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INTRODUCTION

Why do we need equity when we have equality? Weren’t Black kids bussed to White schools? Didn’t we strike down “separate but equal” in the 1950s?

Yes. We did. We also created a culture of assimilation instead of integration. We ignored the beautiful differences in our communities and country. We ignored the disadvantages and hurdles placed in front of certain groups of people.

Equality is when every student is given the same resources in order to succeed. This sounds good until equality isn’t enough to make up for the deficits history or public policy has created.

That’s where equity steps in. Equity is when you give specialized tools to certain students so that all kids are on a level playing field. A synonym for “equity” is “fairness.”

What is Equality? These definitions may be hard to understand, so imagine you have a classroom of students all learning to read. You give five minutes of individual instruction to every student after a lesson. Some students don’t need the five minutes. They already understood the lesson. Some students use the five minutes, and the subject matter clicks. Then there is one student that needs more than five minutes. They are almost there. They just need something more. So you or an aide gives the student some more time. That’s an example of surpassing equality and finding equity.

What is Equity? Here’s another example. Imagine a wall in front of a blackboard. The wall cannot be removed. Three students are standing in front of the wall, trying to see over it. One student is tall enough to see over it, and he dutifully takes notes. The other two are shorter to different degrees. They cannot see over the wall to the blackboard. A way to make this situation equal is to give everyone—even the tallest child—a stepping stool to see over the wall. But what if this stepping stool is still too short for the shortest child? Is it OK because everything is equal? Is it OK because the two tallest children say they can see fine?

A way to make the blackboard situation equitable is to give the two shorter children stools that make them the same height as the tallest child; that may mean having different-sized stools and that the tallest child doesn’t get a stool. Now everyone can see over the wall at the same height. That is what this book hopes to do for the classroom.

When I was a first-year student in high school, I took a test in math class that included a word problem about a baseball game. The word problem assumed I knew how many innings were in a baseball game. It assumed I knew the mechanics of a game. I did not. I could not figure out the answer without this information, and it turned out that many of the other students in the class could not either.

After the teacher graded the questions, we asked him why he didn’t provide this information. He said it was “common knowledge.” The class erupted with shouts of no and even some students remarking that it wasn’t fair. We weren’t aware we needed to know about baseball. What did baseball have to do with math?

The teacher asked how many of us got it wrong, and over half the students raised their hands. He decided not to count the question as part of our grades but to let those who got it right earn extra credit. Then he half-heartedly reprimanded us for not knowing something so common.

This. This right here is why equity is needed in classrooms. This teacher had been using the same question for years without looking at it in relation to the diversity in his class. His advanced math class had changed from primarily cisgender White men like himself to a mixture of White and brown and Asian girls and boys, many of whom did not care about America’s favorite pastime.

This teacher’s “common knowledge” question became a challenge for students who were different. While his test question was dealt out equally to each student, it was not equitable.

How often does this happen without teachers realizing it? How can teachers who want to do better, do better?

As a disclaimer, this book is not focused on critical race theory and is not a guide on how to talk about race with your students. This book also does not cover equity in relation to other aspects of life like neurodivergence or LGBTQ (lesbian, gay, bisexual, transgender, and queer) issues. These talks are long and complex, and although they intersect with racial equity, there is not enough space in this book to give these areas any comprehensive justice.

Teaching with Equity focuses on racial equity for Black, Asian, and Latinx Americans as well as the Indigenous people of the US, including Native Hawaiians. Anti-racist activists may think I’m going easy on Racism with a capital R, and it is true that I’m going to try to avoid this word and some of the harder parts of racism.

I’m doing this because I want to see change in classrooms, even if it is the littlest change. I want all teachers to be receptive to the suggestions in this book. Sometimes the word racism or racist can be triggering to the White community. This book may be assigned or suggested reading for teachers who are not necessarily on board with changing how things have always been done. I don’t want them to get hung up on their feelings and miss the larger picture.

