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  Introduction




  Michael Berman has been teaching English as a Foreign language and giving talks and workshops at both National and International Conferences all through his working life, and this volume is a collection of the articles and materials he has written on the subject that have not been published in book form before. The Appendices were written by Dr Wayne Rimmer – the Director of Studies at International House in Moscow, and Mojca Belak – a lecturer at the University of Ljubljana in Slovenia, coordinator of the IATEFL Teacher Development Special Interest Group, and a trainer at Pilgrims in Canterbury.




  As well as articles on particular approaches to language teaching, such as the application and use of NLP (NeuroLinguistic Programming), Howard Gardner’s Multiple Intelligences Theory, and William Glasser’s Choice Theory, you will also find plenty of practical teaching materials to make use of with your students – first day activities, for example, stories with suggestions for follow-up work, lead-ins to introduce new topics, and grammar exercises too.




  ***




  All the materials presented in this volume and the suggestions as to how to use them, are based on the principles set out below, principles that can serve to guide us in how to be effective in our roles:




  




  The importance of providing learners with choice, instead of using the same approach with everyone, being sensitive to the fact that we are all unique, each with a different mix of Intelligence Types and Learning Styles, and each coming into the classroom with different personal histories that affect our attitude towards what we do and learn there.





  

    	The fact that there is nothing wrong with Teacher Talking Time as long as it is used productively. After all, why do the majority of students come to us? Because they want the opportunity to be exposed to good models of English, which they might lack in the places they have come to us from.






    	That humour is sacred as it helps to create an atmosphere in which students can feel relaxed and so produce their best work – where learning can flourish and where mistakes are seen for what they are – steps in the learning process that enable us to achieve our goals.






    	The fact that the more we are able as teachers to hold ourselves back and avoid the temptation to intervene in order to offer a helping hand, the more the learners show themselves to be capable of. For we must never lose sight of our main goal, which is to empower rather than disempower those we work with.






    	That ‘the main purpose of higher education is to facilitate and expand students’ understanding’, (Ramsden, 2003, p. 8). And if we agree that learning methods ‘must reflect real social practices’ (Chanier, 2000, p. 83), then we have to conclude that learning must be anchored into ‘real-world or authentic contexts that make learning meaningful and purposeful’ (Bonk and Cunningham 1998, p. 27).
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  The Calling: A Form of Pilgrimage




  




  

    


  




  

    I shall be telling this with a sigh


    Somewhere ages and ages hence:


    Two roads diverged in a wood, and I –


    I took the one less traveled by,


    And that has made all the difference.




    From “Road Not Taken” by Robert Frost




    Something drew me to the announcement of a Conference for English Language teachers to be held in Georgia although, to be entirely honest, at that stage I did not even know where it was. I just felt that I had to go there so I immediately sent details of the presentations I could offer to the contact person, and then promptly forgot all about it. However, some time later I received a reply. The answer was yes, they would be delighted to have me and to arrange accommodation as long as I could cover the cost of the fare. That was easily arranged as the College where I worked was prepared to do that. But the next problem was how to get to the venue as there were no flights to Georgia from the UK at that time.




    It seemed I had to fly to Frankfurt, and then take an Air Georgia plane to Tbilisi, the ticket for which could only be purchased at the Air Georgia desk in Frankfurt airport. I arrived expecting to pay by credit card but only American dollars were acceptable so I then had to find a cash point machine, withdraw the money in marks and convert it at a Bureau De Change. To make matters worse, there followed a five-hour delay on the runway. Apparently the airport fees hadn’t been paid by the impoverished airline so the pilot wasn’t given clearance for takeoff until the bill was finally settled with the dollars my fellow travellers and I had handed over at the desk.




    The reason why there were no flights from the UK as I found out later was that the planes, all Aeroflot rejects, were not deemed to be airworthy. Hardly surprising when you consider that half of the seats had no seatbelts and the toilet did not even have a door that closed. My main concern, however, was that as the plane was making its final descent into Tbilisi, the one and only pilot had joined the passengers and was drinking wine and singing with them in the aisle. Who, if anybody, was in the cockpit I’ll never know, but amazingly we landed safely.




    Most places you visit can be compared to somewhere else you’ve been but Georgia was truly an exception. There’s no way it can be neatly classified and categorised and that’s part of its attraction. The people had hardly anything, recovering as they were from the after-effects of their struggle for independence and a civil war, but whatever they did have they would share with you. Fiercely independent, they would never admit to the difficulties they were experiencing and acted as if everything was just fine.




