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  CHAPTER I: THE CHILD AND THE WORLD RECONSTRUCTED


  In modern times the psychic life in the new-born child has called forth great interest. Many scientists and psychologists have made observations of children from 3 hours to the 5th day from birth. Others, after having studied children carefully, have come to the conclusion that the first two years are the most important of life. Education during this period must be intended as a help to the development of the psychic powers inherent in the human individual. This cannot be attained by teaching because the child could not understand what a teacher would say.


  Unexploited Riches


  Observation, very general and wide-spread, has shown that small children are endowed with a special psychic nature. This shows us a new way of imparting education! A different form which concerns humanity itself and which has never been taken into consideration. The real constructive energy, alive and dynamic, of children, remained unknown for thousands of years. Just as men trod upon the earth first and cultivated its surface in later times, without knowing of or caring for the immense riches that lay hidden in the depth, so is man now-a-days progressing in civilization without knowing of the riches that lie buried inside the psychic world of the child and indeed, for thousands of years, from the very beginning of humanity itself, man has continued repressing these energies and grinding them into the dust. It is only today that a few have begun to suspect their existence. Humanity has begun to realize the importance of these riches which have never been exploited something more precious than gold; the very soul of man.


  These first two years of life furnish a new light that shows the laws of psychic construction. These laws were hitherto unknown. It is the outer expression of the child that has revealed their existence. It shows a type of psychology completely different from that of the adult. So here begins the new path. It is not the professor who applies psychology to children, it is the children themselves who teach psychology to the professor. This may seem obscure but it will become immediately clear if we go somewhat more into detail: the child has a type of mind that absorbs knowledge and instructs himself. A superficial observation will be sufficient to show this. The child of two speaks the language of his parents. The learning of a language is a great intellectual acquisition. Now who has taught the child of two this language? Is it the teacher? Everyone knows that that is not so, and yet the child knows to perfection the names of things, he knows the verbs, the adjectives etc. If anyone studies the phenomenon he will find it marvelous to follow the development of language. All who have done so agree that the child begins to use words and names at a certain period of life. It is as if he had a particular time-table. Indeed, he follows faithfully a severe syllabus which has been imposed by nature and with such exactitude that even the most pains-taking school would suffer in comparison. And following this time-table the child learns all the irregularities and different syntactical constructions of the language with exacting diligence.


  The Vital Years


  Within a child there is a very scrupulous teacher. It is he who achieves these results in every child, no matter in what region he is found. The only language that man learns perfectly is acquired at this period of childhood when no one can teach him. Not only that, but no matter what help and assistance he will get later in life if he tries to learn a new language, he will not be able to speak it with the same exactitude as he does the one acquired in childhood. There is a psychic power in the child that helps him. It is not merely a question of language. At two years he is able to recognize all the things and persons in his environment. The more one thinks about it the more it becomes evident that the construction the child achieves is immense: for all that we possess has been constructed by the child we once were, and the most important faculties are built in the first two years of life. It is not merely a question of recognizing what it is around us or understanding and dealing with our environment. It is the whole of our intelligence, our religious sentiment, our special feelings of patriotism and caste that are built during this period of life when no one can teach the child. It is as though nature had safeguarded each child from the influence of human intelligence in order to give the inner teacher that dictates within, the possibility of making a complete psychic construction before the human intelligence can come in contact with the spirit and influence it.


  At three years of age the child has already laid the foundations of the human personality and needs the special help of education in the school. The acquisitions he has made are such that we can say the child who enters school at three is an old man. Psychologists say that if we compare our ability as adults to that of the child it would require us 60 years of hard work to achieve what a child has achieved in these first three years. And they express themselves by the strange words that I have mentioned above: at three a child is already an old man. Even then this strange ability of the child to absorb from the environment is not finished. In our first schools the children came at three years of age; no one could teach them because they were not receptive. But they gave striking revelations of the greatness of the human mind. Our school is not a real school; it is a house of children, i.e., an environment specially prepared for the children where the children absorb whatever culture is spread in the environment without any one teaching them. In our first school the children who attended came from the lowest class of people; the parents were quite illiterate. Yet these children at 4 years knew how to read and write. Nobody had taught them. Visitors were surprised to see children of so tender an age writing and reading. “Who has taught you how to write?” they asked and the children would look up in wonder and answer, “Taught? no one has taught me,” This seemed at the time a miracle. That children so small could write was in itself wonderful, but that they should do so without having received any teaching seemed impossible. The press began to speak about spontaneous acquisition of culture, Psychologists thought that these children were special children and we shared this opinion for a long time. It was only after some years that we perceived that all children have this power of absorbing culture. If this is so, we reasoned, if culture can be taken in without fatigue then let us put different items of culture for them to absorb. So the children absorbed much more than reading and writing, subjects like botany, zoology, mathematics, geography and so on were taken with the same ease, spontaneously, without any fatigue.


