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			Introduction

			In this age of globalization, distance is no longer a problem. Mass communication technologies allow the local to become global. Thus, local areas are facing rapid change in various ways. While the cry for democratic values, human rights and intercultural dialogue is frequently heard, the global threat of war, terrorism, the increased gap between poor and rich, famine, malnutrition, global warming and pollution, and many other social and cultural problems, pose a real challenge for present citizens of the globe. Intellectuals and politicians take these challenges as their primary concerns. Despite the existence of some pessimists, there are a number of initiatives working for the common good and expending great effort to solve these problems.

			The Hizmet (Gülen) Movement is one of the most influential initiatives that should be taken into consideration in this context. Fethullah Gülen is a Turkish Muslim scholar whose ideas have inspired and influenced many Turkish intellectuals, educators, students, businessmen, politicians and journalists inside and outside Turkey to establish schools, educational and intercultural centers, and humanitarian aids organization in more than one hundred fifty countries. Furthermore, it cannot be denied that the Hizmet Movement is of greatest interest to contemporary journalists and academics. It is currently the topic of numerous academic conferences, daily articles in major newspapers and conversations in social circles. Gülen is loved and praised by many Turkish people and others, but is also severely criticized by some people inside and outside Turkey. 

			In this book, authors will cover the Hizmet Movement under the leadership of Fethullah Gülen from various perspectives in order to shed lights on current discussions. This book consists of nine essays in two parts. In the first essay, İsmail Albayrak, after summarizing some important features of globalization briefly, provides short biographical information about the life of Gülen, and then focuses on a general description of the Movement and its main characteristic in the formation of an ideal person who is capable of internalizing the qualities of self-discipline, dialogue and the notion of hizmet/khidmah (service for humanity). The question of how the formal and informal educational activities of the Movement contribute to the solution of local and global problems is the second concern of this article. Finally, as an extension of the Movement’s global educational activities, Gülen’s approach to cultural and religious diversity and their relationship in modern societies will be analyzed.

			The second essay by Salih Yücel extensively covers how Gülen and his followers have engaged in dialogue in Turkey and outside Turkey and looks at the distinguishing principles of Gülen and his followers in their dialogue activities with non-Muslim individuals and communities. According to Yücel, Gülen views dialogue as a forgotten Islamic principle which has long been neglected. He does not only state this in his books, but has also personally applied this principle since the 1990s and urges other Muslims to do the same. Yücel makes it very clear that Gülen played important role in breaking the taboo or the unwritten rule of not engaging with other non-Muslim leaders or religious adherents in Turkey by meeting with Pope John Paul II, as well as the Orthodox Patriarch in İstanbul and other senior religious leaders. Responses from within Turkey were for and against Gülen’s acts of dialogue. Some critics went as far as to call Gülen a heretic and even a secret cardinal aiming to proselytize Muslims for this act. In spite of such responses, which often originated from radical groups, Gülen not only continued to engage in and encourage dialogue, but also proposed the institutionalization of interfaith relations to Pope John Paul II, by establishing a joint divinity school in Harran (Old Edessa), Turkey. Gülen’s goal is not to set up a new religion, as some of Gülen’s critics claimed at the time, but rather to bring Muslim and Christian theologians, scholars and students together under one roof for more inclusive dialogue and scholarship. Yücel briefly looks at Gülen’s vision and practice of dialogue, and considers Nostra Aetate as a basis for Muslim-Christian dialogue. 

			In the third essay, Yücel begins his discussion quoting from major scholars who argue that one major problem affecting the contemporary Muslim world is the lack of good role models and representation (tamthil/temsil in Turkish) in all fields, from science to sports and religion. As a result, Muslims are not sure how to respond to acts that are perceived to be either for or against Islam and the Muslim world. In a time when sensationalist media receives the majority of airtime, negative role models who make the most noise are consequently taken as representatives. According to Yücel, the last two centuries have often seen Muslims perceived as reactive characters, instead of proactive citizens and leaders. Basing his analysis on the interpretations of several prominent scholars, Yücel examines the method and manner of reactionary and radical Muslims in the light of the Qur’an and Sunnah. He focuses on Gülen’s views of reactionaries, which runs parallel to the major views of the Qur’anic exegetes and Sunnah scholars. While the manner of reactionary Muslims generally contradicts the methods for dealing with aggression prescribed in Islam’s primary texts, the article also acknowledges the difficulties involved in applying the Islamically preferred methods today, because the leading political and economic systems that shape the world affect which responses are heard and which are buried. Yücel concludes that the universal principles in the Qur’an and Sunnah need to be absorbed, reflected on, interpreted and experienced based on contemporary needs and issues without straying from the essence of Islam. 

