a carbon copy of West Point, since the objective of the school “was not to fit its graduates for a single profession . . . but to prepare young men for the varied work of civil life. . . . The military feature, though essential to its discipline, is not primary in its scheme of education.”10




  The board considered several applicants for the position of superintendent, and finally narrowed its choices to Francis Henney Smith and Joseph Reid Anderson. Twenty-seven-year-old Smith, an 1833 graduate of West Point, was a former instructor there and a professor of mathematics at Hampden-Sydney College, Virginia. Anderson, a West Pointer who resigned from the army in 1837, was Crozet’s first assistant engineer. The board eventually selected Smith, with the rank of major and a salary of $1,500 a year. He would hold the position for the next fifty years. (Anderson went on to become a Confederate brigadier general and the proprietor of Richmond’s Tredegar Ironworks.) J. T. L. Preston was hired as assistant professor, at a salary of $700 a year, and Barclay was appointed to the non-paying position of institute treasurer.




  On November 11, 1839, the Virginia Military Institute admitted twenty-three cadets, and Cadet John B. Strange relieved the arsenal guard as the first cadet sentinel. All of the new students were classified as either regular (state-supported) or irregular (pay) cadets; the latter paid tuition. Until 1860, all the cadets were Virginians.




  Home for these citizen-soldiers-in-training was the arsenal and its grounds. The arsenal itself was a three-story brick building, with walls two feet thick, enclosed by a ten-foot-high brick wall. South of the wall and parallel to it were buildings formerly used as quarters for the arsenal’s garrison. Contract problems delayed completion of the barracks expansion that was recommend by the board of visitors. The cadets now numbered twenty-eight and were crammed into four half-finished rooms in the old soldiers’ barracks. Since some of the rooms lacked serviceable roofs, Smith later moved six cadets into a log cabin. The lower room of the arsenal building was used as a mess hall and classes were held in a log cabin. “So intense was the cold in these comfortless rooms,” Smith later recalled, “that it was impossible to write with chalk on the blackboard.”11 No supply of military clothing or equipment was provided, so the cadets wore whatever uniforms they made with their own cloth, although Smith did purchase some rough blanket overcoats for the sentinels’ use. Conditions were so bad that the cadets almost mutinied, and a vote on the proposition that they disband and go home was only narrowly defeated.




  By the following spring the barracks addition was completed and the cadets now had seven rooms available. Each room had a fireplace on the north side and was furnished with beds, two tables, chairs, a washstand, and pegs for hanging uniforms, arms, and accoutrements. Books and caps were required to be on the shelves, with shoes along the wall opposite the fireplace and near the door. That summer the barracks was completely renovated and expanded to seventeen rooms. One of these rooms was used as an office, and four cadets generally occupied each of the remaining rooms. The “Mess House” was completed by Christmas 1840. Its three stories provided the cadets with a kitchen, a mess hall, steward’s quarters, recitation rooms, and a library.




  Things steadily got better at VMI, which added three new barracks rooms in 1844, and by 1845 had six more rooms ready for occupancy.12 In 1849 a hospital was constructed and throughout the 1840s and 50s, faculty housing was erected. But despite all the additions to the old arsenal barracks, by 1848 it became apparent that extensive renovation would be necessary. Cadets lived four to each 15-by-16 foot room. In the winter numerous wood-fueled fires burned continuously, which irritated the occupants with a blanket of eye-watering smoke. The small interior courtyard was sunless, and some rooms were often flooded. One member of the board of visitors complained that his “negroes were better quartered than the cadets.”13 A number of board members favored a new barracks; in 1848 they asked Alexander J. Davis, one of the country’s foremost architects, to design such a building, not to exceed $46,000 in construction costs.




  Davis designed a rectangular, four-story, castellated building in the Gothic style, with rooms opening onto a walkway (or in cadet vernacular, a “stoop”) that ran around the inside of the building on each story. The new barracks was to be constructed around the existing arsenal building, but the legislature was slow to appropriate the necessary funds, and it was not until March 19, 1850, that ground was broken. Once built, the massive brick structure was finally occupied by the cadets on September 24, 1851. Davis’s original plans, however, had to be scaled back to save money, so the barracks was constructed in a U-shape rather than rectangular. The rectangle was not closed until eighty-three years later. A new mess hall opened in 1854, which essentially completed the building program.




