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  Foreword

  This book provides a widely useful compilation of ideas, cases, innovative approaches, and practical strategies for enhancing a little-discussed school activity—afterschool programs. By taking a new look at these ubiquitous programs, Anne Turnbaugh Lockwood identifies a substantial resource in the effort to increase student learning. In this book she provides an enormously useful range of strategies for designing, implementing, and evaluating afterschool programs.

  This work would be an important resource if it only highlighted the ways afterschool programs could enrich their missions by establishing academics as a more central part of their work. But the book goes well beyond just making us aware of this seemingly underutilized learning setting. It covers and describes all the major factors in building successful afterschool programs that enhance achievement.

  This volume is an important resource for school principals, agencies that provide afterschool programs, districts, and parent groups whose children use these services. First, it provides a new perspective on afterschool programs, showing how they can be an important source for both recreation and academic learning. Afterschool programs are found all across the United States serving millions of students. Understanding how they can more effectively serve the learning needs of students adds a major cache of time for helping all students achieve. Second, the book provides a relevant and constructive set of strategies and ideas for making these programs effective. Numerous research studies, Internet Web sites, and publications extend these ideas.

  This book should be read by anyone who views afterschool programs as an additional way to help students learn, because it offers a wide set of practical ideas for designing, implementing, and evaluating these programs. All the key processes necessary for changing an existing or implementing a new program are found in this volume.

  Any leader who wants to develop effective afterschool programs that foster student learning will gain much from this book. For example, the reader is offered concrete examples of effective programs through case studies of existing afterschool efforts. These cases show what a good program looks like, how it is run, and key features. In addition, the book lays out practical steps for planning programs, hiring staff, designing curriculum, selecting activities, and providing professional development. In another section, Lockwood lists an important set of issues to consider when designing an afterschool program and then adds an inventory of important questions to consider. She describes barriers to success and then presents suggestions for overcoming those barriers. Throughout the book, Lockwood sets out to make the material accessible to readers interested in implementing these programs—these ideas are found in the form of questions and suggestions, tables of issues to address, and practical strategies to consider. The tables and strategies themselves are worth the price of the book.

  This book also examines several other issues that often spell the end of quality programs—developing a parent and community base of support, designing adequate program evaluation processes, and planning for sustainability. One finds a useful set of questions, ideas, and strategies for building a base of support among parents and the community. The section on program evaluation is quite practical and detailed. It offers a clear description of ways schools can and should evaluate afterschool programs. Finally, the chapter on sustainability details challenges to the viability of afterschool programs and suggests actions schools should take to ensure that these programs are successful in the long term.

  Overall, this book offers a variety of school and community leaders a concrete, useful, and in-depth look at ways to design, implement, and evaluate a major resource in the learning of students. Clearly written, well organized, and enormously practical, it should be in every school’s professional library.

  Kent D. Peterson

  Department of Educational Administration and Policy University of Wisconsin–Madison


  Preface

  A recent article in Education Week stated, “the push for higher academic standards and student achievement is now extending beyond the school day, fueling a growing demand for high-quality after-school programs” (Manzo, 2006). That is the central thesis of this book, a work that began in 2001 with a study of superintendents and their leadership of effective afterschool programs and grew into the present book.

  From 2001 to 2003, as the issues analysis director at the American Association of School Administrators, I worked on a grant from the Charles Stewart Mott Foundation to study how school superintendents could exert strong leadership to overcome common district-level bureaucratic barriers to effective afterschool programs (Lockwood, 2003a, 2003b). After coming to the Northwest Regional Educational Laboratory as a senior program advisor, I continued research on leadership and afterschool programs but shifted emphasis to focus on school principals and their connection to heightened student proficiency levels. Specifically, I was interested in how principals in K–8 schools could help increase learning in the afterschool hours.

  This book revolves around the key question that developed from the second phase of my research: In what ways can principal leaders maximize student academic proficiency through afterschool programs—particularly for students most at risk of academic failure? Five main reasons prompted this question:

  1. The principal’s singular opportunity to improve or enact a high-quality afterschool program with an academic focus—extending the regular school day with the intent of boosting student proficiency levels

  2. The growing national emphasis, stemming from the accountability requirements of the No Child Left Behind (NCLB) Act, on academic achievement as an integral and previously untapped part of afterschool programs

  3. The changes in accountability that principals now confront in the wake of NCLB

  4. The progressively severe sanctions principals in low-performing Title I schools must confront if their students do not meet the requirements of Adequate Yearly Progress

  5. The presence of many, if not most, afterschool programs in Title I schools serving large percentages of high-poverty, minority students at risk of academic failure

  The opportunity to mark progress is almost boundless, but challenges are multiple. As with anyone at the beginning of a road trip, it is good to have a map and a plan in your hands that will help you surmount barriers to success. The demands are so many, and include the following:

  1. Involving the entire school improvement team in a strategy to use the afterschool hours seamlessly from the regular school day in a way that integrates the district’s academic and curriculum standards, aligned with those of your state

  2. Building a communications two-way plan with parents and other stakeholders that enlists them into the drive for heightened academic proficiency in the afterschool program their children attend

  3. Devising a set of goals for engaged teaching and learning in tandem with your staff

  4. Ensuring that curriculum and instruction in the afterschool program will be carefully planned, executed, and monitored

  5. Designing evaluation of the program’s outcomes so that the results of the evaluation are reliable, cost-efficient, and easy to administer.

  The purpose of this book is to guide the principal through the process of either changing an existing afterschool program to one that includes a solid academics component, or creating an afterschool program with a substantive focus on achievement. It includes sections on setting up the program, overcoming potential barriers to success, appropriate goal setting, implementing and operating the program, case studies of successful principals, devising an evaluation plan for your program, and a discussion of sustainability.

