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  Type Terms Bookmark

  
    Type Terms Bookmark

    
      
        
        
      
      
        	Extraversion (E)
        	Gaining energy through action and interaction, the outside world
      

      
        	Introversion (I)
        	Gaining energy through reflection and solitude, the inner world
      

    

    Keyword: Energy

    
      
        
        
      
      
        	Sensing (S)

        	
First paying attention to what is, to information you can gather through your five senses—the facts
      

      
        	INtuition (N)*

        	
First paying attention to what could be, to hunches, connections or imagination—a sixth sense
      

    

    Keyword: Information

    
      
        
        
      
      
        	Thinking (T)

        	Making decisions through objective, logical principles
      

      
        	Feeling (F)

        	Making decisions by considering the impact of each alternative on the people involved
      

    

    Keyword: Decisions

    
      
        
        
      
      
        	Judging (J):
        	A preference for planning their work and working their plan
      

      
        	Perceiving (P):
        	A preference for staying open to the moment
      

    

    Keyword: Approach to Life

    *Note that the I was used for Introversion, so the N stands for INtuition.
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  Introduction

  
    Before you read on . . .

    •   How do you define differentiation?

    •   What makes differentiation difficult?

    Bring to mind the names of two or three students that you think would benefit from differentiated instruction.

  

  Ask teachers to define differentiation and you’ll get a wide variety of answers. For a moment, let’s look at a definition:

  
    Differentiation: tailoring instruction to meet individual learners’ needs, styles, and interests.

  

  That’s the problem right there. In one sentence, teachers are being asked to differentiate for student needs, multiple intelligences, learning styles, interests, cultural background, abilities, and more. You can read books and attend workshops on how to differentiate for each one of these factors.

  It’s overwhelming, isn’t it?

  But what if you had one framework that helped you organize all of these facets of differentiation into one model for planning lessons? What if it gave all students access to rigorous thinking tasks? What if that same model helped you understand your own strengths as a teacher and those of your colleagues as well?

  WHY READ THIS BOOK?

  That’s what this book is about, helping you organize all the above ways to look at students through one framework so that you can

  •   Recognize genuine differences in what individual students need to both love school and learn.

  •   Develop and use differentiation strategies that are manageable and effective.

  •   Put into practice concrete ideas that have been tested in diverse schools.

  That framework is personality type.

  WHAT IS PERSONALITY TYPE?

  Type isn’t a panacea, but a rich theory. Think of it as a toolkit that helps you organize, and therefore access, the tools you need to reach the wide variety of students who enter your classroom each day. Personality type explains normal differences in

  •   How people take in information. When students read, or listen to directions, or take a field trip, or think quietly, there are distinct patterns in the information they attend to. They do not notice the same things, nor do they process perceptions in the same way.

  •   How people make decisions. Every day, students need to decide what is important, what to do with the information they have, what it means for their lives, or how to organize it. They come to these judgments in intensely different ways.

  Taking in information and making decisions. These are two profoundly important elements in education. Our personality type preferences affect how we teach and how we learn—to a significant extent. The theory is fully explained in Chapter 2, but consider this: Woven throughout the practical strategies and lesson planning techniques in Differentiation through Personality Types are the results of type research studies that demonstrate how our schools are actually biased toward some personalities, leading to higher grades, test scores, and scholarships for students whose natural personality fits best with our notions of academics. Type is that important to conversations about teaching and learning.

  If you’ve taken the Myers-Briggs Type Indicator, then you’ve learned something about type. However, if a workshop leader handed you your results and said, “That’s who you are. That’s how you act,” he or she not only used the instrument unethically but denied you the chance to experience and discover how the theory behind the instrument—the heart of type—makes sense of the interests, needs, and behaviors of people around you and the students you teach. Type is so much more than a four letter code; as one teaching team put it, “Can we sit in our type groups at this meeting so that we can remember the different ‘foreign languages’ we’re speaking?”

