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				PREFACE

				This book is about a contemporary social phenomenon, variously referred to as “Hizmet” or “the Volunteers’ movement.” In academic circles it is often called “the Gülen Movement”, taking the name of the person who inspired it, Fethullah Gülen.

				Gülen is one of the world’s most influential Islamic scholars of his generation. The author of more than fifty books, Gülen has dedicated his life to promoting peaceful interrelationship within and between different communities, societies, cultures and religious traditions.

				Since the 1970s the social movement he inspires has grown into a transnational educational, inter-cultural and interfaith movement, with participants numbering in the millions. Participants have founded and run hundreds of modern educational institutions, as well as print and broadcast media outlets and dialogue societies on every continent. The movement has therefore attracted a great deal of academic attention, in recent years. 

				In 2009 my own sociological research and analysis of the Movement was published in the book The Gülen Movement: Civic Service without Borders (NY: Blue Dome Press). Following that publication I was asked by many readers to make the same information available to a wider audience. To that end I have attempted to represent what I found in my research in a question-answer format stripped of sociological jargon as far as possible. It is my sincere hope that this effort will make knowledge about the Movement and the Movement itself more accessible to those very people who commit to self-sacrifice and serving others in Hizmet and other peaceful civil society movements all over the world; that is, it has been written for all concerned, caring, peaceful citizens of whatever nation.

				

			

		

	
		
			
				INTRODUCTION

				1.	What is this book about?

				This book is about a contemporary social phenomenon which is known by a number of different names: “the Volunteers’ Movement”, “the Service Movement” or just “Hizmet.” Also, researchers and journalists often refer to it as “the Gülen Movement”, using the name of the Islamic scholar who inspired the Movement, Fethullah Gülen. 

				In this book these names are used interchangeably; wherever ‘Movement’ is used with a capital letter it refers to this particular social movement (i.e., Hizmet), and wherever the word ‘movement’ is not capitalized, it is being used to refer to social movements in general.

				2.	What does the word “hizmet” mean?

				“Hizmet” is the Turkish word for “service” and is the term most commonly used by participants for the Movement.

				3.	Why is this book needed? 

				Hizmet has attracted a great deal of academic attention in recent years, but more studies are still needed to describe it fully and accurately. This book is intended to summarize and represent the conclusions of much of that academic work in a manner more easily accessible to the lay person or non-specialist. 

				4.	When did Hizmet start as a movement?

				The Movement originated in 1970s’ Turkey as a faith-inspired initiative to improve educational opportunities for a local community; since then, it has grown into a transnational educational, inter-cultural and interfaith movement. It is estimated that participants number in several millions. Hizmet has securely established, respected institutions (of different kinds, but mostly schools) on every continent. 

				5.	What is the particular attraction of studying Hizmet?

				Its attraction lies in its potential to show the capacity of an Islam-inspired movement to mobilize huge numbers of religiously-minded and observant individuals not only to accept but to cherish a secular, pluralist, democratic social and political order. 

				6.	How can studying the Movement help people who are not taking part in it? 

				A clear understanding of this particular Movement can help other cultural actors and peaceful movements to expand their repertoires of action for societal peace and inter-civilizational co-operation. Learning about the Movement can contribute to the vitality of civil society, and it may help to diminish polarization and fragmentation in Turkey and similar societies.

				7.	What previous research has been done on similar movements?

				There has been little research into peaceful, faith-inspired social movements arising from Islamic backgrounds. Most studies overlook the presence of non-political elements in emergent movements. They totally ignore themes such as philanthropy, altruism and voluntarism which help explain the dynamics of participation in activities that do not directly benefit those taking part. Such studies fail to address the reasons why (and how) faith – Islam in the case of Hizmet – meets the need for cultural or political empowerment. 

				8.	Is faith really a factor in the development of social movements? 

				Yes, faith and empowerment by it form a substantial part of civic society and democracy. Faith and empowerment contribute significantly to preserving and developing volunteerism and dialogue. They help to build relationships to achieve shared goals. They encourage people to compete to do good and to provide non-materialistic and non-contentious services. Religious experience involves meanings, values and experience other than those entertained in protest theories or conflictual political actions. The real social significance of these factors needs to be acknowledged as affecting people’s views, choices and actions. 

