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How to Use This Book


The purpose of this book is to provide you with the best possible preparation for the AP Spanish Language and Culture exam. Using the tools included in this book will help prepare you for success on exam day.




Exam Overview


Read Chapter 1: Preparing for the AP Spanish Language and Culture Exam first to learn all about the format on the test, the types of questions you are going to be asked, the types of sources you will encounter, and what the different sections of the exam will require you to do. A discussion of how the test is scored is also included to give you an idea of what the scorers will be looking for in your responses.







Review and Practice


Next, move on to the review chapters, where you will find extensive practice and commentary for each part of the exam. The more practice you have with answering these AP-type questions, the better prepared you will be on test day.


The book also includes a section called “Cultural Awareness” that highlights any products, practices, and perspectives that are present in the print and audio texts that accompany the activities in the book. Familiarizing yourself with these and taking time to reflect on these aspects of culture and how they are similar to or different from your own community will help you make cultural comparisons, a key skill needed for success on the test.


We have included a Grammar Review in the Appendix for those of you who might need a refresher. It is recommended that you review this section as it will help you with your written responses in the test.







Practice Tests


At the end of the book we included two full-length practice exams. Keep in mind that taking a practice exam under actual testing conditions (all at once and within the time limit) is always best. Each exam includes an explanation of the correct answers. Be sure to read these especially for those questions you answered incorrectly. Use the practice tests to determine sections for which you might need more practice.







Online Practice


In addition to the two practice tests within this book, there are also three full-length online practice exams. You may take these exams in practice (untimed) mode or in timed mode. All questions include answer explanations. The audio for all listening practice is also included online. All listening practice is spoken by native Spanish speakers and represents a variety of sources.







For Students


The organization of this book is designed to take you through each section of the exam, allowing for ample practice in mastering each type of question. By answering the review questions and by taking the practice tests, you will have an indication of how well you will do on the actual exam.







For Teachers


Suggest to your students that they use this book along with their course materials for added practice. When used in tandem with classroom assignments, this book should offer your students the opportunity to use the material to reinforce classroom learning.




The audioscripts for all listening prompts and a Grammar Review can be found on the Barron’s Online Learning Hub.



















Part 1 Introduction

















Chapter1 Preparing for the AP Spanish Language and Culture Exam





General Considerations


The AP Spanish Language and Culture exam is a rigorous test of your ability to interpret and communicate in Spanish. It challenges you in a holistic way to demonstrate a high level of proficiency in your listening, reading, writing, and speaking abilities. The exam is designed around six interrelated themes that will test your capacity to analyze and talk about a variety of issues, including practices, products, and perspectives of Spanish-speaking communities and how these compare to those of your own culture, as well as about topics that relate to other disciplines, such as science, business, art, technology, social issues, and so on.


An AP course is designed to be the equivalent of a third-year college course. At that level you should be able to understand a native speaker who speaks at a normal speed, to comprehend and analyze print materials intended for native speakers, and to be able to communicate with ease, both orally and in writing, on a variety of topics. You should be able to recognize appropriate social customs reflected in the language, in areas such as register, and also be able to notice references to traditions, customs, and values particular to Spanish-speaking societies.


Overall, the exam calls for much more sophisticated control of the language and of culture than previous exams, so it is best to prepare thoroughly. Success on the exam lies not in how much you know about the language, but rather in your ability to use the language to effectively interpret written and oral texts and to communicate at a high level on a number of different topics. This book is designed to do just that. It will prepare you for the exam by helping you develop strategies to build both your communicative and interpretive abilities. Plenty of practice exercises are included so you can gauge your readiness and prepare accordingly. The materials selected for this book include the types of selections you are likely to find on the exam, but they are, by no means, a definitive listing. You need to learn as much as you can about Spanish-speaking history, art, literature, business practices, music, humor, customs, traditions, folklore, and other social and cultural topics, and you will need to incorporate that knowledge into your responses on all parts of the exam.







Exam Overview




Structure


Below you will find general information regarding the structure of the exam and a brief description of each section. For more detailed information and strategies for success in each section, please refer to the section at the beginning of the chapter dedicated to that particular task.


The examination is divided into the following two sections: Interpretive Communication (Multiple-Choice) and Free Response.






















	Structure of the Exam







	Section


	Number of questions


	Percentage of total exam


	Allotted time











	Section I: Interpretive Communication (Multiple-Choice)


	Approx. 95 mins.







	Part A


	Print Texts


	30 questions


	50%


	Approx. 40 mins.







	Part B


	Print and Audio Texts (combined)


	35 questions


	Approx. 55 mins.







	Audio Texts







	Section II: Free Response


	Approx. 85 mins.







	Part A


	Task 1: Email Reply


	1 prompt


	50% (12.5% each)


	15 mins.







	Task 2: Argumentative Essay


	1 prompt


	Approx. 55 mins.







	Part B


	Task 3: Conversation


	5 prompts


	20 seconds for each response







	Task 4: Cultural Comparison


	1 prompt


	2 minutes to respond















Section I—Interpretive Communication


Section I is worth 50% of the total score on the examination, and is divided into three parts: Print Texts, Print and Audio Texts (combined), and Audio Texts. All questions in this section are multiple-choice, with both questions and answers printed in the text booklet. At the beginning of each printed and audio source you will be given information about that source so that you can have a contextual base before you begin your task. Section I of the examination is machine-scored, so be sure to bring several sharpened No. 2 pencils to fill out your answer sheet.







Section II—Free Response


Section II is divided into four communicative tasks: Email Reply, Argumentative Essay, Conversation, and Cultural Comparison. Each task is worth 12.5% of the total score. For the written samples, a test booklet will be provided and you must use a blue or black pen on this portion of the examination. You will be asked to submit your recordings in a digital audio file format.


Part A of Section II is the writing section, which comprises the Email Reply (Task 1) and Argumentative Essay (Task 2). For Task 1, Email Reply, your objective is to respond to a formal email that is printed in your test booklet. You will have 15 minutes to read and respond to the email. For Task 2, Argumentative Essay, you are to write an essay in which you respond to a question printed in your test booklet. In addition to the question you are to answer, you will be provided with two print texts and one audio source that present different points of view on the topic. A key component of this task is to gather information from all three texts and use it to support your own point of view on the topic.


Part B of Section II is the speaking portion of the exam, which comprises the Conversation (Task 3) and Cultural Comparison (Task 4). Task 3, Conversation, is a simulated conversation in which you are to initiate, maintain, and appropriately close a conversation. You will be provided with an outline of the flow of the conversation. You will have 5 opportunities to speak. For Task 4, Cultural Comparison, you are to give a two-minute oral presentation in which you answer a question printed in your test booklet. In your response, you have to compare a Spanish-speaking community with your own community. Unlike the previous tasks, you will not be given any additional print or audio material to use in your oral presentation.










Content of the Exam




Themes


The examination is designed around the following six themes:




	[image: ]Families and Communities (Las familias y las comunidades)



	[image: ]Personal and Public Identities (Las identidades personales y públicas)



	[image: ]Science and Technology (La ciencia y la tecnología)



	[image: ]Contemporary Life (La vida contemporánea)



	[image: ]Global Challenges (Los desafíos mundiales)



	[image: ]Beauty and Aesthetics (La belleza y la estética)






These thematic units are broad by design, allowing for multiple topics and contexts within each theme. Before each task, you will be given the overarching theme as a frame of reference. For example, a reading activity that falls under the Families and Communities thematic unit may deal with family celebrations, family structure, education, traditions and values, and so on. Although there are many topics that can fall under each thematic unit, they all will present examples of practices, products, or perspectives from the Spanish-speaking world.


It is also important to remember that these thematic units are interconnected, and one topic that appears in one thematic unit could relate to several other ones. For example, an article about a project in Bogotá, Colombia, that teaches families living in the capital how to grow their own vegetables in small spaces, such as on an apartment terrace, can help answer questions related to several of the thematic units. For example:




	[image: ]SCIENCE AND TECHNOLOGY—How do technological innovations affect our lives and the way we live?