  HOW TO USE THESE PAGES

  The purpose of Differentiation through Personality Types is to help you learn the “language” of type so you can better meet the needs of students. When I’m working directly with teachers, I find that it often takes several weeks for them to understand how personality type and differentiation apply to their own teaching and learning style. Usually, they prefer working with me to develop their first differentiated lesson plan. I tried to fill these pages with ideas and tools that would provide readers with that kind of support.

  You can read cover to cover, but that might not be the most useful strategy. Differentiation is a huge topic, and to read quickly may make it seem even more overwhelming. One of the biggest barriers to success that teachers acknowledge is the trap of trying to do it all at once and becoming overwhelmed with trying to meet the needs of every student. Instead, try the following strategy.

  Work with someone else. You can read this book on your own. However, if you can meet with at least one other educator to discuss its contents, chances are you’ll gain more insights into students who will benefit most from these strategies. In professional learning communities in which teachers have developed trust, discussing your varying reactions to different ideas, tools, and strategies makes the theory of type come alive. Together, you will see the very real differences in how you take in information and make decisions. And, most teachers discover new benefits from collaborating.

  Embedded in each chapter are reflection and study questions. Record your own responses and compare them with those of other teachers.

  •   Work together to analyze a lesson plan, using the concepts discussed in Chapter 5. You might start with one designed by a teacher not in your group, because teachers often hesitate to critique each other’s ideas.

  •   Try an idea from Differentiation through Personality Types, perhaps a classroom management strategy from Chapter 6. Discuss your experiences. Were they influenced by your own personality preferences? How did different students react?

  •   Finally, plan a lesson together. What new insights do you gain from other teachers, now that you have a common language for discussing differences in teaching and learning styles?

  Differentiate for your interests. Read the opening chapters and then move on to the sections that will be of most benefit to you.

  •   Read Chapter 2, “Who You Are Is How You Teach,” to understand your own personality type.

  •   Bring to mind one or two students you have struggled to reach. Read Chapter 3, “What Type Looks Like in Students,” to explore whether type differences explain some of your difficulties.

  •   Read Chapter 4 to grasp the basic differentiation model.

  •   Revisit the table of contents. Which topic might most clearly address your biggest needs right now? Classroom management? Multiculturalism? Mathematics? Read that chapter next. Try a few concrete strategies—perhaps a suggestion for helping students develop better study habits from Chapter 6 or a reading activity from Chapter 7.

  •   Then, pull out a lesson that almost worked. Revisit Chapter 4 to discover ways you might improve it.

  •   Think about introducing type concepts to students, as described in Chapter 11. Skim the lesson ideas. Might teaching about one of the preference pairs improve your ability to talk with students about their potential as learners?

  Think process, not pages. Too often, professional learning communities set goals such as finishing a book before the end of a semester, or reading a chapter a month. With Differentiation through Personality Types, a better idea is weaving reading goals with application goals. Try the concepts before moving on. You can use many of the strategies and techniques described in this book long before you finish it.

  •   Use your prep periods to observe other teachers in your study group as they try new strategies. Were some of the ideas easier for them to implement? How might you adapt one to your own style? Focus later discussions on student learning. What happened?

  •   Take time to examine student work together and look for patterns. Is there evidence that students with certain personality types are more engaged than others? How might the assignment or instruction be tweaked or changed?

  •   Finally, get student feedback. Did your differentiation strategies meet their needs? Did they learn? Seek their thoughts, opinions, and suggestions.

  May this book provide strategies that will simplify and enrich your life as a teacher, helping you move forward in the tremendous task of educating the incredibly diverse students who enter your classroom.
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  Why Use Type for Differentiation?

  
    Before you read on . . .

    Think of a student you’ve struggled to reach academically.

    •   Why do you think that student struggles?

    •   What academic strengths does the student have?

  

  A bout two weeks into the school year, a middle-school math teacher asked me to observe a class of students whose test scores the previous year were low. “I’m trying out a new number sense activity,” she said. “I’d like your opinion.”

  I sat on the back ledge of the classroom, watching the 17 students estimate, measure, and take notes. Within two minutes I knew one boy’s name. “Alex,1 where’s your notebook?” “Alex, please write this down.” “Alex, head off the desk.” “Alex, put that away!”