				Religious experience or its influences are located at the heart of all societies. Faith is a motivating force. It helps to build relationships of trust or “social capital” for peaceful civil society movements. It does not only produce conflictual relationships. Faith cannot always be discounted or analyzed in terms of something other than itself. Faith and empowerment by it are not a dependent variable, determined and structured by the social, economic, and political conditions; so religious experience cannot be dismissed as a proxy or substitute for something else such as direct or contentious political action. It cannot just be “explained away” in terms of social, psychological and other material goals such as conflict-evading pacifism, etc. 

				9.	What is the place of moral and spiritual values in the study of Hizmet?

				Since Hizmet originated as a faith-inspired civil society movement, motivations for participation include spiritual resources and moral values drawn from the Islamic tradition, like altruism and other non-material incentives. 

				10.	Why is it useful to know about the thought of the participants in the Movement and not just their activities? 

				Their action and their own interpretations of service could helpfully inform a variety of discussions of social and religious forces related to Islam and peaceful Muslim social or cultural movements. Learning about them may also shed light on circumstances and issues in the recent history of Turkey. 

				11.	What makes Hizmet different from movements of the past and present in Europe?

				Although Hizmet is a contemporary movement, it concerns itself with forms of action, content and meanings that are qualitatively different from the tradition of struggle frequently seen in European societies. It does not fit into the conventional categories of the workers’ movement of industrial capitalism and modern leftist movements. 

				Along with inequalities or changes in society that are economic and political, there are changes and meanings that arise because of the various contractions of the fields in which cultural and moral values can be expressed. Meanings and values such as faith, family, morality, and parts of people’s history have been or are being sidelined or forgotten. Many mechanisms of self-control and autonomy, especially those arising from people’s cultural heritage and religion have been pushed out by modernity. Their constructive influence has lessened, and they have contracted to become mere expressions of individualism or escapism. 

				Hizmet recognizes the need for a new and inclusive synthesis arising from the past but based upon universal values and modern realities. The Movement therefore emphasizes a different array of factors, including values, such as equality, freedom, dignity, altruism, good life, ecology and morality; these are needs and issues which the current and prevalent socio-political structure mostly fails to implement.

				12.	Why is Hizmet important for social movement researchers who are accustomed to examining the movements of Europe and North America?

				Faith-inspired movements, especially Islamic ones, can be very different from the social movements that sociologists and political scientists have previously analyzed. So, to avoid reductionism, studying such faith-inspired movements requires a focus shift from social movement researchers who are accustomed to examining the protest movements and political understanding of Europe or North America. 

				13.	What is reductionism and what are its dangers when discussing social movements?

				Social, political, economic or methodological reductionism occurs when researchers offer at best a partial explanation of collective action. It is unsatisfactory because it does not take account of or distorts key aspects of a movement and its history; for example, it may treat philanthropic services and culturally innovative potential as politically subversive when they are not. 

				14.	How can studying Hizmet contribute to academia and knowledge in general?

				Studying it can improve our ability to analyze future events and to resolve contradictory socio-political analyses of Turkey and the region. It may also contribute to our understanding of contemporary social movements and their potential. 

			

		

	
		
			
				THE HISTORY OF HIZMET

				15.	What is the significance of the history or socio-political context to the rise of movements in Turkey?

				To understand contemporary social phenomena in Turkey, we need to understand the changing circumstances in which the attempt was made to establish and then hold on to a nationalist, laicist and Westernized republic after the end of the Ottoman Empire. 

				For the emergence, dynamics and outcomes of any social movement (especially in the case of a multi-purpose civic action like Hizmet), the political system, its institutions and processes, and the larger social and cultural ethos are highly significant material factors. 

				16.	Can the rise of Hizmet in Turkey be attributed to the economic and political liberalization policies of Prime Minister Turgut Özal (1983–93)? 

				No, it cannot. For a movement to rise and develop very many determinants are at work, and movements cannot be reduced to one determinant. Different movements arise out of unique combinations of different factors: the historical context, grievances, economy, norms, class, beliefs, resources, networks, strategies, ideology, organizations, leadership, adversary, etc. 

