
[image: Cover Page of On Being a Teacher]



[image: Half Title of On Being a Teacher]




[image: Title Page of On Being a Teacher]



Copyright © 2005 by Corwin Press.

First Skyhorse Publishing edition 2018

All rights reserved. No part of this book may be reproduced in any manner without the express written consent of the publisher, except in the case of brief excerpts in critical reviews or articles. All inquiries should be addressed to Skyhorse Publishing, 307 West 36th Street, 11th Floor, New York, NY 10018.

Skyhorse Publishing books may be purchased in bulk at special discounts for sales promotion, corporate gifts, fund-raising, or educational purposes. Special editions can also be created to specifications. For details, contact the Special Sales Department, Sky Pony Press, 307 West 36th Street, 11th Floor, New York, NY 10018 or info@skyhorsepublishing.com.

Skyhorse® and Skyhorse Publishing® are registered trademark of Skyhorse Publishing, Inc.®, a Delaware corporation.

Visit our website at www.skyhorsepublishing.com.

10 9 8 7 6 5 4 3 2 1

Library of Congress Cataloging-in-Publication Data is available on file.

Cover design by Anthony Paular

Print ISBN: 978-1-51073-297-1

Ebook ISBN: 978-1-51073-303-9

Printed in the United States of America


Preface to the Third Edition

The third edition of On Being a Teacher has been prepared to provide preservice, beginning, and veteran teachers with resources they will need to provide caring and competent instruction, as well as guidance, to students of all ages. As teachers interact with their students and colleagues, establishing and improving their relationships are critical to achieving and maintaining success in the classroom. Students want teachers who care about them and demonstrate their care. With the ever present need to attract new teachers and keep veteran teachers in the profession, we hope to support and nurture positive interactions. Building and sustaining relationships are the basis for the rewards of the teaching profession.

One of the most discouraging trends of present times is that about one third of all teachers are leaving the profession within three years. The need for minority teachers is even more critical considering the increasing diversity of our classrooms. We also find many veteran teachers are finding their enthusiasm for serving young people eroded and are leaving the teaching ranks. Most of these unhappy teachers began their career filled with optimism and enthusiasm for teaching. They were just like you—excited, eager, and passionately committed to making a difference in others’ lives. They were certainly not lured by promises of high wages or annual bonuses. So, what happened to tarnish the professional aspirations of these beginning and veteran teachers? What caused them to walk away from their commitments to our nation’s youth?

The third edition of this book explores the human resources you need as a teacher, not only to survive in this work, but to flourish. Our aim is to help you renew each day your commitment to reach and teach each of the students committed to your caring and competent instruction.

AN OVERVIEW

There are many books written in the field of education that speak to practicing teachers and prospective educators about the methods and materials of instruction. Such texts and manuals address every facet of instructional methods, environmental control, motivational strategies, behavior management, discipline, curriculum development, assessment, and technological resources that are available. Yet, the single most important human resource is a teacher’s own personal qualities—his or her unique style of interaction and personality.

All great teachers have been influential and inspirational to others not because of their training in materials and methods, but rather because of the internal human resources they were able to call on to give life to their meaningful messages. The best teachers are those who are able to translate their knowledge, wisdom, and experience into a form of communication that is compelling and interesting. Although teachers know that content is important, students couldn’t care less what teachers are teaching; what matters most to students is the style in which such knowledge and wisdom are imparted.

On Being a Teacher is designed to address the neglected but crucial aspect of what makes educators most effective. It is a book that speaks directly to students and practitioners of education who wish to become clearer about what being a superlative teacher is all about—not the mechanics of instruction, but the essence of what has made all great teachers so powerful in commanding attention, respect, and devotion from their students. It is about those unique human resources that others find so inspirational, that motivate people to go beyond their perceived limits and help them to find answers to the questions that are most significant.

The following themes contained in this book are designed to inspire newcomers to the profession in a number of ways: (a) Good teachers take care of themselves, as well as their students; (b) given the appropriate classroom environment, students can learn to take care of one another; (c) greater awareness of cultural and individual differences helps teachers to be more responsive to the needs of an increasingly diverse population; (d) teachers are often called upon to do so much more than impart knowledge—they influence children through the quality of their relationships and the power of their personalities; (e) a reflective perspective can help teachers to create the image of the kind of teacher they want to be, creating an impetus to help them reach their goals; and (f) all educational practitioners, no matter how uncertain they are about their potential, can learn to become more effective as communicators and more responsive as professional helpers.