  So we found that education is not what the teacher gives: education is a natural process spontaneously carried out by the human individual. It is acquired not by listening to words, but by experiences upon the environment. The task of the teacher then becomes not one of talking, but one of preparing a series of motives of cultural activity spread in a specially prepared environment. My experiences have lasted for 40 years now and as the children developed, here and there, in different nations, parents asked me to continue the education for older children and so we found that individual activity is the only means of development: that this is true for the preschool child as well as for the young people in primary and other schools.


  The New Man Arises


  In front of our eyes arose a new figure. It was not a school or education. It was Man that rose; Man who revealed his true character as he developed freely; who showed his greatness when no mental oppression was there to restrict his soul. And so I say that any reform of education must be based upon the development of the human personality. Man himself should become the center of education. And it must be remembered that man does not develop only at the university: man starts his development from birth and before birth. The greatest development is achieved during the first years of life, and therefore it is then that the greatest care should be taken. If this is done, then the child does not become a burden; he will reveal himself as the greatest marvel of nature. We shall be confronted by a child not as he was considered before a powerless being an empty vessel that must be filled with our wisdom. His dignity will arise in its fullness in front of our eyes as he reveals himself as the constructor of our intelligence, as the being who, guided by the inner teacher, in joy and happiness works indefatigably, following a strict time-table, to the construction of that marvel of nature: Man. We, the human teachers, can only help the great work that is being done, as servants help the master. If we do so, we shall be witnesses to the unfolding of the human soul, to the rising of a New Man who will not be the victim of events, but who will have the clarity of vision to direct and shape the future of human society.


  CHAPTER II: EDUCATION FOR LIFE


  The School and Social Life


  It is necessary from the very beginning to have an idea of what we intend by an education for life that starts from birth and even before birth. It is necessary to go into detail about this question, because recently, for the first time, a leader of the people has formulated the necessity not only of extending education to the whole course of life, but also of making ‘defense of life’ the center of education. I say for the first time when I refer to a political and spiritual leader, because science has not only expressed the necessity of it, but from the beginning of this century it has given positive contributions which show that the conception of extending education to the whole life can be done with certainty of success. Education, as a help and protection to life, is an idea which certainly has not entered the field of action of any ministry of education, neither in America North or South nor in Europe. Education as conceived up to today is rich in methods, in social aims and finalities, but it takes hardly into any consideration whatever life itself. There are many official methods of education adopted by different countries, but no official system of education considers life itself or sets out to protect development and help the individual from birth. If education is protection to life, you will realize that it is necessary that education accompany life during its whole course. Education as conceived today prescinds from both biological and social life. If we stop to think about the question we soon realize that all those who are undergoing education are isolated from society. Students must follow the rules established by each institution and adapt themselves to the syllabus recommended by the ministry of education. If we think about it we find also that in these schools no consideration is given to life itself. If the high school student for instance has not enough food, that is no concern of the school. In the recent past if there were children who were partly deaf, they were marked out by their receiving lower marks because they were unable to hear what the teacher said, but the defects of the child were not taken into consideration. If a child was defective in sight he also received bad marks because he could not write as beautifully as other children. Physical defects have not been taken into consideration until very lately and when this was done, it was from the point of view of hygiene. Even now, however, no one worries about the danger there is for the mind of the student, danger due to defects in the methods of education adopted. What school worries about the kind of civilization the children are forced to live in? The only thing officialdom is bothered about is whether or not the syllabus has been followed. There are social deficiencies apt to strike the spirit of young men attending the university and which do strike them, but what is the official admonition? “You students should not concern yourselves with politics. You must attend to your studies and after you have formed yourselves, then go into the world,” Yes. That is quite so, but education today does not form an intelligence capable of visualizing the epoch and the problems of the times in which they live. Scholastic mechanisms are foreign to the social life of the times: its study does not enter the realm of education. Who has ever heard of any ministry of education that is called upon to solve any social problem acutely felt in the country? Never has such a case occurred because the world of education is a sort of retreat where the individuals, for the whole of their scholastic life, remain isolated from the problems of the world. They prepare themselves for life by remaining outside of life.


  There may be, for instance, a university student who dies of tuberculosis. That is very sad indeed. But as a university, what can be done? At the most it can provide to be represented at the funeral. There are many individuals who are extremely nervous; when they go into the world, they will be useless not only to themselves, but will be a cause of trouble to their family and to their friends. That may be so, but I, as authority, am not concerned with peculiarities of psychology. I am only concerned with studies and examinations. Who passes them will receive a diploma or a degree. That is as far as the schools of our times go. Those who study sociology or problems of society have said that the people who come from school or university are not prepared for life, not only that, but most are diminished in their possibilities. Sociologists have compiled statistics and have found that there are many criminals, many mad and many more who are considered ‘strange’: they conclude by saying that the schools must do something to remedy this.


  This is a fact. The school is a world apart and if there are social problems the school is expected to ignore them. It is the sociologists who say that schools must do something, but the school itself has not the possibility of doing so, because the school is a social institution of long standing and its rules cannot be modified unless there is some outside power which enforces this modification. These are some of the deficiencies that accompany education and therefore the life of all who go to school.