	[image: ]FAMILIES AND COMMUNITIES—How do people in urban environments define quality of life?



	[image: ]GLOBAL CHALLENGES—How do we solve some of the challenges that face world societies?






As you learn about the Spanish-speaking world through these thematic units, you will also be exposed to vocabulary, idioms, and a variety of grammatical structures that will not only reinforce your own knowledge of the language, but will also help you refine your ability to speak and write at a high level about the topic and those related to it. For example, an article on innovative cooking techniques in modern Spanish haute cuisine may present vocabulary that you can use to talk about food and cooking, aesthetics, and national identity. Remember, the exam tests not only your ability to interpret at a high level, but also your ability to communicate clearly on a variety of topics related to the thematic units.







Culture and Making Cultural Comparisons


A major focus of the examination is to promote a deeper awareness of culture, the interconnectedness of language and culture, and how Hispanic cultures compare to and differ from your own community. When thinking of culture, you should be thinking of the products, practices, and perspectives of that particular culture (these concepts are explained in more detail in the Culture section below). Learning the culture of a community also means learning more about matters that generally relate to other disciplines, such as history, geography, gastronomy, literature, music, religion, science, and so on. Language is also affected by culture, as attested by the variances in the language from country to country or even from region to region in any one country, and language is how cultural practices and perspectives are communicated. In order to effectively be able to talk about culture, you must also have the knowledge of these subject matters as well as the necessary vocabulary to appropriately articulate your ideas.




Culture


A common misconception is that all communities in the Spanish-speaking world are alike. Although many share common traits, such as the general language structure and religion, there are many differences within each culture that make each one unique. For example, in Spain it is common to have a three-course meal for lunch, whereas in Costa Rica you would probably be served a one-plate meal called casado, which includes rice, beans, a small slice of meat (chicken, beef, pork), some fresh vegetables, and a plantain. Likewise, dinner in Spain is generally a smaller meal eaten around 9p.m., whereas in Costa Rica it would be a normal-sized meal served between 6p.m. and 8p.m. There are also regional differences in any given country. You might be surprised to learn that in Bogotá, Colombia, in addition to traditional Colombian fare such as arepas and papa criolla, they have a thriving pub scene, akin to those you would find in England, as well as a number of restaurants serving gourmet hamburgers. This is quite different from the coastal regions of Colombia, where seafood and coconut rice are still staples, and the food tends to be spicier than that of the Andean region of the country.


One of the biggest differences in the Spanish-speaking world is the use of vocabulary. Let’s take, for example, the word “cake”: in most Spanish-speaking countries, the word used is pastel, but in Spain it is also called tarta. In the Dominican Republic and Puerto Rico it is called bizcocho, in Costa Rica queque, and in Argentina, Chile, Venezuela, and Colombia it is torta, a word that in Mexico means “sandwich.” This is not unlike some of the regional differences in the United States, where a “submarine sandwich” (a sandwich typically made with French-style bread) is also called a “hero,” “hoagie,” “grinder,” or “po-boy,” depending on what part of the country you are in. You can find more differences between English in the United States and in England, where the rear compartment of a car is either a “trunk” (USA) or a “boot” (UK). Therefore, it is important to recognize that each country, and areas within a particular country, will have its differences. One must avoid stereotypes and learn about each culture as its own entity, identifying how it is similar to and different from other cultures, and also appreciating what makes it unique.




Products, practices, and perspectives


When thinking about culture and the concept of culture in general, there are three main components to consider: products, practices, and perspectives. Here is a brief description of each:




	[image: ]PRODUCTS—the creations of the target culture. They can be tangible (toys, food, crafts, etc.) or intangible (dances, literature, music);



	[image: ]PRACTICES—behaviors and interactions that are common in the target culture. Examples include the number of meals eaten during the day and at what time these meals are eaten and the types of food and quantity eaten at those times; what people do in their free time; what time they wake up and go to bed; socially expected behaviors when it comes to dating and table manners; how to dress and act at certain events; holiday celebrations; and so on;



	[image: ]PERSPECTIVES—beliefs that are valued within a culture. Examples include the importance of family and importance of quality over quantity, youth over old age, sports and education, and so on.






When learning about a particular community or culture, think about the relationship between these three components. The perspectives (beliefs) of a culture affect its practices (behaviors), and the products are created to facilitate these practices. For example, in many Hispanic communities, a common perspective is that it is important to eat a meal as a family, for this is when they have the opportunity to talk as a family, share stories, and enjoy each other’s company. Another perspective is that the food should be made from scratch with fresh ingredients, and typically it is prepared by the mother as a way for her to show her love for her family. Therefore, a common practice is for the mother to prepare the food while the family and guests help with other preparations, such as setting the table and prep work. The products are the dishes that are served at the meal and likely are created by following recipes that were passed from generation to generation.


You can build your awareness of culture primarily through authentic print and audio texts. The more you expose yourself to the Spanish-speaking world, the better you will understand its products, practices, and perspectives. In addition, take advantage of every opportunity to interact with Spanish speakers, for that will give you the ability to learn more about their culture and can help you clarify any doubts or questions you may have. Finally, in order to have the most complete understanding of Hispanic culture, it is important to expose yourself to as many different communities in the Spanish-speaking world as you can.










Making Cultural Comparisons


As you further develop your knowledge of Hispanic cultures, it is only natural to think about how they compare to and differ from your own culture. Making cultural comparisons is basically doing just that. Remember that to truly understand culture means to understand the relationship between its products, practices, and perspectives. When comparing cultures, you should think not only about what is similar or different, but also why it is similar or different. For example, our eating habits in the United States can be quite different from those in Spanish-speaking countries. The biggest meal of the day both in Spain and in Mexico is lunch, which is generally eaten between 1:00 p.m. and 3:00 p.m. (or later, in some cases). These meals tend to include three courses: an appetizer, a main course, and dessert. They also often include a sobremesa, or conversation afterward, that also serves as a time to relax and digest the food. In these countries, dinner tends to be considerably smaller and is usually eaten between 8:00 p.m. and 9:00 p.m. This is quite different from meals the United States, where lunches tend to be smaller and rushed and the bigger meal of the day is often dinner. Part of the reason why lunch is the biggest meal in Mexico and Spain is because it revolves around the most active part of the day. Since in the evening things tend to slow down, including one’s metabolism, a lighter meal is preferred so that the food can be digested more easily overnight. Therefore, when learning about eating habits in Spain, one can clearly see that a belief, or perspective, is that the amount of food consumed should be in relation to one’s activity. The resulting behavior, or practice, is to eat bigger meals during lunchtime and to have a much smaller one during dinner. The resulting product in Spain is that many restaurants serve a menú del día (menu of the day) during lunchtime hours that consists of one entrée, a main course, and dessert for a fixed price. In contrast, in the United States lunchtime specials generally tend to be meals that can be fixed and consumed quickly so that the downtime for a meal does not interfere too much with the most productive part of the day.


Finally, when learning about products, practices, and perspectives, it is important to think in terms of how they are similar to or different from those of your own community rather than in terms of being better or worse. Each community is proud of its culture, and although a product, practice, or perspective may seem strange to an outsider, a key part of developing better awareness and understanding of another culture is to accept the target culture as is without passing judgment.







Testing Culture on the Exam


Throughout the exam there will be a number of questions testing your awareness of the target cultures. In the reading and listening portions of the exam, you will have questions asking you to demonstrate understanding of a particular vocabulary word, expression, or idea presented in the print or audio text. As mentioned earlier, words may have different meanings depending on the region or country in which they are used. Even if you believe that you already know what a word means, pay attention to the context in which it is used to see if it could mean something different. In both writing sections and the conversation portions of the exam, your knowledge of culture will be demonstrated through the content of your submission. This includes your ability to use appropriate vocabulary and idiomatic expressions, your ability to recognize the correct tone to use (formal/informal), and your ability to make correct references when referring to the features of the target community. The Cultural Comparison (Task 4) of the exam is the most comprehensive test of your knowledge of culture. Here you will be asked to give a two-minute presentation on a particular topic in which you are to compare the practices, perspectives, and/or products of a community of the Spanish-speaking world with those of your own community. On this section of the exam you will not be given any external aid, and your ability to answer the question and elaborate relies solely on the knowledge you already have of each culture.