			In the fourth essay, Albayrak takes Yücel’s arguments further and places it in a broader Turkish context. He discusses the uncertainty and suspicion non-Muslims may feel regarding the sincerity of dialogue activities in the Muslim world, despite the increasing participation of Muslims, which takes various forms. Albayrak analyzes the argument that some non-Muslims hold that Muslims engage in dialogue in Western or non-Muslim societies only and neglect such initiatives in nations where Muslims are in the majority. In this article, he first examines the relationship between majority and minority groups and then move to religious and cultural dialogue activities conducted in the Republic of Turkey, by the Gülen (Hizmet) Movement. Furthermore, he evaluates the activities of the supporters of the Gülen Movement and the theological and cultural criticisms expressed by other Muslims about its activities. Finally, he gives some examples to show how inter-faith activities are sincerely practised not only overseas, but in a Muslim majority nation whose constitution is considered secular. Thus, in this article, Albayrak presents the Movement’s influences and effects on global dialogue activities in a broader framework.

			In the final article of this part Albayrak begins with how in modern media, Islam and terror are frequently debated together. He says that because it is extremely common to identify terrorism with Islam, as if the two were natural allies, thus we feel that we are an under obligation to bring these two different terms together in our presentation. The author aim in this article is to show that this association is not very relevant to the discussion. To achieve this aim, Albayrak focuses mainly on these questions: What is the meaning of terror? What do Islamic teachings say about terror? What is the relationship between the notion of jihad and Islam? What status does Islam confer on suicide attacks? He points out the focus on the false justification of war in the modern world, which can only pave the way for more terrorist actions. The author endeavors to address these issues from the Gülen’s perspective. Finally, he concludes with a summary of the positive effects of the interfaith and intercultural dialogue meetings that Gülen initiated both inside and outside of Turkey in order to promote national and international tolerance, peace and mutual understanding.

			In Part Two, there are four articles which discuss directly Fethullah Gülen’s approaches to various issues. In the first article of this Part Yücel argues, in the fifth essay, that while Gülen is not directly engaged with mass media, he nevertheless receives significant global media attention. The Economist described him as the most influential leader in the Muslim world. Foreign Policy also placed him in first position, even though the method of online voting was not academic. However, Yücel continues, it cannot be denied that Gülen is the religious leader of greatest interest to contemporary journalists and academics. He and the faith-based movement, the Hizmet Movement, is the topic of numerous academic conferences, daily articles in major newspapers and conversations in social circles. He is loved and praised by many Turkish people, but is also criticized heavily by some Turks and non-Turks. His critics include former communists, atheists, ultranationalists, fanatic secularists, radical Islamists as well as people who are influenced by these groups. Yücel looks at such criticisms and Gülen’s responses to them, through an academic lens and discusses the accusations filed against him. Despite these criticisms, the Movement has grown gradually and continues to grow. Although Gülen does not accept the role of the head person, leader or inspiration of the global movement, the millions of people either directly involved or supportive of the Movement take him as an inspiration and view him as a great spiritual leader.

			In the second essay of this Part, Yücel demonstrates how the Movement applies two major principles of Islam which lead to great output using fewer resources. These principles are istighna and ithar, applied religiously by Gülen and his close friends and followers in different degrees. This creates a positive image for the Movement and attracts greater local support in terms of volunteers and donors. Yücel researched the local Gülen-inspired school to find that 65–70% of the work is done through volunteer work by employees and affiliated individuals. This is a unique financing methodology that gives the Movement credibility and the chance to produce more with less input. Otherwise, the Movement would need three times the finance to produce the current level of success. Yücel points to the fact that the principles of istighna and ithar are characteristics of Prophets. Contemporary thinker Said Nursi (1883–1960) expounded on these principles in their relevance to the modern age and Gülen applied these strictly in his life. Gülen’s self-sacrificing nature means that he does not accept any return, reward or financial help for himself. Though he is officially retired, he does not take his pension, but donates it instead to a family in need. He lives on a small percentage of his book sales, of which 90% goes to funding scholarships. This role-modelling affected his close friends and followers, who strive to take on these principles in their lives. Yücel concludes that applying these principles leads to altruism on part of the followers and builds trust in the communities and countries served by the Movement’s followers. 

			In the third essay of this Part, Albayrak discusses certain topics relating to the sacred nature of life as viewed from a Muslim’s perspective with special references to the relevant works of Gülen. Among these, abortion and euthanasia, which have been made subjects of lively and intense debate by religious and secular groups, is given priority in this article. Albayrak draws attention to some of the differences found within Muslim approaches: while in the West these topics are considered in the framework of bioethics, in Islamic traditions, in the light of Gülen’s own discourse, their context is that of modern medicine, jurisprudence and morality together. Although some theological differences separate the two traditions, Albayrak hopes that this article can help Muslim scholars actively engage with other religious communities in the area of biomedical ethics, and work collectively and coherently for a common goal, helping to create awareness within the wider community of their care and sensitivity with respect to issues of life and death. 