    Life revolved around the extended family, without whose support nobody could have survived through those times. The only form of social activity was sitting round the table for extended feasts to which everyone who came contributed something. A Tamada would be appointed, always a man, and he would make an endless series of toasts for which we were all obliged to stand and drink. This was done from a Khanzi, a hollowed-out horn, so the wine, all locally produced, had to be drunk in one swig, as the horn, once drained of its contents, could only be laid on its side. Candles were always placed on the table, not for any decorative purpose but in preparation for the inevitable electricity cuts that would occur without any warning.




    As for the Conference itself, despite the fact that there was no electricity and no equipment, not to mention the fact that I had to give my sessions by candlelight wrapped up in a coat, the enthusiasm of the delegates, starved for so long of contact with native speakers of English, was truly contagious. And despite the fact that there were no textbooks in the schools, ridiculously overcrowded classes and antiquated methods, the standard of English was remarkably high.




    One Professor at the State University, an elderly woman, stood out from all the rest. She was always accompanied by one of her students with whom she would walk arm in arm. I later found out that this was because she had been blind since birth. Despite the fact that Braille was unheard of in Georgia, her English was native speaker level. She had a photographic memory and her students read to her and escorted her in return for lessons. Her fighting spirit and ruthless determination to succeed despite all the odds won my wholehearted admiration. No doubt she was an impossible person to live with, being extremely tyrannical and selfish, but nobody could fail to admire her resolve, which represented everything the younger Georgians had lost. For a generation the State had provided for them, so they had no need to do anything for themselves. Now that the situation was reversed they were totally lost. They had no idea how to use their new power to take control of their lives and just regarded themselves as victims of circumstance. This coupled with the revival of the Nationalist movement with the resultant disinterest in alliances with other states (surely the only way forward for such a small country) left a fertile land inhabited by people with a rich culture with an extremely bleak outlook.




    Anyway, I’m starting to digress and it’s time I returned to the subject. At the end of the Conference there was a farewell dinner in the organiser’s house to which Ketevan had been invited. She brought her guitar along and sung an old Beatles’ song, I believe it was “Yesterday” while another of the teachers accompanied her. At the first available opportunity I went over to her and tried to make conversation. But my introduction was followed by silence on her part. Then she blurted out “I’ve got two children” I didn’t know how to respond. “Really? Tell me about them.” I’d actually noticed her earlier when she walked through the Conference Hall, arriving late for one of my sessions. I’d also observed that she sat through the repeat. I vainly thought this was because she’d enjoyed it so much although it turned out that she was simply too tired to move on to the other hall and used the session to have a little nap in. And that’s how it all started. It was the ultimate challenge and I couldn’t resist it. It turned out I was the first foreigner Ketevan had ever spoken to, so her suspicion and mistrust were understandable.




    I managed to persuade her to go out for dinner with me the following night, the last night before my return. My presentations over, I felt more relaxed and showed her my better side. And yes it was love at first sight. I kissed her good night outside my hotel, not expecting to see her again. But the next morning I found her waiting at the airport, which is when I invited to come to London for a holiday. The holiday turned into a happy ever after and we remain together to this day.




    I would be lying if I said it has been plain sailing as the culture shock that hit Kate when she first arrived was immense. And I was not as patient as I might have been, not used to having to deal with someone else’s problems in addition to my own. Not being assertive by nature, it took Kate a long time to find any work and it was a struggle for me to support us both and pay all the household bills too. However, we have slowly and painfully adapted to our new roles and hopefully the worst is now behind us. Irakli and Natia, Kate’s children, live with their grandparents but come to join us for their long summer holidays each year. And now we’re trying to have a child of our own.




    Do I have any regrets? - None at all. Moreover, despite all the temptations due to the nature of my work, I have stayed faithful, something I have never succeeded in doing before. And am I happy? That’s a question I have never been able to answer, possibly as I still have to learn to love myself and happiness can truly only stem from that. But that’s another story!




    ***




    Whan that Aprille with his shoures sote


    The Droghte of Marche


    Hath perced to the rote…


    Than longen folk to goon on pilgrimages




    From “The Canterbury Tales” by Chaucer




    An instinctive longing to move with the seasons has been with us since before we were ‘human’. The call to Pilgrimage can be as profound as such an instinct. When we are called to go on Pilgrimage we enter into a special relationship with landscape, time and place that hallows both Way and Wayfarer in a way that that can only be understood through personal experience.




