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        Introduction

        The NY State ELA Standards and the Reading and Writing We do in High School English Courses

        Most middle school and high school students in NY State should be familiar with the guidelines for curriculum and instruction in their English courses. These guidelines include the following:

        
            	Students will read both informational texts and literary texts in their English courses. Alignment with the NY State learning standards requires a balancing of the two.

            	In all academic subjects, students will be expected to build their knowledge primarily through engaging directly with text.

            	Throughout secondary school, students will read texts of increasing complexity and will be expected to develop skills in close reading in all academic subjects.

            	Students will be expected to engage in rich and rigorous evidence-based conversations/class discussions about text.

            	Student writing will emphasize use of evidence from sources to express their understanding and to form and develop an argument.

            	Students will acquire the academic vocabulary they need to comprehend and respond to grade-level complex texts. This vocabulary is often relevant to more than one subject.

        

    
        
            How Can This Book Help You?

            This book provides a detailed guide to the Regents ELA Exam, showing you exactly what each part of the exam looks like. Actual passages and multiple-choice questions, with analysis of the multiple-choice questions and guidelines for composing written responses, are included. The rubrics for the scoring of each section are fully explained. For your review, you will find a chapter on “Reviewing Literary Elements and Techniques” and detailed “Glossaries of Terms” that review structure and language in prose and poetry. There is also “A Guide to Proofreading for Common Errors.” In the Appendix, you will find the New York State Learning Standards for Reading, Writing, and Language. Actual ELA Regents Exams, all with sample essays and answers explained, are also included.

        

    
        
            Terms to Help You Understand The English Language Arts Learning Standards and the Regents ELA Exam

            These are the learning standards in ELA and math, developed and adopted by a consortium of over 40 states. New York State first adopted the CCLS in 2010 and implemented a revised set of standards in 2017. These revisions did not represent significant changes in the expectations for grades 11/12 expressed in the guidelines above.*

            
                	
CCR—The phrase “college and career ready” is widely used in discussion of the curriculum and assessments. This refers to the fundamental principle of the learning standards: to reflect the knowledge and skills that all students need for success in college and careers.


                	
ELA/Literacy—English Language Arts (ELA) refers to skills in reading, writing, speaking, and listening. Courses and exams once identified as “English” may also be identified as ELA. Literacy refers to the ability to read and write and to use language proficiently. The term also identifies the quality of being knowledgeable in a particular subject or field. For example, we often refer to “digital” or “computer literacy.”


                	
Assessment—You may hear teachers and other educators using the term assessment instead of test or examination. An assessment is more than a simple test (in vocabulary, say) because it seeks to measure a number of skills at one time. Although we continue to refer to the English Regents as an exam or a test, its goal is to be a valid assessment of a broad range of the reading, thinking, language, and writing skills outlined in the Standards.


                	
Text—Broadly, the term text refers to any written material. The core curriculum uses the term to refer to the great variety of material students are expected to be able to read, understand, analyze, and write about. Texts may include literary works of fiction, drama, and poetry; and informational, or nonfiction, including essays, memoirs, speeches, and scientific and historical documents. The learning standards also emphasize the use of authentic texts; that is, students will read actual historical documents or scientific essays rather than articles about them. 


                	
Close Reading—Skill in close, analytic reading is fundamental to the CCLS and to the ELA Regents exam. The core curriculum focuses student attention on the text itself in order to understand not only what the text says and means, but also how that meaning is constructed and revealed. Close reading enables students to understand central ideas and key supporting details. It also enables students to reflect on the meanings of individual words and sentences, the order in which sentences unfold, and the development of ideas over the course of the text, which ultimately leads students to arrive at an understanding of the text as a whole.


                	
Argument—What is an argument? In academic writing, an argument is usually a central idea, often called a claim or thesis statement, which is backed up with evidence that supports the idea. Much of the writing high school students do in their English courses constitutes essays of argument, in contrast to personal essays, descriptive pieces, or works of imagination. 


                	
Source-Based/Evidence-Based—The ability to compose sound arguments using relevant and specific evidence from a given text is central to the expectations of the learning standards.


                	
Writing Strategy—This is the general term for a literary element, literary technique, or rhetorical device. Examples include: characterization, conflict, denotation/connotation, metaphor, simile, irony, language use, point-of-view, setting, structure, symbolism, theme, tone, etc. (See the Glossaries in this book for definitions and examples of the most widely used terms.)


            

        

    
        
            The Regents ELA Exam—An Overview

            This 3-hour examination requires students to read, analyze, and write about both literary and informational texts.

            Part 1—Reading Comprehension

            This part of the exam requires close reading of three texts and will contain a literature passage (prose), a poem, and an informational text, followed by a total of 24 multiple-choice questions.

            Part 2—Writing From Sources: Argument

            This part of the exam includes close reading of four or five informational texts. Students will compose an essay of argument with a claim based on the sources.

            Part 3—Text Analysis

            Students will do a close reading of one informational or literature text and write a two to three paragraph response that identifies a central idea in the text and analyzes how the author’s use of one writing strategy develops that central idea.

        

    




Strategy and Review for Part 1 of the Regents ELA Exam


Chapter 1


Reading Comprehension





What Does This Part of the Exam Require?


This part of the exam requires close reading of three texts and will contain at least one prose literature passage, usually from a work of fiction; a poem; and one informational text, which may include a personal narrative, a speech, an account of historical significance, or a discussion of a scientific concept. The prose passages and the poems are sometimes works in translation. These passages are followed by a total of 24 multiple-choice questions. The questions require analysis of different aspects of a text, including: elements of character and plot development, comprehension of a central idea and how it is supported, elements of style, and understanding vocabulary in context.  Most of the questions include more than one plausible answer; choosing the correct answer often requires comprehension of the text as a whole.



        What does This Part of the Exam Look Like?

        
            
                
                	
                        
                        	
                            Sample Passage A and Multiple-Choice Questions

                            Passage A

                                Literary Text

                            
                                (1)It was eleven o’clock that night when Mr. Pontellier returned from
                                (2) Klein’s hotel. He was in an excellent humor, in high spirits, and very talkative.
                                (3) His entrance awoke his wife, who was in bed and fast asleep when
                                (4) he came in. He talked to her while he undressed, telling her anecdotes
                                (5) and bits of news and gossip that he had gathered during the day. From his
                                (6) trousers pockets he took a fistful of crumpled bank notes and a good deal of
                                (7) silver coin, which he piled on the bureau indiscriminately with keys, knife,
                                (8) handkerchief, and whatever else happened to be in his pockets. She was
                                (9) overcome with sleep, and answered him with little half utterances.

                                (10)He thought it very discouraging that his wife, who was the sole object
                                (11) of his existence, evinced1 so little interest in things which concerned him,
                                (12) and valued so little his conversation.

                                (13)Mr. Pontellier had forgotten the bonbons and peanuts for the boys.
                                (14) Notwithstanding he loved them very much, and went into the adjoining
                                (15) room where they slept to take a look at them and make sure that they were
                                (16) resting comfortably. The result of his investigation was far from satisfactory.
                                (17) He turned and shifted the youngsters about in bed. One of them began to
                                (18) kick and talk about a basket full of crabs.

                                (19)Mr. Pontellier returned to his wife with information that Raoul had a
                                (20) high fever and needed looking after. Then he lit a cigar and went and sat
                                (21) near the open door to smoke it.

                                (22)Mrs. Pontellier was quite sure Raoul had no fever. He had gone to bed
                                (23) perfectly well, she said, and nothing had ailed him all day. Mr. Pontellier was
                                (24) too well acquainted with fever symptoms to be mistaken. He assured her the
                                (25) child was consuming2 at that moment in the next room.

                                (26)He reproached his wife with her inattention, her habitual neglect of the
                                (27) children. If it was not a mother’s place to look after children, whose on earth
                                (28) was it? He himself had his hands full with his brokerage business. He could
                                (29) not be in two places at once; making a living for his family on the street, and
                                (30) staying at home to see that no harm befell them. He talked in a monotonous,
                                (31) insistent way.

                                (32)Mrs. Pontellier sprang out of bed and went into the next room. She
                                (33) soon came back and sat on the edge of the bed, leaning her head down on
                                (34) the pillow. She said nothing, and refused to answer her husband when he
                                (35) questioned her. When his cigar was smoked out he went to bed, and in half
                                (36) a minute he was fast asleep.

                                (37)Mrs. Pontellier was by that time thoroughly awake. She began to cry
                                (38) a little, and wiped her eyes on the sleeve of her peignoir.3 Blowing out the
                                (39) candle, which her husband had left burning, she slipped her bare feet into a
                                (40) pair of satin mules at the foot of the bed and went out on the porch, where
                                (41) she sat down in the wicker chair and began to rock gently to and fro.

                                (42)It was then past midnight. The cottages were all dark. A single faint
                                (43) light gleamed out from the hallway of the house. There was no sound
                                (44) abroad except the hooting of an old owl in the top of a water oak, and the
                                (45) everlasting voice of the sea, that was not uplifted at that soft hour. It broke
                                (46) like a mournful lullaby upon the night.