			The final article focuses on Gülen’s exegetical works. Although Gülen has not written a complete exegesis on the Qur’an, Albayrak will refer to Gülen’s important exegetical works to show where he stands in relation to the diverse modern Muslim scholarship on the Qur’an. This article examines Gülen’s re-reading of the Qur’anic text, his approach to the nature and status of the Qur’an as Divine revelation, the notions of abrogation, clear (muhkam) and allegorical (mutashabih) verses, thematic unity among the chapters and verses of the Qur’an, Qur’anic narratives and the occasion of revelation. The main questions that Albayrak tackles in this context are: what is the difference between Gülen’s reading of the Qur’an and that of his counterparts adhering to both classical and modern approaches? Does Gülen offer a new reading differing from others, or does he follow very well established exegetical traditions? How does he deal with modern sciences and ongoing scientific developments in relation to Qur’anic verses? Do Muslims need a new type of hermeneutics in their interpretation of the Qur’an? Finally, Albayrak places Gülen in wider exegetical activities in Turkish context.

			It is the authors’ primary duty to express our sincere thanks to the friends and colleagues who read the manuscripts and offered generous and constructive criticism. We also thank Fikret Yaşar, Erkan Kurt and Yusuf Alan who edited the manuscript and made insightful suggestions. The Grace and Mercy of God has been an ever present help in our times of need. We cannot thank the Lord enough.
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			EDUCATION, DIALOGUE, 
AND PEACE

		

	
		
			The Hizmet Movement and 
Its Contribution to the Global 
Peace and Tolerance1

			İsmail Albayrak
Australian Catholic University/Sakarya University

			This article will summarize some important features of globalization briefly, and then will provide the general description of the Movement, its main characteristics in the formation of an ideal person who is capable of internalizing the qualities of self-discipline, dialogue and the notion of khidmah (service for humanity/hizmet). The question of how the formal and informal educational activities of the Movement contribute to the solution of local and global problems is the second concern of this article. Finally, as an extension of the Movement’s global educational activities, the article will deal with Gülen’s approach to cultural and religious diversity and their relationship in modern communities.

			Globalization

			Globalization has multidimensional aspects therefore it is not easy to define. This undefined character of globalization is strongly related to economic, political, social, cultural and ethical values of the globe. For some, the process of globalization is a real nightmare which causes various types of problems. They consider it a great threat to local traditions and cultures by weakening the conventional borders or internal cohesion of communities to create super economic and social structures.2 This homogenization is seen by many critics of globalization with great anxiety that the local is losing its meaning, values and is melted into the global. They strongly believe that if it continues uncontrolled, the powerful effect of globalization will eliminate various rivals. Shutting down many big firms or factories, undefined business and marketing laws and daily loss of jobs in great numbers are part of the usage of this unavoidable instrument, namely globalization. 

			The main reason for this mistrust lies in the economic imbalance among the nations of the world. For rich and developed countries, globalization is a revolution, a great success of Western civilization to be spread all over the world but for others, it is an ideology to be prevented. According to second group, this ideology accelerates the speed of change in societies and increases violence and war to seize power, control or impose authority over others. The underdeveloped countries seem to have no role to play in this one way project of globalization. 

			For others, globalization is a unique way to go forward. It is enough to look only at the development in information and mass media technologies to realize how people are involved in this inevitable process. Today, people are now communicating in a global language.3 Via the internet, they daily transact large amount of money from one country to another. The impact of intergovernmental relations grows rapidly. This great potential of globalization makes people aware of their common problems. People who are very optimistic about globalization believe that this process, with its great technological progress, will bring wealth, freedom, good political arrangements and democracy for all beyond the local concern of nation states. It should also be remembered that people who are longing for globalization argue that contemporary common problems can only be solved by global initiative and enterprise. 

			Between these two radical understandings of globalization, there are various discourses which pronounce more cautious approaches. Glocalization4, I think, is one of the important representatives of this middle way. While the society preserves its own local values, it also supports, actively participates in and contributes greatly to global values. When we take a Muslim’s discourse of globalization into account, it will be seen that it is not very different from the modern discussion of globalization. There are extreme sceptics who consider it as a major threat to Islam and a conspiracy against Muslims all over the world. Especially after the collapse of the Soviet Union and the vast tragedy of 9/11, criticism and attacks on Islam everywhere lead many Muslims to mistrust global discourse of globalization. In addition, because the Muslim world in general is weak, powerless and quite passive in front of the globalization process, they display no significant contribution to either contemporary problems or the globalization process. Consequently, they prefer to stay away from the process where they have no influence. They also express their dissatisfaction with a globalization which lacks spiritual and ethical dimensions. This understanding makes many Muslims focus on only their own localities or societies in the globe. I think, because of its inability to embrace all the world in this global age, many activities and policies of this insufficient approach would not be able to continue for long.