  Later, the teacher commented, “I’ve tried moving Alex close to me, pairing him with my best student, calling his home, but he won’t work on the basic skills he needs to progress.”

  Next door in Language Arts, another boy named Carl stared into space, completing only two of a dozen worksheet questions on a story the teacher had read aloud. “He has to be ADD,” the teacher whispered. “Unless I’m on him every second, Carl does nothing.”

  For the final project on that story, I helped the Language Arts teacher plan several options from which the students could choose. Alex and Carl decided to work together on a picture book. They made up an entirely new adventure tale about the story’s characters. They turned it in on the due date. Their drawings were detailed and humorous. They even spent a precious lunch period adding color with the teacher’s art supplies. We took pictures of the two boys, grinning broadly, their book open to their favorite illustration.

  What happened? As the teachers and students on that team learned about themselves and their learning styles, the teachers discovered that Alex and Carl’s learning styles were opposite their own. Alex spoke English as a second language, and the teachers hadn’t noticed how creative he yearned to be. And Carl was so quiet that he never shared any of his imaginative thoughts.

  DIFFERENTIATION: HELPING STUDENTS FIND FLOW

  Like Alex and Carl, all of us seek activities that are interesting enough to engage us. Csikszentmihalyi (1997) found that flow experiences occur when activities

  •   Allow for focus on clear goals

  •   Provide immediate feedback

  •   Are neither too hard nor too easy—they engage a person’s abilities

  •   Present an interesting task.

  For schoolwork, one might use the following equation to designate how student can attain flow:

  Ability + Interest = Flow

  The art of differentiation is creating this equation. Listen to comments from students who were considered at-risk for academic achievement:

  
    I tried out for a higher-level humanities class instead of regular language arts, but I didn’t make it because of a test score. Those kids get to keep learning new things, while we get stuck with same old.

    [My teacher] thinks I should be in a low one . . . I told her, “I can do the green packet.” And she’s like “No, you can’t” and I’m like “Don’t tell me what I can’t do . . .” That’s nothin’ to be tellin’ us.

    I don’t like my reading class. We do this easy work. Cat, mat, sat, fat. What is that? [laughter from other students] And then we got these big old books and you gotta do these little listening journal things and you need to put this cat, rat up on the things . . . Oh yeah, if I see a real good book, I’d be like I wish I was in that book, I wish I could meet those characters, I wish I was flying with them and all that.

  

  How can we differentiate the instruction students receive, on the basis of their needs, while keeping students engaged?

  “We aren’t here to entertain them,” teachers rightly protest. Fortunately, flow isn’t about being entertained but being engaged. Csikszentmihalyi (1997) reports that flow most often occurs during studying and active leisure time and at work.

  
    Very rarely do people report flow in passive leisure activities, such as watching television or relaxing. But because almost any activity can produce flow provided the relevant elements are present, it is possible to improve the quality of life by making sure that clear goals, immediate feedback, skills balanced to action opportunities, and the remaining conditions of flow are as much as possible a constant part of everyday life (p. 34).

  

  Tomlinson et al (2002) point out that when students work on tasks just slightly above their ability, but are provided with scaffolding, coaching, or other support, their ability to work independently expands. They need harder tasks. They call “that escalating match between the learner and curriculum ‘ascending intellectual demand’” (p. 13). The more we can create flow, engaging student interest while stretching their abilities, the more we can accelerate the ascending intellectual demands for all students.

  ABILITY VERSUS FLOW

  For the middle-school students I’ve worked with, the ones who most need to practice basic skills are least likely to engage at a sufficient level to achieve anything close to flow—if they choose to complete the activity at all.

  Important as foundational skills are, two things keep ability levels from being a wise focus for differentiation. First, Mueller (2001) notes that in the vast majority of reading programs, when skills are emphasized, keyed to hierarchical scope-and-sequence charts, authentic reading activities that allow students to make meaning are lost. Students lose the point of why anyone would read. The tasks aren’t engaging, and the students soon give up.