                                (47)The tears came so fast to Mrs. Pontellier’s eyes that the damp sleeve of
                                (48) her peignoir no longer served to dry them. She was holding the back of her
                                (49) chair with one hand; her loose sleeve had slipped almost to the shoulder of
                                (50) her uplifted arm. Turning, she thrust her face, steaming and wet, into the
                                (51) bend of her arm, and she went on crying there, not caring any longer to dry
                                (52) her face, her eyes, her arms. She could not have told why she was crying.
                                (53) Such experiences as the foregoing were not uncommon in her married life.
                                (54) They seemed never before to have weighed much against the abundance of
                                (55) her husband’s kindness and a uniform devotion which had come to be tacit4
                                (56) and self-understood.

                                (57)An indescribable oppression, which seemed to generate in some
                                (58) unfamiliar part of her consciousness, filled her whole being with a vague
                                (59) anguish. It was like a shadow, like a mist passing across her soul’s summer
                                (60) day. It was strange and unfamiliar; it was a mood. She did not sit there
                                (61) inwardly upbraiding5 her husband, lamenting at Fate, which had directed
                                (62) her footsteps to the path which they had taken. She was just having a good
                                (63) cry all to herself. The mosquitoes made merry over her, biting her firm,
                                (64) round arms and nipping at her bare insteps.

                                (65)The little stinging, buzzing imps succeeded in dispelling a mood which
                                (66) might have held her there in the darkness half a night longer.

                                (67)The following morning Mr. Pontellier was up in good time to take the
                                (68) rockaway which was to convey him to the steamer at the wharf. He was
                                (69) returning to the city to his business, and they would not see him again at
                                (70) the Island till the coming Saturday. He had regained his composure, which
                                (71) seemed to have been somewhat impaired the night before. He was eager to
                                (72) be gone, as he looked forward to a lively week in Carondelet Street.

                                (73)Mr. Pontellier gave his wife half of the money which he had brought
                                (74) away from Klein’s hotel the evening before. She liked money as well as most
                                (75) women, and accepted it with no little satisfaction. . . .

                                (76)A few days later a box arrived for Mrs. Pontellier from New Orleans.
                                (77) It was from her husband. It was filled with friandises,6 with luscious and
                                (78) toothsome7 bits—the finest of fruits, pates, a rare bottle or two, delicious
                                (79) syrups, and bonbons in abundance.

                                (80)Mrs. Pontellier was always very generous with the contents of such
                                (81) a box; she was quite used to receiving them when away from home. The
                                (82) pates and fruit were brought to the dining-room; the bonbons were passed
                                (83) around. And the ladies, selecting with dainty and discriminating fingers and
                                (84) a little greedily, all declared that Mr. Pontellier was the best husband in the
                                (85) world. Mrs. Pontellier was forced to admit that she knew of none better.

                                —Kate Chopin
                                excerpted from The Awakening, 1899
                            

                        

                        	
                            Multiple-Choice Questions

                        

                    


                	
                    
                    
                        
                            
                            The primary purpose of the first paragraph is to

                    

                    
                        	
                            
                            create a metaphor

                        	
                            
                            foreshadow an event

                        	
                            
                            establish a contrast

                        	
                            
                            present a flashback

                    

                    
                

                	
                    
                    
                        
                            
                            Placed in the context of the rest of the text, Mr. and Mrs. Pontellier’s disagreement about Raoul’s fever (lines 19–31) reflects

                    

                    
                        	
                            
                            Mrs. Pontellier’s resentment of her husband’s night out

                        	
                            
                            Mr. Pontellier’s belief in his authority over his wife

                        	
                            
                            Mrs. Pontellier’s need for her husband’s approval

                        	
                            
                            Mr. Pontellier’s concern for his wife’s well-being

                    

                    
                

                	
                    
                    
                        
                            
                            In lines 26–31, the author presents Mr. Pontellier as a man who feels

                    

                    
                        	
                            
                            defeated

                        	
                            
                            anxious

                        	
                            
                            distracted

                        	
                            
                            arrogant

                    

                    
                

                	
                    
                    
                        
                            
                            The author’s choice of language in lines 38–46 serves to emphasize Mrs. Pontellier’s sense of

                    

                    
                        	
                            
                            isolation

                        	
                            
                            boredom

                        	
                            
                            disbelief

                        	
                            
                            inferiority

                    

                    
                

                	
                    
                    
                        
                            
                            One major effect of the simile used in lines 45–46 is to emphasize Mrs. Pontellier’s

                    

                    
                        	
                            
                            anger

                        	
                            
                            distress

                        	
                            
                            defiance

                        	
                            
                            exhaustion

                    

                    
                

                	
                    
                    
                        
                            
                            Lines 52–56 demonstrate Mrs. Pontellier’s desire to 

                    

                    
                        	
                            
                            protect her reputation

                        	
                            
                            question her situation

                        	
                            
                            abandon her dreams

                        	
                            
                            disguise her sorrow

                    

                    
                

                	
                    
                    
                        
                            
                            Lines 73–79 contradict a central idea in the text by describing Mr. Pontellier’s

                    

                    
                        	
                            
                            generosity

                        	
                            
                            honesty

                        	
                            
                            sympathy

                        	
                            
                            humility

                    

                    
                

                	
                    
                    
                        
                            
                            Based on events in the text, which quotation best reveals the irony of the statement that Mr. Pontellier’s wife “was the sole object of his existence” (lines 10–11)?

                    

                    
                        	
                            
                            “From his trousers pockets he took a fistful of crumpled bank notes” (lines 5–6)

                        	
                            
                            “Then he lit a cigar and went and sat near the open door to smoke it” (lines 20–21)

                        	
                            
                            “He assured her the child was consuming at that moment in the next room” (lines 24–25)

                        	
                            
                            “He was eager to be gone, as he looked forward to a lively week in Carondelet Street” (lines 71–72)

                    

                    
                


	
Answers


	3

	2

	4

	1

	2

	2

	1

	4





	
Looking at the Questions


                    	

                            
                                The primary purpose of the first paragraph…

                            This
                                question asks you to analyze the introduction of characters, their
                                interaction and its significance to the development of plot and
                                theme.

                        



                    	

                            
                                Placed in the context, lines 19–31 reflect…

                            This
                                question asks you to understand how the interaction of the two
                                characters develops over the course of the text.

                        



                    	

                            
                                The author presents Mr. Pontellier as a man…

                            This
                                question requires further analysis of how characters are introduced
                                and developed.

                        



                    	

                            
                                The author’s choice of language… serves to emphasize

                            Here
                                you must determine the meaning of words and phrases in context and
                                the role of word choice in the passage.

                        



                    	

                            
                                One major effect of the simile…

                            
                                Here you should sense in the metaphor the feelings of both calm and
                                sorrow in the character.

                        



                    	

                            
                                Lines 52–56 demonstrate…

                            This
                                question asks for analysis of what the text says explicitly as well
                                as what can be inferred about the character’s feelings.

                        



                    	

                            
                                Lines 73–79 contradict…

                            Here
                                you are asked to determine a central idea and understand its
                                development over the course of the text.

                        



                    	

                            
                                Which quotation best reveals the irony…

                            Here
                                you are expected to recognize the incongruity between what the
                                character says he feels and what he is actually looking forward to.
                            

                        



                





                	
                    Sample Passage B Poem

                    View with a Grain of Sand

                    
                        

                            We call it a grain of sand
                        but it calls itself neither grain nor sand.
                        It does just fine without a name,
                        whether general, particular,
                        permanent, passing,
                        incorrect or apt.


                        
                        Our glance, our touch mean nothing to it.
                        It doesn’t feel itself seen and touched.
                        And that it fell on the windowsill
                        is only our experience, not its.
                        For it it’s no different than falling on anything else
                        with no assurance that it’s finished falling
                        or that it’s falling still.


                        
                        The window has a wonderful view of a lake
                        but the view doesn’t view itself.
                        It exists in this world
                        colorless, shapeless,
                        soundless, odorless, and painless.
                        The lake’s floor exists floorlessly
                        and its shore exists shorelessly.
                        Its water feels itself neither wet nor dry
                        and its waves to themselves are neither singular nor plural.
                        They splash deaf to their own noise
                        on pebbles neither large nor small.


                        
                        And all this beneath a sky by nature skyless
                        in which the sun sets without setting at all
                        and hides without hiding behind an unminding cloud.
                        The wind ruffles it, its only reason being
                        that it blows.


                        
                        A second passes.
                        A second second.
                        A third.
                        But they’re three seconds only for us.


                        
                        Time has passed like a courier with urgent news.
                        But that’s just our simile.
                        The character’s invented, his haste is make-believe,
                        his news inhuman.
                    