			There are also other Muslim intellectuals who welcome globalization without any hesitation. In contrast to above mentioned group, these intellectuals express their complete trust and appreciation of Western cultures and values. Because they believe that their present situation is not compatible with modernity, they zealously prefer a form of globalization from above to modernize their own communities. This confidence allows them to accept what they can get from the leading countries in globalization. However, it seems that their unquestioned acceptance of globalization marginalizes them among their own community. 

			Living in a world which is in constant and rapid change, it is easy to guess that there will be many other approaches too. Now we are not in a position to say which of these approaches will dominate on the basis of this changeable nature of our globe. However, when we talk about the Muslim world it is important to note that there are different versions of these approaches to globalization. Unfortunately, the disgrace brought about by occupation and the fragile nature of the war against terrorism creates many reactionaries to globalization among Muslims. The situation also forces many Muslim movements to establish political or military powers which do not seem to last long. The Gülen Movement,5 in this respect, is unique in their approach to globalization. They are open to change but also respect their own traditional values and identities. In other words, the Gülen Movement does not display an antiglobalist reflection (not reactionary) but it has produced a counterglobalization (proactivist) view which bears its own seal. Before moving to the analysis of the Movement it is important to give brief information about Fethullah Gülen and the Movement.

			Fethullah Gülen and His Movement

			Fethullah Gülen is a Muslim intellectual, thinker and religious scholar. He was born in Turkey in 1941. He grew up in a very religious environment. His first teachers were his parents. He mastered the Qur’an and its language at a very early age and then continued his traditional madrasa (school) education in different villages of his home town. While in school, he met students of Bediüzzaman Said Nursi and was introduced to the Risale-i Nur collections, in one respect a ‘complete’ and ‘contemporary’ Islamic school that contributed a great deal to his intellectual and spiritual formation. Meanwhile, he privately continued his ‘modern’ education in science and philosophy, literature and history. 

			In 1959 Gülen moved to Edirne to work as an imam. Following his years in Edirne he was appointed as a Qur’anic teacher to İzmir, the third biggest city in Turkey, in 1966. These years were very fruitful for him. Besides teaching the Qur’an and Arabic he also travelled a lot in the Aegean part of Turkey to deliver speeches concerning religious, social and ethical issues. In the 1970s he became very well known as a preacher and respected scholar in Turkey. He was sent to different cities and finally to Bornova, İzmir, where he worked until September 12, 1980. After his retirement in 1980, he re-started his regular sermons unofficially in 1986 and continued up until the beginning of the 1990s. In 1994 he initiated the ‘Foundation of the Journalists and Writers’ Organization,’ a group that promotes dialogue and tolerance among all social strata and has received a warm welcome from almost all walks of life. He visited the Vatican and had a meeting with the Late Pope John Paul II in 1998. In 1999 he went to the United States for medical treatment. Since then he continues to live in the USA. 

			A small group that started to form around his opinions served people in the light of his advice. Now, many people from all walks of life participate in this service. They continue to serve without thought of material reward. They preach, teach and establish private educational institutions and intercultural dialogue centers all over the world. They also publish books and magazines, as well as daily and weekly newspapers, participate in television and radio broadcasts, and fund scholarships for poor students. The companies and foundations set up by people of different world views who agree about serving people, especially in the field of education, have founded and are operating about 2,000 secondary and high schools and over 20 universities from England to Australia, the United States and Russia, and South Africa. Gülen’s understanding of service permits no expectation of material or political gain. Sincerity and purity of intention should never be harmed or contaminated by these expectations.6 This picture indicates clearly that, with thousands of followers inside and outside Turkey, the Gülen Movement has already become a part of globalization.

			Main Characteristics of the Movement and 
the Importance of Education

			As we have mentioned, many movements among Muslim countries in the modern period did not last long due to their short sighted dominant political engagement. Bearing in mind the colonized and oppressed position of many countries during the 19th and 20th centuries, Muslims generally produced various types of anti-Western and anti-modernity discourses in reaction to Western powers. Thus, liberation from the West was the primary requirement and many have tried to be sealed off from Western influence.7 The case in the Gülen Movement is quite different. As many researchers have pointed out, the Movement originated in Turkey where the cultural and religious (together with mystical) richness of the uncolonized Ottoman state have still been preserved.8 Although religion and culture play significant roles in the Gülen Movement, it is neither a fundamentalist reaction to the West and modernity nor a complete acceptance of it. As will be discussed further, the Gülen Movement represents middle and more balanced way in many respects. They are open to recognize the contribution of others. In fact, they are extremely positive about the use of mass communication technology in human service and very conscious of how globalization removes the borders among nations and brings people frequently together. The question of how Muslims can be involved and contribute to this process lies in their understanding of humanity and in their understanding of serving humanity in a global way. In order to summarize their overall approach to humanity we have to first look at Fethullah Gülen’s philosophy and its perception.