  Second, in many classrooms, students’ basic skills proficiency determines their access to higher level thinking opportunities. For example, several teachers I’ve worked with read aloud to students who are poor readers and then have them either discuss or complete worksheets to clarify the facts of the story. “Knowledge is the first level of Bloom’s Taxonomy. We need to start them there,” they say.

  Do we? Do students really struggle with facts? Test them. Show a feature movie and ask the same kinds of questions. “Describe . . . who . . . where . . .” Stop the film and ask them to make predictions or discuss a theme, questions from the second level of Bloom. They can do it, can’t they? They can probably also judge, compare, summarize, conclude—in other words, they can “evaluate,” the top level of Bloom’s Taxonomy. They struggle with reading, and it keeps them from practicing the other skills.

  A FRAMEWORK GROUNDED IN RESEARCH

  This theory of how people take in information and make decisions has been the subject of research for over eight decades. Used widely for teambuilding, career development, and other applications, the evidence of its implications for education is growing. In other words, type differences are real. Further, analyzing data through the lens of type reveals invisible biases in how we measure intelligence, creativity, and academic achievement.

  •   Type demonstrates a measurable bias in standardized tests. For example, 82 percent of the National Merit Scholarships go to students with one particular personality preference (Intuition), even though they make up only 30–35 percent2 of the population (Myers, 1993). A 140-point “Intuitive gap” exists on the PSAT, with a 250-point gap between the top three personality types in score and the bottom three types. The test favors their innate style of guessing (Wilkes, 2004)!

  •   Tests of giftedness and creativity identify certain personality preferences over others and ignore other ways of being creative (Robinson, 1994). Certain personality types are overrepresented in our gifted and talented programs.

  •   Teachers create assessments that favor students whose learning styles match that of the teacher (Murphy, 1992).

  •   A compendium of research on type in education (Hammer, 1996) concludes that teacher beliefs about how students learn correlate with their own personality preferences.

  •   Teacher subject area and instructional practices vary according to their type preferences (Hammer, 1996). Therefore, the preferred methods in many disciplines are biased against students with other learning styles. This includes mathematics, writing, reading, science, and many other disciplines.

  In other words, who you are is how you teach. Type helps you understand and meet the needs of students whose informational needs are opposite to your own.

  •   Teachers are more likely to discipline students who do not share their type preferences (O’Neil, 1986).

  •   Multiple studies, confirmed in my own work at many schools, show that students with certain personality types are vastly overrepresented in alternative schools and other programs for at-risk students. Further, these same types are vastly underrepresented among teachers.

  •   Students with certain personality preferences drop out of school at a much higher rate than students with other preferences—and are least likely to become teachers (Giger, 1996; Hammer, 1996). This means that their knowledge of how students learn is largely absent from the educational debates, perpetuating the problem.

  To summarize, type is an essential tool for examining our current educational system, revealing disturbing patterns in how we measure intelligence, creativity, and even behavior. How do schools favor certain students? How can we better differentiate to meet the needs of all learners if it is true that our current practices put students with normal, positive personality preferences at a disadvantage, let alone students whose home situations put them at risk academically or who are learning English as a second language?

  WHY PERSONALITY TYPE?

  Why not other models? For a framework for teaching and learning to be truly effective, it needs to meet several criteria. In fact, most schools end up using multiple frameworks because they haven’t chosen one that

  •   Describes teaching and learning in nonjudgmental ways. No one should feel labeled. All personality preferences are normal, good ways to be.

  •   Is strengths-based, emphasizing how each person teaches and learns rather than limiting what they can do. Type research shows that students with all preferences can master reading, writing, math, and higher level thinking if teaching practices meet their early needs and help them build academic confidence.

  •   Describes which students a practice will reach, so that discussions focus on student learning. So many educational battles have been either/or when the truth is both/and (whole language versus phonics is one example). Type moves the discussion away from right and wrong to who and how.

  •   Applies across cultures and to both adults and students. Chapter 10 discusses the cross-cultural uses of type.