  Any opinions, findings, or recommendations are those of the author alone and do not necessarily reflect the views of the Northwest Regional Educational Laboratory or the American Association of School Administrators.
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  Why Afterschool Programs Are Necessary

  
    We knew we had to do something about students’ academic performance in our district—and we knew the time permitted within the regular day was just not enough. We decided to turn to our principals and have them concentrate on our out-of-school hours as an extension of the regular day—but constructed slightly differently. This meant a whole new orientation toward those hours. Results were amazing. In a relatively short period of time, our entire staff galvanized around the program and considered it a part of the regular day, the children enjoyed it, and parents appreciated the results. Our principals were proud. Staff and students benefited, and the community reaped the rewards.

    —A superintendent in a small town in the Midwest with a growing number of English language learners

    I was worried about my son’s attitude toward school. He didn’t enjoy it. He didn’t feel he had a place there. His grades and test scores were low. I didn’t see how an afterschool program would help. We had one, but my son mostly played basketball. But this program worked. Mrs. Calamasta (the principal) involved the whole school team, and the entire day became better. Joe (my son) didn’t lie to me anymore about whether he went to school and participated. Pretty soon he would come home and tell me about his day. And his day included the hours he spent in the afterschool program. Next year I’m going to volunteer.

    —Mrs. Madsen, the mother of a fourth grader in a large city on the East Coast

  

  Principals who want to raise student proficiency levels, particularly in high-needs schools, see the necessity to change their afterschool programs. This is not completely dominated by principals’ realization of the new high-stakes accountability within which they work—although it is a consideration. As building leaders of school reform efforts, principals continually seek ways to extend student learning opportunities. Somehow, there is never enough time in the regular day to fully serve high-needs students.

  As a consequence, principals are beginning to think in new ways about that extends student learning beyond the school day that can occur in seamless ways. While they want their programs to have a much more concentrated focus on academics, they realize—along with parents, afterschool leaders, and members of the community—that programs also must permit opportunities for students to participate in activities and just have fun. While principals want to set up the programs so that the academic component is engaging, they also realize that students need to let off steam after the regular day.

  Who can argue against afterschool programs? Principals, with an overwhelming degree of consensus, agree that afterschool programs are a good idea (National Association of Elementary School Principals, 2005). At minimum, parents know where their children are after school if they attend the program—supervised, safe, and sheltered. Traditional programs, at best and when properly implemented, offer enjoyable activities that yield a high degree of interaction with supportive adults and staff at community agencies, leading to enriched daily experiences for high-needs students. These experiences usually revolve around recreation, some homework help, a snack, and afterschool care until parents can pick up children or they can be bused home.

  But afterschool programs have the potential to be much more. They can incorporate a strong focus on academics in addition to providing students with experiences they would not have in their daily lives (such as field trips, museum visits, or special projects). Principals who want to lead reform efforts see this possibility and realize that the ever-rising bar of student proficiency levels under the reauthorization of the Elementary and Secondary Education Act (ESEA), known as the No Child Left Behind Act (NCLB), means that they need to be creative to help low-performing students achieve academic proficiency.

  As Fashola (2002) pointed out in her review of effective afterschool programs, these two approaches to afterschool programs (e.g., safety, child care, and recreation versus afterschool programs with an academic focus)—splinter into two very different viewpoints on afterschool programs.

  Principals and Afterschool Programs

  Why are afterschool programs relevant to principals? There are several reasons:

  • Afterschool programs are housed in principals’ buildings.

  • Afterschool programs are a part of the principal’s leadership domain and can be considered an integral part of the school improvement plan.

  • Afterschool programs offer low-performing students a targeted way to spend more time in a particular content area, taught in an enriching and engaging way.

  • Afterschool programs, when well constructed, can help ward off the possibility of supplemental educational services (necessary if a school slips into “schools in need of improvement” [SINI] status for three consecutive years).

  • A sound afterschool program, if a school does fall into three consecutive years of SINI status, can become the foundation for in-school supplemental services—preferable to students going out of the school to for-profit firms for tutoring services.

  • Viewing the afterschool program as part of a seamless school day helps ensure that high-needs students can receive more attention and more time engaged with learning.

  The Opportunity and the Mandate

  Principals understand the seismic change that has shaken public schools. The NCLB Act mandates that 100 percent of students reach proficiency by the school year 2013–2014. This is not rhetoric: it is the law. Sanctions follow if schools do not meet the annual requirements of Adequate Yearly Progress (AYP).

  The thesis of this book is that afterschool programs, when well constructed, when built in bold new ways that avoid the pitfalls of tradition and the perils of unrealistic hopes, offer considerable promise for helping to raise the proficiency levels of high-needs students. And clearly, any principal has a moral and ethical obligation to his or her students to seize every responsible opportunity to advance the students where there are critical areas of need.

  Aside from the requirements of ESEA, there are increasing arguments that extended learning time in schools increases both “time and support” for low-achieving students (Pennington, 2006). One recent report goes so far as to advocate state policy that mandates an extended day, rather than afterschool programs that are voluntary. Although the report focuses on high schools and this book centers on K–8 schools, its recommendations that (a) public policy play a weightier role in extended learning time for high-needs students and (b) a seamless school day has the potential to boost student proficiency levels are additional compelling contentions in favor of afterschool programs with a more robust emphasis on academic achievement.

  But now, back to NCLB. Since the bar of AYP requirements is continually raised, no principal can rest easily just because his or her school meets AYP requirements for one year. There is the next year of testing, and the next. Meanwhile, the school population swells, and demographics change. Add to those variables the population of transient students—an additional barrier to adequate measurement.
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