    A pilgrimage can deepen our relationship with place and is also profoundly balancing and grounding, no doubt that is why so many are called to it after experiencing a life change, loss of a loved one, or a spiritual experience. The calling can take many forms. A longing, a desire to learn about a deity associated with a particular place, synchronicities that all point at the same destination, or just a slow growing idea that takes shape over months or even years. The important thing is our response. In a sense, preparing for a long pilgrimage involves letting go of a previous self (often in a very real way, leaving jobs, homes, family and security be behind) and making room for a new self to emerge. (An extract from the article “Pilgrimage for Pagans” by Kate Fletcher & Corwen ap Broch. In Pagan Dawn, Beltane 2009).


  




  Although I did not fully realize it at the time, my first visit to Georgia turned out to be very much a pilgrimage and the start of a new life, in the same way as our overseas students’ first study trip to an English-speaking country often turns out to be. In other words, it is frequently a highly significant period in their lives in which their main preoccupations have little if anything to do with learning English. In fact, as a form of pilgrimage, such a journey can even take the form of an initiatory process: Although its outer forms may sometimes appear to be different, the initiatory process has common features in all religions and spiritual traditions. In Buddhist tradition, the journey of the Buddha towards enlightenment combines worldly renunciation and austerity with the use of meditative techniques to quiet the overactive mind, cultivating detachment and inner peace; significantly, the Buddha’s inner journey is also connected with a profound reconnection with the natural world. He leaves, the city and enters the forest, where he teaches the deer and finally finds enlightenment under a bodhi tree, assisted by a serpent deity called the Naga King as well as by the Earth Mother. In Christian tradition, the equivalent initiatory path is represented most clearly by the discipline and unworldliness of the monastic life, which began in the early Christian era with monks moving to live in the desert between Egypt and Palestine. Christian mystical tradition sees a ‘dark night of the soul’ as central to the process of inner purification, and often compares the soul’s initiatory journey to stages in the life of Jesus Christ, culminating in his crucifixion and resurrection. Here, as in several other mystical traditions, including forms of Hindu asceticism and Buddhist tantra, the individual’s meditation upon suffering, death and impermanence of the flesh is a vital stage in the initiatory process. In Celtic myth and in the Grail legends that it shaped, a commitment to the initiatory journey is often represented by the crossing of one or more ‘perilous bridges’. These dangerous crossings are the testing gateways to the Grail castle, where deeper spiritual insights may be obtained. (An extract from Mann, N. & Glasson, P., 2009, ‘The Glastonbury Experience & the Path of Initiation’ In AVALON, Issue 42, summer 2009).




  Being English Language teachers, whether we like it or not is actually a very small part of our jobs, and if we pretend otherwise then our effectiveness to help those who are entrusted to us is clearly greatly diminished.




  PS. To bring the above story up to date, nearly fifteen years have passed since my first visit to Georgia described above. It turned out that we were unable to have children of our own, but Natia and Irakli both moved to the UK to live here with us. As for Ketevan, she is now the Managing Director of Caucasus Arts, a company set up to promote both visual and performing artists from Georgia, Armenia, Azerbaijan, and the other independent states in the region. And Georgia through Its Folktales, with tales translated by Ketevan and notes on them written by me, was published in paperback by O-Books in March 2010. 




  Journeys bring power and love


  back into you.


  If you cannot go somewhere


  move in the passages of the self.


  They are like shafts of light,


  always changing,


  and you change


  when you explore them




  Jelaluddin Rumi – 13th century Sufi
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  Your First Day with a New Class




  Is this new teacher any good? –The students wonder. Are they going to like me? –You ask yourself. What do you do first day with a new class? Clearly this will depend on their level and whether they already know each other or not. However, we each have our preferred activities and here is something I frequently use with classes from Intermediate level upwards – first day questionnaires. Four different sets of questions are used to ensure a variety of different answers result and to prevent the listeners from getting bored with what they hear during the reporting back stage.




  While listening to the reports, I make notes in two columns, on a sheet of paper or an OHT, of the effective language used and also of the problems that reveal themselves. At the end of the lesson, so as not to interrupt the flow during the productive stage, I then go through these together with the class as a whole. First of all, I focus on the effective language that was produced to provide the learners with positive “strokes”, and then point out the errors, asking them to self-correct if possible and to explain why the utterances were problematic. Obviously this has to be done selectively, just focussing on those points you consider to be the most important to deal with, taking the students’ needs and level into account, so as not to undermine their self-confidence in their ability to get their messages across. The last thing you want to do is to inhibit the learners from practising their English, which is why it is important not to overdo the error correction. The aim is to promote fluency, but not at the expense of accuracy.