I also want to make issues of race easy to understand. While racism is a complex and intersecting issue in education and no one race is a monolith, there are some common difficulties that can be addressed. Because no one person can speak for their race or all races, I have interviewed some experts who have shared personal history, community stories, and expert knowledge.

Common threads of racism for people of color include colorism, sexualization and fetishization, microaggressions, and marginalization when it comes to representation in the US. Children of color are aware of these issues even in elementary school. Then there are topics specific to each race or culture like slavery for Black students or the model minority myth for East Asian students.

Kids discuss these topics with their parents and grandparents behind closed doors, and even the youngest of students feel issues of racism. It is important to address these differences and to teach with equity at the start of a child’s educational career.

Why Elementary School? They Are So Young

Why not elementary school? Why not start at the foundation and build a child up? When you build a castle, you start at the bottom and give it a sturdy, secure base. When your child is young, you introduce healthy foods first like mushed carrots or squash. As they get older, they may not like vegetables or fruits, but you still offer those foods because you want to build a healthy, well-rounded kid. You don’t suddenly introduce vegetables in high school when their palate is already developed.

Why would you wait until children are in middle or high school to address racial inequity that the students can so clearly see with their own eyes?

Elementary school students of color are already familiar with issues of race and inequity. They hear their grandparents and parents talk among themselves. They are given lessons on how their race may impact their lives and how they need to conduct themselves to stay safe or not be seen as a target.

If children of color are mature enough to handle these conversations, so are White children.

A Lack of Time/Money/Support/Knowledge

As a former educator and a mom of two, I know that teachers do not have extra time, so I have made sure that most of the materials I reference can be found as audiobooks or videos online. This way, you can listen to information in the background as you set up your classroom, grade tests, drive to work, or wash the dishes.

Ernest J. Wilson III is a professor of communication and political science at the University of Southern California’s Annenberg School for Communication and Journalism. In an interview with me, he spoke about how his son Rodney teaches secondary school and has so many forms to fill out. Wilson is happy that, as a professor, he doesn’t have all that paperwork or lesson planning.

Wilson understands that change, especially uncomfortable change, is difficult to do. “We have to give people the human recognition that this is hard. We have to learn to be comfortable with being uncomfortable. That’s easy to say until it’s eight in the morning and you have to drop your kids off at school or your refrigerator goes out,” he said.

What I think he means is that it’s easy to think you will be intentional and do your best and try to make the world a better place. You may have plans to learn about the wars and oppressions. But then life—daily life—hits you, and you don’t have time to read or listen to a whole podcast.

I know that you are limited in your resources, in your budget, in what you are even allowed to teach. I have tried to accommodate these things so that you do not need to stretch yourself any thinner.

There are no cookie-cutter answers, but there are some easy ways to lead the change, for example, by using the tables of names in Chapter 10 when you create word problems. Instead of using the name Brian or the default Anglo-Saxon name when creating class materials, try Bao or Booker or Bontu.







SECTION I THE BIG PICTURE


I have been in elementary classrooms throughout the country and they all have similarities. No matter whether the school has a library or not, the classroom has its own set of books. Sometimes these are just old, donated textbooks. Other times, a teacher’s private collection of fiction and nonfiction takes up a whole wall or two. At the beginning of a school year, the walls are usually more bare, waiting for student art work and collaborative classwork. Some teachers front-end the year with projects and class rules so they have something to hang. Other teachers buy materials from party supply or education stores to start. Still other teachers evenly space out the time it takes to fill their walls.

The thing is—no matter the kind of teacher you are—you are a teacher. This big picture is a starting point, whether you’re a first-year or a seasoned pro. Tack the chance to evaluate yourself in a way you probably have not before.

Similarly, every student is a student, and underrepresented students face challenges that are closely related. You may recognize one or two of these barriers to equity from the news or a study that you read—like the school to prison pipeline—and how [[p12]]these challenges connect to a particular type of student. However, depending on the demographic of the area, the barrier to equity can actually be applied to underrepresented students across all races throughout the country. It’s best to know these common, big picture topics well so that you have a starting point no matter where you teach, now or in the future.