			For Gülen, the value of our ancient earth originates from its noble inhabitants, namely humankind. To serve this honorable resident is our most honorable earthly duty.9 The question of why the human being is very important, according to Gülen, lies in his full trust in and dependence on God. Because we love God, we should love and respect His best creation. If a person loves God, they feel a deep inclination towards His every creature.10 This love is not a static proclamation or an abstract notion; it is in fact a transcendental immersion which come directly from Gülen’s understanding of Islam. He believes that love is the strongest and most powerful weapon in the universe.11 The dream of this universal love can only be realized by the ‘person of ideals.’ The ‘person of ideals’ constitutes the ideal society, this is a virtuous circle. Gülen says that their common feature is to love God fervently and to ask themselves questions about the meaning of life, existence, death, servanthood, their relationship with God and other creatures, the nature of sin, reward, why humanity is suffering, where humankind is going? Ultimately these are the ones who will serve humanity truly by their distinctive morals, spirit and reason.12 

			Gülen sees the realization of the person of ideals as the ultimate aim of human existence. Actually he calls them a ‘Golden Generation’ and sees their activities on a global level as a sign of hope for the salvation of all humanity. Because they equip themselves with values such as faith, love, a balanced view of science, freethinking, freedom, consultation etc.13 Gülen believes that they will do their best, until finally the world becomes paradise. 

			The key term in the realization of the Golden Generation as a whole is education. Gülen has spent more than forty years encouraging and inspiring the people around him to invest materially and spiritually in education. For Gülen, education is a sublime duty that manifests the Divine name Rabb (Pedagogue, Upbringer, Sustainer).14 This is a very important piece of notion which connects human beings with God. Real life, says Gülen, is only possible by knowledge. Whoever neglects teaching and learning could be considered dead. For Gülen, the reason we are created is to learn, communicate and teach.15 Gülen, in his many writings, draws attention to the differences between humans and animals by underlying the importance of education. He says that animals are created with potential talent but a human being’s journey in the world starts with impotence and a miserable position and they must wait for everything from others.16 

			Gülen is so insistent on education for several reasons. Not only does it train individuals but it is also the most vital factor for positive social change. In addition, he sees education as the most effective tongue for relations with others. Education is the aim of the aims. In his own words, the people who are educating their young today are actually investing in the next 25 years.17 Nonetheless, despite the existence of a wide range of schools everywhere, Gülen, like his predecessor Said Nursi, expresses many times his dissatisfaction with the existing system of schooling. There are numerous state and private schools but they fail to take the whole need of children into consideration. Gülen frequently repeats that people who are responsible for the education of youth in the modern period have not developed a holistic approach to education. This failure results in the creation of a young generation with no ideals, as if they were animated corpses.18 The pressure of globalization in this process cannot be denied. Educational institutions have come under pressure to focus more on meeting the demands of the economy rather than more sublime aims; the education for employment blinds many people to raising spiritually and bodily healthy children. 

			This is the gist of Gülen’s educational philosophy. For Gülen, training the body of children is easy but very few train the minds and hearts of the pupils at the same time.19 For him the distinction made between the mind and heart of students in modern school system is a calamity for all. Today, according to Gülen, this mistake is still being repeated. Despite the production of many great scientists from contemporary schooling systems, modern men and women fail to establish real happiness in the globe. In fact, this one sided education increases the crises in societies and produces only youth with no ideals. Thus, there is a great need for new and fresh approaches to current education systems.20 It is also urgent to redefine the frame of knowledge. Gülen thinks that in the modern period, knowledge is limited to empty theories and unabsorbed pieces of learning, which arouse suspicion in minds and darkness in hearts, is a heap of garbage around which desperate and confused souls flounder.21 Nonetheless, he sees Nursi’s approach as a sole prescription for this dilemma. The purpose of education is to make knowledge a guide in oneself and in others. To achieve such an aim is to see education as the illumination of the mind in science and knowledge and the light of the heart in faith and virtue.22 