  The physical plant expanded to meet the ever-growing number of cadets. Five years after the institute’s opening, seventy-three cadets were enrolled. By 1846 eighty-three studied there. And by 1859 enrollment had risen to 131. As of July 4 of that year, a total of 1,084 cadets had been admitted since 1839 and 354 had graduated. The idea of a state-supported military college based on the West Point system had worked and the rest of the South had a guide to follow.




  Governor John P. Richardson of South Carolina also had problems with arsenals. Richardson was concerned with the future of the Citadel in Charleston and the Arsenal in the state capital at Columbia. The former was established in 1783 and expanded in 1822 as a consequence of Denmark Vessey’s abortive slave rebellion around Charleston, while the latter was erected in 1833 to consolidate the arms and ammunition of three other arsenals. By 1841 the two facilities were costing the state $24,000 a year just to maintain guards. This was too much to spend for support of men whom the governor described as:




  

    the most profligate, licentious and abandoned of society— men without local attachments—the indolent, intemperate and depraved—outcasts from society, and sometimes fugitives from justice, whose crimes impel to this last resource for employment; whose passions prompt to the first occasion of treachery or insubordination, and whose character, however temporarily subdued by the restraints of discipline, can never be reclaimed, or fitted for the duties and obligations of useful citizens.14


  




  Aware of what the people of Lexington, Virginia, had done in similar circumstances, Governor Richardson proposed to the General Assembly that the money currently appropriated for the arsenal guards be used to educate some of the state’s indigent youths, and that the students constitute the arsenal guard at both locations. The bill failed to pass.




  Richardson was undaunted and the next year he sent a small number of poor young men to the Arsenal and placed them under the instruction of two state guard officers. That same summer he mentioned his plan for the arsenals to General James Jones, a former adjutant general of South Carolina. But Jones disapproved of the plan when he discovered that Richardson wanted to establish little more than grammar schools for the teaching of reading, writing, and arithmetic. Jones argued that the proposed system was deficient in its standards of education and would produce neither soldiers nor scholars. Since Richardson would not be swayed, Jones used his political contacts to ensure defeat of the legislation should it be proposed in its present restricted form.




  When the legislature convened later that year, Richardson formally proposed that the Arsenal and the Citadel be converted into military academies. The governor’s message to the legislature outlined a much broader scheme than that discussed with General Jones. During this same legislative session, General David F. Jamison, chairman of the Military Affairs Committee of the House of Representatives, introduced a bill “to convert the Arsenal at Columbia, and the Citadel and Magazine in or near Charleston, into Military Schools.”15 The bill passed both houses on December 20, 1842, with little opposition. The law authorized the governor to appoint a four-member board of visitors with the power to establish by-laws for the management of the schools and the authority to appoint one or more professors. Otherwise, the law was purposely vague so the governor and board of visitors could design the curriculum as they thought best.




  Governor Richardson retired soon after the legislation was passed, so the task of carrying out the mandate fell to his successor, James H. Hammond. The new governor quickly went to work. On December 21, he appointed Generals James Jones and David F. Jamison, W. J. Hanna, and J. H. Means to the board of visitors; they convened at the Arsenal that same day.16 At its first meeting the board resolved to hire a superintendent for the Arsenal Academy and to establish rules and regulations for both schools. On January 13, 1843, the board elected Captain Alfred Herbert as superintendent and principal professor of the Arsenal Academy. First Lieutenant Joseph Matthews, a former private in the arsenal guard, was elected second professor. Then the first students were admitted—fifteen at the Arsenal and twenty at the Citadel. By March both schools were in operation.




  The new cadets reported to fairly substantial facilities. Charleston’s Citadel was located on Marion Square between King and Meeting streets on the east and west, and Hutson and Calhoun streets on the north and south. The building itself was a plain, two-story brick structure enclosing a quadrangle. As the school’s enrollment grew so did the Citadel. In 1849 a third story was added, and five years later east and west wings were built. The Arsenal underwent similar expansion. Originally there were two unconnected two-story brick buildings on Arsenal Hill, fronting Laurel Street adjacent to Columbia’s Sidney Park. They became a single unit with the 1852 construction of a three-story structure between, and connecting with, the original buildings. In 1855 a brick apartment building was erected to house the school’s officers.




  The first regulations for the two academies were promulgated by the board of visitors in 1843 and appeared in a thirteen-page pamphlet. In addition to admission requirements and a prescribed matriculation oath, the regulations established a military system based on the West Point and VMI models. Although independent institutions, the two schools operated under the same regulations and were so interrelated that in 1845, the Arsenal was made auxiliary to the Citadel and became responsible for training and instructing new cadets. After spending a year at the Arsenal, cadets would transfer to the Citadel.