				Explanations focusing on a particular event or events may contain a small kernel of truth, but they miss the reality and meaning of Hizmet. For example, it is at best a very partial explanation to claim that the Movement emerged because of increased migration from the countryside to the cities, the urbanization, industrialization and modernization of Turkey during the Özal decade. This sort of explanation is unsatisfactory because it fails to take account of or distorts key aspects of the Movement and its history. 

				In fact, Özal himself was from the faith communities. He was one of the many people who were already educated, qualified and holding roles and status in Turkish society and the state structure at that time. There were already other state bodies functioning independently, and there was in place a large and strong protectionist opposition to what Özal said, planned and carried out. So a single individual, by coming to a higher position one day, could not have produced a large number of educated and qualified people like that in such a short period of time, let alone a movement like Hizmet. The reality is that the faith-inspired communities had already started to use all the different forms of communication networks and media. Furthermore, as entrepreneurs who were independent of state subsidy, they had already proved themselves successful in foreign-exchange-earning export industries.

				Social movements take time to develop; they do not come ready made. In any case, the availability of political opportunities does not automatically and promptly translate into increased action and is insufficient to account for the emergence of a collective action and actor. For an organized collective action as large as Hizmet, there has to be, already in place, a sufficient number of people with the necessary intellectual and professional skills, and the readiness and will to be employed before a window of opportunity opens up in history. 

				Generally, a collective actor or action (such as a social movement or political party) does not automatically spring from political or social tensions or conditions. Numerous factors determine whether or not this will occur. Necessary factors include the availability of adequate organizational resources, the ability of movement leaders to represent their ideology attractively to the public or masses, and a political context which makes action possible. 

				In short, to say that Hizmet emerged because of Turgut Özal’s policies, or any other specific event, ignores the fact that informal networks and everyday solidarity circles already existed; it disregards the widespread and strong networks that people already belonged to; it overlooks the fact that individuals and groups had already accumulated many experiences of living and working together for specific purposes. The Movement already had resources for mobilization. These resources were ready to be directed towards new goals because they were already in place. Had they not been, the situation could not have created them, nor could the Movement have benefited from the situation to redirect and reshape its action.

				17.	Did the Movement’s cultural networks exist before the Movement’s public appearance?

				Yes. We need to distinguish between the discovery of the Movement by the mass media and its organizational and cultural origins. Prior to the 1980 military coup, Hizmet participants had already responded to the crisis in education by setting up institutions such as student halls of residence, university entrance courses, and teacher associations. They had also started to address the contraction in the field for the expression of moral concerns in the public arena by establishing publishing houses and a journal. 

				18.	Did the Movement emerge because of a religious conflict in Turkey?

				No. It did not emerge because of any conflict, nor as the expression of a conflict, let alone one between the religious-minded and the secularists in Turkey. Some of those who oppose the Movement for their own ideological reasons try to portray any effort from the faith-inspired communities as reactionary or fundamentalist, but Hizmet has never been connected with any anarchy, terror or misuse of office. Any attempts to label or describe the Movement in this way have no concrete basis, and the Turkish public and the courts have rejected all such allegations. The overwhelming majority in Turkey does not see the Movement as fundamentalist, nor as posing any threat to existing political or economic institutions.

				GÜLEN AND THE FORMATIVE YEARS OF HIZMET

				19.	When and where was Fethullah Gülen born? 

				Fethullah Gülen was born in a village in Erzurum, eastern Anatolia in 1941. His date of birth on his national identification card and his passport is 1941.

				20.	What form did his early education take?

				There were few opportunities for a general secular education for ordinary Turkish people at this time so his parents took charge of his early education and religious instruction. Gülen’s parents sent him to the nearest state primary school for three years. However, because his father was later assigned by the state to a post as preacher and imam in another town, one that had no secondary school, Gülen was unable to progress to secondary education. 

				Although at this time mosques and congregational prayer were permitted by law, all other forms of religious instruction and practice were not. Even so, Gülen’s parents, like many other ordinary Turkish people, kept up the Turkish Islamic tradition and made sure that their children learned the Qur’an and basic religious practices, including prayer. They avoided confrontation with the authorities and the regime, concealing the fact that they were providing elementary Islamic instruction to their own and their neighbors’ children.