  The Pre-School Age


  What about the child from birth to the seventh year, or of the child before its birth? It is taken into no consideration whatever by the school. This age is called pre-scholastic and this means it falls outside the concern of the school. And as to people who are just born what could the school do about them? Wherever institutions have been created for children of pre-school age, these are hardly ever governed by the ministry of education. They are controlled by municipalities or private institutions who dictate their own rules and regulations. Who is concerned as a social problem with the protection of the life of the small child? No one! Society says that small children belong to the family and not to the state. Today great importance is given to the first years of life. But what is it that is being recommended? A modification of the family, a modification in the sense that mothers must be educated. Now, the family does not form a part of school, but of society. So we see how the human personality or the care of the human personality is broken into pieces. On one side there is a family which is one part of society, but is generally isolated from society, from social care. On the other the school, also kept apart from society, and then the university. There is no Unitarian conception of the social care of life. There is one piece here, one piece there and each one ignores the other. Even those new sciences that reveal the harm of this isolation such as social psychology and sociology are themselves isolated from the school. So nowhere is there a reliable system of help for the development of life. When a statesman says that education must be a help to life, we realize the importance of it. It is, as I mentioned before, nothing new to abstract science, but socially it is something that does not yet exist. It is the next step to be taken by civilization. Everything is prepared however: criticism has revealed the errors of the existing conditions, others have shown the remedy to be applied at different stages of life. Everything is ready for the construction. The contributions of science may be compared to the stones cut and ready for the building, but what is necessary is some one who takes the stones and puts them together to make the new building necessary for civilization. That is why the resolution of this Indian leader is of such great importance. It is a step that will permit civilization to rise higher and it is to the building of this step, that in the field of applied science, we strive and work.


  The Task of Education and Society


  What is the conception of education that takes life as the center of its own function? It is a conception that alters all previous ideas about education. Education must no longer be based upon a syllabus but upon the knowledge of human life. Now, if this is so and it has to be so the education of the new-born acquires a sudden great importance. It is true that the new-born cannot do anything, cannot be taught in the ordinary sense, it can only be observed, it can be studied so as to find out what are the needs of the new-born life. Observation has been carried out by us with a view of discovering what are the laws of life, because if we wish to help life the first thing we must do is to know the laws governing life. Not- only this, because if it were merely knowledge that we sought then we would remain in the field of psychology; but if we are concerned with education our action cannot be limited merely to knowledge. This knowledge must be spread, for all must know what is the psychic development of the child. Education then acquires a new dignity, a new authority, because education will then tell society: “These are the laws of life. You cannot disregard them and you must act in this way.”


  Indeed if society wishes to give compulsory education it means that education must be given, practically, otherwise one cannot call it compulsory; and if education is to be given from birth, then it is necessary for society to know what are the laws of the development of the child. Education can no longer remain isolated from society but must acquire authority over society. Social machinery must arrange itself around what is to be done so that life be protected. All must be called upon to collaborate: mothers and fathers must, of course, do their part well, but if the family has not sufficient means, then society must give not only knowledge, but enough means to educate the children. If education means care of the individual and if society recognizes that such and such a thing is necessary for the child for its development and the family is not capable of providing for it, then it must be society which provides for the child. The child must not be abandoned by the state. Thus education, instead of remaining apart from society, is bound to acquire authority over society. It is evident that society must have control over the human individual, but if education is considered as a help to life, this control will not be one of restraint and oppression, but a control of physical help and psychic aid. It will be realized by these few words that the next step for society is that of allotting a great deal of money to education.


  Step by step the needs of the child during the years of growth have been studied scientifically and the results of this study are being given out to society. The education conceived as a help to life takes in every one not only the child. That means that social conscience must take over responsibility for education and that education will spread its knowledge to the whole of society in every step it takes, instead of remaining isolated from society as it does today. Education as protection to life affects not only the child, but the mothers and fathers as well as the state and international finance. It is something which moves every part of society, indeed it is the greatest of social movements. Education as it is today! Can we imagine anything more immobile, stagnant and indifferent? Today if economy is to be made in a state, education is the first victim. If we ask any great statesman about education he will tell us: “I do not know anything about education. Education is a specialization. I have even entrusted the education of my children to my wife and she has given them to the school.” In future it will be absolutely impossible for any head of the state to answer in this fashion when one speaks about education.