			This is the middle way that Gülen wants to promote everywhere. He takes this heritage directly from the teachings of his predecessors and he also finds Qur’anic references to this concept.23 He wisely interprets the Qur’anic term al-sirat al-mustaqim (straight path)24 as a middle way to use in a wide variety of social and ethical issues. This middle way can be described as an extreme emphasis on avoidance of excesses and deficiencies while finding a balance between materialism and spiritualism, rationalism and mysticism, worldliness and asceticism, heart and mind, tradition and modernity.25 This is the sole way to prevent young people from fanaticism and atheism. However, for Gülen, the acceptance of the middle way on the above mentioned issues is not a blind action. This understanding has been based on both religious and scientific knowledge. There are two laws (law of nature/religious law) which come from the Eternal which do not conflict between them. Actually, one aspect of the notion of taqwa (performing what God has commanded) is to learn how God’s true religion and natural law (sciences) can be combined. In brief, both advise moderation and balance.26 This middle way opens the doors of education for many hesitant, conservative parents who face great difficulties in allowing their children to receive a modern education at the risk of losing their faith or keeping their faith but suffering from losing their chance to achieve a high standard of education in modern secular schools. Moreover, Gülen’s philosophy of education also prevents Muslim students and others who live as a minority outside Turkey from experiencing cultural shock or complete assimilation, and also from alienation or ghettoization from the dominant cultures. 

			To fulfil such an important goal, Gülen, in contrast to many Muslims, has chosen education with a special emphasis on ethics at the center of his own Movement. Education is the most significant tool to compete with others on a global scale. His educational model does not exclude anyone from participation. In fact, its universally accessible nature empowers many marginalized groups to continue their education in this model. This is one way to bring an equal and just educational system to everyone in the growing inequality and unjust nature of global education for improvement of the conditions of the poor. Bearing in mind the existence of schools in nearly every part of the world and in various environments and different social conditions, as stated above, their main focus is on the development of ethical understanding of the global issues rather than teaching religion. 

			This stress on the universal dimension of humanity’s common virtues allows the Movement’s educational model to be more globalized and embrace a diverse number of nations. For this reason the Gülen Movement has prioritized schools rather than the mosque, which is chosen by many Islamically oriented movements. This shift from mosque to school also enables the Movement to see the world as a whole place of service (dar al-khidmah—in Turkish: hizmet), where one can serve for the common good of humanity. In other words, serving the community is a kind of worship and the school in modern period is the best place to serve the community, so the content of the mosque as a place of worship is transferred to the school where the lost soul is being saved. In this context, teachers replace the imams of the mosque and they (teachers) are understood by Gülen to be subjectively the equivalent of saintly men or women.27 Furthermore, in order to elevate the job of the teacher to a very noble status, Gülen associates the profession of teaching with the task of the Prophets and many other Muslim saints.28 Like the Prophets, the teachers of the Movement focus on communal salvation rather than individual happiness. So teachers, according to Gülen, become major figures in building the happiness of our globe. 

			It is also important to note that he makes a clear distinction between the educator and the teacher, stating that educators are very limited number in our modern world.29 Despite their openness to new development and the contribution of others, educators in the Gülen Movement also share a common pedagogic vision, similar curriculum30 and human and material resources31 based on networks of advanced information and communication infrastructure. This collective consciousness is the unique attempt to respond and confront the challenging nature of globalization. The adoption of self-mission is of prime importance in this educational project, therefore teachers consider every individual as a different world and try to find a way to their heart.32 In this process, the notion of tamthil (representation; temsil in Turkish) comes to the fore. Tamthil means to teach values through examples. Gülen believes this is the most effective way to prepare students for the future. The need for proper action is influential more than the words. In this way, he believes, both the teacher and student internalize the core values of education. Put another way, they not only teach but also show how to use knowledge. 

			Once again, in Gülen’s project this interaction is not one or two sided (teacher-student) but is multidimensional and includes family, school environment and mass media etc. Gülen argues that the desired result can only be achieved by the cooperation of these different sides. Otherwise, the existence of opposing tendencies among these vital institutions will subject the students to contradictory influences that will distract them and dissipate their energy. In particular, mass media should contribute to the education of the young generation by following the education policy approved by the community.33 This is the dream of Gülen therefore, as a inspirer of a giant movement; he guides his followers to establish various institutions to satisfy this global need. This is an ongoing process and the institutions never stop. Within this process, teachers as well as parents and other people need to be educated constantly. Every stratum of the community should be taken into consideration and real energy should be expended for the salvation of the community. Interestingly enough, Gülen interprets being a good (taqwa) person not only on the basis of avoidance of sin but also as active participation in the improvement of society.34 Thus in this global educational project not only men but also women have a great role to play. 