Scoring the Exam


To keep the material fresh, new material appears on the exam every year. No matter how the material changes, however, the way your work is evaluated remains the same. Overall scores range from 1 (poor) to 5 (strong). An overall score of 3 on this exam is a passing score. In Section II, it is possible to also earn a score of zero (0) if the response is completely irrelevant to the prompt, a mere restatement of the prompt and/or language in the booklet, or written in English. A hyphen (-) is given to a non-response, meaning that the page is blank or there is no digital recording although the equipment is functioning. Most colleges and universities will award credit for scores of 4 or 5. There are a few that will also give some credit for a score of 3. To find out more information about the policy of colleges and universities when it comes to awarding credit for AP scores, visit the following site:


https://apstudent.collegeboard.org/creditandplacement/search-credit-policies




Scoring Section I


Section I is machine-scored, and the total score for each part is determined by the total number of questions answered correctly. Predicting the number of questions answered correctly and the corresponding AP score for Section I is not an exact science, as it can vary slightly from year to year. However, the following chart can give you a rough estimate of the number of questions you need to answer correctly in order to achieve a certain score.


Part A—Print Texts (30 questions)
















	Number of questions answered correctly


	Approximate AP Score







	24–30


	5 (Strong)











	21–23


	4 (Good)







	18–20


	3 (Fair)







	16–17


	2 (Weak)







	15–0


	1 (Poor)










Part B—Print and Audio Texts (combined) and Audio Texts (35 questions)
















	Number of questions answered correctly


	Approximate AP Score











	29–35


	5 (Strong)







	25–28


	4 (Good)







	20–24


	3 (Fair)







	17–19


	2 (Weak)







	16–0


	1 (Poor)















Scoring Section II


The scoring of each task in Section II is holistic. This means that each response is considered as a single entity, and its elements are not analyzed separately. For each of the tasks, the main considerations are what the student was able to do (appropriateness of the response within the context of the task, development of ideas), and how the student was able to complete the task (use of language, organization of ideas, and use of register). In order to score well on the communicative tasks, the response has to be appropriate, developed, organized, and understandable. A response that is fully understandable but off topic or inappropriate within the context of the task will likely earn a low score. The same is true for a response in which the student makes the attempt to complete the task but whose language makes the response very difficult to understand.


Below are the descriptions of the scoring guides for each task in Section II. You will notice that often the difference in the descriptors from one score to another is a single word, such as “clearly appropriate” instead of “generally appropriate.”







Scoring Guildelines




Task 1—Email Reply




5 (Strong)




	[image: ]Maintains the exchange with a response that is clearly appropriate within the context of the task.



	[image: ]Provides required information (responses to questions, request for details) with frequent elaboration.



	[image: ]Fully understandable, with ease and clarity of expression; occasional errors do not impede comprehensibility.



	[image: ]Varied and appropriate vocabulary and idiomatic language.



	[image: ]Accuracy and variety in grammar, syntax, and usage, with few errors.



	[image: ]Mostly consistent use of register appropriate for the situation; control of cultural conventions appropriate for formal correspondence (e.g., greeting, closing), despite occasional errors.



	[image: ]Variety of simple and compound sentences, and some complex sentences.











4 (Good)




	[image: ]Maintains the exchange with a response that is generally appropriate within the context of the task.



	[image: ]Provides most required information (responses to questions, request for details) with some elaboration.



	[image: ]Fully understandable, with some errors that do not impede comprehensibility.



	[image: ]Varied and generally appropriate vocabulary and idiomatic language.



	[image: ]General control of grammar, syntax, and usage.



	[image: ]Generally consistent use of register appropriate for the situation, except for occasional shifts; basic control of cultural conventions appropriate for formal correspondence (e.g., greeting, closing).



	[image: ]Simple, compound, and a few complex sentences.











3 (Fair)




	[image: ]Maintains the exchange with a response that is somewhat appropriate but basic within the context of the task.



	[image: ]Provides most required information (responses to questions, request for details).



	[image: ]Generally understandable, with errors that may impede comprehensibility.



	[image: ]Appropriate but basic vocabulary and idiomatic language.



	[image: ]Some control of grammar, syntax, and usage.



	[image: ]Use of register may be inappropriate for the situation with several shifts; partial control of conventions for formal correspondence (e.g., greeting, closing), although these may lack cultural appropriateness.



	[image: ]Simple and a few compound sentences.











2 (Weak)




	[image: ]Partially maintains the exchange with a response that is minimally appropriate within the context of the task.



	[image: ]Provides some required information (responses to questions, request for details).



	[image: ]Partially understandable with errors that force interpretation and cause confusion for the reader.



	[image: ]Limited vocabulary and idiomatic language.



	[image: ]Limited control of grammar, syntax, and usage.



	[image: ]Use of register is generally inappropriate for the situation; includes some conventions for formal correspondence (e.g., greeting, closing) with inaccuracies.



	[image: ]Simple sentences and phrases.











1 (Poor)




	[image: ]Unsuccessfully attempts to maintain the exchange by providing a response that is inappropriate within the context of the task.



	[image: ]Provides little required information (responses to questions, request for details).



	[image: ]Barely understandable, with frequent or significant errors that impede comprehensibility.



	[image: ]Very few vocabulary resources.



	[image: ]Little or no control of grammar, syntax, and usage.



	[image: ]Minimal or no attention to register; includes significantly inaccurate or no conventions for formal correspondence (e.g., greeting, closing).



	[image: ]Very simple sentences or fragments.














Task 2—Argumentative Essay




5 (Strong)




	[image: ]Effective treatment of topic within the context of the task.



	[image: ]Demonstrates a high degree of comprehension of the sources’ viewpoints, with very few minor inaccuracies.



	[image: ]Integrates content from all three sources in support of the essay.



	[image: ]Presents and defends the student’s own viewpoint on the topic with a high degree of clarity; develops a persuasive argument with coherence and detail.



	[image: ]Organized essay; effective use of transitional elements or cohesive devices.



	[image: ]Fully understandable, with ease and clarity of expression; occasional errors do not impede comprehensibility.



	[image: ]Varied and appropriate vocabulary and idiomatic language.



	[image: ]Accuracy and variety in grammar, syntax, and usage, with few errors.



	[image: ]Develops paragraph-length discourse with a variety of simple and compound sentences, and some complex sentences.











4 (Good)




	[image: ]Generally effective treatment of topic within the context of the task.



	[image: ]Demonstrates comprehension of the sources’ viewpoints; may include a few inaccuracies.



	[image: ]Summarizes, with limited integration, content from all three sources in support of the essay.



	[image: ]Presents and defends the student’s own viewpoint on the topic with clarity; develops a persuasive argument with coherence.



	[image: ]Organized essay; some effective use of transitional elements or cohesive devices.



	[image: ]Fully understandable, with some errors that do not impede comprehensibility.



	[image: ]Varied and generally appropriate vocabulary and idiomatic language.



	[image: ]General control of grammar, syntax, and usage.



	[image: ]Develops mostly paragraph-length discourse with simple, compound, and a few complex sentences.











3 (Fair)




	[image: ]Suitable treatment of topic within the context of the task.



	[image: ]Demonstrates a moderate degree of comprehension of the sources’ viewpoints; includes some inaccuracies.



	[image: ]Summarizes content from at least two sources in support of the essay.



	[image: ]Presents and defends the student’s own viewpoint on the topic; develops a somewhat persuasive argument with some coherence.



	[image: ]Some organization; limited use of transitional elements or cohesive devices.



	[image: ]Generally understandable, with errors that may impede comprehensibility.



	[image: ]Appropriate but basic vocabulary and idiomatic language.