  The final change in this relationship occurred on January 28, 1861, when the legislature passed a bill providing that “the Arsenal Academy and Citadel Academy shall retain the same distinctive titles, but they shall together constitute and be entitled ‘The South Carolina Military Academy.’”17 The second section of this law required that the cadets and officers of each school be organized into companies constituting “the Battalion of State Cadets.”




  As at VMI, two types of students were authorized by law: state or beneficiary cadets and pay cadets. A total of fifty-four state cadets were appointed from South Carolina’s thirty judicial districts. Starting in 1849 each state cadet was obligated to teach in the state public schools for two years after graduation. The number of both types of cadets rose steadily and by 1848, 91 pay and 218 state cadets had entered the academies since 1843. Of these, 231 were dismissed or had resigned and 21 graduated, leaving 57 enrolled. After 1850, enrollment was limited to South Carolina residents, but this restriction did not decrease the number of applicants. In 1857 the number of pay cadet applicants exceeded the number the academy could accommodate so 28 were denied admission. By November 1861 a total of 1,669 cadets (1,073 pay and 596 state) had entered the South Carolina Military Academy, and 202 had graduated. By then, 125 cadets were in residence at both academies, and both the Citadel and Arsenal had more than fulfilled the board of visitors’ prediction in its first report to the governor:




  

    The Board assures your Excellency, that this first year’s experiment has succeeded beyond their hope; and they confidently predict that its future success will not disappoint the expectations of the Legislature in changing the nature of these institutions.18


  




  Marietta, Georgia, had, by 1850, become a bustling community. Fine homes and well-stocked stores lined the streets, and the Western and Atlantic Railroad brought summer vacationers from other parts of the state. All in all, Marietta was “a desirable place to live.”19 Only one feature was missing—Marietta lacked a college.




  Education was a serious business in Marietta and in surrounding Cobb County, where no less than six schools and three academies were in operation. However, if a young scholar wanted to continue his education, he had to travel to the University of Georgia in Athens, Milledgeville’s Oglethorpe College, or out of the state. There was no question that north Georgia could support a college and, with the Mexican War just recently concluded, many advocated a military college. The proposal of one gained widespread support and soon eleven prosperous Mariettans contributed money to a joint-stock venture for establishing such a school.




  The project moved ahead quickly. The organizers purchased 110 acres southwest of Marietta, along the Powder Springs Road, and began construction of the college buildings. A board of trustees was appointed, who hired as superintendent, with the rank of colonel, Arnoldus V. Brumby, an 1835 West Point graduate. James W. Robertson, an officer on a leave of absence from the U.S. Army, was named commandant of cadets. In July 1851, the Georgia Military Institute opened its doors with three faculty members and six cadets.




  GMI grew rapidly and by 1856 six faculty taught 140 cadets. Unlike some of the other state military colleges, GMI did not restrict out-of-state applications, and by 1858 over one-third of the students were from other states. Alabama, Arkansas, Florida, Louisiana, Mississippi, North Carolina, and Texas were all represented in the cadet corps.




  Although expansion of the college meant more income, it was never sufficient to cover expenses. Fortunately, the Georgia legislature, recognizing the value of a state military college, appropriated funds to support the school. In exchange for this support, the institute was allowed to award scholarships to needy applicants from each congressional district and to two others from the state-at-large. The recipients of these scholarships were then required to teach in Georgia public schools for two years after graduation. The state also provided the arms and accoutrements necessary for military training, including four six-pounder brass howitzers with Georgia’s state seal and the inscription “Georgia Military Institute” on the barrels. With state aid came some state oversight in the form of a board of visitors. It met with the trustees “to formulate rules and inspect the public arms and other property.”20




  The lack of sufficient operating funds, however, still raised fears about the school’s future. Colonel Brumby in his 1857 report to the board of visitors pointed out that “under its present organization, [the school] is liable at any time to be disbanded. As a state institution, it would be permanent. . . . If such institutions are of but little value as guards to liberty . . . why have Virginia and South Carolina organized such institutions?”21 Popular opinion supported state purchase of the school and the institute’s stockholders offered to donate the campus, buildings, and all other school assets to the state, which accepted the offer in early 1858.




  For the redemption of $5,000 of stock, Georgia acquired a physical plant valued at $12,000. Included on the College Hill campus were a two-story classroom building with eight recitation rooms; fourteen single-story barracks, each with two rooms; a steward’s building with attached kitchen and mess hall; an 18-by-30 foot gunhouse; and the superintendent’s residence.