				21.	What was Gülen’s education and training during his youth? 

				During this decade (1950–60) Fethullah Gülen completed his religious education and training under various prominent scholars and Sufi masters leading to the traditional Islamic ijaza (license to teach). This education was provided almost entirely within an informal system, tacitly ignored and unsupported by the state and running parallel to its education system. At the same time, Gülen pursued and completed his secondary-level secular education through external exams. 

				In 1958–9, he sat for and passed the state exam to become an imam and preacher. On the basis of the exam result he was assigned by the state to the very prestigious posting in Edirne. 

				In the late 1950s, he encountered and studied compilations of the scholarly work Risale-i Nur (Epistles of Light series) by Said Nursi, but he never met its famous author.

				22.	Who was Said Nursi? Why did he become famous?

				He was the most important Islamic thinker of the Republican era. Nursi was an Islamic modernist whose writings mapped out an accommodation between the ideas of constitutional democracy and individual liberty and religious faith. 

				During the First World War Nursi fought against foreign invasion and for independence and spoke out against both modern Islamic authoritarianism and economic and political backwardness and separatism. His ideas for a modern Islamic consciousness emphasize the need for a significant role for religious belief in public life. He objected to withholding knowledge, whether religious or scientific, from the general public, and he embraced scientific and technological development. 

				Although he was not involved in any rebellions, the Independence Tribunals of the early years of the Republic sentenced him to exile in western Anatolia for his religious activities.

				23.	What were Gülen’s formative experiences in the development of his own leadership?

				Throughout his service in Edirne Gülen maintained a devout asceticism while mixing with people and remaining on good terms with the civic and military authorities he encountered. He witnessed how the youth were being attracted to extremist, radical ideologies, and strove through his preaching to draw them away from such ideas. Using his own money, he would buy and distribute published materials to counter atheistic communism and an aggressively militant atheism. He saw the erosion of traditional moral values among the youth and the educated sector of Turkish society. This erosion was feeding criminality and political and societal conflict. These observations and experiences were formative influences on Gülen’s intellectual and community leadership and reinforced his faith in the meaning and value of human beings and life.

				24.	Were there any influences other than Turkish or Islamic on the development of Gülen’s view of the world?

				In 1961 Gülen was sent to Iskenderun as part of his compulsory military service. His commanding officer assigned to him the duty of lecturing soldiers on faith and morality. Recognizing Gülen’s intellectual ability, the officer gave him many Western classics to read. Throughout his military service Gülen maintained his simple, ascetic lifestyle. 

				In 1963, following military service, Gülen gave a series of lectures in Erzurum on Jalaladdin Rumi and moral issues.

				25.	How was Gülen treated by the Turkish state during his service as imam? 

				In 1964, he was assigned a new post in Edirne, where he became very influential among the educated youth and ordinary people. The militantly laicist authorities were displeased by his having such influence and wanted him dismissed. Before they could bring this about, Gülen had himself assigned to another city, Kırklareli, in 1965. There, after working hours, he organized evening lectures and talks. In this phase of his career, just as before, he took no active part in party politics and taught only about moral values in personal and collective affairs.

				26.	Where and how did Gülen’s ideas on education and service to the community take form?

				In 1966, Yaşar Tunagür, who had known Gülen from earlier in his career, became deputy head of the country’s Directorate of Religious Affairs. On assuming his position in Ankara, Tunagür assigned Gülen to the post that he himself had just vacated in Izmir on the Aegean coast. 

				On March 11, Gülen was transferred to the Izmir region, where he held managerial responsibility for a mosque, a student study and boarding-hall, and for preaching in the Aegean region. He continued to live ascetically. For almost five years he lived in a tiny hut near the Kestanepazarı Hall and took no wages for his services. 

				It was during these years that Gülen’s ideas on education and service to the community began to mature and take definite form. From 1969 he set up meetings in coffee houses, lecturing all around the provinces and in the villages of the region. He also organized summer camps for middle and high school students.