	[image: ]Some control of grammar, syntax, and usage.



	[image: ]Uses strings of mostly simple sentences, with a few compound sentences.











2 (Weak)




	[image: ]Unsuitable treatment of topic within the context of the task.



	[image: ]Demonstrates a low degree of comprehension of the sources’ viewpoints; information may be limited or inaccurate.



	[image: ]Summarizes content from one or two sources; may not support the essay.



	[image: ]Presents, or at least suggests, the student’s own viewpoint on the topic; develops an unpersuasive argument somewhat incoherently.



	[image: ]Limited organization; ineffective use of transitional elements or cohesive devices.



	[image: ]Partially understandable, with errors that force interpretation and cause confusion for the reader.



	[image: ]Limited vocabulary and idiomatic language.



	[image: ]Limited control of grammar, syntax, and usage.



	[image: ]Uses strings of simple sentences and phrases.











1 (Poor)




	[image: ]Almost no treatment of topic within the context of the task.



	[image: ]Demonstrates poor comprehension of the sources’ viewpoints; includes frequent and significant inaccuracies.



	[image: ]Mostly repeats statements from sources or may not refer to any sources.



	[image: ]Minimally suggests the student’s own viewpoint on the topic; argument is undeveloped or incoherent.



	[image: ]Little or no organization; absence of transitional elements and cohesive devices.



	[image: ]Barely understandable, with frequent or significant errors that impede comprehensibility.



	[image: ]Very few vocabulary resources.



	[image: ]Little or no control of grammar, syntax, and usage.



	[image: ]Very simple sentences or fragments.














Task 3—Conversation




5 (Strong)




	[image: ]Maintains the exchange with a series of responses that is clearly appropriate within the context of the task.



	[image: ]Provides required information (e.g., responses to questions, statement and support of opinion) with frequent elaboration.



	[image: ]Fully understandable, with ease and clarity of expression; occasional errors do not impede comprehensibility.



	[image: ]Varied and appropriate vocabulary and idiomatic language.



	[image: ]Accuracy and variety in grammar, syntax, and usage, with few errors.



	[image: ]Mostly consistent use of register appropriate for the conversation.



	[image: ]Pronunciation, intonation, and pacing make the response comprehensible; errors do not impede comprehensibility.



	[image: ]Clarification or self-correction (if present) improves comprehensibility.











4 (Good)




	[image: ]Maintains the exchange with a series of responses that is generally appropriate within the context of the task.



	[image: ]Provides most required information (e.g., responses to questions, statement and support of opinion) with some elaboration.



	[image: ]Fully understandable, with some errors that do not impede comprehensibility.



	[image: ]Varied and generally appropriate vocabulary and idiomatic language.



	[image: ]General control of grammar, syntax, and usage.



	[image: ]Generally consistent use of register appropriate for the conversation, except for occasional shifts.



	[image: ]Pronunciation, intonation, and pacing make the response mostly comprehensible; errors do not impede comprehensibility.



	[image: ]Clarification or self-correction (if present) usually improves comprehensibility.











3 (Fair)




	[image: ]Maintains the exchange with a series of responses that is somewhat appropriate within the context of the task.



	[image: ]Provides most required information (e.g., responses to questions, statement and support of opinion).



	[image: ]Generally understandable, with errors that may impede comprehensibility.



	[image: ]Appropriate but basic vocabulary and idiomatic language.



	[image: ]Some control of grammar, syntax, and usage.



	[image: ]Use of register may be inappropriate for the conversation with several shifts.



	[image: ]Pronunciation, intonation, and pacing make the response generally comprehensible; errors occasionally impede comprehensibility.



	[image: ]Clarification or self-correction (if present) sometimes improves comprehensibility.











2 (Weak)




	[image: ]Partially maintains the exchange with a series of responses that is minimally appropriate within the context of the task.



	[image: ]Provides some required information (e.g., responses to questions, statement and support of opinion).



	[image: ]Partially understandable, with errors that force interpretation and cause confusion for the listener.



	[image: ]Limited vocabulary and idiomatic language.



	[image: ]Limited control of grammar, syntax, and usage.



	[image: ]Use of register is generally inappropriate for the conversation.








	[image: ]Pronunciation, intonation, and pacing make the response difficult to comprehend at times; errors impede comprehensibility.



	[image: ]Clarification or self-correction (if present) usually does not improve comprehensibility.











1 (Poor)




	[image: ]Unsuccessfully attempts to maintain the exchange by providing a series of responses that is inappropriate within the context of the task.



	[image: ]Provides little required information (e.g., responses to questions, statement and support of opinion).



	[image: ]Barely understandable, with frequent or significant errors that impede comprehensibility.



	[image: ]Very few vocabulary resources.



	[image: ]Little or no control of grammar, syntax, and usage.



	[image: ]Minimal or no attention to register.



	[image: ]Pronunciation, intonation, and pacing make the response difficult to comprehend; errors impede comprehensibility.



	[image: ]Clarification or self-correction (if present) does not improve comprehensibility.














Task 4—Cultural Comparison




5 (Strong)




	[image: ]Effective treatment of topic within the context of the task.



	[image: ]Clearly compares the student’s own community with the target culture, including supporting details and relevant examples.



	[image: ]Demonstrates understanding of the target culture, despite a few minor inaccuracies.



	[image: ]Organized presentation; effective use of transitional elements or cohesive devices.



	[image: ]Fully understandable, with ease and clarity of expression; occasional errors do not impede comprehensibility.



	[image: ]Varied and appropriate vocabulary and idiomatic language.



	[image: ]Accuracy and variety in grammar, syntax, and usage, with few errors.



	[image: ]Mostly consistent use of register appropriate for the presentation.



	[image: ]Pronunciation, intonation, and pacing make the response comprehensible; errors do not impede comprehensibility.



	[image: ]Clarification or self-correction (if present) improves comprehensibility.











4 (Good)




	[image: ]Generally effective treatment of topic within the context of the task.



	[image: ]Compares the student’s own community with the target culture, including some supporting details and mostly relevant examples.



	[image: ]Demonstrates some understanding of the target culture, despite minor inaccuracies.



	[image: ]Organized presentation; some effective use of transitional elements or cohesive devices.



	[image: ]Fully understandable, with some errors that do not impede comprehensibility.



	[image: ]Varied and generally appropriate vocabulary and idiomatic language.



	[image: ]General control of grammar, syntax, and usage.



	[image: ]Generally consistent use of register appropriate for the presentation, except for occasional shifts.



	[image: ]Pronunciation, intonation, and pacing make the response mostly comprehensible; errors do not impede comprehensibility.



	[image: ]Clarification or self-correction (if present) usually improves comprehensibility.











3 (Fair)




	[image: ]Suitable treatment of topic within the context of the task.



	[image: ]Compares the student’s own community with the target culture, including a few supporting details and examples.



	[image: ]Demonstrates a basic understanding of the target culture, despite inaccuracies.



	[image: ]Some organization; limited use of transitional elements or cohesive devices.



	[image: ]Generally understandable, with errors that may impede comprehensibility.



	[image: ]Appropriate but basic vocabulary and idiomatic language.



	[image: ]Some control of grammar, syntax, and usage.



	[image: ]Use of register may be inappropriate for the presentation with several shifts.



	[image: ]Pronunciation, intonation, and pacing make the response generally comprehensible; errors occasionally impede comprehensibility.



	[image: ]Clarification or self-correction (if present) sometimes improves comprehensibility.











2 (Weak)




	[image: ]Unsuitable treatment of topic within the context of the task.



	[image: ]Presents information about the student’s own community and the target culture, but may not compare them; consists mostly of statements with no development.



	[image: ]Demonstrates a limited understanding of the target culture; may include several inaccuracies.



	[image: ]Limited organization; ineffective use of transitional elements or cohesive devices.



	[image: ]Partially understandable, with errors that force interpretation and cause confusion for the listener.



	[image: ]Limited vocabulary and idiomatic language.



	[image: ]Limited control of grammar, syntax, and usage.