  •   Provides bridges among varying staff development efforts. Type gives you one toolkit for finding and implementing research-based strategies for

  [image: image]   Classroom management

  [image: image]   Differentiation

  [image: image]   Student work habits and study skills

  [image: image]   Basic skills remediation

  [image: image]   Working with difficult students

  [image: image]   Collaboration with colleagues

  [image: image]   Building relationships with students

  [image: image]   Motivating students for academic achievement

  [image: image]   Enriching and accelerating learning for all students.

  CONCLUSION

  Personality type meets these criteria. It isn’t a panacea, but a framework that helps tie together what teachers see in their classrooms, learn about in staff development, discuss with colleagues, and experience in their own ongoing professional learning.

  Further, differentiating using type lets you start with your own strengths and style. You can use some concepts right away even as you continue to learn the theory. You’ll find that it makes sense of what has worked—and didn’t work—in your classroom in the past. You might feel less guilty about some of your struggles, perhaps even discovering natural pathways to avoid burning out in this demanding profession.

  Is type really that useful? To find out, the first step is understanding yourself and how you teach, the subject of Chapter 2.

  ___________________

  1Throughout these pages, names and details have been changed to protect both teachers and students.

  2All of the information on percentages of people with different type preferences comes from the data bank of the Center for Applications of Psychological Type, Gainesville, Florida.
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  Who You Are Is How You Teach

  
    Before you read on . . .

    Quickly journal your responses to the following prompts.

    •   List a few school projects or kinds of assignments you enjoyed as a student

    •   What are your favorite classroom activities as a teacher?

    •   How would you complete, “If only more teachers would ________, more students would succeed?”

  

  Essay test or multiple choice?

  Hands-on projects or library research?

  Independent study or group work?

  Whole language or phonics?

  Chances are, you have a clear preference for many of the above choices. Do you have a clear idea, though, where your preferences came from? What drives those particular choices around teaching and learning?

  •   Do they match with your own learning style? The successful experiences you had as a student?

  •   Are they particularly easy for you to manage in your classroom?

  •   Are they tied to how you were taught to teach?

  •   Are they school expectations?

  Educators deeply disagree over many essential beliefs in education. Conflicts erupt over homework policies, rigor of assignments, whether to provide students with choices, classic literature versus relevant literature, forms of assessment, the amount of time designated for physical education and recess . . . the list is endless. However, our educational beliefs arise in great part from our own experiences, as teachers and as learners. You probably have fond memories of learning experiences similar to ones you favor as a teacher. Further, teachers seldom see what works in other classrooms because of the way they are naturally isolated by school schedules, norms, and ever-increasing demands of the job. We receive little input that would cause us to question our beliefs. Who you are is how you teach. In fact, beliefs can be so ingrained that we might not even know we hold a particular belief until someone tells us to change it!

  The first step in differentiation is examining whether our core beliefs leave out any students in our classroom. We want to ask the following questions—and more—to distinguish between style differences and actual learning problems.

  •   That student who makes multiple mistakes on practice problems: Is she lazy? Missing basic skills? Or, is she bored by assignments that require little imagination?

  •   The student who constantly asks, “Is this right?” or “Can I see an example?” Is he unwilling to think through problem-solving? Or, does he need different scaffolding to feel confident?

  •   What about the students who don’t share in discussions? Are they shy, or apathetic, or in need of different ground rules to join in?

  Sometimes the above situations reflect developmental issues, lack of motivation, or resistance to authority, but sometimes the issues arise because of differences in the natural, normal personality preferences of the teacher and the student.

  Let’s think for a moment about that word “preference.” Pick up a pen or pencil with your nonpreferred hand, the one you don’t usually write with, and sign your name in the blank below:

  _________________________________________

  Most people say that writing with their nonpreferred hand is awkward, difficult, messy. They have to think to complete the task correctly. Now, switch hands and sign again below:

  _________________________________________

  Most people say that writing with their preferred hand is easy, natural, flowing. They can do it without thinking. It’s part of who they are. And, it’s a relief to again write with one’s preferred hand after using the other.

  We have a physical preference for left- or right-handedness. Parents often watch their toddlers to discover which hand they prefer. Neither hand is right or wrong. Further, for many tasks we can practice and become skilled with both hands—think of shooting hoops or fencing or running hurdles.