				27.	What happened to Gülen in the military coup of 1970?

				Upon the March 12, 1970 military coup, a number of prominent Muslims in Izmir, who had supported Kestanepazarı Hall and associated activities for the region’s youth, were arrested. On May 1, Gülen too was arrested and he was held for six months without charge until his release on November 9. Later, all the others associated with the hall were also released, also without charge. 

				When asked later to explain these arrests, the authorities said that they had arrested so many leftists that they felt they needed to arrest some prominent Muslims in order to avoid being accused of unfairness. They released Gülen on condition that he give no more public lectures. 

				28.	Did the arrests frighten Gülen and those around him into reducing their activities? 

				No. In 1971, Gülen left his post and Kestanepazarı Hall but retained his status as a state-authorized preacher. He began setting up more study rooms and boarding halls in the Aegean region: the funding for these came from local people. It is at this point that a particular group of about one hundred people began to be visible as a service group, that is, a group gathered around Gülen’s understanding of service to the community and positive action. 

				29.	Why and how did Gülen focus on education as a theme of his teaching and activities?

				Between 1972 and 1975, Gülen held the post of preacher in several cities in the Aegean and Marmara regions. He continued to preach and to teach the ideas about education and the service ethic that he had developed. He continued setting up hostels for high school and university students. At this time educational opportunities were still scarce for ordinary Anatolian people. Most student accommodation in the major cities was controlled or infiltrated by extreme leftists and rightists and seethed in a hyper-politicized atmosphere. Parents in provincial towns whose children had passed entrance examinations for universities or city high schools were caught in a dilemma – to surrender their children’s care to the ideologues or to deny them further education and keep them at home. 

				The hostels set up by Gülen and his companions offered parents the chance to send their children to the big cities to continue their secular education, while protecting them from the hyper-politicized environment. 

				30.	How did Gülen raise the funds for the services in the 1970s?

				To support these educational efforts, people who shared Gülen’s service ethic now set up a system of bursaries for students. The funding for the hostels and bursaries came entirely from local communities in which Gülen’s service-ethic idea (hizmet) was spreading steadily. 

				31.	How did Gülen’s new type of community action start to become widespread? 

				With Gülen’s encouragement, around his discourse of positive action and responsibility, ordinary people were starting to mobilize. They wished to counteract the effects of violent ideologies and the ensuing social and political disorder on their own children and on youth in general. Students in the hostels also began to play a part in spreading the discourse of service and positive action. Periodically, they returned to their home towns and visited surrounding towns and villages. Talking of their experiences and the ideas they had encountered, they consciously diffused the hizmet idea in the region. 

				Since 1966, Gülen’s talks and lectures had been recorded on audio cassettes and distributed throughout Turkey. Thus, the already existing networks of relations, this new type of community action, the students’ activities, and the new technology of communication all contributed to the rapid nationwide spread of the hizmet discourse. 

				32.	When and how did the first stage of the institutionalization of the services and the Movement take place? 

				In 1974, the first university preparatory courses were established in Manisa, where Gülen was posted at the time. Until then, it had been largely the children of very wealthy and privileged families who had had access to university education. The new courses in Manisa offered the hope that in future there might be better opportunities for children from ordinary Anatolian families. The idea took hold that, if properly supported, the children of ordinary families could take up and succeed in higher education. 

				Word spread of these achievements, and the following year Gülen was invited to speak at a series of lectures all over Turkey. The service idea became firmly rooted in various cities and regions of the country. From this time on, the country-wide mobilization of people drawn to support education and non-political altruistic services can be called a movement. 

				33.	What was Gülen’s response to the politicization and chaos of the late 1970s in Turkey?

				In 1976, the Religious Directorate posted Gülen to Bornova, Izmir. Izmir was the site of one of Turkey’s major universities with a correspondingly large student population and a great deal of the militant activism typical of universities in the 1970s. 

				It came to Gülen’s attention that leftist groups were running protection rackets to extort money from small businessmen and shopkeepers in the city and deliberately disrupting the business and social life of the community. The racketeers had already murdered a number of their victims. In his sermons, Gülen spoke out and urged those being threatened by the rackets neither to yield to threats and violence, nor to react with violence and exacerbate the situation. He urged them to report the crimes to the police and have the racketeers dealt with through the proper channels. This message led to threats being made against his life. 