	[image: ]Use of register is generally inappropriate for the presentation.



	[image: ]Pronunciation, intonation, and pacing make the response difficult to comprehend at times; errors impede comprehensibility.



	[image: ]Clarification or self-correction (if present) usually does not improve comprehensibility.











1 (Poor)




	[image: ]Almost no treatment of topic within the context of the task.



	[image: ]Presents information only about the student’s own community or only about the target culture, and may not include examples.



	[image: ]Demonstrates minimal understanding of the target culture; generally inaccurate.



	[image: ]Little or no organization; absence of transitional elements and cohesive devices.



	[image: ]Barely understandable, with frequent or significant errors that impede comprehensibility.



	[image: ]Very few vocabulary resources.



	[image: ]Little or no control of grammar, syntax, and usage.



	[image: ]Minimal or no attention to register.



	[image: ]Pronunciation, intonation, and pacing make the response difficult to comprehend; errors impede comprehensibility.



	[image: ]Clarification or self-correction (if present) does not improve comprehensibility.




















Preparing for the Exam


This book is divided into the four skill areas addressed on the exam: reading, listening, writing, and speaking. Each chapter is devoted to one single skill area but also contains information that will be useful in other skill areas. Strategies are included before each skill to help you, and some practice activities will include additional exercises not tested on the exam, but that are helpful to improving overall interpretive and communicative abilities. Also, after all reading and listening activities, as well as after communicative tasks 1 (Email Reply) and 2 (Argumentative Essay), you will find a section called “Cultural Awareness” that will highlight any products, practices, and perspectives that are present in the print and audio texts that accompany these activities. This is a good opportunity to reflect on these aspects of culture and how they are similar to or different than your own community. This reflection will certainly help you better prepare for Task 4 (Cultural Comparison).




	[image: ]In addition to using this book as a guide, here are some suggestions that will help you prepare for this exam:



	[image: ]Use Spanish as much as possible in all four skill areas (speaking, listening, writing, and reading). There is a strong correlation between different skill areas, and improvement in any one area usually affects and enhances ability in other skill areas.



	[image: ]Build your vocabulary and your ability to use different grammatical structures by using new vocabulary words and repeating phrases and sentences out loud. Speaking the language out loud will help you better internalize the language. You can easily accomplish this on your own by reading your print texts out loud to yourself and by repeating sentences and phrases that you hear in your audio texts.



	[image: ]When you encounter an unfamiliar word, use context clues to infer its meaning.



	[image: ]Use circumlocution as much as possible.



	[image: ]Identify early the skill areas that are most difficult for you and work often on developing them.



	[image: ]When speaking and writing, don’t be afraid to make mistakes. Look at your mistakes as opportunities to improve. After making a mistake, repeat the correct structure a few times and try again later. Many of the mistakes we routinely make are due to having internalized the language incorrectly. The only way to reverse this is by repeating the correct structure often.



	[image: ]Practice speaking Spanish as much as possible. Speak with other students and with people in your community, or join a tutoring program in your community to teach English to native speakers of Spanish. Often, volunteering to teach English will put you in contact with native speakers.



	[image: ]Learn as much as possible about customs, history, and current events of various Spanish-speaking countries. This will help develop better awareness of the products, practices, and perspectives of Spanish-speaking communities, and will help you on the free-response section of the exam.








Useful Websites for Additional Practice


There are many websites available to help build your proficiency in Spanish. Here are but a few that you may find helpful:




www.bbc.com/mundo (Extensive news site in Spanish with both print and audio texts)


www.muyinteresante.es (Contains many short articles on a variety of topics)


https://news.un.org/es/ (Official page of the United Nations, with print and audio texts)


www.rtve.es (Spanish online TV and radio channel with multiple shows and stories)


https://radio.garden/ (Website through which you can access any radio station in the world)


www.wordreference.com (Great reference site that can help with defining words and looking up idioms and verb conjugations)

























Part 2 Reading Comprehension

















Chapter2 Reading Comprehension





General Considerations


Reading comprehension is one of the more important skills that you should develop over the course of your preparation. It is the one proficiency skill that is integrated throughout the examination. You will only be tested on your ability to comprehend print texts in Section I, Part A, and in the Print and Audio Texts (combined) portion of Section I, Part B, but you will also need to demonstrate good reading comprehension abilities to successfully complete Section II, Task 1 (Email Reply), and Task 2 (Argumentative Essay).




Format of the Exam


In Section I, Part A, you will be given four reading passages and have to answer a total of 30 questions. The reading portion of the exam is usually divided in the following formats:




	[image: ]Advertisement, pamphlet, promotional material, or announcement (5 questions)



	[image: ]Fragment of a literary text (7 questions)



	[image: ]Article accompanied by a graph, table, or chart (11 questions)



	[image: ]Correspondence (7 questions)






The number in parentheses indicates the typical number of questions you can expect for each reading.







Types of Questions


Reading comprehension is more than simply understanding a text. You will also be tested on your ability to think critically about the selection, infer meaning, make interdisciplinary and cultural connections, and make predictions. Although questions for each reading passage will vary, you can confidently expect them to fall into one of the following four categories:




	[image: ]UNDERSTAND CONTENT. Identify the main idea and details.



	[image: ]THINK CRITICALLY. Identify the purpose of the text, the target audience, point of view of its author, the tone or attitude, and how the author communicates his/her ideas; be able to separate fact from opinion; and make predictions based on information presented in the text.



	[image: ]UNDERSTAND MEANING. Infer the meaning of unfamiliar words and expressions using context clues, and comprehend a wide variety of vocabulary, idioms, and cultural expressions.



	[image: ]UNDERSTAND CULTURE AND CONTENT ACROSS DISCIPLINES. Identify practices, products, and perspectives of Hispanic cultures and information pertaining to other disciplines, such as science, geography, history, art, and so on.






Each question will have four answer choices to choose from. Out of the four options, there will be three distractors, or incorrect choices. These distractors are often not the complete opposite of the correct answer and are never nonsensical or ungrammatical. Sometimes these distractors are based on words that are false cognates or words that cause misconceptions or errors that teachers know students make. Distractors may also only be partially incorrect or correct. When selecting the correct answer, focus on the answer whose idea is correct, not the one that uses similar vocabulary or language seen in the text. You will not be penalized for incorrect answers, so if you don’t know the answer, always make an educated guess.










Reading Strategies


The following section contains suggestions for how to better develop your reading comprehension ability and to answer the types of questions you will be asked. First is a list of strategies that you should apply when reading. This is followed by several examples of how to answer the types of questions you will be asked on the exam. After each example, there is a discussion of which answers are correct or incorrect. The logic of the answer is also explained. Pay close attention to the logic so that you can understand your errors.




Suggestions for Reading


You should follow these steps every time you approach a reading comprehension text.




Before Reading the Text




	[image: ]READ THE INTRODUCTION AND TITLE. All reading selections will have a brief introduction about the text and its source. This information is helpful to get you thinking about what information will be presented, as well as the possible point of view of the author and intended audience.



	[image: ]SCAN THE WHOLE PASSAGE. Scanning will help you get a general idea of the topic. Many articles are divided into subsections, and scanning beforehand will allow you to predict what information might be presented in each section.



	[image: ]SCAN THE QUESTIONS. This will give you an idea of what information you will need to find in the passage.



	[image: ]USE VISUALS. If the passage includes a graphic, make a note of its relation to the printed words. This will help you determine the purpose of the visual insert.











While Reading the Text




	[image: ]VISUALIZE AS YOU READ. Imagine in your mind’s eye what is being said. This will help you understand the ideas and tone of the text, and reduce the tendency to translate.



	[image: ]UNDERLINE KEY WORDS AND IDEAS. This will allow you to quickly retrieve information from the text.



	[image: ]IDENTIFY THE MAIN IDEA. Look for repetition of words or phrases, or look for words that are topically related.