                    —Wislawa Szymborska from Polish Poetry of the
Last Two Decades of Communist Rule,
translated by Stanislaw Barańczak and Clare Cavanagh
Northwestern University Press, 1991

                

                	
                    Multiple-Choice Questions

                

                	
                    
                    
                        
                            
                            The statement “Our glance, our touch mean nothing to it” (line 7) helps to establish the concept of 

                    

                    
                        	
                            
                            human resentment of the natural order 

                        	
                            
                            nature’s superiority 

                        	
                            
                            human control over the environment 

                        	
                            
                            nature’s indifference

                    

                    
                

                	
                    
                    
                        
                            
                            The purpose of lines 14 through 18 is to present 

                    

                    
                        	
                            
                            a contrast with human reliance on the senses 

                        	
                            
                            a focus on the complexity of natural events 

                        	
                            
                            an emphasis on human need for physical beauty 

                        	
                            
                            an appreciation for the role of nature in everyday life

                    

                    
                

                	
                    
                    
                        
                            
                            Lines 30 through 33 contribute to the poem’s meaning by 

                    

                    
                        	
                            
                            questioning the finality of death 

                        	
                            
                            commenting on human perception 

                        	
                            
                            revealing the power of anticipation 

                        	
                            
                            describing an unusual phenomenon	

                    

                    
                

                	
                    
                    
                        
                            
                            The inclusion of the figurative language in the final stanza serves to 

                    

                    
                        	
                            
                            modify an argument 

                        	
                            
                            stress a value 

                        	
                            
                            reinforce a central idea 

                        	
                            
                            resolve a conflict

                    

                    
                

                	
                    
                    
                        
                            
                            The poem is developed primarily through the use of  

                    

                    
                        	
                            
                            examples

                        	
                            
                            exaggerations

                        	
                            
                            cause and effect

                        	
                            
                            question and answer

                    

                    
                


	
Answers


	4

	1

	2

	3

	1





	
Looking at the Questions


                    	

                            
                                The statement… helps to establish the concept of

                            Reading the entire poem before answering the question helps you to
                                recognize the central theme of the poem in this statement.

                        



                    	

                            
                                The purpose of lines 14 through 18 is to present… 

                            Here
                                you are expected to notice how specific details and imagery contribute
                                to the development of the central theme.

                        



                    	

                            
                                Lines 30 through 33 contribute to the poem’s meaning by…

                            This
                                question asks you to identify the tone of the passage and to consider
                                the last line of the stanza as a comment on how humans perceive
                                time.

                        



                    	

                            
                                The inclusion of figurative language in the final stanza serves
                                    to…

                            Here
                                you are expected to consider how figurative language contributes to the
                                meaning of a poem. In this case, the poet concludes with images of
                                human perception of time as only a simile. 

                        



                    	

                            
                                The poem is developed primarily through the use of…

                            This
                                question asks you to recognize in the sequence of stanzas the
                                overall structure of the poem as a series of examples.

                        



                




                	
                    Sample Passage C Informational Text

                    In this excerpt, Andrew Carnegie presents his philosophy regarding how the excess wealth of the rich should be used. Carnegie himself had risen from being an impoverished immigrant to one of the most successful industrialists of the 19th century.

                    
                        (1) The growing disposition to tax more and more heavily large estates
                        (2) left at death is a cheering indication of the growth of a salutary1 change
                        (3) in public opinion. The State of Pennsylvania now takes—subject to some
                        (4) exceptions—one-tenth of the property left by its citizens. The budget
                        (5) presented inthe British Parliament the other day proposes to increase the
                        (6) death-duties; and, most significant of all, the new tax is to be a graduated
                        (7) one. Of all forms of taxation, this seems the wisest. Men who continue
                        (8) hoarding great sums all their lives, the proper use of which for public
                        (9) ends would work goodto the community, should be made to feel that the
                        (10) community, in the form ofthe state, cannot thus be deprived of its proper
                        (11) share. By taxing estates heavily at death the state marks its condemnation
                        (12) of the selfish millionaire’s unworthy life. . . .

                        (13) This policy would work powerfully to induce the rich man to attend to
                        (14) the administration of wealth during his life, which is the end that society
                        (15) should always have in view, as being that by far most fruitful for the people.
                        (16) Nor need it be feared that this policy would sap the root of enterprise and
                        (17) render men less anxious to accumulate, for to the class whose ambition it is
                        (18) to leave great fortunes and be talked about after their death, it will attract
                        (19) even more attention, and, indeed, be a somewhat nobler ambition to have
                        (20) enormous sums paid over to the state from their fortunes.

                        (21) There remains, then, only one mode of using great fortunes; but in 
                        (22) this we have the true antidote for the temporary unequal distribution of 
                        (23) wealth, the reconciliation of the rich and the poor—a reign of harmony—
                        (24) another ideal, differing, indeed, from that of the Communist in requiring 
                        (25) only the further evolution of existing conditions, not the total overthrow of 
                        (26) our civilization. It is founded upon the present most intense individualism, 
                        (27) and the race is prepared to put it in practice by degrees whenever it pleases. 
                        (28) Under its sway we shall have an ideal state, in which the surplus wealth of 
                        (29) the few will become, in the best sense, the property of the many, because 
                        (30) administered for the common good, and this wealth, passing through the 
                        (31) hands of the few, can be made a much more potent force for the elevation 
                        (32) of our race than if it had been distributed in small sums to the people 
                        (33) themselves. Even the poorest can be made to see this, and to agree that 
                        (34) great sums gathered by some of their fellow-citizens and spent for public 
                        (35) purposes, from which the masses reap the principal benefit, are more 
                        (36) valuable to them than if scattered among them through the course of many 
                        (37) years in trifling amounts. . . .

                        (38) Poor and restricted are our opportunities in this life; narrow our horizon;
                        (39) our best work most imperfect; but rich men should be thankful for one
                        (40) inestimable boon.2 They have it in their power during their lives to busy
                        (41) themselves in organizing benefactions from which the masses of their fellows
                        (42) will derive lasting advantage, and thus dignify their own lives. The highest
                        (43) life is probably to be reached, not by such imitation of the life of Christ as
                        (44) Count Tolstoi gives us, but, while animated by Christ’s spirit, by recognizing
                        (45) the changed conditions of this age, and adopting modes of expressing
                        (46) this spirit suitable to the changed conditions under which we live; still laboring
                        (47) for the good of our fellows, which was the essence of his life and teaching,
                        (48) but laboring in a different manner.

                        (49) This, then, is held to be the duty of the man of Wealth: First, to set an
                        (50) example of modest, unostentatious3 living, shunning display or extravagance;
                        (51) to provide moderately for the legitimate wants of those dependent
                        (52) upon him; and after doing so to consider all surplus revenues which come to
                        (53) him simply as trust funds, which he is called upon to administer, and strictly
                        (54) bound as a matter of duty to administer in the manner which, in his judgment,
                        (55) is best calculated to produce the most beneficial results for the community—
                        (56) the man of wealth thus becoming the mere agent and trustee for his
                        (57) poorer brethren, bringing to their service his superior wisdom, experience
                        (58) and ability to administer, doing for them better than they would or could
                        (59) do for themselves. . . .

                        (60) Thus is the problem of Rich and Poor to be solved. The laws of accumulation
                        (61) will be left free; the laws of distribution free. Individualism will
                        (62) continue, but the millionaire will be but a trustee for the poor; intrusted
                        (63) for a season with a great part of the increased wealth of the community, but
                        (64) administering it for the community far better than it could or would have
                        (65) done for itself. The best minds will thus have reached a stage in the development
                        (66) of the race in which it is clearly seen that there is no mode of disposing
                        (67) of surplus wealth creditable to thoughtful and earnest men into whose hands
                        (68) it flows save by using it year by year for the general good. This day already
                        (69) dawns. But a little while, and although, without incurring the pity of their
                        (70) fellows, men may die sharers in great business enterprises from which their
                        (71) capital cannot be or has not been withdrawn, and is left chiefly at death for
                        (72) public uses, yet the man who dies leaving behind many millions of available
                        (73) wealth, which was his to administer during life, will pass away “unwept,
                        (74) unhonored, and unsung,” no matter to what uses he leaves the 
                        (75) dross4 which he cannot take with him. Of such as these the public verdict 
                        (76) will then be:  “The man who dies thus rich dies disgraced.”

                        (77) Such, in my opinion, is the true Gospel concerning Wealth, obedience to
                        (78) which is destined some day to solve the problem of the Rich and the Poor,
                        (79) and to bring “Peace on earth, among men Good-Will.”

                    

                    —Andrew Carnegie
excerpted from “Wealth,” 1889

                

                	
                        
                        	
                                	
                                    
                                    
                                        
                                            
                                            The first paragraph (lines 1–12) serves the author’s purpose by

                                    

                                    
                                        	
                                            
                                            providing examples of alternative tax policies

                                        	
                                            
                                            contrasting the current taxation system with his proposal

                                        	
                                            
                                            comparing equal taxation with graduated taxation

                                        	
                                            
                                            distinguishing estate taxes from income taxes

                                    

                                    
                                

                                	
                                    
                                    
                                        
                                            
                                            The expression “sap the root of enterprise” (line 16) refers to the

                                    

                                    
                                        	
                                            
                                            decline in consumer confidence

                                        	
                                            
                                            reduction in government funding

                                        	
                                            
                                            discouragement of private business

                                        	
                                            
                                            harm to international trade

                                    

                                    
                                

                                	
                                    
                                    
                                        
                                            
                                            What evidence from the text best clarifies the author’s claim in lines 33–37 (“Even the poorest … amounts”)?