  What I particularly like about this lesson is that first of all it is relatively easy to set up, secondly that it provides for plenty of STT, and thirdly that the feedback stage is an opportunity for you to show the class that you know your stuff (through your grammar explanations). In this way you can gain the learners’ respect right from the start, an essential prerequisite to ensuring their cooperation and a successful working relationship for the duration of the course.




  FIRST DAY QUESTIONNAIRE (SET A): Work in pairs. Choose five questions from the list below to ask your partner. Your partner will then do the same and ask you five questions. Both of you should make a note of the answers you get as you will then be asked to tell the rest of the class the most interesting things you found out about each other:




  




  

    	 What’s the most beautiful landmark in your hometown and what’s the ugliest?





    	 What do you miss most when you’re away from home?





    	 What’s the best way of overcoming depression?





    	 If you could be invisible for a day, where would you go and what would you do?





    	 When was the last time you broke the law?





    	 When and where were you happiest?





    	 When did you last lose something valuable and what was it?





    	 What last made you cry?





    	 If your house was on fire, which three things would you try to rescue first?





    	 What is your pet hate?



  




  FIRST DAY QUESTIONNAIRE (SET B): Work in pairs. Choose five questions from the list below to ask your partner. Your partner will then do the same and ask you five questions. Both of you should make a note of the answers you get as you will then be asked to tell the rest of the class the most interesting things you found out about each other:




  




  

    	 Where is home for you?





    	 And what would you advise a tourist visiting your home town to see or do?





    	 What animal would you most like to be?





    	 If you could be Mayor for the day, what would you like to do?





    	 What are your guilty pleasures?





    	 What would you like written on your tombstone?





    	 If you could live anywhere you wanted to, where would you chose and why?





    	 What makes you laugh?





    	 What makes you cry?





    	 What cause, if any, would you be prepared to die for?



  




  FIRST DAY QUESTIONNAIRE (SET C): Work in pairs. Choose five questions from the list below to ask your partner. Your partner will then do the same and ask you five questions. Both of you should make a note of the answers you get as you will then be asked to tell the rest of the class the most interesting things you found out about each other:




  




  

    	 What single thing would most improve the quality of your life?





    	 What is your greatest regret?





    	 What are you reading at present?





    	 When and where were you happiest?





    	 Who are your favourite musicians?





    	 Who or what is the greatest love of your life?





    	 What is the trait you most deplore in others?





    	 If you could buy anything you wanted, what would you chose?





    	 Where would you love to go on holiday and why?





    	 Which living person do you most despise?



  




  FIRST DAY QUESTIONNAIRE (SET D): Work in pairs. Choose five questions from the list below to ask your partner. Your partner will then do the same and ask you five questions. Both of you should make a note of the answers you get as you will then be asked to tell the rest of the class the most interesting things you found out about each other:




  




  

    	 What is your idea of perfect happiness?





    	 Which living person do you most admire and why?





    	 Which trait do you most deplore in yourself?





    	 On what occasions do you lie?





    	 What objects do you always carry with you?





    	 Who are your favourite writers?





    	 Which talent would you most like to have?





    	 What is your greatest fear?





    	 How would you like to be remembered?





    	 What is your greatest extravagance?



  




  The two sets of questions that follow can be used the same way but were produced for a class of Business English students: 




  





  FIRST DAY QUESTIONNAIRE (Set i): Choose three of the following questions to ask the person sitting next to you. Make a note of their answers so you can report back your findings to the rest of the class:




  




  

    	 Tell me about a city or a country you have visited in connection with your job.





    	 What are three of the most important things you do in your job?





    	 What’s the biggest challenge your company or institution faces in the future?





    	 What are the three most essential qualities of a person who does your job well?





    	 Tell me about a book or an article that you have read which has really influenced you in your work.





    	 Tell me about a personal achievement connected with your work that you are particularly proud of.





    	 What job would you like to have if you didn’t have your present job?



  




  FIRST DAY QUESTIONNAIRE (Set ii): Choose three of the following questions to ask the person sitting next to you. Make a note of their answers so you can report back your findings to the rest of the class:




  




  

    	 Tell me three things that would irritate you in a colleague.





    	 What are you most looking forward to in your job in the weeks or months ahead?





    	 Tell me about a personal achievement in your job that you are particularly proud of?





    	 Tell me about someone you really admire in your field, or someone you really admire because of the work they have done.