  New ownership, however, had no effect on the day-to-day life of the cadets. Like the other military academies operated on the West Point model, the routine of a GMI cadet was rigidly prescribed. He was required to wear a uniform at all times and the mere possession of civilian clothes was forbidden. The contents of his four- or five-man room, to be purchased at his own expense, were set forth in the regulations: one iron bedstead, a pine table, mirror, wash basin, foot tub, water bucket and dipper, washstand, and candlestick. Cadets were forbidden to play cards, checkers, chess, or backgammon. Reading material not directly related to studies was prohibited. The high point of cadet social life was the Friday night “hops,” which the young ladies of the town confessed to be the “most delightful of all dances given in Marietta.”22




  By the turn of the decade, as the 1860s opened, the future looked bright for the GMI.




  The University of Alabama, unlike its counterparts, was not founded as a military institution. When it opened its doors in 1831 it was purely a civilian school, but as in the cases of southern schools elsewhere, the military college system was seen as a solution to a problem.




  By 1855, when Dr. Landon Cabell Garland assumed the presidency of the university, the typical university student was the son of a plantation aristocrat—a young man supplied by his family with “costly and extravagant wardrobes, liberal supplies from the best jewelry establishments, and . . . the indispensable appendages of dirks, pistols, bowie knives &c.”23 These young men—who had grown up pampered and unrestrained, and had been waited on by slaves who catered to their every need—resented authority, particularly when wielded by someone they considered to be of inferior social status. Disciplining these unruly students became Garland’s biggest challenge.




  As the decade drew to a close Garland also observed the growing division between the North and South. Although it was later stated that “the introduction of drill and discipline at the State University had no connection whatever with any secession movement in Alabama,” this widening schism undoubtedly influenced his promotion of the military system.24




  While Garland could not be sure that adoption of a military system would solve the university’s problems, he was convinced that the traditional college system had failed. He was well qualified to make this judgment; before coming to Tuscaloosa in 1847, he had been on the faculties of his alma mater, Hampden-Sydney College, and two other Virginia institutions, Randolph Macon College and Washington College. Garland was no soldier, however, and his unfamiliarity with the military college system prompted him to ask an old acquaintance, Superintendent Smith of VMI, some basic questions:




  

    1. Does the system require a walled enclosure? 2. Does it require regular guard mounting, and what influence has this on feeble constitutions? 3. Does it curtail the hours of study? and as a consequence diminish the hours of study? 4. Does it prevent vice and immorality . . .? 5. Does it prevent disorders . . .? 6. Does it require more than one superior officer . . .? 7. Are cadet officers, squad marchers, etc, reliable and faithful? 8. Does it require cadets to board in commons? 9. Are students often disposed to retire on account of the rigor of the system? 10. Is music essential to all parades? to what extent, and at what probable cost? 11. What does the wardrobe of one of your cadets cost per annum?25


  




  After persuading the reluctant trustees of the university to finance the trip, Garland toured West Point, VMI, the Citadel, and Nashville University’s Western Military Institute in search of more information. He returned more convinced than ever that the traditional college system was a general failure and did little to instill proper manners and decorum:




  

    Beyond a few regulations, prohibiting the entering of a public room with the hat on or attending chapel or recitation in deshabille—or spitting on public floors—or some infraction of propriety, but little is done in our colleges for the improvement of a student in manners, and in the neatness of his room and person.26


  




  Although they agreed with Garland’s observations, the trustees were reluctant to support the transformation of the college into a military institution. The university was financially troubled and the cost of implementing Garland’s proposal could be expensive.




  Construction of suitable facilities, however, would not be part of this cost, for several buildings were already available. Thirteen buildings covered the campus site near the Black Warrior River, west of Tuscaloosa. The Rotunda, an impressive edifice “which perhaps had no equal in the south,” dominated the center of the campus.27 Directly behind it was the Lyceum, where most classes were held, and on both sides of the Lyceum was housing for the faculty. To the front and on each side of the Rotunda stood four three-story brick dormitories: Madison and Jefferson halls to the west, Washington and Franklin halls to the east. Also included on the campus was an observatory boasting some of the South’s most modern equipment. Across the Huntsville Road from the main campus stood the college president’s house.