                                    

                                    
                                        	
                                            
                                            lines 38–40 (“Poor and restricted … inestimable boon”)

                                        	
                                            
                                            lines 49–50 (“This, then, … or extravagance”)

                                        	
                                            
                                            lines 60–61 (“The laws … distribution free”)

                                        	
                                            
                                            lines 61–65 (“Individualism … for itself”)

                                    

                                    
                                

                                	
                                    
                                    
                                        
                                            
                                            The author’s tone in lines 49–59 can best be described as

                                    

                                    
                                        	
                                            
                                            confident

                                        	
                                            
                                            indifferent

                                        	
                                            
                                            humble

                                        	
                                            
                                            sarcastic

                                    

                                    
                                

                                	
                                    
                                    
                                        
                                            
                                            A central idea in the text advocates that the wealthy should

                                    

                                    
                                        	
                                            
                                            be rewarded for their generosity to the public

                                        	
                                            
                                            contribute to the public during their lifetime

                                        	
                                            
                                            entrust their estates to charitable institutions

                                        	
                                            
                                            be focused on increasing their institutional worth

                                    

                                    
                                

                                	
                                    
                                    
                                        
                                            
                                            Which statement best reflects a central argument used by the author?

                                    

                                    
                                        	
                                            
                                            There is no way to insure fair distribution of earnings.

                                        	
                                            
                                            People should only be paid what they actually earn.

                                        	
                                            
                                            Sharing wealth among all would limit large gifts from benefactors.

                                        	
                                            
                                            Equaling wealth among all would restrict the national tax base.

                                    

                                    
                                

                            


                    




	
Answers


	1

	3

	4

	1
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Looking at the Questions


	

                            
                                The first paragraph (lines 1–12) serves the author’s purpose
                                    by…

                            This
                                question asks you to analyze how an author’s ideas are developed in
                                a particular paragraph and to recognize how an author effectively
                                structures an argument.

                        



                    	

                            
                                The expression “sap the root of enterprise” (line 16) refers to
                                    the…

                            Here
                                you must recognize the use of figurative language and how it
                                expresses a central claim of the argument.

                        



                    	

                            
                                What evidence from the text best clarifies the author’s claim in
                                    lines 33–37… ?

                            This
                                question requires analysis of a complex set of ideas and how they
                                develop over the course of the text.

                        



                    	

                            
                                The author’s tone in lines 49–59 can best be described
                                as…

                            Here
                                you must recognize tone as it is determined in the connotation of
                                words and phrases.

                        



                    	

                            
                                A central idea in the text advocates that the wealthy
                                should…

                            Determining the central idea of a text is a fundamental skill in
                                the learning standards.

                        



                    	

                            
                                Which statement best reflects a central argument used by the
                                    author?

                            This
                                question complements the one above because it asks you to identify
                                the author’s central argument of the passage as it is developed over
                                the course of the text.

                        








            


You will notice that the questions in this part of the exam are primarily about:


	
identifying themes and central ideas and analyzing their development

	
recognizing the significance of tone and point of view

	
describing the author’s use of structure, rhetorical and literary elements

	
determining the meaning of words and phrases as they are used in the text

	
understanding figurative language, connotation, and nuances in word meanings




        


    
        
            Strategies and Review

            
                	Remember, close reading means reading to understand what the text says and means as well as to recognize how the meaning is constructed and revealed.

                	Be sure to first read through to the end of the passage before trying to answer any of the questions.

                	Make your choice of the best answer based on the meaning of the entire passage; there may be more than one plausible choice.

                	Recognize the key terms commonly used in the multiple-choice questions.

                	Review the Glossaries to support your knowledge and use of literary terms and writing strategies.

                	Be confident that the reading, discussion, and writing in your high school courses have prepared you for the exam.

                	Review the actual Regents ELA Exams and the Answers Explained.

                	Review the tasks based on a poem in the Regents ELA/exams in the Answers Explained.

            

        

    

Strategy and Review for Part 2 of the Regents ELA Exam

Chapter 2

Argument



What does this Part of the Exam Require?

First, you must read and comprehend four informational texts. Depending on the topic, these may be examples of literary non-fiction, journalism, scientific publications meant for the general reader, or historical documents. There are no multiple-choice questions in this part of the exam. As in Part 1 of the exam, you must:


	Determine the central ideas of texts, including how ideas within and across texts interact and build on one another. 

	Analyze a complex set of ideas and events. 

	Determine the meanings of words and phrases as they are used in texts, including figurative, connotative, and technical meanings.



Then, you must take a position on the question and compose an evidence-based argument supported by your analysis of the texts, using valid reasoning and relevant and sufficient evidence from at least three of the texts. An effective essay of argument must clearly establish a claim that can be sufficiently supported with reliable evidence. The organization must be clear and coherent, and the writing is expected to demonstrate command of standard written English. These are reading, research, thinking, and writing skills that high school students are expected to demonstrate across the curriculum.


        
            What does This Part of the Exam Look Like?

            The topic is often based on a controversial issue of recent or current interest. Here is an example from the January 2016 Regents ELA exam.

            Sample Task – Evidence-Based Writing

            
                Directions

                Closely read each of the four texts provided and write a source-based argument on the topic below. You may use the margins to take notes as you read and scrap paper to plan your response.

            

            
                Topic: Should food be genetically modified?

            

            
                Your Task: Carefully read each of the four texts provided. Then, using evidence from at least three of the texts, write a well-developed argument regarding the genetic modification of food. Clearly establish your claim, distinguish your claim from alternate or opposing claims, and use specific, relevant, and sufficient evidence from at least three of the texts to develop your argument. Do not simply summarize each text.

            

            Guidelines:

            Be sure to:

            
                	Establish your claim regarding the genetic modification of food.

                	Distinguish your claim from alternate or opposing claims.

                	Use specific, relevant, and sufficient evidence from at least three of the texts to develop your argument.

                	Identify each source that you reference by text number and line number(s) or graphic (for example: Text 1, line 4 or Text 2, graphic).

                	Organize your ideas in a cohesive and coherent manner.

                	Maintain a formal style of writing.

                	Follow the conventions of standard written English.

            

            Texts:

            Text 1—GMOs 101 

            Text 2—GMO Reality Check 

            Text 3—GMO Foods: Key Points in the Genetically Modified Debate 

            Text 4—The Truth about Genetically Modified Food

            
                
                    	
                        Text 1

                        GMOs 101

                        The six questions on every shopper’s mind about the new biotech foods. …

                        1 What are GMOs [Genetically Modified Organism], and what are they used for?

                        
                            

                            (1) A GMO is created by injecting genetic material from plants, animals,
                            (2) or bacteria into a crop in hopes of creating a new and beneficial trait. For
                            (3) example, one of the most popular genetically modified (GM) crops is a corn
                            (4) plant that’s capable of producing its own pesticide, called Bt, which is also
                            (5) used in spray form by some organic farmers. The idea is to make the plant
                            (6) resistant to insect damage and to limit the amount of harmful pesticides
                            (7) farmers have to spray. Other GM plants, such as Roundup Ready corn, were
                            (8) created to survive the spraying of the herbicide Roundup, which kills weeds
                            (9) and would normally kill the plant, too, says Stephen H. Howell, Ph.D.,
                            (10) director of the Plant Sciences Institute at Iowa State University.

                            (11) Researchers are also using the technology experimentally as a way to
                            (12) nutritionally enhance fruits and vegetables.

                            (13) Some GMO supporters say that both applications are necessary to help
                            (14) feed a growing world population, especially in poor countries where drought
                            (15) and famine are common. But there is very little agreement on whether biotechnology
                            (16) offers a uniform way to address world hunger. “We have plenty
                            (17) of food for the world right now. It’s not the deficiency of technology that’s
                            (18) a problem for developing countries,” says Jane Rissler, Ph.D., a senior staff
                            (19) scientist with the Union of Concerned Scientists, a nonprofit watchdog
                            (20) group that partners with 80,000 researchers. The international hunger
                            (21) problem, she says, stems from “poverty, corruption, and poor distribution.”



                                

                                2 What kinds of foods contain GMOs?
                            (22) About 80 percent of the food on grocery-store shelves already contains
                            (23) at least some ingredients made from altered genes. This means that almost
                            (24) any processed food, from salad dressing to snack crackers, could contain
                            (25) GMOs, unless it has been certified organic (federal regulations explicitly
                            (26) restrict food manufacturers from using the organic seal on products made
                            (27) with GMOs). That’s because corn, soy, and canola are the top three GM food
                            (28) crops in the United States, so anything that is produced with corn syrup,
                            (29) high-fructose corn syrup, or soybean or corn oil might include GMOs.