  The Child Builder of Man


  Now, let us take another point. Let us take the statements made by different psychologists who have studied small children from their first year of life. What conception does one derive from them? Generally that from now on instead of growing haphazardly, the individual will grow scientifically, with better care. He will achieve better development and growth. This is the common idea: “The individual will grow stronger, the individual will grow more balanced in mind and have a stronger character,” In other words the extreme conception is that besides being provided with physical hygiene, the growing child will be provided with mental hygiene. But this cannot be all. Let us suppose that science has made some discoveries about this first period of life, and this is not merely a supposition. .Indeed there are powers in the small child that are far greater than is generally realized, because it is in this period that the construction, the building-up of man takes place, for at birth, psychically speaking, there is nothing at all zero! Indeed not only psychically, for at birth the child is almost paralytic, he cannot do anything, he cannot speak, even though he sees all that happens around him. And behold him after a while; the child, talking, walking and passing on from conquest to conquest until he has built up man in all his greatness, in all his intelligence. If we consider this we begin to have a glimpse of reality. The child is not an empty being who owes whatever he knows to us who have filled him up with it. No, the child is the builder of man. There is no man existing who has not been formed by the child he once was. In order to form a man great powers are necessary and these powers are possessed only by the child. These great powers of the child which we have described for long, and which at last have attracted the attention of other scientists, were hitherto hidden under the cloak of motherhood, in the sense that people said that it is the mother who forms the child, the mother who teaches him to talk, walk etc., etc. But I say that it is not the mother at all. It is the child himself who does all these things. What the mother produces is the new-born babe, but it is this babe who produces the man. Suppose the mother dies, the child grows just the same. Even if the mother is not there, and even if the mother has not the milk necessary to feed him, we give other milk to the child and that is how he continues to grow. It is the child who carries out the construction and not the mother. Suppose we take an Indian child to America and entrust him to some Americans. This child will learn the English language and not an Indian language. By English, we mean American English. So it is not the mother that gives the knowledge. He takes it himself and if these Americans really treated the child as one of their own, this Indian child would acquire the habits and customs of the American people and not those of the Indian people. So none of these things is hereditary. The father and mother cannot claim the credit: it is the child who, making use of all that he finds around him, shapes himself for the future.


  The child needs special aid in order to build man properly and society must give this its attention. Recognizing the merits of the child does not diminish the authority of the father and the mother for when they come to realize that they are not the constructors, but merely the helpers of this construction, then they will be able to do their duty better; they will help the child with a greater vision. Only if this help is well given will the child achieve a good construction, not otherwise. So the authority of parenthood is not based upon an independent loftiness but upon the help that is given to the child. Parents have no authority other than that. Let us consider another aspect. Everyone will have heard of Karl Marx who was the originator of a social reform when he made the workers realize that whatever society enjoys was due to their work and that everything we have in our environment has been made by some man or woman. Our daily life is based upon these workers and if they ceased to produce, our social and political life would cease. This is part of the theory of Karl Marx. The workers are those who really give us the possibility of carrying on our lives; they produce the environment and provide everything, food, clothing, every means of life. When people realized this, the working man no longer appeared as the poor laborer who depended for his bread on his employer; he assumed his real importance. Previous to that all importance was given only to princes, kings and capitalists, but later the merits of the workers came to light. And the real contribution of the capitalist was realized as the supplier of the means that the workers needed to carry out their work; also that the better were the conditions afforded to the worker, the better and more accurate was his product.


  Let us carry this idea into our field. Let us realize that the child is the worker who produces man. The parents furnish the means of construction to the worker. The social problem confronting us then is of much greater importance, because from the children’s work, humanity itself is produced, not an object. Childhood does not produce one race, one caste, one social group, but it produces the whole of humanity. This is the reality that humanity must envisage: it is the child that society must take into consideration, this worker who produces humanity itself. The two social questions really present a striking resemblance, e.g. before Karl Marx expounded this idea, the working men were not considered. They had to do whatever they were told just as the child has to; the workers’ needs and his dignity as a man were not considered. In the work of the child, the needs of life physical and psychic are not considered, and his dignity of man is non-existent. What have socialists and communists done? They have started a movement in order to obtain better conditions of life for the working man. Also to the child, this constructor, we must give better means of life. Workers ask for more money; more money must also be given to those who produce humanity. The workers wish to free themselves from restraints and repressions. We must free childhood from repression that weighs upon it. The conditions of this constructor of man are more dramatic than those of the constructor of the environment. Bettering the conditions of life for the constructor of man will bring about a betterment in humanity. We must follow this great worker from the moment he starts, at birth, follow him until he reaches adulthood; and provide him with means necessary for a good construction. We must remember that he is going to form that humanity which with its intelligence is building civilization. The child is the builder of our intelligence, and it is our human intelligence which guides our hands and produces what we call civilization.


  If life itself is taken into consideration and studied, we shall know the secret of humanity. We shall have in our hands the power of governing and helping humanity. The social vision of Karl Marx brought about a revolution. It is a revolution that we are preaching when we speak about education. It is a revolution inasmuch as everything that we know today will be changed. Indeed I consider it the last revolution. It will be a non-violent revolution because if the slightest violence is offered to the child, then his psychic construction will be faulty. This delicate construction of human normality, as it should be, needs protection; it must be carried out without the slightest violence being offered to it. Indeed all our effort has been to remove obstacles from the path of the growth of the child. We have taken away from him the dangers and misunderstandings that surrounded him.