  Type theory holds that we have similar personality preferences for how we

  •   Gain energy

  •   Take in information

  •   Make decisions

  •   Approach life.

  In educational circles, considering these preferences involves asking, do all students have the energy they need for learning? Are they getting the information they need to make sense of new ideas and tasks? Are they learning to make informed decisions in ways that make sense to them? Are we giving them ways to approach assignments and tasks that honor their natural approach to life? If not, they may struggle to learn.

  As we work through this chapter, you’ll see that many teacher strengths are tied to personality types; because of our preferences, certain classroom tasks, learning activities, and procedures come more naturally than others. That makes it hard to distinguish between “truths” and “beliefs.” However, a tension arises between our strengths as educators and the needs of students:

  •   We need to use our strengths in the classroom to avoid burnout.

  •   We also need to meet the needs of all the learners in our classrooms, ensuring that some students aren’t always being asked to “write with their nonpreferred hand.”

  Clearly, it isn’t desirable for children to always be taught in their own styles—effective learning, as we will see, requires some skill with all of the preferences. But, imagine if you always had to write with your nonpreferred hand and didn’t understand why! The power of understanding “Who You Are Is How You Teach” is that you can consciously plan for avoiding burnout while not leaving out any students.

  So, let’s look at the preferences, what they mean for teachers, and which ones best describe you.

  
    Before you read on . . .

    For a moment, consider an ideal classroom for how you learn best. Draw a floor plan. How many students are there? Where do you sit to read, write, and work in groups? Describe the noise level. What other spaces are there? Compare your drawing with those of other teachers. What is similar? What is different?

  

  THE FIRST PREFERENCE PAIR: EXTRAVERSION AND INTROVERSION

  Energy for Learning

  The first preference pair concerns how you are energized. Think about the kinds of environments that put you at your best—your most motivated and effective self. The two preferences are

  
    
      
      
    
    
      	
        Extraversion (E)

      
      	
        Gaining energy through action and interaction, the outside world

      
    

    
      	
        Introversion (I)

      
      	
        Gaining energy through reflection and solitude, the inner world

      
    

  

  This preference pair is not about sociability. Note that in type language, Extraversion is even spelled differently. Introverts can be very social, but group gatherings can be draining even if they enjoy them.

  It’s not about shyness. Extraverts can be very shy around strangers, yet need contact with friends and the outside world to be energized.

  It’s not about being the life of the party. Introverts can be very entertaining; many actors, musicians, and sports figures are Introverts.

  It also isn’t about excellence at being reflective. Instead, ponder whether action and interaction energize you or drain you. Do quiet spaces and places for reflection jazz you up or make you nervous? Remember, this is a natural preference.

  Yes, Extraverts can be quiet, but Extraverted teachers often long for chances during the day to have adult interaction to process what is happening in their classrooms.

  Yes, Introverts can interact and collaborate. However, too much noise or required conversation leaves the Introverts drained of energy for teaching.

  We all have an Extraverted side and an Introverted side—we need time with people and time for reflection. The question is, how much of each? How many people? How long for reflection before we’re ready to talk?

  Which best describes your natural style?

  
    
      
      
    
    
      	
        Extraverts prefer:

      
      	
        Introverts prefer:

      
    

    
      	
        [image: image]   Talking things out

      
      	
        [image: image]   Thinking things through

      
    

    
      	
        [image: image]   Variety and action

      
      	
        [image: image]   Concentration and reflection

      
    

    
      	
        [image: image]   Forming thoughts through discussion

      
      	
        [image: image]   Waiting to share until thoughts are formed

      
    

    
      	
        [image: image]   Focusing on the outer world

      
      	
        [image: image]   Focusing on the inner world

      
    

    
      	
        [image: image]   Activity before reflection

      
      	
        [image: image]   Reflection before activity

      
    

  

  To consider your own style, think of times that you needed help with a problem, or hoped to try something new in your classroom. Do you like to first talk it through with a trusted colleague or first think about your own solutions and ideas?