CHAPTER 1 ESTABLISH A BASELINE


We are hitting the ground running. There are a lot of facts, and you don’t have a lot of time. You’re a teacher. Are you trying to read this on your 30-minute lunch break? That’s a joke. There is no lunch break. Just planning periods and lunch duty.

How to Find Your Baseline

So let’s jump into this thing called teaching with equity. This chapter breaks down establishing a baseline for your school, your classroom, your students, and yourself. Finding this baseline will help you identify your areas of opportunity—as the positivity heads like to call it—and take advantage of the tips on how to build comfort in your classroom so that the issue of race is not taboo. To find your baseline, start with your classroom.

The Classroom:


	Are there photos of children and their families?

	Are there photos of children from around the world in traditional clothing?

	Are there photos of children from around the world in Western clothing?

	How integrated is the student seating?



The People—Take stock of your school, your classroom, and your students:


	What is the racial makeup of the students at your school?

	What is the racial makeup of the students in your classroom?

	What is the racial makeup of the teachers at your school?

	Compare this to the racial makeup of the US today.

	Compare this to the racial makeup of projections for the US in 10 years, i.e. when your students may be in the “real world.”



The Books—Look at the literature in your classroom and its representation:


	How many books were written by people of color?

	How many books were written by women?

	Do the authors of these books represent all facets of the US?

	Is there more than one story from each race represented by the kids in the classroom?

	Are BIPOC (Black, Indigenous, people of color) stories limited to explaining cultural traditions like stone soup?



The Technology:


	What kind of communication technology is available to your students?

	Zoom?

	FaceTime?

	Chat groups?





	What programs are used during education, and what is the default avatar?

	
How can a student change their avatar to be more representative?

	What videos do children watch? How diverse are the characters?

	Are the BIPOC characters developed or stereotypes?







The Curriculum:


	How are Indigenous people described in the history of the US, if at all?

	How often are BIPOC credited with discoveries and inventions outside of their month (Black History Month, etc.)?

	How often are BIPOC empowered and included in curriculum when their race is not the focus of the text?



Now that you’ve asked yourself these questions and established the baseline you’re currently working with, do the following exercises to evaluate your baseline. Where can you make your classroom more equitable?

Exercise One: Look at your classroom with fresh eyes. How or where would BIPOC students see themselves represented in your classroom? Do this for every race.

Exercise Two: Look again. How would non-Latinx students perceive a Latinx person? Would they even see that person at all? Do this for every race.

The Breakdown

Where do students of color see themselves represented? Where do White students learn about people of other races? Is it just in the pictures of people of other races as slaves or servants, with maybe an occasional inventor included? Do students of color see stereotypes of themselves in the photos on the wall, or do they see portraits of successful Americans that happen to look like them?

How do your White students learn about students of other races? Do they see a student in Africa in a grass skirt sitting under a Baoban tree with a single male instructor or could they look like just another American in a crowd?

Too often, people of color and children of color are depicted in stereotypical ways. They are caricatures of their culture in traditional clothing in portraits, or they appear in books that teach about a historical or cultural holiday. While cultures and history are important to talk about, the rest of the person gets marginalized and pigeonholed.

Even in technology and TV programming, minority groups are underrepresented. For example, in many Disney films, if a main character is a minority, they end up turning into something. In The Princess and the Frog, Princess Tiana turns into a frog for most of the movie. In Soul, Joe Gardner turns into a ghost-like apparition and then a cat. Kuzco turns into a llama in The Emperor’s New Groove, and Kenai from Brother Bear turns into a bear. In Turning Red, Mei Lee turns into a red panda. Of the 13 minority main characters in Disney films to date, five turn into animals, whereas only one of the 23 White main characters in Disney films turns into an animal. Maybe two if you count the Beast from Beauty and the Beast. Representation of minority races as main characters is already slim, and then studios further erase the visual representation.