  This is what is intended by education as a help to life; an education from birth that brings about a revolution: a revolution that eliminates every violence, a revolution in which everyone will be attracted towards a common center. Mothers, fathers, statesmen all will be centered upon respecting and aiding this delicate construction which is carried on in psychic mystery following the guide of an inner teacher.


  This is the new shining hope for humanity. It is not so much a reconstruction, as an aid to the construction carried out by the human soul as it is meant to be, developed in all the immense potentialities with which the new-born child is endowed.


  CHAPTER III: THE PERIODS OF GROWTH


  ACCORDING to the modern psychologists who have followed children from birth to university age, there are in the course of development different and distinct periods. This conception is different from the one which was held previously and which considered that the human individual when young holds very little and then becomes more capable as it grows, the conception of something small that developed, i.e., something small which grows, but which holds always the same form. That was the old conception about the human mind. Today psychology recognizes that there are different types of psyche and different types of mind at different periods of life. These periods are clearly distinct from one another. It is curious to say that these periods correspond to different phases in the development of the physical body. The changes are so great, psychically speaking, that certain psychologists, trying to render them clear, have exaggerated and they have expressed themselves in this fashion: “Growth is a succession of births.” At a certain period of life, a psychic individuality ceases and another is born. These successive births take place during the period of growth. The first of these periods goes from birth to six years. This period shows notable differences, but during its whole length the type of mind is the same. From zero to 6 the period shows two distinct sub-phases. The first from to 3 years shows a type of mentality which is unapproachable by the adult, i.e., upon which the adult cannot exert any direct influence and, indeed, there is no school for such children. Then there is another sub-phase from 3 to 6 in which the type of mind is the same, but the child begins to become approachable in a special manner. This period is characterized by the great transformations that take place in the individual. In order to realize this, it is sufficient to think about the difference there is between a new-born babe and a child of 6. How this transformation takes place does not concern us for the moment, but the fact is that at 6 years the individual becomes, according to the usual expression, intelligent enough to be admitted to school.


  The next period is from 6 to 12 years. This period is one of growth, but without transformations. It is a period of calm and serenity. It is also psychically speaking a period of health and strength and security. Now if we look at the physical body, we see signs that seem to mark the limit between these two psychic periods. The transformation that takes place in the body is very visible. I will cite only one item: the child loses his first set of teeth and starts growing the second.


  Then there is the third period which goes from 12 to 18 years, which is also a period of such transformation that it reminds us of the first period. This last period can also be sub-divided into two sub-phases, one that extends from 12 to 15 and one from 15 to 18. This period is also distinguished physically by transformations in the body which achieves maturity. After 18 man is considered completely developed and there is no longer any considerable transformation. Man merely becomes older.


  The curious thing is that official education has recognized these different psychic types. It seems to have had a subconscious intuition of them. The first period from to 6 years of age has been clearly recognized because it has been excluded from compulsory education and it has been noticed that at 6, there is a transformation. People seem to have reasoned that the child of 6 years is sufficiently intelligent to be admitted to school. In doing so they have unconsciously admitted that the child knows a great many things; for if he were completely ignorant, he would not be able to attend school. If, for instance, children do not know how to orientate themselves, how to walk, how to understand when somebody talks and so forth, even at 6, they would be unable to attend school. So we might say that this has been a practical recognition. But they never thought, these educators, that if the child can come to school, find his way about and understand the ideas transmitted to him, he must have learned to do so, because at birth he was unable to do any of these things. Who has taught him then? Not the teachers, because, as we saw, during this period the child is excluded from school. It has never even entered their minds that there must be a very elaborate procedure to enable the new-born individual who had no intelligence, no co-ordinated movement, no will, and no memory, to understand what we say.


  An unconscious recognition was also given to the second period, because in many countries at 12 years of age children generally leave the elementary school and enter high school. Why have they chosen the period from 6 to 12 and why do they consider it the proper period in which to give the basic and elementary items of culture? As this happens in every country of the world, it means that it was not done by chance. It means that there must be a psychic basis common to all children that made this possible. It had been recognized by reasoning based upon experience. It has been found that during this period, the child can submit to the mental work necessary in schools. He understands what a teacher says and he has enough patience to listen and to learn. During this whole period, he is constant in his work, as well as strong in health. It is because of these characteristics that this period is considered as the most profitable for imparting culture. After the 12th year of age, usually there is the beginning of a higher sort of school. By this official education has recognized that at that year a new type of psychology begins in the human individual. That this type has two divisions has also been felt. It is shown by the fact that they have divided high schools into two parts.


  We have in our country an inferior and a superior high school. The inferior high school lasts three years and the superior sometimes two and sometimes three. Here we have a period which is not as smooth and calm as the preceding one. Psychologists say that it is a period of such psychic transformation that it may be compared to the first period from to 6. Usually during this period the character is not steady, there is indiscipline and some sort of rebellion. Physical health also is not as strong and secure as during the second period. But the school pays no heed to this. A certain syllabus has been elaborated and children are forced to follow it, whether they like it or not. In this period also the children have to sit and listen to the teachers, have to obey implicitly and spend their time memorizing things.