                            (30) Very little fresh produce on the market, though, is genetically engineered,
                            (31) with the exceptions of most papaya, some squash, and a few strains of
                            (32) sweet corn. Meanwhile, we’re not the only ones consuming GMOs—animals
                            (33) do, too. GM corn and soybeans are often used in livestock feed, though
                            (34) there’s no evidence that GMOs show up in your steak or chops.



                                

                                3 Should I be concerned about the safety of GM foods?
                            (35) Federal agencies like the U.S. Food and Drug Administration (FDA)
                            (36) and the U.S. Department of Agriculture (USDA) say that they are safe, and
                            (37) there have been no documented cases of illness due to consumption of GMOs.
                            (38) The American Medical Association agrees at this point and has encouraged
                            (39) ongoing research in the field. …



                                

                                4 What do GM crops mean for the environment?
                            (40) “I think a lot of scientists agree that there are no known environmental
                            (41) problems with the crops that are out there now,” says Allison Snow, Ph.D.,
                            (42) who studies environmental risk and genetically modified crops as a professor
                            (43) of ecology at Ohio State University. But organic farmers are becoming
                            (44) increasingly concerned about maintaining the integrity of their crops. For
                            (45) example, if Bt corn is planted too close to a neighboring organic-corn crop,
                            (46) crosspollination could occur and contaminate the latter.

                            (47) Scientists on both sides of the debate also widely agree that insects will
                            (48) eventually become resistant to the Bt crops, Snow says. “It could happen any
                            (49) year now. Then we would be back where we started, and we would have lost
                            (50) a valuable tool for managing insects,” Snow says. …



                                

                                5 Is it possible to live completely GMO-free?
                            (51) Probably not. A study commissioned by the Union of Concerned
                            (52) Scientists and released in February already suggests that seeds that are supposedly
                            (53) non-GMO may be unintentionally tainted. Genetically engineered
                            (54) DNA was found in at least half of the small sample of tested corn and soybean
                            (55) seeds, and about 83 percent of the canola seeds. Even if you buy only
                            (56) certified-organic products, you probably can’t avoid GMOs completely.
                            (57) That’s because it is also possible for organic food crops to become inadvertently
                            (58) contaminated. …

                                

                                6 What will we see next from the biotech-food market?
                            (59) Here are some GM foods that might end up on store shelves:

                            (60) • The FDA and USDA are currently reviewing safety data on a variety
                            (61) of genetically engineered wheat that would tolerate the herbicide
                            (62) Roundup.

                            (63) • Researchers are also working on wheat varieties that would resist
                            (64) drought, be less allergenic to those with gluten intolerance, and be
                            (65) more nutritious.

                            (66) Consumers may also start seeing major nutritional benefits in the future:

                            (67) • Scientists at the University of California, Riverside, announced last
                            (68) year [2003] that they genetically engineered a corn plant to produce
                            (69) up to four times the normal amount of vitamin C by inserting a gene
                            (70) from wheat plants. The researchers have filed a patent application and
                            (71) are soliciting companies that might be interested in commercializing
                            (72) the product. …

                            (73) • Other biotech foods that are currently in development include a
                            (74) vitamin A–enhanced rice and a tomato with increased amounts of the
                            (75) cancer-fighting antioxidant lycopene.

                            (76) • Monsanto Co., which is the largest producer of GM seeds, is continuing
                            (77) to tinker with soybeans in hopes of developing a variety that could
                            (78) produce an oil containing few or no saturated and trans fats.

                        

                        —Alisa Blackwood excerpted and adapted from
“GMOs 101” Health, May 2004

                        Text 2

                        GMO Reality Check

                        … GMO Basics

                        
                            (1) So what are GMOs? To put it simply, they’re plants and seeds created in
                            (2) laboratories. Genetic engineers insert genes from bacteria, viruses, animals,
                            (3) or humans into the DNA of a food crop or animal to create an organism
                            (4) that would never occur in nature. Biotech companies do this for two main
                            (5) reasons: to make crops that are tolerant to herbicides such as RoundUp that
                            (6) kill other plants, and to make crops that produce their own insecticides.

                            (7) The FDA’s own scientists actually warned that these never-before-seen
                            (8) foods could create new toxins and new allergens and needed to be more
                            (9) thoroughly tested, but their concerns were largely ignored. Instead, the US
                            (10) government took the official position that GM foods were “substantially
                            (11) equivalent” to conventional foods and didn’t require safety testing or
                            (12) labeling—in sharp contrast to 40 other countries that require such foods
                            (13) be clearly labeled. Commercial planting of genetically modified seeds in
                            (14) the United States began in 1996, and soon after, food products containing
                            (15) GMOs began appearing on store shelves, mostly without our knowledge.

                            (16) By 2011, 94 percent of all soybeans and 88 percent of all corn grown in
                            (17) the United States was genetically modified. Soy and corn, along with other
                            (18) common GM foods (including canola oil. [sic] cottonseed oil, and sugar from
                            (19) sugar beets), are used as ingredients in countless other products, so many
                            (20) Americans—including health food shoppers—likely have been eating GM
                            (21) foods without realizing it.



                                

                                No Benefits, Just Risks
                            (22) What we didn’t know about what we were eating may already be harming
                            (23) us. Based on animal research with GM foods, the American Academy of
                            (24) Environmental Medicine (AAEM) says that there are serious health risks
                            (25) associated with eating GM foods, including infertility, immune system problems,
                            (26) accelerated aging, disruption of insulin and cholesterol regulation,
                            (27) gastrointestinal issues, and changes in organs. In 2009, the AAEM urged
                            (28) doctors to prescribe non-GMO diets for all Americans, saying that doctors
                            (29) are probably seeing negative health effects in their patients right now without
                            (30) realizing that GM foods are major contributing factors.

                            (31) Genetically modified crops pose risks to the environment, too, including
                            (32) the serious threat of GM seeds spreading to and contaminating both organic
                            (33) and conventional crop fields. Plus, the biotech industry claims that genetic
                            (34) engineering reduces the use of pesticides, but research shows otherwise.
                            (35) According to a 2009 report by the Organic Center, overall pesticide use
                            (36) dramatically increased—about 318 million pounds—in the first thirteen
                            (37) years after GM crops were introduced.

                            (38) Herbicides sprayed in high amounts on GM herbicide-resistant crops
                            (39) have led to the development and spread of so-called “superweeds”—weeds
                            (40) that are able to adapt to and withstand typical herbicides. And the biotech
                            (41) companies’ proposed solution to this problem? Create new GM crops that
                            (42) are resistant to ever more toxic chemicals, including 2, 4-D—a major com-
                            (43) ponent of Agent Orange.1 It’s a “crazy” idea because weeds would eventually
                            (44) adapt to that herbicide and any others, says Andrew Kimbrell, executive
                            (45) director of the Center for Food Safety and author of Your Right to Know:
                            (46) Genetic Engineering and the Secret Changes in Your Food.

                            (47) The most important thing to know about GM foods is that they benefit
                            (48) only the chemical companies that produce them, says Kimbrell. “[The biotech
                            (49) companies] have yet to produce anything that benefits the consumer.
                            (50) There’s no better taste, no better nutrition, no lower price. That’s the dirty
                            (51) little secret that’s hardly ever reported. That’s why those companies don’t
                            (52) want GM foods labeled. They don’t want the consumer to be able to have the
                            (53) choice to say, ‘I want the same price, less risky version.’”…

                        

                        —Melissa Diane Smith excerpted from “GMO Reality Check”
Better Nutrition, August 2012

                        Text 3

                        GMO Foods: Key Points in the Genetically Modified Debate

                        … Safe or Unsafe?

                        
                            (1) Most studies show genetically modified foods are safe for human consumption,
                            (2) though it is widely acknowledged that the long-term health
                            (3) effects are unknown. The Food and Drug Administration generally recognized
                            (4) these foods as safe, and the World Health Organization has said no ill
                            (5) health effects have resulted on the international market.

                            (6) Opponents on both sides of the Atlantic say there has been inadequate
                            (7) testing and regulation. They worry that people who eat genetically modified
                            (8) foods may be more prone to allergies or diseases resistant to antibiotics. But
                            (9) they have been hard pressed to show scientific studies to back up those fears.

                            (10) GM foods have been a mainstay in the U.S. for more than a decade. Most
                            (11) of the crops are used for animal feed or in common processed foods such as
                            (12) cookies, cereal, potato chips and salad dressing.

                            (13) Europe largely bans genetically engineered foods and has strict requirements
                            (14) on labeling them. They do allow the import of a number of GM crops
                            (15) such as soy, mostly for animal feed, and individual European countries have
                            (16) opted to plant these types of crops. Genetically engineered corn is grown in
                            (17) Spain, though it amounts to only a fraction of European farmland. …



                                

                                Can GM Food Help Combat World Hunger?
                            (18) By 2050, the world’s population is projected to rise to 9 billion from just
                            (19) over 7 billion currently. Proponents of genetically modified foods say they
                            (20) are safe and can boost harvests even in bad conditions by protecting against
                            (21) pests, weeds and drought. This, they argue, will be essential to meeting the
                            (22) needs of a booming population in decades to come and avoiding starvation.