THE AUDIENCE

This book could be used as a text in a variety of teacher education classes, beginning as well as advanced. The previous edition has been adopted by instructors in courses ranging from introduction to elementary or secondary education to a variety of teaching methods classes and teaching practica; it has also been used as a resource for those in early childhood and higher education.

Another arena in which this book has proven useful is in the context of teacher induction programs for beginning teachers. It is addressed as well to administrators who wish to inspire their staff members to become more invigorated in their daily work. It also speaks directly to practicing teachers who have longed to find ways to access more of their own humanity, compassion, and creativity. Most of all, it is directed to those professional educators and those who aspire to such a calling who wish to mobilize their greatest gifts—their caring and compassion—in service to others.

THE CONTENTS

In Chapter 1, we describe the essence of what makes a teacher truly great—those human qualities and characteristics that inspire others to go beyond their limited expectations. It is our contention that to achieve excellence in this profession, it is also necessary for teachers to be personally effective in their own lives. If you believe that it is important for your students to be inquisitive, creative, hardworking, constructive risk takers, and compassionate and moral citizens, the question to ask yourself is how you are living those same qualities in your own life.

Being a fully functioning human will be the primary resource you will call upon daily to demonstrate to students those concepts and skills most crucial to their learning. In Chapter 2, we discuss how this modeling process takes place in the human dimensions of learning. Our job is to teach people, not content areas. To do this well, we must help children to integrate what they are learning into their own lives—to make material meaningful and personally relevant.

Chapters 3 and 4 are about verbal and nonverbal communication, the core of all effective teaching. We invite present and future teachers to explore their own strengths and weaknesses in relating to others. These chapters aim at assisting teachers, regardless of their present levels of confidence and proficiency, to construct a plan to improve their effectiveness as communicators and experts in developing helpful relationships.

Whereas the previous chapters focus on the more general subject of reaching others through verbal interaction, Chapter 5 concentrates specifically on the skills of helping. We review for teachers those behaviors that are most likely to help them to reach students on multiple levels. We cover the basics of dealing with student problems and emotional pain as well as handling conflict and confrontation. We urge teachers to become experts not only in the methods of pedagogy and in the content areas of the curriculum but also in the art and science of guiding human beings, their moral and emotional maturity as well as their intellectual and physical development.

Chapter 6 focuses on what teachers struggle with the most: the obstacles that make this career so challenging. These include such things as the limitations of the school environment; sabotaging elements in the child’s home environment; the stresses of interpersonal relationships with administrators, colleagues, and difficult children; and esteem issues, as well as the lack of teacher efficacy.

Chapter 7 is about the predictable stresses and strains that teachers often experience in their careers. Rather than “burning out” as a flame might die, many teachers slowly, inexorably “rust out.” We deal with the subject of staying vibrant and impassioned about teaching in order to avoid turning into an embittered and frustrated veteran who counts the years until retirement. This preparation begins now, early in one’s professional career, not after oxidation has already worn away morale.

Chapter 7 also offers advice to beginners and experienced teachers alike on ways to remain passionately committed to their calling. We suggest ways for teachers to keep learning and growing, to take constructive risks, and to take care of themselves so that they will flourish in this wonderful field of education. In Chapter 8, we continue this theme by challenging practicing and prospective teachers to become more reflective as they grow as persons and professionals. What we know about the best teachers is that they make it a priority in their lives to ask themselves continuously what they are doing and why, and what builds meaning for them and for others.

Finally, in the last chapter, we ask teachers to create an image of the persons and professionals they want to be one year from now and 5, 15, and 30 years from now. It is only through constructing such goals for yourself, and working hard to reach them, that you will ever become the truly great educator you would like to be, the kind of teacher children will remember throughout their lives.

This edition features the addition of Ellen Kottler as a third author since Stan Zehm died before the previous edition could be completed. Ellen’s contribution in updating the book has been to include a variety of specific teaching strategies for practitioners to consider in their classrooms, as well as suggested professional development activities at the end of each chapter.