  Then comes the university. The university also does not differ essentially from the types of school that precede it, except perhaps by the intensity of study. Here also the professors come, they talk and students listen. When I was young, men did not shave, they had beards. And it was curious to see in the lecture halls all these men fully bearded, some of them with pointed beards, some with square ones; some had long beards and some had them short, while the most different varieties of moustaches were displayed. Yet all these men mature and more than mature were as little children. They had to sit and listen; they had to submit to the jibes of the professors; they had to depend for their cigarettes, for their street-car fares on the liberality of their fathers who scolded them if they failed in the examinations. They were adult men! These men, whose intelligence, whose experience was going to direct the world, whose instrument of work was to be the intelligence and to whom were allotted the highest professions, were the future doctors, engineers, lawyers. And what good is a degree today? Is one’s life assured on receiving one’s degree? Who goes to a doctor who has only just received it? And if somebody wants to build a beautiful house, does he go and ask the services of a newly fledged engineer. Or if I have a law suit on my hands, am I going to employ a newly accredited lawyer? No. And why? For the simple reason that all these years of study, all these years of listening, do not form ‘man’; only practical work and practice do that. Thus we find that young doctors have to serve in hospitals, and lawyers have to practice in the office of an established lawyer. The same plan has to be followed for the engineer. This apprenticeship lasts for years and years, before they can have a practice of their own. And in order to be able to find a place to practice, they must have an opportunity and protection. There have been very strange cases resulting from this in many countries. A typical one took place in New York. There was a procession exclusively of intellectuals; hundreds of them who had been unable to find any sort of employment. They bore a banner with this information: “We are without work; we are starving. What are we to do?” Such is the situation, even today. There is no planning. Education is without control, but some sort of acknowledgment is given to the fact that during growth there are different types at different periods of life. There are different mental types and to each mental type has been allotted a different phase of education, elementary, high school and university.


  The Period of Creation


  When I was young, the children from 2 to 6 years were not taken into consideration at all. Now there are pre-school institutions of different kinds. There is the creche for small children and the so-called Montessori school, nursery and kindergarten schools for children from 3 to 6. But today, as then, the most important part of education is considered to be university education, because from the university come the people who have best cultivated that part of man’s mind which we call intelligence. Now that the psychologists have come to study life, there is a tendency to go to the other extreme, and there are other people besides me who say that the most important part of life is not the university, but the first period the period that extends from to 6 years, because it is during this first period that intelligence, the great instrument of man, is formed; and not only intelligence, but the whole of the psychic faculties are constructed during this period. This has made a great impression upon all who have had any sensibility towards psychic life. Today many meditate upon the small child; upon the new-born, and the one year old, who create the personality of man; and they feel the same emotion, the same deep impression as those who in olden times used to meditate upon death. What is it that takes place when death comes? This is what attracted meditation and sentimentality in the past. Today a similar meditation is being carried out upon man who has just entered the world. This is a Man, this is the being who has been created with the highest and loftiest intelligence. Why is he to have such a long and painful infancy? No animal has a period of infancy so painful and so long. This is what attracts the attention of the thinkers. “What is it that takes place during this period?” they ask themselves.


  Certainly it is a period of creation because before nothing existed, and then, a year or so after birth, the child knows everything. It is not as if a child were born with a little bit of intelligence, with a little bit of memory, with a little bit of will which after a while grows. There is nothing! Individuality starts from zero! It is not as though there were a little voice that later developed, as is the case, for instance, for the kitten, who at birth is able to mew even if imperfectly, or for the bird or the calf. Man is absolutely mute. The only means of expression he has is that of crying. In the case of the human being, it is not a question of development. It is a question of creation that starts from zero. If you do not exist, you cannot hope to grow. That is the tremendous step the child takes, the step that goes from nothing to something. We are not capable of it. Our mind is not capable of it.


  A type of mind different from ours, endowed with different powers is necessary to accomplish this. And it is not a small creation that the child achieves. It is the creation of all. He creates not only the language, but the organs that make it possible for us to speak. Every physical movement he creates, every side of our intelligence. He creates all that the human mind, the human individual is endowed with. It is a tremendous achievement!


  This is not done with a conscious mind. We are conscious; we have a will and if we want to learn something, we go about it. There is no consciousness in the small child, no will. For both consciousness and will have to be created. The child’s mind is not the type of mind we adults possess. If we call our type of mind the conscious type, that of the child is an unconscious mind. Now an unconscious mind does not mean an inferior mind. An unconscious mind can be full of intelligence. One will find this type of intelligence in every being and every insect has it. It is not a conscious intelligence even though sometimes it looks as if it were endowed with reason. It is of an unconscious type and while he is endowed with it the child performs his wonderful achievements. The child of one year has already seen all things that are in his environment and is capable of recognizing them.