				At the same time, he challenged the students of left and right to come to the mosque and discuss their ideas with him. He offered to answer any questions, whether secular or religious, which they put to him. A great many students took up this offer. So, in addition to his daily duties giving traditional religious instruction and preaching, Gülen devoted every Sunday evening to these discussion sessions. 

				34.	Did Gülen make any contribution to the lives of people outside Turkey at that time?

				In 1977, he traveled in northern Europe, visiting and preaching among Turkish communities to raise their consciousness about values and education. He encouraged them in the hizmet ethic of positive action and altruistic service. He advised them both to preserve their cultural and religious values and to integrate into their host societies.

				35.	Were Gülen’s efforts always opposed by the authorities?

				No. His efforts also elicited positive responses from many in authority. By the age of thirty-six, Gülen had become one of the three most widely recognized and influential preachers in Turkey. For example, in 1977, when the prime minister, other ministers and state dignitaries came to a Friday prayer in the Blue Mosque in Istanbul, a politically sensitive occasion in Turkey, Gülen was invited to preach.

				36.	How did Gülen appeal to the masses?

				Gülen encouraged participants in the Movement to go into publishing. Some of his articles and lectures were published as anthologies. In the late 1970s a group of teachers inspired by his ideas established the Teachers’ Foundation to support education and students.

				In 1979, the Teachers’ Foundation started its own monthly journal, Sızıntı, which became the highest selling monthly in Turkey. In terms of genre, it was a pioneering venture, being a magazine of sciences, humanities, faith, and literature. Its publishing mission was to show that science and religion were not incompatible and that knowledge of both was necessary to be successful in this life. 

				Since Sızıntı’s foundation, every month Gülen has contributed an editorial and a section about the spiritual or inner aspects of Islam (Sufism), and the meaning of faith in modern life.

				37.	How did Gülen urge individuals to serve society constructively?

				In Turkey up to the 1980s hyperpoliticization of all issues in society and artificial divisions between people were prevalent. Extremist and ideological issues were raised between rightists and leftists, around the sectarian division between Alevis and Sunnis, around the ethnic distinction between the Turkish and Kurdish, and later around differing definitions of secularism between the laicists and the religious-minded. Such issues dominated society so much that tensions and fights began to undermine its security and stability, even indeed its survival. Thousands of people were killed.

				Throughout this period, Gülen, as scholar, writer, preacher and civil society leader, strove to draw people out of societal tension and conflict. His message reached the masses through audio and video cassettes, as well as public lectures and private meetings. He appealed to people not to become part of on-going partisan conflictual issues and ideological fights. He analyzed the prevalent conditions and the ideologies behind the societal violence, terror and clashes. He applied his scholarship and his intellectual and personal resources to convince others (notably, young university students) that they need not resort to violence, terror and destruction to establish a progressive, prosperous and peaceful society. 

				He maintained that violence, terrorism, death, ignorance, moral decay and corruption could be overcome through forbearance and compassion, through conversation, interaction, education and co-operation. He reminded them not to expect everything from the system because of its backwardness in some respects, its stifling bureaucratic, partisan and procedural stagnation, and its lack of qualified personnel. He urged people instead to use their constitutionally given rights to contribute to and serve society constructively and altruistically. In addition, he convinced them that such service is both the means and the end of being a good person, a good citizen and a good believer.

				38.	How did he impart his understanding of the service ethic to the wider public?

				Gülen started to talk to people from all walks of life in Turkey. He visited individuals, groups, cafes, small villages, towns and metropolitan cities. From street peddlers to industrialists and exporters, from secondary school students to postgraduates and faculty, from the common people to leading figures and elites, he imparted the same message to all: sound education and institutionalization, and to achieve that, altruistic contribution and services. He appealed to values that are present in all traditions and religions: duty, moral obligation, disinterested contribution, voluntary philanthropism and altruistic services. 

				His listeners set up student hostels, primary, secondary and high schools, universities, study centers, college-preparatory courses, press and media organs, publishing houses, student bursaries and research scholarships. The Movement participants played a modernizing role in the educational field. Their behavior towards the outside world translated into institutional support or an advanced form of cooperative social enterprise. 