There have been a number of additions throughout the book. New to Chapter 1 is the introduction of No Child Left Behind legislation and its impact. Chapter 2 has been lengthened to include a description of the diversity found in today’s classrooms with sections on learning styles and multiple intelligences. Chapter 3 now features a discussion of how and when to make a referral to a specialist and an identification of relationship specialists in the school. The Chapter 4 focus on building relationships now includes the process for holding morning meetings for elementary school teachers and structuring democratic classrooms. It also has a segment on communication with parents and guardians with an in-depth look at how to hold a parent/guardian conference. Chapter 6 has been expanded to include a look at the demands on teachers’ time. Chapter 7 features a section on research-based strategies for classroom management. New to Chapter 8 are guides for individual reflection and for group reflection. The book ends with an emphasis on commitment. Chapter 9 is updated to review benefits of induction programs and ways for teachers to become involved in their schools and districts and seek professional development through further education as well as professional organizations.
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Postscript and Dedication

Stan Zehm died within two days of finishing the second edition of this book. His heart failed him at a time in his life when he was enjoying his most productive and fulfilling years—as a teacher, writer, father, husband, and grandfather. He was one of my dearest friends and I can’t write these words without feeling the terrible loss.

Stan embodied all this book represents. He lived it with his heart and soul. His own heart, while physically frail, was committed totally to his family, his students and colleagues, and his friends. He is missed deeply, but his spirit lives on in the words that follow.

I dedicate this book to the memory of Stanley Zehm, the greatest teacher I have ever known.

J. A. K.


CHAPTER ONE

On Being a Teacher



Who was the best teacher you ever had? Which mentor immediately stands out as the one who has been most influential and inspirational in your life? This could have been a teacher from elementary school, or high school, or college. It could be a coach or a neighbor or a relative. Whoever it was, your teacher was someone who was an absolute master at helping you learn far more than you ever imagined possible.





Bring to mind a clear image of this remarkable teacher. Hear your teacher’s voice, concentrating on not only its unique resonance and tone but also some special message that still haunts you. Feel the inspiration that still lives within you as a result of your relationship with this teacher. Think about the personal qualities this person exuded that commanded your respect and reverence.

As you recall memories of this individual who was such a powerful model in your life, it is likely that you can identify and list certain personal characteristics that were most powerful. As you review this list of qualities, it may surprise you to realize that very few of these notable attributes have to do with the content of what this teacher taught or even with personal teaching methods.

What is ironic about this phenomenon is that much of teacher preparation continues to be focused on methods courses and in areas of content specialty. The assumption behind this training for elementary and secondary teachers is that when you study a subject in depth and learn the proper methods of instruction, presumably you then become a more competent and outstanding teacher. Not included in this process are a number of other variables that make up the essence of all great educators and infuse them with power—their distinctly human dimensions, including personality traits, attitudes, and relationship skills.

This is not to say that the best educators are not experts in their fields, because they are. Current legislation under the No Child Left Behind Act of 2001 calls for a “highly qualified” teacher in every classroom by the end of the 2005–2006 school year and the use of research-based practices (Ryan & Cooper, 2004; Yell & Drasgow, 2005.) Teachers in core academic areas must be licensed by their state demonstrating they possess content knowledge through college coursework, examination, or through a process in which the district examines teacher qualifications in terms of subject expertise known as the “high objective uniform state standard of evaluation” or HOUSSE. The core academic areas are English, reading-language arts, mathematics, science, foreign languages, civics, government, economics, art, history, and geography. There are some outstanding resources to help build your technical expertise (see Bellon, Bellon, & Blank, 1992; Borich, 2004; Johnson & Johnson, 1999; Joyce, Weil, Calhoun, & Joyce, 2003; Slavin, 2002), as well as solid advice from master practitioners (see Gill, 1998; Kottler, Kottler, & Kottler, 2004; Palmer, 1998; Scheidecker & Freeman, 1999; Stone, 1999). Nor are we implying that it is possible to be a superlative teacher, coach, mentor, or parent without extensive knowledge of human learning and mastery of interpersonal communication. But all the knowledge and skills in the world are virtually useless to teachers who cannot convey their meaning to learners in a personally designed way. Likewise, all the methods crammed into a teacher’s bag of tricks are of little help to someone who cannot translate their value in a style that commands others’ attention and influences their behavior.

It is the human dimension that gives all teachers, whether in the classroom, the sports arena, or the home, their power as effective influencers. When you review the list of qualities that made your best teachers effective, you probably noticed that so much of what made a difference in your life was not what they did, but who they were as human beings. They exhibited certain characteristics that helped you to trust them, to believe in them. It did not matter whether they taught physics or ballet, grammar or bicycle repair; you would sit at their feet and listen, enraptured by the magic they could create with the spoken word and with their actions. They could get you to do things that you never dreamed were possible. It was not so much that you cared deeply about what they were teaching as that you found yourself so intrigued by them as people. You respected them and felt connected to them in some profound way that transcended the content of their instruction. You responded to their example and encouragement. You began to see dimensions of yourself you were previously unaware of—special gifts, skills, ideas. Under their caring instruction, you began to know and value your unique self and find confidence in your personal voice.