                            (23) However Doug Gurian-Sherman, senior scientist for the food and environment
                            (24) program at the Union of Concerned Scientists, an advocacy group,
                            (25) said genetic engineering for insect resistance has provided only a modest
                            (26) increase in yields since the 1990s and drought-resistant strains have only
                            (27) modestly reduced losses from drought.

                            (28) Moreover, he said conventional crossbreeding or cross-pollinating of
                            (29) different varieties for desirable traits, along with improved farming, are getting
                            (30) better results boosting yields at a lower cost. In fact, much of the food
                            (31) Americans eat has been genetically modified by those conventional methods
                            (32) over thousands of years, before genetic engineering came into practice. …

                            (33) Andrea Roberto Sonnino, chief of research at the U.N. food agency, said
                            (34) total food production at present is enough to feed the entire global population.
                            (35) The problem is uneven distribution, leaving 870 million suffering from
                            (36) hunger. He said world food production will need to increase by 60 percent to
                            (37) meet the demands of 9 billion by 2050. This must be achieved by increasing
                            (38) yields, he added, because there is little room to expand cultivated land used
                            (39) for agriculture.

                            (40) Genetically modified foods, in some instances, can help if the individual
                            (41) product has been assessed as safe, he said. “It’s an opportunity that we cannot
                            (42) just miss.”



                                

                                To Label or Not to Label?
                            (43) Europe requires all GM food to be labeled unless GM ingredients amount
                            (44) to 0.9 percent or less of the total. The U.S. does not require labels on the
                            (45) view that genetically modified food is not materially different than nonmodified
                            (46) food. Opponents of labeling say it would scare consumers away
                            (47) from safe foods, giving the appearance that there is something wrong with
                            (48) them.

                            (49) U.S. activists insist consumers should have the right to choose whether
                            (50) to eat genetically modified foods and that labeling would offer them that
                            (51) choice, whether the foods are safe or not. They are pushing for labeling at the
                            (52) state and federal level. California voters last year rejected a ballot initiative
                            (53) that would have required GM food labeling. The legislatures of Connecticut
                            (54) and Maine have passed laws to label genetically modified foods, and more
                            (55) than 20 other states are contemplating labeling. …

                        

                        —Marjorie Olster excerpted from “GMO Foods:

                            Key Points in the Genetically Modified Debate”

                            http://www.huffingtonpost.com, August 2, 2013

                        Text 4

                        The Truth about Genetically Modified Food

                        … Benefits and Worries

                        
                            (1) The bulk of the science on GM safety points in one direction. Take it from
                            (2) David Zilberman, a U.C. Berkeley agricultural and environmental economist
                            (3) and one of the few researchers considered credible by both agricultural
                            (4) chemical companies and their critics. He argues that the benefits of GM crops
                            (5) greatly outweigh the health risks, which so far remain theoretical. The use of
                            (6) GM crops “has lowered the price of food,” Zilberman says. “It has increased
                            (7) farmer safety by allowing them to use less pesticide. It has raised the output
                            (8) of corn, cotton and soy by 20 to 30 percent, allowing some people to survive
                            (9) who would not have without it. If it were more widely adopted around the
                            (10) world, the price [of food] would go lower, and fewer people would die of
                            (11) hunger.” …

                            (12) Despite such promise, much of the world has been busy banning, restricting
                            (13) and otherwise shunning GM foods. Nearly all the corn and soybeans
                            (14) grown in the U.S. are genetically modified, but only two GM crops,
                            (15) Monsanto’s MON810 maize and BASF’s Amflora potato, are accepted in
                            (16) the European Union. Eight E.U. nations have banned GM crops outright.
                            (17) Throughout Asia, including in India and China, governments have yet to
                            (18) approve most GM crops, including an insect-resistant rice that produces
                            (19) higher yields with less pesticide. In Africa, where millions go hungry, several
                            (20) nations have refused to import GM foods in spite of their lower costs (the
                            (21) result of higher yields and a reduced need for water and pesticides). Kenya
                            (22) has banned them altogether amid widespread malnutrition. No country has
                            (23) definite plans to grow Golden Rice, a crop engineered to deliver more vitamin
                            (24) A than spinach (rice normally has no vitamin A), even though vitamin
                            (25) A deficiency causes more than one million deaths annually and half a million
                            (26) cases of irreversible blindness in the developing world. …



                                

                                A Clean Record
                            (27) … Could eating plants with altered genes allow new DNA to work
                            (28) its way into our own? It is theoretically possible but hugely improbable.
                            (29) Scientists have never found genetic material that could survive a trip
                            (30) through the human gut and make it into cells. Besides, we are routinely
                            (31) exposed to—we even consume—the viruses and bacteria whose genes end
                            (32) up in GM foods. The bacterium B. thuringiensis, for example, which produces
                            (33) proteins fatal to insects, is sometimes enlisted as a natural pesticide
                            (34) in organic farming. “We’ve been eating this stuff for thousands of years,”
                            (35) [Robert] Goldberg [a plant molecular biologist] says.

                            (36) In any case, proponents say, people have consumed as many as trillions of
                            (37) meals containing genetically modified ingredients over the past few decades.
                            (38) Not a single verified case of illness has ever been attributed to the genetic
                            (39) alterations. Mark Lynas, a prominent anti-GM activist who last year publicly
                            (40) switched to strongly supporting the technology, has pointed out that
                            (41) every single news-making food disaster on record has been attributed to
                            (42) non-GM crops, such as the Escherichia coli—infected organic bean sprouts
                            (43) that killed 53 people in Europe in 2011. …

                            (44) Plenty of other credible groups have arrived at the same conclusion.
                            (45) Gregory Jaffe, director of biotechnology at the Center for Science in the
                            (46) Public Interest, a science-based consumer-watchdog group in Washington,
                            (47) D.C., takes pains to note that the center has no official stance, pro or
                            (48) con, with regard to genetically modifying food plants. Yet Jaffe insists
                            (49) the scientific record is clear. “Current GM crops are safe to eat and can
                            (50) be grown safely in the environment,” he says. The American Association
                            (51) for the Advancement of Science, the American Medical Association and
                            (52) the National Academy of Sciences have all unreservedly backed GM crops.
                            (53) The U.S. Food and Drug Administration, along with its counterparts in
                            (54) several other countries, has repeatedly reviewed large bodies of research and
                            (55) concluded that GM crops pose no unique health threats. Dozens of review
                            (56) studies carried out by academic researchers have backed that view. …

                        

                        —David H. Freedman excerpted and adapted

                            from “The Truth about Genetically Modified Food”

                            http://www.scientificamerican.com, August 20, 2013

                    

                

            

        

    

Looking at the Texts

Text 1—GMOs 101: The Six Questions on Every Shoppers Mind About the Bew Biotech Foods… 

—Alisa Blackwood, excerpted and adapted from “GMOs 101,” Health, May 2004

This is an article from a popular, generally well-regarded magazine. The question and answer format serves as a good introduction to the topic. The article is rich in information, and details and opinions are documented, which suggests that the sources are reliable. The tone and purpose seem to be objective.

Text 2—GMO Reality Check

—Melissa Diane Smith, excerpted from “GMO Reality Check,” Better Nutrition, August 2012

This is a good example of a document in which one side of the issue is forcefully expressed. The writer cites sources for much of the information used to support her opposition to the use of GMO foods. This would be an excellent source for the student writer who establishes a claim opposed to the use of GMO foods.

Text 3—GMO Foods: Key Points in the Genetically Modified Debate

—Marjorie Olster, excerpted from “GMO Foods: Key Points in the Genetically Modified Debate,” http://www.huffingtonpost.com, August 2, 2013

Here is an example of a document that outlines the key points in the debate and offers detailed information both on the development of GMO foods and on how governments in the United States and Europe regulate them. This article acknowledges competing points of view and offers information that could be used to support a variety of arguments.

Text 4—The Truth About Genetically Modified Food

—David H. Freedman, excerpted and adapted from “The Truth about Genetically Modified Food,” http://www.scientificamerican.com, August 20, 2013

This article presents a very clear opinion on one side of the argument. It is well documented and offers strong evidence for the student writer who establishes a claim for the use of GMO foods.

Note that two of the texts are rich in background information and acknowledge opposing points of view. They can be helpful to the student writer when determining which argument to make. The other two texts offer forceful arguments for one side or the other. All texts include useful information and are documented with reliable sources.




        
            Know The Rubric

            Here is the information from the chart. The key terms for this part of the exam have been highlighted.

            Scoring Rubric for Part 2

            
                Content and Analysis: The extent to which the essay conveys complex ideas and information clearly and accurately in order to support claims in an analysis of the texts.

            

            High Scores

            
                	
6Essays introduce a precise and insightful claim, as directed by the task and demonstrate in-depth and insightful analysis of the texts, as necessary to support the claim and to distinguish the claim from alternate or opposing claims.