				Gülen genuinely believes in and encourages free enterprise. According to him, believers both in Turkey and abroad must be wealthy. He emphasizes education hand in hand with development, and economic and cultural togetherness. He recommends knowledge against ignorance, work against poverty, and solidarity and cohesion against disunity and schism.

				39.	What was Gülen’s response to the violence and terror of the 1980s in Turkey? 

				In February 1980, Gülen gave a series of lectures which were attended by thousands of people. In them he preached against violence, anarchy and terror. Recordings of the lectures were distributed widely on audio cassette. 

				40.	Why had an autonomous civic culture not developed in Turkey by the 1980s?

				In Turkey, the primacy given to party-political struggle has thwarted the potential for innovation present in society; it has prevented the development of an autonomous civic culture. It has also blocked the development of a deeply-felt identification by the public with democratic institutions.

				41.	How did Gülen judge the hyperpoliticization of nonpolitical issues in Turkey?

				Although he was not himself involved in any political movements, as a teacher and preacher Gülen engaged actively with individuals embedded in the culture of leftist and rightist movements. He realized that the artificial hyperpoliticization of nonpolitical issues distorted and dissolved many things into violence. He witnessed crises in the political movements that resulted in an escalation of terrorist activity. 

				He maintained that in such situations where brute force is offered as a solution to problems, “it is impossible to speak of intellect, judgment, rights, justice, or law. On the contrary, in their stead, is unlawfulness, injustice and oppression.”

				42.	What happened to Gülen at the time of the 1980 military coup?

				In 1980, on September 5, Gülen spoke from the pulpit before taking leave of absence for the next twenty days because of illness. 

				On September 12, the day of the military coup, his home was raided. He was not detained as he was not at home. He requested another leave of absence for forty-five days. Then the house where he was staying as a guest was raided and he was detained. After a six-hour interrogation, he was released. 

				On November 25, he was transferred to Çanakkale. However, due to illness again, he was not able to serve there. From March 20, 1981, he took indefinite leave of absence.

				43.	What was the response of the Turkish people to the 1980 coup?

				Before, during and after the two previous coups in 1960 and 1974, there had been growing public unrest, bombings, assassinations, riots and orchestrated street fighting between conflicting groups. By the third coup, the Turkish public had learned to stay calm. There was no visible public reaction. 

				44.	What was the response of the faith communities and Hizmet to the 1980 coup?

				The faith communities, including Hizmet, continued with their lawful and peaceful activities without drawing any extra attention to themselves. Gülen and the Movement avoided large public gatherings but continued to promote the service ethic through publishing and small meetings. 

				At this point, the Movement turned again to the use of technology. For the first time in Turkey a preacher’s talks were recorded and distributed on videotape. 

				In spite of the coup, the Movement continued to grow and act successfully. In 1982, Movement participants set up a private high school, Yamanlar Koleji in Izmir. 

				45.	Why did Gülen stop lecturing and preaching to the masses after the 1980s?

				In 1989, Gülen was approached by the Directorate of Religious Affairs and asked to resume his duties. His license was reinstated to enable him to serve as an Emeritus Preacher with the right to preach in any mosque in Turkey. Between 1989 and 1991, he preached in Istanbul on Fridays and on alternate Sundays in Istanbul and Izmir in the largest mosques in the cities. His sermons drew crowds in the tens of thousands, numbers unprecedented in Turkish history. These sermons were videotaped and also broadcast. 

				At the beginning of the 1990s, the police uncovered a number of conspiracies by marginal militant Islamists and other small ideological groups to assassinate Gülen. These groups also placed agents provocateurs in the areas around the mosques where he preached with the aim of fomenting disorder when the crowds were dispersing after Gülen’s sermons. Due to Gülen’s warnings and the already established peaceful practices of the Movement, these attempts failed and the agents provocateurs were dealt with by the police. 

				In 1991, Gülen once again ceased preaching to large mosque congregations. He felt that some people were trying to manipulate or exploit his presence and the presence of Movement participants at these large public gatherings. However, he continued to be active in community life, in teaching small groups and taking part in the collective action of the Movement. 
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