	[image: ]IDENTIFY SETTING, ACTION, AND MAIN CHARACTERS. When determining the setting, note the time frame and the place of the action. If there is any action, get a general idea of what happens. For more factual texts, such as a report, note when, where, how, and why it happened. If a character has no name, identify him or her by some other characteristic, such as color of hair, personality, or clothing.



	[image: ]MAKE NOTE OF ELEMENTS RELATING TO HISPANIC CULTURE. Remember that the examination tests both language and culture. It is important to identify and understand any products (food, clothing, art, etc.), the practices (customs and traditions), and perspectives (attitudes, values, and ideas) of Hispanic culture and be able to recognize how they differ from those of your own culture. Even if you are not asked a specific question about this information, it is useful to further develop your awareness of Hispanic culture and societies.



	[image: ]FOCUS ON WORDS YOU RECOGNIZE AND USE CONTEXT CLUES TO INFER THE MEANING OF UNFAMILIAR WORDS. Unknown words are often restated with other words you do know, especially if they are important to understand the passage. There are a number of strategies that can help you infer meaning from unfamiliar vocabulary, and these are discussed more in depth in the following section.











After Reading the Text




	[image: ]REFLECT ON THE READING. Think of the reading as a whole and synthesize the information presented. Take the information presented to you at face value, regardless of whether or not you agree with the information presented or with the author’s point of view.

















Answering Reading Comprehension Questions


Always select the answer whose idea best reflects the one presented in the text. Don’t be distracted by answers that use the same vocabulary found in the text. The correct answer will often paraphrase the information in the text. Use the process of elimination to help answer any questions that you may have left unanswered.


The following exercises will help you better navigate the different types of questions you will find in the reading comprehension portion of the exam.




Understanding Content


Understanding content encompasses one’s ability to identify the main idea of a passage and the details relating to the passage.




Identify the Main Idea


The main idea of a text is what the author wants the reader to understand is important in the entirety of the text. This is different than simply identifying what the text is about. To identify the main idea, you should scan the passage, including the title, and make a mental note of those words that are important and begin to think about what they all have in common. Pay particular attention to nouns and verbs. Do not worry about words that you do not recognize. Later you can determine which of the words are really important from among those that you do not know. Ignore words that are not needed to tell what the passage is about.







Práctica


Read the passage and select the best answer for each question that follows.




— ¡Diles que no me maten, Justino! Anda, vete a decirles eso. Que por caridad. Así diles. Diles que lo hagan por caridad.


—No puedo. Hay allí un sargento que no quiere oír hablar nada de ti.


Línea—Haz que te oiga. Date tus mañas y dile que para sustos ya ha estado bueno. Dile que lo haga por (5) caridad de Dios.


—No se trata de sustos. Parece que te van a matar de a de veras. Y yo ya no quiero volver allá.


—Anda otra vez. Solamente otra vez, a ver qué consigues.


—No. No tengo ganas de eso, yo soy tu hijo. Y si voy mucho con ellos, acabarán por saber quién soy y les dará por afusilarme a mí también. Es mejor dejar las cosas de este tamaño.







	
1.¿Cuál es la actitud del padre de Justino?




	(A)Resignado



	(B)Impávido



	(C)Desesperado



	(D)Asustado








	
2.¿Cómo se caracterizaría el tipo de hijo que parece ser Justino?




	(A)Egoísta



	(B)Cruel



	(C)Cariñoso



	(D)Temeroso
















Respuestas










Pregunta 1: C


The lines by Justino and his father alternate between commands and refusals. The father’s every line is a command for his son to go ask, tell, or beg for his life. Justino’s every line communicates his desire to not become involved. Through the repetition of the command “Diles,” the father communicates his desperation, not resignation, fear, or intrepid behavior.







Pregunta 2: D


Justino’s fear for his own life overwhelms any familial love that he may have felt for his father. His constant denial and proffered “reason” are not convincing; they sound like excuses, except that there is a grain of truth to the gravity of the situation as he sees it. At the end, Justino confesses that he does not want to press too much because the sergeant apparently does not realize that Justino is the man’s son, and Justino does not want the sergeant to know. Although Justino may be self-centered and cruel, his primary reaction is fear. This is indicated by the constant repetition of his denial, and after each denial, an explanation of his position in the matter.







Think Critically


In addition to understanding the passage, you must also be able to think critically about the information presented in the reading selection. The types of questions on the exam that deal with critical thinking may ask you to consider the purpose and reason of the selection, determine the tone and attitude of the author, identify the intended reader, separate fact from opinion, and make assumptions. The following steps will help you become a better critical reader:




	[image: ]Read and Summarize. Read the selection first so that you understand the content. Next, try to summarize the information you just read. The summary should be the main message or central idea of the passage.



	[image: ]Analyze. Look at the evidence presented, draw inferences where you can, and identify the tone.



	[image: ]Synthesize. Connect the information you read to your own prior knowledge about the theme and any personal experiences you may have on the topic. Remember that all readings somehow relate to one of the six overarching themes.



	[image: ]Evaluate. Assess the overall work. This is where you can determine the intended audience, the tone of the author, the validity of the argument, what evidence may be missing, and other predictions and assumptions that go beyond the text.






These steps should be implemented in order, and you should develop the habit of thinking critically with all your readings.




Questions About Purpose and Reason


There are two types of questions you are most likely going to see on the exam that deal with purpose and reason: (1) one that asks about the overall purpose of the reading selection, and (2) one that asks about the purpose, the reason, and/or the motivation of a particular event that takes place within the text. Take a look at the following samples.










Práctica 1


Read the passage and answer the questions that follow.




Para los viajes en todas las rutas TACA se permite una pieza de mano con un peso máximo de 22 libras (10 kilos) cuyas dimensiones exteriores (alto + largo + ancho) no exceda de 115 centímetros (45 pulgadas). En los módulos de los aeropuertos Líneaestán los medidores de equipaje, allí puedes verificar las dimensiones de tu equipaje de mano con las normas vigentes.


(5)Nuestros Socios LifeMiles Élite (Gold y Diamond) tienen derecho a 2 piezas de mano con un peso máximo de 22 libras (10 kilos) cada una, cuyas dimensiones exteriores (alto + largo + ancho) no exceda de 115 centímetros (45 pulgadas).*


Los Pasajeros Gold Star Alliance en clase ejecutiva tienen derecho a 2 piezas de (10)mano con un peso máximo de 22 libras (10 kilos) cada una, cuyas dimensiones exteriores (alto + largo + ancho) no exceda de 115 centímetros (45 pulgadas).*


*Excluye vuelos desde/hacia Estados Unidos; las regulaciones pueden variar por país y pueden ser modificadas por las autoridades de cada país en cualquier momento y sin previo aviso.


—www.taca.com/esp/syi/bag/bagbagpol.asp?id=14







	
1.¿Cuál parece ser la función de este trozo?




	(A)Informarle a la gente de los diferentes tamaños de equipaje



	(B)Presentar la política de equipaje de mano de una compañía aérea



	(C)Mostrar los beneficios de ser socio de un club



	(D)Explicar las diferencias en regulaciones por distintos países








	
2.¿Qué función tienen los medidores de equipaje (línea 4)?




	(A)Para medir las dimensiones de las piezas de equipaje



	(B)Para averiguar cuánto puede caber en las maletas



	(C)Para encontrar el peso del equipaje



	(D)Para asegurar que sea una pieza de mano reglamentaria













Respuestas










Pregunta 1: B


This piece informs the general public about what type of carry-on luggage is permissible. It only presents one size—the maximum weight and dimensions allowed, thus eliminating (A). Choice (D) really has nothing to do with the selection, and, although the passage does include information about different membership groups, it never makes an attempt to persuade someone to try to become a member, thus eliminating (C) as an option.







Pregunta 2: D


Be careful not to be tricked by the repetition of a form of the word medir in the question and in the first option. The medidor does not measure luggage, nor does it weigh the bag. It is used to verify that the piece of luggage is small enough to be considered a carry-on according to the established reglamento, or regulations.







Práctica 2


Read the passage and answer the questions that follow.