In the popular television show Daniel Tiger’s Neighborhood, most of the characters are animals except for the human Prince Wednesday and his family, who are White royalty, and the human Miss Elaina and her family, who are Black. Miss Elaina refers to everyone as “toots,” just like her mother apparently. In 2018, the show added the Platypus family, who are clearly Chinese under all their platypus fur. The mother wears a jade necklace, and the grandmother wears traditional Chinese clothing. While Daniel Tiger’s Neighborhood is a great show for social and emotional development, race representation is not its strong suit.

Start Where You Are

You have no power to change certain things about your school, like the number of BIPOC teachers, the diversity among your students, and the media the students consume on their own time. And you cannot currently make certain changes to your classroom, like buying a ton of new, diverse literature. I get that.

Teaching with Equity is not asking you to do more on your (already) shoestring budget. It’s about taking advantage of what you have at your disposal, utilizing free resources, and working within your abilities to expand your students’ views.

Your baseline can help identify areas where you may come up short, and generate ideas for improvements. Some things are easier to fix than others. Look at what you can change in your classroom. Add or switch out posters and photos. Empower students to change their avatars. Change up the literature. Supplement historical educational materials. Use modified worksheets for inclusivity. Get involved with a modern version of pen pals, so students can visually communicate with kids their age across the globe.

For diverse books and classroom resources—including some for free—refer to Chapter 10.


Learn about Yourself

Taking a closer look at yourself can show you where your opportunities for change lie. Find your weaknesses, and learn about what implicit biases you may have. “Implicit biases” are attitudes or beliefs you hold about certain people or groups without realizing it. These biases do not come from conscious thoughts, but they do show themselves in actions. An example of implicit bias in action follows.


Jamal, a kindergarten student, is being loud and disruptive again. He won’t stop running in the hallway, and he shouts out his answers. Every time this happens, the teacher puts him in time out right away. When that does not work, the teacher tells his mother about his behavior when she comes to pick him up at the end of the day.

Meanwhile, Kyle is also a rambunctious kindergartener. He speaks out of turn and can’t stop himself from running to recess. He’s just so excited. His teacher attributes this to his young age and “boys being boys.” His teacher warns him several times to use his indoor voice and wait his turn. Kyle tries, but he doesn’t always listen. At the end of the day, Kyle does receive one time out. Since it is only one time out, the teacher does not tell his mother.



These two kids have essentially the same issues, but notice my word choices in describing these two boys. For Jamal, I chose “disruptive,” and for Kyle, I chose “rambunctious.” This sets the tone for how the teacher and the reader view each student. These internal word choices are a reflection of the implicit biases that Jamal’s and Kyle’s teacher has when she thinks of her students. She’s not doing this on purpose. She may not even realize there is a difference, but I’ll tell you now that Jamal sees it.

Despite having the same problems, Jamal is disciplined every time and swiftly. Kyle is approached more thoughtfully. The only difference between them is their race. One has a typically Black name, and the other has an Anglo-Saxon name.

This example plays out in real life time after time in classrooms across the US. I will speak more about this specific issue in Chapter 2, but implicit biases like this need to be stopped and challenged.

The only way to know your biases is to suss them out, and it is an uncomfortable reflection. Harvard University’s Project Implicit has designed Implicit Association Tests that, according to its website, measure “attitudes and beliefs that people may be unwilling or unable to report.” You can find this test at implicit.harvard.edu.

After completing the test or tests, you receive the results with interpretations. The interpretations are based on research done by scholars at the University of Washington, the University of Virginia, Harvard University, and Yale University. The tests include one based on race along the Black and White split, but tests also focus on the Asian American and White split, on Arab or Muslim versus others split, a light skin versus dark skin split, and so on.

I challenge you to take the tests.

Listen, it’s going to be yucky feeling, but it’s OK. It’s about becoming a better you for your students. When you get your results, you may feel the push to ignore or minimize them. Don’t. Instead, focus on how you can identify and unlearn the implicit biases you have.


Fun Fact

If you haven’t guessed by now, I am a Black woman, and I write about anti-racism, among a thousand other topics. Even I had a skewed bias toward White people when I first took the test. I was raised by a White woman in an upper-middle-class—read White—neighborhood in the suburbs. Most of my friends were White or Asian. I went to a White university and started teaching at primarily White schools.