  In order to convert the university into a military college, the Alabama General Assembly would have to pass Garland’s previously rejected proposal. In 1860, with the prospect of secession of the slaveholding states growing daily, both houses of the General Assembly finally authorized Garland to make the change. He wasted little time, and by September, 137 students found themselves metamorphosed into cadets. The newly commissioned State Colonel Garland was now their superintendent.




  Garland adopted the West Point system and established the office of Commandant of Cadets to oversee military training. He chose First Lieutenant Caleb Huse, an 1851 graduate of the United States Military Academy and former West Point faculty member under Superintendent Robert E. Lee, for the position. Huse, a native of Newburyport, Massachusetts, took a leave of absence from the army to accept his new post. To assist the new commandant, Garland obtained the services of three VMI graduates: State Major James T. Murfee, who came with Francis Smith’s recommendation, as assistant commandant, and State Captains Charles L. Lumsden and James H. Morrison as instructors in tactics.




  The new cadets were issued uniforms and weapons and began four weeks of training in an encampment set up on the campus. The change must have been shocking to these young men, but miraculously, most seemed to thrive on it. One cadet did note, however, that it was “quite hard for the students who had lived under the old regime to bow to the yoke of military government.”28 The new cadets quickly became “brass-button conscious” and even those who formerly amused themselves by fighting or tormenting slaves found that “the quietude and order resulting from strict military discipline was an aid to those who wanted to study, and that the exercise required was conducive to health and physical development for all.”29 After just two months at the “new” University of Alabama, Cadet E. B. Thompson concluded, “It will be a fine college—from this time forward.”30




  Unlike West Point’s mission to educate soldiers, these state-supported military colleges existed to teach citizens within a framework of soldierly discipline. Each aimed to produce a productive citizen who, when necessary, could take up arms in defense of his state or country. Consequently, there was less emphasis on the military subjects in favor of a more broad-based curriculum. But like West Point, and unlike many of their civilian counterparts, these schools tended to concentrate on technical rather than classical subjects.




  In one of his articles, Preston set forth his suggested plan of study for Lexington’s proposed military school:




  

    For the first year, let the higher branches of English be attended to, and the Latin language (or whatever might be substituted for it), be commenced. In the second, Latin continued, and mathematics begun, and also modern languages; and in the fourth year, natural Philosophy, Chemistry, and the Military Art. This does not comprise the drill of a complete education, but it is sufficiently liberal to enable a young man to prosecute it further unassisted, or creditably to enter upon the study of any of the learned professions.31


  




  Preston’s “liberal” course of instruction was adopted and expanded upon by VMI’s first board of visitors. The initial regulations for the institute established a course of study that included infantry tactics and military police, algebra, geometry, trigonometry, mensuration, descriptive and analytical geometry, differential equations, the English language and literature, French, German, topographical and architectural drawing, natural and experimental philosophy, astronomy, chemistry, mineralogy, geology, artillery science and practice, and civil and military engineering—all to be completed within three years. In 1845 the course of study was extended to four years, and for a brief period in the late 1850s and early 1860s, freshmen who failed examinations could repeat the first year’s course of study.




  The courses offered at other state military colleges in the South were similar. The course of study at GMI was almost identical to VMI’s, with the exception of added courses in rhetoric and elocution, intellectual philosophy, and the law of nations. The same curriculum also existed at the Citadel, except that a class in vocal music was offered in 1858; it was a course unique among the military colleges and, in the words of one cadet, “something novel for this institution.”32 The Citadel’s course of study also differed in that the normal completion time was four years and three months. The Arsenal’s curriculum was not as extensive, and it concentrated on English, mathematics, and belle lettres to prepare cadets for further study at the Citadel.




  The University of Alabama differed in its academic organization because of its civilian origins and its status as a university. Its curriculum was divided into nine major disciplines: ethics, logic, Latin, Greek, modern languages, pure mathematics, natural philosophy, chemistry, and military. Each discipline was further divided into three classes. Unlike cadets at the other military colleges, an Alabama cadet could choose his course of study. The university awarded three degrees: the diploma of graduation for cadets completing studies of the first and second classes of any department with a grade of not less than fifty percent; the degree of bachelor of arts for completion of the first and second classes of all nine departments with a grade of not less than fifty percent; and the degree of master of arts and sciences for cadets who completed all classes of all departments with a grade of not less than seventy-five percent. The time required for completing a course of study depended upon the chosen degree program. The University regulations opined, however, that “all of the studies of the University, with the exception of those of the Military Department, may be completed in the space of five years, by any student of average capacity and industry.”33
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