    	 What’s the most challenging or difficult aspect of your job?





    	 Tell me about three ambitions you have.





    	 What job would you like to have if you didn’t have your present job?



  




  ***




  The activity that follows is one that can be used by trainers on the first day of an Overseas Teachers Course. Ask the participants, while mingling, to find someone who has an interesting story to tell about something that happened to them in one of the following situations:




  




  

    	 On a plane, a train or a boat





    	 At work





    	 At a doctor’s surgery or in a hospital





    	 In a hotel





    	 While shopping





    	 In a classroom





    	 While sightseeing





    	 In a cinema or a theatre





    	 While giving some kind of public performance





    	 In a bank or a post office





    	 While waiting in a queue





    	 In a park





    	 In a museum or an art gallery





    	 At an interview for a job





    	 In a nightclub, a bar, or a pub





    	 In a temple, a church, or any other holy place





    	 At a party





    	 In a library or a police station





    	 In a restaurant





    	 On a horse, a camel, an elephant, or a ladder



  




  The participants can then take it in turns to report back to the class as a whole about the most interesting thing they found out. Alternatively, if you have the opportunity to get to know the members of the group on an individual basis before the start of the course, their backgrounds and their hobbies, you can personalise this Find Someone Who activity with questions like the following examples:




  Find someone who




  




  

    	 Practises Yoga





    	 Has taught in a prison





    	 Plays the saxophone in a jazz band





    	 Has been invited to Buckingham Palace





    	 Used to be a professional footballer



  




  ***




  




  A variation on the “I went to market” game




  

    If you are unfamiliar with the game, this is how it is usually played:


  




  A: I went to market and I bought a kilo of potatoes.




  B: I went to market and I bought a kilo of potatoes and a bunch of bananas.




  C: I went to market and I bought a kilo of potatoes, a bunch of bananas, and a tin of baked beans.




  And this is how it can be adapted for use on the first day with a new class:




  A: My names Michael and I’ve got no hair.




  B: Your names Michael and you’ve got no hair. My name’s __________ and I’ve got __________




  Who am I?




  

    Ask each learner to pick a number between one and fifty, and to keep that number secret. Then show the list below on an overhead transparency, interactive whiteboard, or as part of a power point presentation. Each learner is required to take on the identity of the person whose number they have chosen and, working in pairs, the students discover each other’s identity by playing 20 Questions – with all the questions being of the YES/NO variety. For example, “Are you alive?” or “Were you a writer?” rather than “What is your occupation?”


  




  To avoid making this too much of a General Knowledge test, if anyone is not familiar with the person whose number they select, invite them to choose one number higher or lower instead. Additionally, you could change the names of the famous people in the list, to ensure the class members will be familiar with all of them.




  1 Pablo Picasso 2 Christopher Columbus 3 Queen Victoria 4 Nelson Mandela 5 J.S. Bach 6 Cleopatra 7 Karl Marx 8 Marco Polo 9 Margaret Thatcher 10 William Shakespeare 11 Van Gogh 12 Marilyn Monroe 13 W.A. Mozart 14 Napoleon Bonaparte 15 Madonna 16 Igor Stravinsky 17 Henry VIII 18 Jane Austen 19 Michelangelo 20 Michael Jackson 21 Emily Bronte 22 Albert Einstein 23 Carl Jung 24 Diana, Princess of Wales 25 Julius Caesar 26 Salvador Dali 27 Mother Theresa 28 Nostradamus 29 Leo Tolstoy 30 Eva Peron 31 Leonardo da Vinci 32 Bob Dylan 33 Saint Joan of Arc 34 Paul McCartney 35 Paolo Coelho 36 J.K. Rowling 37 Isaac Newton 38 Josef Stalin 39 Catherine the Great 40 Abraham Lincoln 41 Vasco da Gama 42 Florence Nightingale 43 Geoffrey Chaucer 44 Mohamed Ali 45 Anne Frank 46 Roger Federer 47 Joseph Conrad 48 Marie Curie 49 Frederic Chopin 50 David Beckham




  ***




  In common




  

    This is a first day activity that can be used with learners at any level, from Elementary to Advanced, which requires the use of no equipment or hand-outs. Invite the learners to work in pairs, ideally with someone they do not already know, and to find three things they have in common and three things they do not have in common with each other. They can then report back to the rest of the class, like the two students do in the following example: 


  




  Student A: I spoke to Yoko and I found out that we both enjoy watching soaps on TV
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