  How has he been able to take in this environment? This is due to one of the special characteristics that we have discovered in the child: a power of such intense sensitivity that the things which surround him in the environment awaken in him an intense interest and such a great enthusiasm that they seem to penetrate into his very life. The child takes all these impressions not with his mind, but with his life. The acquisition of language is the most evident example of this. How is it that the child acquires language? It is said that the child is endowed with the sense of hearing, that he hears the voice of the human being and thus he learns to speak. Let us admit this. It is a fact. Why, however, amongst all the millions of different sounds and noises that surround him, does he hear just the voice of man? If it is true that the child hears, and if it is true that he takes only the language of human beings, it means that the human language must have made a great impression on the child. These impressions must be so strong, they must cause such an intensity of feeling and such a great enthusiasm as to set in motion invisible fibers within the body that begin to vibrate in order to reproduce those sounds. We can compare it to something similar in ourselves. Sometimes one goes to a concert. After a while one begins to see rapt expressions on the faces of the public; heads and hands begin to move. What has brought them into movement if not the impressions caused by the music? Something similar must happen in the unconscious mind of the child. The voice causes such impressions that the impressions aroused in us by music seem almost non-existent in comparison. One can almost see these movements of the tongue that thrills, of the minute chords that tremble and of the cheeks, everything vibrating and becoming tense, preparing in silence to reproduce those sounds that have caused so much emotion in the unconscious mind. And how is it that the child acquires language in its exactness? It is so exactly and firmly acquired that this language forms part of his psychic personality, it is called his mother-tongue, and it is as clearly distinguished from all other languages that he may learn, as a set of false teeth may be distinguished from the natural set. How is it that these sounds which in the beginning have no meaning suddenly bring to his mind understanding, ideas? He has not merely taken in the words. He has taken ‘the sentence, the construction of the sentence.’ If we do not understand the construction of the sentence, we cannot understand language. If we say, for instance, “the glass is on the table” it is the order of the words that gives the sense. If one said to them, “glass the on is table” it would be difficult to get the idea. It is the sequence of words that we understand. The child has absorbed the constructions of the language.


  The Absorbent Mind


  How does it take place? It is said “he remembers these things,” but in order to remember, he has to have memory and he had no memory; he has still to construct it. He would have to have the power of reasoning in order to realize that the construction of a sentence is necessary in order to understand it. But he has no reasoning power. He has to construct it.


  Our mind, such as it is, could not do it; to accomplish it a different type of mind is needed, and that is what the child possesses, a type of intelligence different from ours. We might say that we acquire with our intelligence, the child absorbs with his psychic life. The child merely by going on with his life, learns to speak the language belonging to his race. It is like a mental chemistry that takes place in the child. We are vessels; impressions pour in, and we remember and hold them in our mind, but we remain distinct from our impressions, as water remains distinct from the glass. The child undergoes a transformation. The impressions not only penetrate the mind of the child, but form it. They become incarnate. The child makes its own ‘mental flesh’ by using the things that are in his environment. We have called his type of mind “Absorbent Mind” It is difficult for us to conceive the powers of the absorbent mind of the small child, but certainly it is a privileged form of mind. If only it could continue, if only it persisted! Just think. The child is born and for some months he lies in his house. After a while he walks, goes around, does things and he enjoys himself, he is happy; he lives from day to day and by doing this he learns movements; language comes into his mind with all its constructions; the possibility of directing his movements to suit his life and many other things. Whatever is in his environment comes to be part of his mind: habits, customs, religion. Think how wonderful it would be if, while merely enjoying ourselves, merely by existing, just because we had such a type of mind, we could become doctors or lawyers or engineers. Think of it. Children learn the language with all the perfection or imperfection they find in their environment without going to school. How wonderful would it be if one could learn German merely by walking with a German. Instead how hard have we to work. Arid how much have we to study when we have to learn the different subjects.


  Little by little the child becomes conscious of all the things, these form his consciousness. And so we see the path followed by the child. He acquires all unconsciously, gradually passing from unconscious to conscious, following a path of pleasure and love, this consciousness seems to us a great acquisition. To become conscious; to acquire a human mind! But we pay for it. Because as soon as we become conscious, every new acquisition causes hard work and fatigue.


  Movement is another of these wonderful acquisitions. At birth the child moves very little, then gradually his body becomes animated. He starts to move. The movements that the child acquires, just as is the case with language, are not formed by chance. They are determined in the sense that they are acquired during a special period. When the child begins to move, his absorbent mind has already taken in the environment. Before he starts to move, an unconscious psychic development has already taken place. As he starts to move, he begins to become conscious. If you watch a small child of three, he is always playing with something. That means he is elaborating with his hands, putting into his consciousness, what his unconscious mind had taken in before. It is by this experience in the environment in the guise of playing that he goes over the things and the impressions that he has taken into his unconscious mind. It is by means of work that he becomes conscious and constructs Man. He is directed by a marvelously grand mysterious power which little by little he incarnates and thus he becomes a Man. He becomes a man by means of his hands, by means of his experience, first through play, then through work. The hands are the instrument of the human intelligence. And by means of this experience he becomes a man, he takes a definite form and becomes limited because consciousness is always more limited than unconsciousness and sub-consciousness.