To work on my bias, I have examined some of the judgments and stereotypes I have about my own people and about other races. I figured out where these thoughts came from, and when they enter my mind now, I challenge them. I have sought out others and listened to them speak on racism across communities, and I listen when I am told I’ve said something hurtful.



I wince at the insensitivity I used to show and how I embraced certain stereotypes when they fit my agenda or when they were positive. Just because a stereotype is positive, it doesn’t mean it is right or OK. A positive stereotype can still be damaging.

I will talk about some common implicit biases and what the resulting microaggressions look like in Chapter 2.

Survey Your Students

If your students are old enough, give them a written survey to see what they think of race and racism.

You may want to keep it anonymous, as your goal is to build comfort in your classroom. You want students to be able to feel comfortable talking and learning about race. If they have a misconception about a certain racial group and they get pushback from other students, they may not ask their next question. They may, instead, sit with their misconceptions and ignorance as they grow into young people and then adults.

If your students aren’t old enough to answer a written survey, you can ask students their thoughts individually during or after all those assessments you have to do. Taking each student aside allows for privacy and honesty, especially for children who are shy or otherwise marginalized. Another idea is to send the survey home to parents. Perhaps a child will feel more comfortable answering these questions when their parents ask them, or maybe the child has confided in their parents about how they feel in the classroom.

Do not ask or expect answers from children of color when they are in front of their peers. They may feel pressured to fit in and modify their answers. I will talk more about assimilation versus integration in Chapter 2. Here is a sample survey for third, fourth, and fifth graders:


	
1. What is race?

	
2. What is racism?

	
3. Yes or no: I have heard people being teased at school about their race.

	
4. Yes or no: I feel like I belong in this class.

	
5. Yes or no: I have learned about other races and cultures in school.

	
6. Circle the answer(s): I identify as Black, White, Asian, Latino, Pacific Islander, Indigenous person or Native American, or multiracial.



When you get your results, it is important not to take the average or the majority as fact. If your class is majority White, the students may not have seen or heard someone being teased about their race at school. They may feel like, of course, they belong.

If possible, pay attention to the trends that you see in the minority students. What have they seen or heard? How do they feel they are represented in the school?

Build Comfort in the Classroom

Now that you have surveyed your class, you can recognize what your students need from you and from one another to create an equitable classroom. Building comfort is about teaching students how to ask questions and giving them the space to feel they can ask tough questions. Integrating and practicing the steps below are a good way to start creating that comfortable space in your classroom.


	
Step 1: School is about learning, and it starts from the top down. Even if you are a person of color, reach beyond what you know and learn about another race so you can educate your students. Model this behavior by admitting when you don’t know things. Show students how to reach out to find answers.

	
Step 2: Be open about discussions of race as long as they aren’t hurtful. If certain topics seem triggering or exhausting to students of color, let them opt out. You’ll have to be their advocate. Refer to Step One. Remember: Students of color probably experience their own form of racism or hear accounts of racism from their community far more often than you do.

	
Step 3: Decide on the approach. Some classrooms have roundtable discussions with written rules and a set day or time. Some classrooms have free-form discussions as topics arise. Some have students put their questions in a box to be pulled out and answered anonymously. Some have a combination.

	
Step 4: Use the “call in” method. When a
    student says something hurtful, it is important to speak with that student. They may not know it
    is hurtful. They may be repeating something their parents or relatives or another adult said.
    They may not know where their hurtful belief comes from. An anti-racist educator, Liz Kleinrock,
    gave a 12-minute TED talk called “How to Teach Kids to Talk about Taboo Topics,” in
    which she spoke on how she handled a student who said that White people may not have liked Black
    people because their skin was the color of poop. She used a “call-in” method rather
    than “calling out” the student in the classroom so that everyone could learn without
    discrimination or discouragement. This type of discussion does not need to be in private but it
    does need to be sensitive to both sides. The focus should not be on the students who were
    wronged or the student who said something hurtful. It should focus on the content and context of
    the statement. I give more details about how to use this method in your classroom in the
    “What to Do When You Hear a Colorist Conversation in the Classroom” section
    “What to Do When You Hear a Colorist Conversation in the Classroom” on page 38.