NEGLECT OF THE HUMAN DIMENSIONS OF TEACHING

In spite of your own personal experiences in being profoundly influenced by mentors and teachers who were eccentric, unique, or otherwise showed a distinctive character, there has not been a lot of attention directed to this important subject. In a classic handbook for teachers, Arthur Jersild (1955) was among the first of modern-day educators to focus attention on the connection between teachers’ personal lives and their professional effectiveness. Jersild maintained that understanding yourself is the single most important task in the growth toward developing healthy attitudes of self-acceptance. The basic idea is that to help others, you must be intimately aware of your own strengths and limitations so that you can present yourself in ways that are optimally effective.

The influence of Jersild’s little book was short-lived. Soon after it was published, Sputnik, the first space vehicle, was launched by the Soviet Union. The United States began a frenzied focus not on teachers’ needs, but on the perceived national security imperative to train teachers of scientists and technicians. The human dimensions of teaching were considered too soft to be of great priority.

In the 1960s, during the brief moments of “The Great Society” and its relevance in education, writers and researchers began to pay more attention to the human aspects of teaching and learning. Carl Rogers (1939, 1969a, 1980), a strong voice for a focus on self in teacher education, wrote extensively about the need for teachers to be process oriented rather than exclusively content oriented in their approach. This means spending time in the class discussing not only the poems of Emily Dickinson, the location of national capitals, or the nervous system, but also how children feel about these subjects, about themselves in relation to their learning, and about one another as they continue the dialogue. According to Rogers, teachers must spend considerable time and effort building positive relationships with children, allowing their authenticity, genuineness, and caring to shine through. When these human dimensions are cultivated, a teacher can genuinely act as a “person, not a faceless embodiment of a curricular requirement, or a sterile pipe through which knowledge is passed from one generation to the next” (Rogers, 1969b, p. 107).

As the 1960s came to an end, there began a gradual and continuing shift toward the technology of teaching, as championed by B. F. Skinner and the behaviorists. In opposition to the view of Rogers, Skinner asserted that teachers fail not because of any human limitations, but because they are not prepared to manage student behaviors (Skinner, 1969, p. 167). Many useful research efforts soon followed to develop a technology of classroom behavior management, although a side effect of this effort was that the more human aspects of education were criticized as imprecise and unnecessary.

One singular exception to this neglect of the human dimensions of education in the 1970s was presented by Angelo Boy and Gerald Pine (1971) in their book on the personal growth of teachers. They were convinced that continuous, balanced development in human, vocational, spiritual, and recreational areas was essential for all teachers to thrive in their work and lives. They also made the compelling point that the goal of education is not to teach subject matter but to promote the development of productive and positive human beings. They contended that the teacher must be well adjusted and well prepared professionally in order to nurture these qualities in others.

With the advent of the 1980s, the accountability measures of Reaganomics, and the plethora of “nation-at-risk” types of reports, attention was further drawn away from a focus on growing teachers as human beings as well as professionals. Several other phenomena during the 1980s also contributed to the failure to focus on the human aspects of our profession. The first was a conservative religious response to anything in education that could even be remotely associated with secular humanism, a philosophy that emphasized freedom and permissiveness. Many teacher educators who believed in building a solid professional base on a strong, mature human foundation were fearful of being branded secular humanists.

The “Yuppie” phenomenon was a second factor that prevented others from focusing on the human dimension of teaching, due to the selfish, materialistic fascination of the “me generation.” Finally, the popularity of the so-called effective schools movement riveted the attention of North American educators on classroom climate, academic expectations, administrative leadership, and high test scores. There was little room in the effective schools model for consideration of human dimensions of teaching and learning, which were thought to be tangential.

The 1980s were years of great promise, but with little personal or professional payoff for teachers. During this nerve-wracking decade for education, there were many books and articles written about reducing stress and avoiding burnout (as examples, see Humphrey & Humphrey, 1986; Swick, 1985). There were, however, few systematic attempts to aid understanding and strategies for cultivating the human dimension of teachers.