  Back in the classroom, let’s look at Extraverted and Introverted environments. When I have adults or students draw their ideal classrooms, as in “Before you read on . . .” on page 11, these are some common features for each preference. How do these compare with your drawing?

  The ideal classroom for . . .

  
    
      
      
    
    
      	
        Extraverts:

      
      	
        Introverts:

      
    

    
      	
        [image: image]   Space for movement, doors to the outside

      
      	
        [image: image]   Space for individual work—laptop stations,beanbag chairs

      
    

    
      	
        [image: image]   Exercise mats and dance floors (students have added basketball courts and hot tubs)

      
      	
        [image: image]   Books, windows to the outside, and flowers and other visual aids for reflection

      
    

    
      	
        [image: image]   Many students (>15)

      
      	
        [image: image]   Few students (1–12)

      
    

    
      	
        [image: image]   Activities for five to six students to work on together

      
      	
        [image: image]   Activities for two students to work on together

      
    

    
      	
        [image: image]   Moveable furniture, chairs on wheels, etc.

      
      	
        [image: image]   Study carrels or individual desks (or their own room at home with online capabilities)

      
    

  

  Most Extraverted teachers run classrooms that have Extraverted characteristics. Introverted teachers run more Introverted classrooms. That shouldn’t be surprising—the teacher needs to gain energy for teaching! However, without understanding we can look with disapproval on the rooms of teachers who don’t share our preferences. One Introverted teacher said, “When students come from her room, it takes me 10 minutes to settle them down!” whereas her Extraverted colleague said, “When students come from his room, it takes me 10 minutes to get them going!” Who we are influences how we teach.

  Without an understanding of how our own preference for gaining energy influences our teaching style, we can easily fall into traps. Chances are, you’ve learned to avoid some of those given below for your preference. If so, consider how you became aware of the needs of students who aren’t like you, perhaps through experience, mentoring, or a class you took.

  
    
      
      
    
    
      	Common traps for Extraverted teachers
      	Common traps for Introverted teachers
    

    
      	
        [image: image]   Look for outward enthusiasm as a sign of student engagement.

      
      	
        [image: image]   Mistake the Extraverted need to share thoughts as rude blurting-out.

      
    

    
      	
        [image: image]   Not give enough wait time for Introverted students to process their thoughts. Some Introverted students describe it this way: “By the time I’m ready, all the good stuff has been said.”

      
      	
        [image: image]   Require too much quiet, causing Extraverts to lose focus. All students need quiet for difficult tasks such as test-taking, but Extraverts often need more breaks in that quiet.

      
    

    
      	
        [image: image]   Give second and third prompts when a student delays in responding, thinking the student needs more information. This actually interrupts the Introverted process and causes a longer delay.

      
      	
        [image: image]   Overestimate how long Extraverted students can read or write quietly without sharing their thoughts.

      
    

    
      	
        [image: image]   When trying to elicit enthusiasm from Introverted students, for whom just being in school all day is difficult, instead overwhelm and tire them out.

      
      	
        [image: image]   Delay hands-on learning too long while providing background information or explanations.

      
    

  

  Which preference seems most like you?

  Extraversion (E) ________ or Introversion (I) ________

  Sometimes people get the misunderstanding that they should be striving for balance. They want to be “ambiverts.” Actually, mature people do know which preference to use in various situations, but we still have a natural preference. Several topographical brain-mapping studies, measuring brain activity while subjects performed different tasks, show that there are clear differences in brain electrical activity patterns for people who prefer Extraversion and Introversion (Myers, McCaulley, Quenk, & Hammer, 1998). Frame this exercise as figuring out your preference so that you can better understand what energizes you.

  
    TRY THIS!

    Use the “Red Card/Green Card” exercise (page 79) with students in your classroom.

    Compare notes. Did students show preferences for Extraversion and Introversion?

  

  
    Before you read on . . .

    Put yourself back in sixth grade. If you had a choice of the following two unit project assignments for Greek mythology, which one would you choose and why? What might you do?