			Towards Global Peace and Tolerance

			Besides education, another important activity initiated by Gülen in the cause of global peace is his emphasis on the notion of tolerance, dialogue and intercultural and interfaith relations. Dialogue activities are an extension of Gülen’s global educational struggle; they also serve the education of humanity. Although he has been severely criticized by some people, he bravely argues that dialogue is primarily concerned with religion and is thus a religious duty.35 Gülen constantly insists on the religious nature of the meetings because the basic Islamic sources advise Muslims to engage in dialogue with representatives of other faiths. Thus, Gülen says that dialogue is not his invention or innovation, but a revival of the most neglected aspect of Islam. His constancy in this regard is very sincere: he has said that even if the sensitive political balance of the world changes a thousand times he will never stop the dialogue meetings; the Islamic sources do allow him only to do so.36 

			First of all, he believes that the pluralism in our modern society is a fact not a problem. Religiously speaking it is the duty of believers to preserve this tension between the sameness and difference in the emergence of global homogeneities. A Qur’anic verse37 clearly rejects cultural homogeneity propagated by dominant globalization: ‘O mankind! We have created you male and female, and have made you nations and tribes that you may know one another. Lo! The noblest of you, in the sight of Allah, is the best in conduct (taqwa)…’ It is safe to assume that one of the essential words of the Qur’an concerning plurality lies in this verse. In fact, the Qur’an sees diversity as one of the most important human strengths. Taaruf (knowing each other) should be reconsidered in the context of the need to find common grounds for the coexistence of diverse religious and cultural varieties. It is a key that could open the door to interfaith dialogue. Here the Qur’an draws attention to equality in regard to biology and to a dignity common to all. Thus no one can be justified in boasting of an inherent superiority over others. 

			Thus for Gülen, one of the prime functions of education is to foster intercultural understanding. Failure to take into account the diverse nature of society in education feeds the homogeneous and monocultural dominance in many host cultures. Denial or disregard of the diversity which already exists in society leads to misrepresentation of the others. This partisanship is the root of every turmoil and social conflict. In a world becoming more and more globalized, one has to know who will be his future next door neighbor. Furthermore, like neighbors, nations also need each other in global scale. One of the most important factors here is to eliminate causes that separate people, such as discrimination based on color, race, belief and ethnicity. Education, Gülen says, can uproot these evils.38 Having held firmly to this belief, the Gülen Movement works very hard to promote tolerance both inside and outside Turkey. For Gülen, dialogue and tolerance mean accepting every person, irrespective of their status and learning to live together.39 In this regard, education is considered as an island of unity. Tolerance and dialogue need to be taught in school. Teaching differences and giving the accurate picture of the unfamiliar other give opportunities to move on. Gülen thinks that this is a key for the improvement of relationships among the world’s nations. Religiously speaking, in the understanding of Gülen, what is good for all is also good in Islam (and other religions). Education is the way to transmit these universal values. Education about tolerance also contributes to the solidarity of nations and their willingness to live together. 

			In Gülen Movement schools, education of tolerance is being practiced vividly and it is fair to say that diversity is part of their existent schooling system. In many countries students from different ethnic, cultural and religious backgrounds study in the same peaceful atmosphere of these schools. For example, in Bosnia, Croatian and Serbian students—even though their numbers are small- study peacefully alongside Bosnian students, in spite of the brutal war. This is a powerful indication that the Gülen Movement’s schools have succeeded in establishing a non-sectarian atmosphere in their educational system without neglecting to respect cultural and religious differences. 

			Today’s global discourse teaches us that one’s happiness depends on the other’s happiness and many crises in the globe can be overcome only by the promotion of tolerance and dialogue. For Gülen, dialogue is a must. But it does not mean that it is a compromise or negotiation. Dialogue and tolerance are also not passive acceptance of others. For Gülen, tolerance is religious duty and a virtue to be gained. It is an indication of sincerity in the engagement of cultural relation. Gülen repeats several times the importance of forgetting revenge for the past, disregarding the polemics, elimination of hatred from the vocabulary. Gülen asks his followers to see their own mistakes and be blind the mistakes of others.40 It is not wise to dictate what you believe, but it is meritorious to listen to others to understand them or learn from them. So respecting cultural, religious and social differences is crucial in the education of tolerance. Gülen sincerely believes that the existent cultures and religions have this potential to contribute to world peace provided that modern men take education of tolerance seriously. 

			Today, in every school of the Movement, the education of tolerance is being taught in a comprehensive way, including the interaction of both students-teachers and their families. Similarly, it is being taught through good examples which pave the way to mutual and respectful relations. Having internalized the value of tolerance education, teachers transmit this understanding to their students. In addition to schools, the last ten years have seen a great explosion in the establishment of cultural and interfaith centers to promote dialogue and tolerance. Bridge-builders of Gülen Movement have felt the need for general training in intercultural activities and have gone beyond schools to meet this need. These centers play a complimentary role to school education and have had a great impact on the internal cohesion of societies. In addition, these centers also contribute to the integration of minorities in different countries without losing their own identities and cultures. 