The 1990s provided a more fertile field for attending to the human aspects of what it means to be a teacher. There were several signals indicative of a grassroots readiness and demand for attention to the human side of the educational endeavor. The call for restructuring and reform in education was based on the shared convictions of teachers and administrators that unless educators were empowered to shape the personal and professional dimensions of the educational enterprise, there would be no durable reform of education.

This decade also placed an emphasis on multicultural education (see Campbell & Delgado-Campbell, 2000; Hernandez, 2000; Manning & Baruth, 1999; Noel, 1999) and constructivist teaching (see Henderson, 1996; Mintzes, Wandersee, & Novak, 1998; Selley, 1999). These unusually “human” dimensions of learning represented a significant expansion of humanistic philosophy in that rather than stressing individual perceptions, they adopted a “postmodern” view of learning as influenced and shaped by one’s culture and language.

Many of the hoped-for reforms of the 1990s, including sitebased management of schools, empowerment of teachers, charter schools, revitalization of inner-city schools, bilingual learning for all students, national performance standards, accelerated learning programs, and a number of other national and local initiatives to improve education, produced limited degrees of success. The 1990s were so mired in divisive partisan political battles that the needs of teachers went largely ignored.

Currently, under the No Child Left Behind (NCLB) Act of 2001, the focus of education is on stronger school accountability as measured by annual testing of student achievement (Goldberg, 2004). States are required to administer standards-based reading and mathematics assessments in grades 3 through 8 and at one grade level 10 through 12 during the 2005–2006 school year, adding science assessments during 2007–2008 at least once at the elementary, middle, and high school level. Additionally, schools must raise student achievement levels to meet annual objectives so that students will meet set levels of proficiency or face a series of consequences and disaggregate the data by student subgroups to track achievement for all students in order to close achievement gaps. Progress is reported in annual school report cards, and results serve as the basis for determining promotion, graduation, financing, and school governance. As a consequence of these high stakes tests, teachers today are learning to use data-driven analysis of test scores to design their lessons to make sure students meet or exceed the standards on which their students will be tested. Perhaps lost in the focus on accountability are the human dimensions of teaching.

There is no doubt that this is a complicated law. Yell and Drasgow (2005) note that although NCLB increases the amount of federal funding by 25%, it increases the role of the federal government in education with its mandates for states, school districts, schools, and teachers. The main implications of these measures for teachers are in the need for expertise in raising student achievement in “(a) developing and using progress monitoring and data collection systems, and (b) matching instruction programs and strategies to students’ progress” (Yell & Drasgow, 2005, p. 117).

The pressures teachers face under “test-based accountability policies” are resulting in a narrowing of information and educational experience for students (Goldberg, 2004; Pedulla, 2003). It is no surprise that “Teachers are spending a sizable amount of instructional time to prepare students for state tests.” (Abrams & Madaus, 2003, p. 35). They develop and administer pre-tests and post-tests for units of study and quarterly benchmark tests to track the progress or lack of progress of their students and deliver remediation as needed. It is not uncommon for schools to offer a second period in a given subject, for example, math, to provide students with additional support.

With respect to student relationships, in the March 2003 issue of Educational Leadership, published by the Association for Supervision and Curriculum Development, which notably devoted the issue to creating caring schools, Schaps (2003) states “Community building should become—at a minimum—a strong complement to the prevailing focus on academic achievement.” Schaps notes that “ … the evidence for the importance of building caring school communities is clear and compelling” (Schaps 2003, p. 33). Additionally, Bryk and Schneider (2003) review the literature that supports building relational trust as the link bringing individuals together as a source of school reform. “Distinct role relationships characterize the social exchanges of schooling: teachers with students, teachers with other teachers, teachers with parents, and all groups with the school principal” (Bryk and Scheider, 2003, p. 41). Schools with daily productive exchanges in a safe and secure environment that recognize respect, personal regard, individual responsibility, and personal integrity are more likely to have improvements in student achievement.

In spite of the limited successes in the past and the challenges of high-stakes testing today, we remain optimistic that we are entering a more enlightened age that more genuinely attends to the preparation of the whole teacher. It seems clear, not only from our own experience, but from others’ as well, that being a teacher involves a special blend of personal dimensions combined with technical and instructional expertise. What you do is certainly important, but so is who you are.