Y las manifestaciones callejeras se suceden. Pueden hacerse para la defensa del medio ambiente o contra un alcalde superviviente de la dictadura, a favor de los obreros panaderos o del Polisario, pero a juzgar por las fotografías o telediarios, lo más importante para los participantes es estar allí, ser vistos y oídos. LíneaCada vez que una cámara de cine o fotografía les enfoca miran fijos, sonríen, levantan los brazos; (5)en las fotos de periódicos, los de adelante aparecen satisfechos y orgullosos; los de detrás, se asoman por entre las cabezas entre los afortunados para “estar” a su vez común en esas fotografías de grupos infantiles.







	
1.Según el autor, ¿por qué participa la gente en las manifestaciones callejeras?




	(A)Para ser vista y reconocida



	(B)Para celebrar sus nuevas libertades



	(C)Para protestar la censura del gobierno



	(D)Para efectuar algún cambio social








	
2.¿Cómo reaccionan esas personas al ver una cámara?




	(A)Tratan de ocultar los rostros.



	(B)Se enorgullecen de su supuesta importancia.



	(C)Tienen miedo de ser reconocidos.



	(D)Se enfadan porque sacan fotografías de ellos.













Respuestas










Pregunta 1: A


Don’t be tricked by the reason the protests take place. The question asks you why the people choose to participate. According to the text, the author believes the people solely want to be seen and heard. No indication is given as to whether they actually support the protest itself.







Pregunta 2: B


This answer is quite straightforward. The other three all convey a similar idea—that of not wanting to be seen.


Determining Tone and Attitude


One of the more difficult aspects of reading is determining the tone of the passage. The tone or attitude of the passage refers to the author’s relationship to his or her material or to the readers, or both. By changing voice or manner, a writer can create a particular tone in a work. Sometimes the writer’s attitude is revealed in the use of figures of speech, such as hyperbole (exaggeration), various types of images (simile, metaphor, or metonym), humor (puns), or other devices, such as personification. In the following passages, notice the choice of words and how they are used to create a particular tone. This tone or attitude, at times, can indicate what type of writing the passage presents.







Práctica 1


Read the passage and answer the question that follows.




El primordial objeto de la vida, para muchos millones de norteamericanos, está en “divertirse” o “troncharse de risa.” “Divertirse” no es ningún asunto complicado. El cine constituye la mayor de las diversiones. Bailar, jugar a los naipes, patinar, o besar y abrazar en un coche a una muchacha en cualquier momento es Líneadivertirse. Mirar los grabados en una revista y beber jugo de naranja es también una gran diversión. A los (5)norteamericanos les satisface todo y gozan de todo. Encontrarse en la calle a Peter Lorre es un gran entretenimiento; platicar con una hórrida jamona en un fonducho de mala muerte es magnífico; presenciar un buen accidente automovilístico en la calle es demasiado maravilloso para describirlo con palabras.







	
1.Ante el espectáculo de los norteamericanos tratando de divertirse en todo momento, ¿cuál de las siguientes emociones muestra el tono del narrador?




	(A)Aburrido



	(B)Entretenido



	(C)No afectado



	(D)Asombrado













Respuesta










Pregunta 1: B


The narrator shows a certain detached amusement for the phenomenon he is describing, as is shown in the words he chooses to name his topic: “El primordial objeto de la vida . . . .” Among the basic human drives, entertainment does not usually rank alongside self-preservation. The overstatement indicates that this narrator is somewhat detached. He is not commenting on what entertainment means to him, but rather on what it means to the people he is observing. He then enumerates things that he thinks North Americans find entertaining, a list that culminates with the sight of an automobile accident. Any spectacle is entertaining. Choice (C) is a possible answer, but not the best answer. One does not get the impression from this passage that the writer is entirely indifferent to the subject matter; if he found it entertaining enough to write about, he is not totally indifferent.







Práctica 2


Read the passage and select the best answer to the question that follows.




Al sol, ya se sabe, hay que acercarse con las espaldas bien cubiertas. Ninguna imprudencia nos está permitida, pues este astro, que posee una memoria de elefante, puede pasarnos factura cuando menos lo esperamos. Sirve que nosotros lo tengamos en cuenta al comprar un bronceador. Vale que busquemos Líneauno que nos ofrezca seguridad total de los efectos de rayos ultravioleta. Ahora protegernos del sol (5)veraniego traspasa cuestiones estéticas.







	
1.¿Cuál es la idea principal de esta selección?




	(A)Lo bueno de broncearse durante el verano



	(B)Los efectos que el sol puede tener en la piel



	(C)La importancia de seleccionar bien una crema protectora



	(D)Lo que hay que hacer en caso de que uno sufra una quemadura













Respuesta










Pregunta 1: C


This selection informs the reader about the importance of protecting oneself from the sun. The main recommendation is to select a good sunblock. It highlights that protection is more important than aesthetics. The words that have a common connection that support the main idea are “cubiertas,” “bronceador,” “seguridad total,” and “protegernos.”







Práctica 3


Read the passage and select the best answer to the question that follows.




En el trayecto que se me había encomendado recorrer, hay un puente, en el que a intervalo de un minuto, debían circular por una vía única dos trenes: el que yo manejaba y un tren de mercancías. Sabiendo el peligro de estos cruces, se me habían hecho mil recomendaciones, inútiles, por otra parte, Líneapues es de suponer la atención que pondría yo en las señales luminosas.


(5)Al acercarnos al puente en cuestión, divisé claramente la luz verde, que me daba libre paso, y respirando aliviado, aumenté un poco la velocidad de nuestra marcha, no mucho sin embargo, dado que había que cruzar un puente y podría resultar peligroso.


Segundos después se sintió una sacudida intensísima y se oyó un ruido horrible: los dos trenes chocaron, se incendiaron y se desmenuzaron. Hubo cientos de muertos y miles de heridos. Por una rara (10)casualidad yo quedé ileso. ¡Ojalá hubiera muerto!


Nunca podré olvidar un espectáculo tan espantoso. Como siempre sucede en las catástrofes, la sensación de espanto no es simultánea con el choque; sólo al cabo de algunos minutos, cuando vi las llamas de los coches que ardían, cuando distinguí las dos locomotoras semi-erguidas como dos hombres que luchan por derribarse, cuando oí los lamentos de los heridos y vi las ambulancias que acudían a levantar (15)las víctimas, sólo entonces me di cuenta de lo que acababa de suceder.







	
1.¿Qué se narra en este trozo?




	(A)Un encuentro entre amigos



	(B)Un desastre natural



	(C)Una colisión



	(D)La circulación de trenes













Respuesta










Pregunta 1: C


This selection narrates the event of a collision between two trains. The words that have a common connection are “sacudida intensísima,” “ruido horrible,” “chocaron,” “muertos,” “heridos,” “espantoso,” and “catástrofes.”




Understand Details


After the main idea of the passage has been identified, there will be a variety of questions that ask about specific information contained in the text. These details can relate to setting or origin (where); time (when); character, definition, or identification (who or what); purpose and reason (why); or manner (how). Many times these questions can be easily recognized by focusing on a particular word or phrase, but the answer will most often be a rephrasing of a word or string of words in the text.







Práctica


Read the passage and select the best answer for each question that follows.




Sin apenas tiempo para disfrutar de su viaje de novios, Carlos Sainz ha vuelto a tomar el volante de su Toyota Celica GT4 para afrontar una nueva prueba del Campeonato del Mundo de Rallys.


En efecto, en la mañana del 12 de mayo Sainz y su mujer empezaron su viaje a las islas Bermudas, que Líneaduró muy poco. Después de una semana de descanso, ya estaba el piloto madrileño en Grecia junto con (5)su copiloto Luis Moya, realizando el recorrido de entrenamiento de la 34 edición del Acrópolis, una carrera que se destaca entre las más duras del campeonato, pero que para Carlos Sainz tiene un significado muy especial, ya que allí consiguió su primera victoria en una prueba del Mundial, concretamente hace ahora dos años.







	
1.¿Quién dirigirá el equipo en la competencia?