                	
5Essays introduce a precise and thoughtful claim, as directed by the task and demonstrate thorough analysis of the texts, as necessary to support the claim and to distinguish the claim from alternate or opposing claims.


            

            Middle Scores

            
                	
4Essays introduce a precise claim, as directed by the task and demonstrate appropriate and accurate analysis of the texts, as necessary to support the claim and to distinguish the claim from alternate or opposing claims.


                	
3Essays introduce a reasonable claim, as directed by the task and demonstrate some analysis of the texts, but insufficiently distinguish the claim from alternate or opposing claims.


            

            Low Scores

            
                	
2Essays introduce a claim and demonstrate confused or unclear analysis of the texts, failing to distinguish the claim from alternate or opposing claims.


                	
1Essays do not introduce a claim; do not demonstrate analysis of the texts.


            

            
                Command of Evidence: The extent to which the essay presents evidence from the provided texts to support analysis.

            

            High Scores

            
                	
6Essays present ideas fully and thoughtfully, making highly effective use of a wide range of specific and relevant evidence to support analysis and demonstrate proper citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material.


                	
5Essays present ideas clearly and accurately, making effective use of specific and relevant evidence to support analysis and demonstrate proper citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material.


            

            Middle Scores

            
                	
4Essays present ideas sufficiently, making adequate use of specific and relevant evidence to support analysis and demonstrate proper citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material.


                	
3Essays present ideas briefly, making use of some specific and relevant evidence to support analysis and demonstrate inconsistent citation of sources to avoid plagiarism when dealing with direct quotes and paraphrased material.


            

            Low Scores

            
                	
2Essays present ideas inconsistently and/or inaccurately, in an attempt to support analysis, making use of some evidence that may be irrelevant and demonstrate little use of citations to avoid plagiarism when dealing with direct quotes and paraphrased material.


                	
1Essays present little or no evidence from the texts; do not make use of citations.


            

            
                Coherence, Organization, and Style: The extent to which the essay logically organizes complex ideas, concepts, and information using formal style and precise language.

            

            High Scores

            
                	
6Essays exhibit skillful organization of ideas and information to create a cohesive and coherent essay and establish and maintain a formal style, using sophisticated language and structure.


                	
5Essays exhibit logical organization of ideas and information to create a cohesive and coherent essay and establish and maintain a formal style, using fluent and precise language and sound structure.
                

            

            Middle Scores

            
                	
4Essays exhibit acceptable organization of ideas and information to create a coherent essay and establish and maintain a formal style, using precise and appropriate language and structure.


                	
3Essays exhibit some organization of ideas and information to create a mostly coherent essay and establish but fail to maintain a formal style, using primarily basic language and structure.


            

            Low Scores

            
                	
2Essays exhibit inconsistent organization of ideas and information, failing to create a coherent essay and lack a formal style, using some language that is inappropriate or imprecise.


                	
1Essays exhibit little organization of ideas and information, making assessment unreliable; use language that is predominantly incoherent, inappropriate, or copied directly from the task or texts.


            

            
                Control of Conventions: The extent to which the essay demonstrates command of conventions of standard English grammar, usage, capitalization, punctuation, and spelling.

            

            High Scores

            
                	
6Essays demonstrate control of conventions with essentially no errors, even with sophisticated language.


                	
5Essays demonstrate control of the conventions, exhibiting occasional errors only when using sophisticated language.


            

            Middle Scores

            
                	
4Essays demonstrate partial control, exhibiting occasional errors that do not hinder comprehension.


                	
3Essays demonstrate emerging control, exhibiting occasional errors that hinder comprehension.


            

            Low Scores

            
                	
2Essays demonstrate a lack of control, exhibiting frequent errors that make comprehension difficult.


                	
1Essays are minimal, making assessment of conventions unreliable.


            

        

    
        
            Strategies and Review

            
                	The reading, writing, and discussion you do in English, social studies, and science classes form the basis of your preparation for this part of the exam.

                	There is no “right answer.” The topic and the texts provide for a variety of legitimate claims. Your task is to compose a relevant and defensible argument.

                	Plan your response. This need not be a formal outline, but take time to articulate clearly what your claim (argument) will be. Then number and underline in the texts three or four passages that you can cite to support your argument.  Decide on the most effective order for the examples.

                	Review the Glossaries in the chapters that follow in order to recognize literary and rhetorical elements.

                	Review the actual ELA/Exams and the Answers Explained for additional examples with essays for Part 2 of the exam.

            

        

    

Strategy and Review for Part 3 of the Regents ELA Exam

Chapter 3

Text-Analysis Response




        What does This Part of the Exam Require?

        The Part 3 question is designed to assess reading, writing, and language standards. You will be required to do a close reading of a text (approximately 1,000 words). You will then write a two to three paragraph response that identifies a central idea in the text and analyzes how the author’s use of one writing strategy (literary element, literary technique, or rhetorical device) develops this central idea.

        There are no multiple-choice questions in this part of the exam.

    
        
            What does This Part of the Exam Look Like?

            
                Your Task: Closely read the text provided and write a well-developed, text-based response of two to three paragraphs. In your response, identify a central idea in the text and analyze how the author’s use of one writing strategy (literary element, literary technique, or rhetorical device) develops this central idea. Use strong and thorough evidence from the text to support your analysis. Do not simply summarize the text. You may use the margins and scrap paper to take notes as you read and plan your response.

            

        

    
        
            Looking at the Text

            The following excerpt is from a speech delivered by suffragist Anna Howard Shaw in 1915.

            
                	
                    
                        (1)…Now one of two things is true: either a Republic is a desirable form of
                        (2) government, or else it is not. If it is, then we should have it, if it is not then
                        (3) we ought not to pretend that we have it. We ought at least be true to our
                        (4) ideals, and the men of New York have for the first time in their lives, the rare
                        (5) opportunity on the second day of next November, of making the state truly
                        (6) a part of the Republic. It is the greatest opportunity which has ever come
                        (7) to the men of the state. They have never had so serious a problem to solve
                        (8) before, they will never have a more serious problem to solve in any future
                        (9) of our nation’s life, and the thing that disturbs me more than anything else
                        (10) in connection with it is that so few people realize what a profound problem
                        (11) they have to solve on November 2. It is not merely a trifling matter; it is
                        (12) not a little thing that does not concern the state, it is the most vital problem
                        (13) we could have, and any man who goes to the polls on the second day of next
                        (14) November without thoroughly informing himself in regard to this subject is
                        (15) unworthy to be a citizen of this state, and unfit to cast a ballot.

                        (16)If woman’s suffrage1 is wrong, it is a great wrong; if it is right, it is a
                        (17) profound and fundamental principle, and we all know, if we know what
                        (18) a Republic is, that it is the fundamental principle upon which a Republic
                        (19) must rise. Let us see where we are as a people; how we act here and what
                        (20) we think we are. The difficulty with the men of this country is that they are
                        (21) so consistent in their inconsistency that they are not aware of having been
                        (22) inconsistent; because their consistency has been so continuous and their
                        (23) inconsistency so consecutive that it has never been broken, from the beginning
                        (24) of our Nation’s life to the present time. If we trace our history back
                        (25) we will find that from the very dawn of our existence as a people, men have
                        (26) been imbued2 with a spirit and a vision more lofty than they have been able
                        (27) to live; they have been led by visions of the sublimest3 truth, both in regard
                        (28) to religion and in regard to government that ever inspired the souls of men
                        (29) from the time the Puritans left the old world to come to this country, led by
                        (30) the Divine ideal which is the sublimest and the supremest ideal in religious
                        (31) freedom which men have ever known, the theory that a man has a right to
                        (32) worship God according to the dictates of his own conscience, without the
                        (33) intervention4 of any other man or any other group of men. And it was this
                        (34) theory, this vision of the right of the human soul which led men first to the
                        (35) shores of this country. …

                        (36)Now what is a Republic? Take your dictionary, encyclopedia lexicon or
                        (37) anything else you like and look up the definition and you will find that a
                        (38) Republic is a form of government in which the laws are enacted by representatives
                        (39) elected by the people. Now when did the people of New York ever
                        (40) elect their own representatives? Never in the world. The men of New York
                        (41) have, and I grant you that men are people, admirable people, as far as they
                        (42) go, but they only go half way. There is still another half of the people who
                        (43) have not elected representatives, and you never read a definition of a Republic
                        (44) in which half of the people elect representatives to govern the whole of
                        (45) the people. That is an aristocracy and that is just what we are. We have been
                        (46) many kinds of aristocracies. We have been a hierarchy5 of church members,
                        (47) than an oligarchy6 of sex. …