			Gülen is optimistic for the future of these activities and their contribution to global peace. However, he is also very cautious not to name the dialogue activities of his followers. He argues that this is an unceasing process and the future will show how beneficial it is. He is also confident that people will be very hopeful to see the future, common work of the three Abrahamic religions which come from the same root.41 So, for Gülen this is a global responsibility and the followers of these great traditions should come together and try to build common ground among diverse societies. This common ground, tolerance, dialogue and peace, will heal most of our present wounds as a global nation. Like his predecessor, Gülen sees three great illnesses in front of humanity: ignorance, poverty and internal schism. Knowledge, capital work and unification can struggle against these. However, among them ignorance is the most serious sickness; it must be opposed with education, which has always been the important way of serving one’s country. Now that we live in a global village, education is the best way to serve humanity and to establish a dialogue with other civilizations.42 

			Today, despite many good works of self-sacrificing people all over the world, there are still many who control by force, intolerance among different intra and international groups. After 9/11, I think, Islam and Muslims have been greatly affected by this global disinformation. The war against terror is being transformed into a war against Muslims and most Muslims are being seen as terrorists or most terrorists are being seen as Muslims. Similarly, Islam becomes a subtitle of terrorism and associated with violence. The efforts of some mass media and the mistakes of some individuals further diminish the image of Muslims and Islam around the globe. What we are facing today is a really clash of ignorance rather than the clash of civilization. Gülen sincerely believes that if one wants to win the hearts of suppressed people, wants to solve the conflict, the most secure shelter is education and dialogue. Unfortunately, violence nourishes violence. This is an experimentally proven fact. It is easy to destroy but it is very difficult to rebuild. Today our multicultural societies’ cohesion depends on this mutual understanding, engaging proactively in cooperation between communities and respecting each other. According to Gülen, this is a religious duty and we are responsible for the preparation of our future world in this regard. In the hundreds of schools and many intercultural centers the Gülen Movement tries to establish a common language for better understanding.

			Conclusion

			It is now an accepted fact that the last two centuries have brought people together to communicate more actively. This formation is known today as globalization. Because of incredible development in various fields in our modern world, everybody has to take the notion of globalization seriously. On the Muslim world, the Gülen Movement represents one of the best examples in this regard. Being aware of the importance of globalization, they also prepare themselves against the danger of fallacies in the understanding of globalization. Thus they are not reactionaries to any global or modern development and equally they are not passive on easily influenced under the dominant nature of global activities. 

			As summarized briefly above, the middle way is the main characteristic of the Gülen Movement. The Movement is aware of global issues and problems and they believe sincerely that these problems can be solved only by global cooperation. Here, they try to develop a sense of culture based on Turkish Islam and Anatolian Sufism to preserve their own identity, but at the same time they are ready and open to new changes. At this juncture, education, moral development, spirituality and tolerance-dialogue play a significant role. A lack of any of these concepts may lead a very civilized movement to power or tyranny. Unfortunately, many authoritarian programs could not bring peace and material-spiritual developments to the societies. Systems which recognize no ethical values and depend solely on power have nothing to contribute to the global progress of all humanity. Continuing wars at the beginning of the third millennium have shown that it is impossible to control people by killing or suppressing them. Thus what is needed is the development of a global movement which covers or surrounds a person’s every dimension. To do so, there is no instant solution. Gülen and his followers have chosen education and intercultural gatherings in the formation of a new man and woman (ideal human/al-insan al-kamil). This is not a rigid educational movement. Laying prime stress on representation (tamthil), teachers in the Movement expend great effort on showing students how to internalize values of morality and tolerance. Because lack of faith and ethical values are the cause and root of every conflict and problem in the world, Gülen Movement’s raison d’être is to establish an environment where the student’s heart and mind are simultaneously satisfied. So the Movement tries to domesticate excessive positivism with emphasis on the inner and spiritual dimensions of Islam. But this is not an exclusivist approach though it takes its power from Islamic faith. As regards globalization, their motto ‘Because we love the Creator we love all His creatures’43 is the starting point and every Muslim is considered a religious brother and representatives of other faiths are considered as brother in creation. So the number of sister schools and dialogue centers in more than one hundred fifty countries, together with various interactions, are the best way to serve the citizens of the globe. They are practicing globalization vividly and contributing to contemporizing and modernizing Muslims without losing their faith in any detail and without any hidden political or ideological agenda. Because human beings are potentially respected creature and they are able to achieve, the Gülen Movement is very optimistic for the future of the globe. As long as we preserve a civil, just and free atmosphere to pave the way for the education of advantaged and disadvantaged people, there is no barrier to transforming the world into paradise.
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			Introduction

			At a time when half of the Ottoman Empire’s lands were occupied by Russia, Italy, England, and France, Said Nursi proposed dialogue and collaboration between Muslims and Christians before a congregation of over 10,000 Muslims, including 100 prominent religious scholars, in the Umayyad Mosque, Damascus.46 The strength of Nursi’s proposal comes from his foresight when other Muslim thinkers were on the defensive against the invading colonial forces. Nursi held this approach even after the Ottoman Empire had collapsed after a turbulent conflict between the Empire and Europe. 
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