Kleinrock spoke more about her method in an interview for the Learning Together feature “Addressing Anti-Asian Racism with Students” on the Smithsonian Asian Pacific American Center website. She also has a website called Teach and Transform where she has resources and lesson plans for anti-racist teaching, including worksheets on social justice.



Talking about racism isn’t easy. I remember when I was in my first year as a substitute teacher in an elementary music classroom a few days before Martin Luther King Jr. Day (MLK Day). I was supposed to have the students sing a song about Martin Luther King Jr., so I asked the class if they knew who he was. The class stayed silent.

This was the middle of the day on a Friday. Surely, someone had talked with these students about why they had Monday off. So I tried to jog their memory and talked about how he gave the “I Have a Dream” speech and led a movement so people of all races could be equal. The students started to murmur among themselves and then asked what I meant by “equal.” I explained how a while ago, people with different skin colors were treated differently. I gave the example that kids with different skin colors weren’t allowed to go to school together. I told them that my own dad had to be bussed from his hometown to what was called a White school because it had better books and teachers. I explained how before Martin Luther King Jr. made his speeches, my dad wasn’t allowed to go to that school.

One kid in the front—let’s say Doug—asked if that meant he wouldn’t be able to sit at the same table with his friend Jackson. I explained that if there hadn’t been a fight for civil rights, Doug probably wouldn’t have even met Jackson. Jackson wouldn’t be allowed to go to school with him, and I wouldn’t be allowed to be their teacher. Because of civil rights and Martin Luther King Jr., Doug and Jackson can be friends and sit at the same table and go to the same school. I asked, “Isn’t that the good, important thing?”

There was a lot of chatter after this, and most of the kids demanded to know why. Why were people mean? Why weren’t people allowed to be together? Why were people treated differently?

Once the room quieted down, I told the kids that there were many reasons this happened, but that didn’t mean it was right or any of those reasons were good enough. I asked them to talk with their parents or their teacher more about this. Then we sang the song, and it was time for the kids to go back to their primary classroom.

I don’t know why these students didn’t know about Martin Luther King Jr. yet. I think it is easy for teachers to talk about MLK Day without realizing that students don’t have the context of history. It’s easier to say the good things than to say why the good things were necessary and that there were bad things before the good things. It is easier to say nothing than to try to figure out how to not hurt feelings or make someone uncomfortable. It is easier to say “ask your parents” than to have any angry parent or administrator in your classroom the next day.

I admit that when I realized I was running out of class time, I did default to the “ask your parents” tactic. Could I have handled it even better? Probably. As a first-year substitute, I was pretty green when it came to the hard topics and what could and could not be said in a classroom. But, even as a new teacher, I knew that teaching with equity meant addressing uncomfortable realities and histories in order for students to have all the pages of a story.

Teaching with equity helps students to comprehend who they are in the landscape today and to break down barriers to their own success. For students of color, it validates them; and for White students, it empowers them to help others. Doug and Jackson were good friends, and they sat closely for the rest of the class, talking to each other.


Reevaluate

After doing all this work, it is important to reevaluate your class. I would say to do it at least once during the school year, preferably after winter break. Take stock of your classroom, check in on your growth, talk to your students (who have no doubt grown as human beings), and find the areas you still need to work on.

According to the latest US Census, our country is becoming more diverse more quickly than anticipated. People of different races are falling in love and having children. The minority populations are continuing to grow while the White population is shrinking for the first time. From 2010 to 2020, growth of the White population fell by 8.6 percent in total. The largest group with growth was “two or more races” at 275.7 percent, followed by “other” at 46.1 percent, and then Asian at 35.5 percent. It should be noted that Latinx is not described as a race by the US Census, so many Latinx people classify themselves as “two or more” or “other,” which is its own issue.