                        (48)Now I want to make this proposition, and I believe every man will accept
                        (49) it. Of course he will if he is intelligent. Whenever a Republic prescribes the
                        (50) qualifications as applying equally to all the citizens of the Republic, when the
                        (51) Republic says in order to vote, a citizen must be twenty-one years of age, it
                        (52) applies to all alike, there is no discrimination against any race or sex. When
                        (53) the government says that a citizen must be a native-born citizen or a naturalized
                        (54) citizen that applies to all; we are either born or naturalized, somehow or
                        (55) other we are here. Whenever the government says that a citizen, in order to
                        (56) vote, must be a resident of a community a certain length of time, and of the
                        (57) state a certain length of time and of the nation a certain length of time, that
                        (58) applies to all equally. There is no discrimination. We might go further and
                        (59) we might say that in order to vote the citizen must be able to read his ballot.
                        (60) We have not gone that far yet. We have been very careful of male ignorance
                        (61) in these United States. I was much interested, as perhaps many of you, in
                        (62) reading the Congressional Record this last winter over the debate over the
                        (63) immigration bill, and when that illiteracy clause was introduced into the
                        (64) immigration bill, what fear there was in the souls of men for fear we would
                        (65) do injustice to some of the people who might want to come to our shores,
                        (66) and I was much interested in the language in which the President vetoed
                        (67) the bill, when he declared that by inserting the clause we would keep out of
                        (68) our shores a large body of very excellent people. I could not help wondering
                        (69) then how it happens that male ignorance is so much less ignorant than
                        (70) female ignorance. When I hear people say that if women were permitted to
                        (71) vote a large body of ignorant people would vote, and therefore because an
                        (72) ignorant woman would vote, no intelligent women should be allowed to
                        (73) vote, I wonder why we have made it so easy for male ignorance and so hard
                        (74) for female ignorance. …

                    

                

            

            —Anna Howard Shaw

                excerpted from “The Fundamental Principle of a Republic”

                delivered at Ogdensburg, New York, June 21, 1915

                http://www.emersonkent.com

            In this excerpted speech, suffragist Anna Howard Shaw uses several techniques to argue for the case of women’s right to vote. She employs repetition and rhetorical questioning while discussing the definition of a Republic throughout her speech and a sarcastic [ironic] tone when referring to the consistent inconsistencies of men (paragraph 2) and the various requirements to vote in the U.S. (paragraph 3). Shaw’s speech is also an excellent example of the use of logical structure, leading to her thinking “how it happens that male ignorance is so much less ignorant than female ignorance” (lines 69 and 70).

            —Analysis from “Questions with Annotations,” NYSED, June 2014

        

    
        
            Know The Rubric

            Here is the information from the chart. The key terms for this part of the exam have been highlighted.

            Scoring Rubric for Part 3

            
                Content and Analysis: The extent to which the response conveys complex ideas and information clearly and accurately in order to respond to the task and support an analysis of the text.

            

            
                	
4 Essays introduce a well-reasoned central idea and a writing strategy that clearly establish the criteria for analysis and demonstrate a thoughtful analysis of the author’s use of the writing strategy to develop the central idea.


                	
3 Essays introduce a clear central idea and a writing strategy that establish the criteria for analysis and demonstrate an appropriate analysis of the author’s use of the writing strategy to develop the central idea.


                	
2 Essays introduce a central idea and/or a writing strategy and demonstrate a superficial analysis of the author’s use of the writing strategy to develop the central idea.


                	
1 Essays introduce a confused or incomplete central idea or writing strategy and/or demonstrate a minimal analysis of the author’s use of the writing strategy to develop the central idea.


            

            
                Command of Evidence: The extent to which the response presents evidence from the provided text to support analysis.

            

            
                	
4 Essays present ideas clearly and consistently, making effective use of specific and relevant evidence to support analysis.


                	
3 Essays present ideas sufficiently, making adequate use of relevant evidence to support analysis.


                	
2 Essays present ideas inconsistently, inadequately, and/or inaccurately in an attempt to support analysis, making use of some evidence that may be irrelevant.


                	
1 Essays present little or no evidence from the text.


            

            
                Coherence, Organization, and Style: The extent to which the response logically organizes complex ideas, concepts, and information using formal style and precise language.

            

            
                	
4 Essays exhibit logical organization of ideas and information to create a cohesive and coherent response and establish and maintain a formal style, using precise language and sound structure.


                	
3 Essays exhibit acceptable organization of ideas and information to create a coherent response and establish and maintain a formal style, using appropriate language and structure.


                	
2 Essays exhibit inconsistent organization of ideas and information, failing to create a coherent response; lack a formal style, using language that is basic, inappropriate, or imprecise.


                	
1 Essays exhibit little organization of ideas and information; use language that is predominantly incoherent, inappropriate, or copied directly from the task or text; or are minimal, making assessment unreliable.


            

            
                Control of Conventions: The extent to which the response demonstrates command of conventions of standard English grammar, usage, capitalization, punctuation, and spelling.

            

            
                	
4 Essays demonstrate control of the conventions with infrequent errors.


                	
3 Essays demonstrate partial control of conventions with occasional errors that do not hinder comprehension.


                	
2 Essays demonstrate emerging control of conventions with some errors that hinder comprehension.


                	
1 Essays demonstrate a lack of control of conventions with frequent errors that make comprehension difficult; are minimal, making assessment of conventions unreliable.


            

            
                Note:

                
                    	A response that is a personal response and makes little or no reference to the task or text can be scored no higher than a 1.

                    	A response that is totally copied from the text with no original writing must be given a 0.

                    	A response that is totally unrelated to the task, illegible, incoherent, blank, or unrecognizable as English must be scored as a 0.

                

            

        

    
        
            Strategies and Review

            
                	Plan your response. This need not be a formal outline, but be sure to articulate clearly which literary element or rhetorical device you choose. List on the blank page provided, and underline in the text itself, three or four passages that convincingly support your topic.  Decide on the most effective order for the examples.

                	Recognize that the texts for this part are primary sources, often narratives or speeches. They will have distinctive voices and may be of a particular historical context.

                	There is no “right answer.” The texts will be rich in information and are likely to employ several rhetorical strategies for effect. Choose the one you can discuss most confidently.

                	Review the chapter in this book on literary elements and the Glossaries to help you recognize and write about writing strategies.

                	Review this part of the exam in the Answers Explained for actual ELA/exams.

            

        

    


Reading and Writing About Literature

Chapter 4

Reviewing Literary Elements and Techniques




        Elements of Fiction and Drama

        When we speak of fiction, we are generally speaking of narrative works—works in which events are recounted, are told, and which have been imagined and structured by the author. Although not narrative in form, drama shares many of the essential characteristics of fiction.

        Plot and Story

        The primary pleasure for most readers of narrative fiction is the story. If we become involved in a novel or short story, it is because we want to know how it turns out; we want to know what is going to happen to those characters. An author creates a plot when he or she gives order and structure to the action: in a plot, the incidents or episodes of the story have a meaningful relationship to one another. A story becomes a plot when we not only understand what happened but also why. In good fiction we are convinced of the causal relationship among incidents and we are convinced by the relationship of characters’ motives and feelings to the action.

        Plot and Conflict

        At the end of any meaningful story, something has happened; something is significantly different in the world and lives of the characters from what it was at the beginning. Conflict in the most general sense refers to the forces that move the action in a plot. Conflict in plot may be generated from a search or pursuit, from a discovery, from a deception or misunderstanding, from opportunities to make significant choices, or from unexpected consequences of an action. Although the term conflict connotes an active struggle between opposing or hostile forces, conflict in fiction may refer to any progression, change, or discovery. The resolution of conflict in a plot may be subtle and confined to the inner life of a character or it may be dramatic and involve irreversible change, violent destruction, or death.

        Conflict may identify an actual struggle between characters, for anything from dominance or revenge to simple recognition or understanding. A plot may also focus on conflict between characters and the forces of nature or society. These are essentially external conflicts. A work may center on internal conflict: characters’ struggle to know or change themselves and their lives. Most works of fiction and drama contain more than one aspect of conflict.

        In Shakespeare’s Romeo and Juliet, the most dramatic conflicts are external, vivid, and literal: the street brawls between followers of the rival Capulets and Montagues and the fatal fight with Tybalt that leads to Romeo’s banishment and the tragic deaths of the young lovers. In Macbeth, the primary interest is in the internal conflict between Macbeth’s ambitious desires and his understanding of the moral consequences of the actions he takes to achieve those desires.

        The action in Edith Wharton’s most famous story, “Roman Fever,” is ironically serene and pleasant: two middle-age women, long-time friends now both widowed, sit on a terrace overlooking the splendors of Rome and reflect on their common experiences and lifelong friendship. At the end of the conversation—and the story—their actual feelings of rivalry have come to the surface, and one of the two learns something that reveals how little she truly knew her husband or understood her marriage or the life of her friend. The conflict between the two women emerges almost imperceptibly and its meaning is only fully understood in the completely unexpected revelation of the last line.

        Structure/Plot and Chronology

        Narrative is not necessarily presented in chronological order, but it does have chronology. That is, incidents may be presented out of the order in which they actually occurred, but by the end of the work the reader does understand their order and relationship and appreciates why the story was structured as it was. Plots that are narrated in flashback or from different points of view are common examples.
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