    A. Choose from the following topics:

    •   Ceremonies for worship of Greek gods

    •   Compare and contrast two Greek temples built for different gods

    •   The importance of the gods in Athens vs. Sparta

    Your report should be 3 pages long, double-spaced, 1" margins, 12 pt. font. 4 bibliographical references, at least one drawing, chart, or other illustration. Related oral report to be 5 minutes long and include at least 1 visual aid. Aids may be pictures, a model you construct, or a video clip (less than 1 minute).

    B. To conclude this unit, design your own project to demonstrate your knowledge of the gods of ancient Greece. Your project may take any form but must include a class presentation.

  

  THE SECOND PREFERENCE PAIR: SENSING AND INTUITION

  Getting the Information You Need to Learn

  This second preference pair describes two normal processes for gathering information. Your choice in the above assignments might hint at your preference for

  
    
      
      
    
    
      	Sensing (S)

      	
First paying attention to what is, to information you can gather through your five senses—the facts
    

    
      	INtuition (N)*

      	
First paying attention to what could be, to hunches, connections or imagination—a sixth sense
    

  

  As with Extraversion and Introversion, this isn’t an either/or. Instead, Sensing and Intuition describe a person’s preferred starting place for gathering information. Sensing types start with the facts, defining what is. They usually pick Choice A above, saying, “Plunging in without being sure of the requirements can lead to a lot of wasted time if you guess wrong.” Getting the details right seems sensible.

  Intuitives start with their hunch, or a connection or insight. They usually pick Choice B (unless they struggle with or dislike the subject area). As soon as they read the assignment, they get an idea for a myth to write or a game to construct, saying “I’ve got great ideas and I can’t wait to start!”

  Learning takes both Sensing and Intuition—think of using facts to support big ideas or conclusions. However, it’s easy for educators to favor classroom activities that emphasize their own preference.

  Which best describes your natural style?

  
    
      
      
    
    
      	Sensing types prefer:
      	Intuitive types prefer:
    

    
      	
        [image: image]   Accuracy

      
      	
        [image: image]   Insights

      
    

    
      	
        [image: image]   Using experience as a guide

      
      	
        [image: image]   Using imagination as a guide

      
    

    
      	
        [image: image]   Following the steps (orderly directions and information)

      
      	
        [image: image]   Plunging in (using hunches to fill in missing steps or information)

      
    

    
      	
        [image: image]   Paying attention to reality

      
      	
        [image: image]   Paying attention to possibilities

      
    

    
      	
        [image: image]   Working with proven methods and curriculum

      
      	
        [image: image]   Working with innovative methods and ideas

      
    

  

  Teachers sometimes discover their own style by thinking about curriculum. Sensing teachers, especially in their first few years in the classroom, often view curriculum as their lesson plans. They may work straight from it, perhaps not feeling comfortable skipping over sections for fear of leaving out an important concept. In contrast, Intuitive teachers often view curriculum as a platform for brainstorming. Their actual lesson may or may not bear much resemblance to the original materials.

  There are advantages and pitfalls to both approaches to curriculum. For Sensing teachers, the danger is failing to make curriculum relevant to particular students, or thinking that what has worked in the past will always work. For Intuitive teachers, the danger is failing to cover certain standards, or overlapping with assignments students will receive in other grades. They may also rush to try new ideas rather than perfect lessons they’ve tried.

  Our preference for Sensing and Intuition, then, influences the kinds of assignments we’re most comfortable with, the information we need to proceed with them, and the content of lessons we enjoy the most.

  
    
      
      
    
    
      	Sensing types like assignments where:
      	Intuitive types like assignments where:
    

    
      	
        [image: image]   Facts and details are valued

      
      	
        [image: image]   General concepts launch opportunities for imaginative or critical thinking

      
    

    
      	
        [image: image]   Expectations are clear

      
      	
        [image: image]   Expectations are to dream big

      
    

    
      	
        [image: image]   Motivation comes from safety in specificity

      
      	
        [image: image]   Motivation comes from room for individuality

      
    

    
      	
        [image: image]   Set materials are covered

      
      	
        [image: image]   Themes are tapped and opened

      
    

    
      	
        [image: image]   Connections are made to real life

      
      	
        [image: image]   Knowledge is interesting even if it isn’t useful
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