Even if your classroom, your city, or your state is still majority White, your students will need to know how to navigate a multiethnic world.



OEBPS/e9781646043798/xhtml/nav.xhtml


CONTENTS



		Cover


		Title Page


		Introduction

		Why Elementary School? They Are So Young


		A Lack of Time/Money/Support/Knowledge







		Section I: The Big Picture

		Chapter 1: Establish a Baseline

		How to Find Your Baseline


		Start Where You Are


		Reevaluate







		Chapter 2: Common Cross-Cultural Opportunities

		Fitting In, or Assimilation versus Integration


		Socioeconomic Issues


		Skin Color and European Beauty Standards


		Cultural Appropriation


		Otherness in History: Savages and Exotics


		Police and Prison Pipeline


		Common Microaggressions












		Section II: The Specific

		Chapter 3: Black

		Hair


		Code Switching







		Chapter 4: Indigenous American

		The Stereotypes


		Barriers to Equity


		Going Forward


		What Can You Do to Counter Indigenous Stereotypes?







		Chapter 5: Latino

		The Stereotypes


		Beyond the Fs


		Other Barriers to Education That Latino People Face


		Walk the Path







		Chapter 6: Asian

		The Monolith


		The Model Minority Myth


		The Negative Stereotypes


		How to Promote Equity for Asian American Students in the Classroom







		Chapter 7: Bilingual and Immigrant

		The Stereotypes


		The Barriers to Equity







		Chapter 8: Worksheet Examples

		Math


		Science


		Language Arts


		Social Studies


		History







		Chapter 9: Mini Lesson Plans

		Kindergarten


		Grade One


		Grade Two


		Grade Three


		Grade Four


		Grade Five







		Chapter 10: Lists of Materials

		Books


		Online Resources












    		Closing Thoughts


		Acknowledgments


		About the Author


		Glossary


		References


		Copyright







Guide



		Cover


		Start of Content


		Title Page


		Introduction


		Acknowledgments


		About the Author


		Glossary


		Copyright








		1


		3


		4


		5


		6


		7


		8


		9


		10


		11


		12


		13


		14


		15


		16


		17


		18


		19


		20


		21


		22


		23


		24


		25


		26


		27


		28


		29


		30


		31


		32


		33


		34


		35


		36


		37


		38


		39


		40


		41


		42


		43


		44


		45


		46


		47


		48


		49


		50


		51


		52


		53


		54


		55


		56


		57


		58


		59


		60


		61


		62


		63


		64


		65


		66


		67


		68


		69


		70


		71


		72


		73


		74


		75


		76


		77


		78


		79


		80


		81


		82


		83


		84


		85


		86


		87


		88


		89


		90


		91


		92


		93


		94


		95


		96


		97


		98


		99


		100


		101


		102


		103


		104


		105


		106


		107


		108


		109


		110


		111


		112


		113


		114


		115


		116


		117


		118


		119


		120


		121


		122


		123


		124


		125


		126


		127


		128


		129


		130


		131


		132


		133


		134


		135


		136


		137


		138


		139


		140


		141


		142


		143


		144


		145


		146


		147


		148


		149


		150


		151


		152


		153


		154


		155


		156


		157


		158


		159


		160


		161


		162


		163


		164


		165


		166


		167


		168


		169


		170


		171


		172


		173


		174


		175


		176


		177


		178


		179


		180


		181


		182


		183


		184


		185


		186


		187


		188


		189


		190


		191


		192


		193


		194


		195


		196


		197


		198


		199


		200


		201


		202


		203


		204








OEBPS/e9781646043798/images/9781646043798.jpg
Teaching with

EQUITY

nlok

Yt

o (0 U]
e -
0o o)
o

|

i

il

e

strategies and Resources for
Building a Culturally Responsive
and Race-conscious Classroom

Aja Hannah





OEBPS/e9781646043798/images/title.jpg
Teaching with

EQUITY

Strategies and Resources for
Building a Culturally Responsive
and Race-conscious Classroom

Aja Hannah