  He comes to life and begins his mysterious work and little by little he becomes the wonderful personality adapted to his time and to his environment. He builds his mind, until little by little he has constructed memory; until little by little he has constructed understanding, reasoning power; until little by little, he has arrived at his 6th year. Then suddenly we educators discover that this individual understands, that he has the patience to listen to what we say, whereas before we had no power to reach him. He lived on another plane, different from ours. In this book we are concerned with this first period. And a study of the psychology of the child in the first years of his life is so marvelous, so full of miracles, that all who understand it cannot help but feel a great emotion. Our work is not to teach, but to help the absorbent mind in its work of development. How marvelous it would be if by our help, if by an intelligent treatment of the child, if by understanding the needs of his physical life and by feeding his intellect, we could prolong the period of functioning of the absorbent mind! What a service we should render if we could help the human individual to absorb knowledge without fatigue, if man could find himself full of knowledge without knowing how he had acquired it, doing it almost by magic. And why should it not be possible? Is not nature full of magic, full of miracles?


  The discovery of the fact that the child is endowed with an absorbent mind has brought about a revolution in education. Now it is easy to understand why the first is the most important amongst the periods of development. The creation of human character takes place within its span; and once we have understood this, it also becomes clear that we must help the child in his creative work. For there is no age in which the child is more in need of intelligent help than in this period. It is evident that if the child meets with obstacles, his creative work becomes less perfect. We do not any longer help the child because he is a small and weak being. No! We have realized that the child is endowed with great creative powers, that these great powers are delicate in their nature and can be thwarted if obstacles are placed in their path. It is these powers we wish to help, not the small child, not his weakness. When we understand that these powers belong to an unconscious mind which must become conscious by work and experience carried out in the environment, when we realize that the child’s mind is different from ours, that we cannot reach it and teach him things, that we cannot directly intervene in this process of passing from the unconscious to the conscious and of constructing the human faculties; then the whole conception of education will change and will become that of a help to the child’s life. Education will take the guise of an aid to the psychic development of man and not of making him memorize ideas and facts.


  This is the new path of education and how to help this mind in its different processes, how to second the different powers and how to give strength to the different qualities of this mind will be the object of our study in this book.


  CHAPTER IV: A NEW ORIENTATION


  IN our days there is a definitely new orientation in biological studies. Previously all study was carried out on the adult being. For instance, when animals or plants were studied by scientists it was the adult specimen which came under consideration. This applied also to the studies upon humanity. It was always the adult that was taken into consideration, e.g. in the study of morality, in the study of sociology, it was always the adult. Another field which attracted the attention and meditation of the thinkers was death and this was logical because the adult being as he proceeds in life is headed towards death. The study of morality was, we might say, the study of the conditions and rules of social contact amongst adults. It is true that there are moral ideas such as love for one another, the sacrifice of one’s self for the welfare of other beings and so forth, but all these are difficult virtues. They require a preparation and an effort of the will. Today scientists seem to have taken the opposite direction. It seems as though they were proceeding backwards. Both in the study of human beings and of other types of life, they consider not only the very young beings, but their very origin. So biology directs its attention to embryology, to the life of the cell and so forth. From this orientation towards the origin a new philosophy has sprung up but this philosophy is not of an idealistic nature. Rather, we might say, it is scientific because it springs from observation and not from abstract deductions of thinkers. The progress of this philosophy proceeds side by side with the progress in the discoveries made in the laboratories.


  When one enters the field of origins, the field of embryology, one sees things which do not exist in the fields that concern adults, or if they do exist, they are of a very different nature. Scientific observations reveal a type of life which is quite different from the one that humanity was accustomed to consider previously. It is by this new field of research that the personality of the child has been thrown into the limelight. A very banal consideration will show that the child does not progress towards death like the adult, the child progresses towards life because the purpose of the child is the construction of man in the fullness of his strength and in the fullness of his life. When the adult arrives, the child is no longer. So the whole life of the child is a progress towards perfection, a progress of ever greater achievement. Even from this banal observation, one can deduct that the child can find joy in the fulfilment of a task of growth and perfection. The child’s is a type of life in which work, the fulfilment of one’s task, brings joy and happiness, whereas in the field of adult, work is something which is usually a rather painful process. This process of growth, this proceeding in life is for the child something that expands and enlarges, inasmuch as the older the child becomes, the more intelligent and stronger he becomes. His work, his activity help the child to acquire intelligence and strength, whereas in the case of adults, it is rather the contrary. Also in this field of the child, there is no competition, because no one can do the work that the child does in order to construct the man that he has to construct. In other words, nobody can grow for him.


  The adults who are near the child usually are protectors of the child. So one can see that, in the case of human beings, it is in the field of the child that examples and inspiration for a better society can be found. It is not a question of an ideal. It is a reality. As this field is different and also as it represents a better kind of life, it deserves to be studied.
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