ATTRIBUTES OF A GREAT TEACHER

There may be considerable debate among educational theoreticians and practitioners about the optimal curriculum, the most appropriate philosophy of teaching for today’s schools, the best methods of instruction and strategies for discipline, but there is a reasonable consensus about what makes a teacher great, even if these characteristics are uniquely expressed.

Take a minute away from your reading and reflect on how you ended up where you are right now. What inspired you, or rather who inspired you, to consider teaching as a profession? It is likely that you had both negative and positive models—those who struck you as absolutely hopeless as teachers, as well as those who were true masters. If you are like most of us, you are taking this course of study right now because one or more of your own teachers had certain attributes that you greatly admired. In fact, you so envied their lives and work that you are now following in their footsteps.

On your personal list—on almost anyone’s agenda—is a collection of those human characteristics that are common to the best teachers. These are the attributes that regardless of subject area, instructional methods, and educational assignment, supply the energy behind the ability to influence others in constructive ways. The extent to which you can work to develop these same human dimensions in yourself will determine how effective you will be as a mentor to others and how satisfied you will feel with your choice to be, or to continue to be, part of this profession.

As we review the personal and professional dimensions of what makes teachers great, we are not so much encouraging you to compare yourself to this ideal as we are suggesting that you take inventory of your personal functioning to assess your own strengths and weaknesses. Such an honest self-examination can help you to identify unexpressed potential that is lying dormant in you—reserves of positive energy just waiting for you to activate them.

Take comfort in the reality that there are really many ways that a teacher can capitalize on personal dimensions to help and inspire others. You have witnessed extraordinary instructors who were loud and dramatic and others who were soft and understated. You have had great teachers who were kind and supportive and others who were stern and demanding. You have enjoyed the benefits of working with teachers who were great speakers; others who were captivating one-on-one; and still others who excelled in small, informal groups. You have known wonderful teachers who may, at first, seem to be quite different in their style and personality, yet what they all had in common is that they found ways to maximize their personal strengths. With considerable reflection and some preparation, you can do the same thing.

The decision to be, or to continue to be, a teacher is one with far-reaching consequences. You have committed yourself not only to a lifestyle in which you must become an expert in your field, but also to one in which you have tremendous incentives to be the most well adjusted, fully functioning, and satisfied human being you can possibly be. What exactly does that involve? Return to your own experiences with the best teachers you ever had. Think again about their personal characteristics that you believe made the most difference to you. Compare these attributes with those in the following paragraphs. This is not intended to be an exhaustive list, but rather a sampling of what many people mention as most significant. As you review these qualities, consider the extent to which you are working to develop them more in yourself.

Charisma

Since the beginning of human time, those who were tapped for the calling of teacher, whether as priests, professors, or poets, were those who had developed the capacity to inspire others. They emanated a personality force that others found attractive, compelling, even seductive in the sense that there was a strong desire to know more about and from them. In the words of the novelist and former teacher Pat Conroy (1982), charisma in teachers occurs when they allow their personality to shine through their subject matter:


I developed the Great Teacher Theory late in my freshman year. It was a cornerstone of the theory that great teachers had great personalities and that the greatest teachers had outrageous personalities. I did not like decorum or rectitude in a classroom; I preferred a highly oxygenated atmosphere, a climate of intemperance, rhetoric, and feverish melodrama. And I wanted my teachers to make me smart. A great teacher is my adversary, my conqueror, commissioned to chastise me. He leaves me tame and grateful for the new language he has purloined from other Kings whose granaries are famous. He tells me that teaching is the art of theft: of knowing what to steal and from whom. (p. 271)



Scholars may argue as to whether qualities such as charisma are ingrained or can be learned. We would prefer to sidestep that debate and suggest that all those who have devoted their lives to the service of others can increase charismatic powers and thereby command attention in the classroom. This is true whether your inclination is to be dramatic or low key in your presentations, loud or soft. Charisma, after all, can be displayed in so many different ways, depending on your personal style, not to mention what your students respond to best. It involves gaining access to your own unique assets as a human being, which allows you to find a voice that is authentic, compelling, and captivating.

Randi, for example, is not the kind of person one would ordinarily describe as “magnetic.” She is typically quiet and softspoken, usually content to hang out on the perimeter of most discussions that take place at parties or in the teachers’ lounge. That is not to say that she is not thoughtful and articulate; it is just that she prefers to express herself with restraint, at least when she is around other adults. What most of Randi’s friends and family would be surprised to discover is how different she can be behind the closed door of her classroom.
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