	(A)La señora Sainz



	(B)Luis Moya



	(C)Carlos Sainz



	(D)Un entrenador griego








	
2.¿Qué tipo de competencia es?




	(A)Una carrera de caballos



	(B)Una carrera aérea



	(C)Una carrera de coches deportivos



	(D)Un partido de campeonato de la Copa Mundial








	
3.¿Por qué estuvo Carlos Sainz en las Islas Bermudas?




	(A)Para celebrar su primera victoria



	(B)Es donde decidió pasar su luna de miel



	(C)Para entrenarse para la próxima competencia



	(D)Para recuperarse mental y físicamente
















Respuestas










Pregunta 1: C


Carlos, as the subject of the phrase “ha vuelto a tomar el volante,” is identified as the driver, or “piloto,” about which the passage speaks. Luis Moya and la señora Sainz are secondary figures, and there is no Greek trainer.







Pregunta 2: C


Toyota Celica GT4 and Rally both refer to car racing, to which Sainz has returned. Choices (A), (B), and (D) are based on distracting factors. “Piloto” is the subject of the verb in “estaba el piloto madrileño en Grecia,” but nowhere in the passage is any association made with anything other than cars. The word “Mundial ” is also a distractor in choice (D), since there is a possible confusion with the World Cup in soccer competition. However, the word Copa never appears, nor are there any references to soccer.







Pregunta 3: B


This is a classic example of rephrasing of words or a series of words in the text. “Luna de miel” and “viaje de novios” are synonyms, and they both mean “honeymoon.”




Determining the Intended Reader


The reading passages that appear on the AP Spanish Language and Culture exam represent a wide variety of sources. Most often the intended reader of a passage can be determined by the content of the reading itself. The intended reader is anyone who is interested enough to pick up the literature to read it. In some cases, the writer addresses the reader directly, and from context provided within the passage, the reader can identify him or herself. In other cases, the passage may be an essay that tries to convince a particular kind of reader to take a certain position. Read the following passage and think about the type of reader to whom it is directed.










Práctica




Quien desee comer una manzana y tenga ante si un manzano de su propiedad, cargado de manzanas maduras al alcance de la mano, no tiene problema alguno para hacerse con ellas. Coge una manzana y, con ello, ha conseguido lo que pretendía. Los problemas comienzan cuando las manzanas cuelgan tan Líneaaltas que resulta difícil alcanzarlas. El objetivo, cogerlas, no cabe lograrlo sin dificultades. Se tropieza (5)con un óbice en el logro de nuestro objetivo. ¿Cómo se podrá comportar uno ante esta nueva situación?


Se puede renunciar a las manzanas, si la necesidad de comerlas no es muy acuciante o si se sabe por experiencia que no se halla preparado para tal situación, es decir, si no se siente uno con fuerzas suficientes para coger una manzana de un árbol elevado.


Pero también cabe la posibilidad de que comience uno a intentar conseguir su objetivo, o dicho de (10)otro modo, de que trate de buscar, sin plan previo alguno, los medios y métodos apropiados para lograrlo. Intenta uno sacudir violentamente al árbol de un lado para otro y se da cuenta de que su tronco resulta demasiado grueso para poderlo mover. Arroja piedras a las manzanas y comprueba que para esto le falta la práctica requerida. Echa mano de un palo y trata de alcanzar con él las manzanas, pero el palo resulta demasiado corto.


(15)Muchos intentos, muchos fracasos. Tal vez—tras largo esfuerzo—un éxito fortuito.


Pero también se puede proceder de la siguiente manera: se sienta uno y reflexiona sobre la situación.







	
1.¿A quién parece estar dirigido este pasaje?




	(A)A un campesino hambriento



	(B)A un chico pequeño



	(C)A una persona perezosa



	(D)A una persona pragmática













Respuesta










Pregunta 1: D


The correct answer is choice (D) because the purpose of this passage is to interest the reader in learning how to solve everyday problems. This writer appeals to the reader’s reason by presenting a concrete example of a problem and then offering a variety of solutions, none of which is the most efficient manner of solving the problem. This writer is addressing a reader who wants to learn how to think logically when confronted by problems and not act impulsively. A pragmatic person is one who will analyze the situation and then take the most appropriate action, which in this case is to sit and contemplate the situation.




Making Predictions


Making predictions is a skill that should be applied throughout the reading process. You can make predictions about the content of a reading selection simply by reading its title. You should continue to make predictions while you are reading as to what will happen next. Predictions are always based on prior knowledge, and, therefore, tend to be more accurate as knowledge increases. On the exam, the questions asking you to make predictions will generally present a hypothetical scenario and then ask you to make a prediction of the most probable outcome of the scenario. For example, a question might ask you to determine what the title of a book would be that you would check out if you wanted to further your understanding of the topic addressed in the reading source, or what would be an appropriate title for an essay based on the reading. In each case, there is nothing in the reading itself that will answer these questions, and you must rely on your overall understanding of the text. These types of questions will generally come at the end of the question series for any given text, and as they are presenting a hypothetical situation, the conditional mood will probably be used (¿Cuál de las siguientes preguntas sería . . . ?, ¿Qué libro buscarías . . . ?, etc.). You can expect no more than one question of this type per reading selection.










Práctica


Read the passage and answer the question that follows.




INGREDIENTES (para 4 personas)


1½ litro de leche


75 gramos de arroz


Línea2 sobres de café soluble (o descafeinado soluble)


(5)50 gramos de azúcar


La piel de medio limón


1 palo de canela


Canela en polvo


En una cazuela mezclamos un litro de leche, la piel de limón, el palo de canela y el arroz. Removemos (10)todo con una espátula de madera y lo cocemos a fuego suave durante 45 minutos.


A media cocción, añadimos poco a poco el resto de la leche al café soluble y al azúcar disueltos, y dejamos que siga cociendo hasta que quede cremosa la mezcla. Lo servimos en boles individuales espolvoreado con canela en polvo.


El arroz con leche es un postre muy popular y fácil de elaborar. La leche aporta al postre proteínas y (15)diferentes minerales como el calcio, mientras que el arroz es buen fuente de hidratos de carbono complejos. En esta receta se presenta una variante de este postre, ya que se añade un poco de café soluble, que va a dar al plato un toque de color y sabor diferente.







	
1.Si quisieras investigar más información basándote en el tema de esta lectura, ¿cuál de las siguientes publicaciones te sería más útil?




	(A)Postres típicos del mundo hispano



	(B)Recetas sencillas, deliciosas y saludables



	(C)Sea el perfecto anfitrión



	(D)Por qué estudiar gastronomía













Respuesta










Pregunta 1: A


The text obviously refers to cooking, and the reader should be able to identify that the dish being described is some sort of dessert. Not only does the word postre appear in the reading itself, but so do many ingredients associated with desserts (azúcar, piel de limón, canela). The theme of this particular reading is a dessert, making (A) the best answer. Both (B) and (D) deal with cooking, but you can eliminate (B) because of saludable, as most of the ingredients in this dish would not make it necessarily healthy, and choice (D) refers more to a study program, to which this text does not refer. Choice (C) is easily eliminated because it deals more with hosting a party or event but does not necessarily have anything to do with cooking.










Understanding Meaning


Besides testing how much vocabulary you already know, the examination also tests your ability to deduce the meaning of words and idioms from the context in which they appear. It is not uncommon for even the most advanced Spanish speaker to encounter unfamiliar words while reading. For most native speakers, however, unfamiliar vocabulary generally does not present a problem because they are able to extract plenty of information from context to effectively understand the passage and, in most cases, they are likely capable of giving you a probable meaning of the words they do not know. On the other hand, students of Spanish too often tend to get hung up on vocabulary they do not recognize, and some feel they cannot continue reading without knowing the meaning of the unfamiliar word. In such cases, the first reaction often is to turn to a bilingual dictionary to help learn its meaning. The use of dictionaries, however, is not permitted on the examination, and therefore it is important to learn other strategies that you can use to help you work with unfamiliar vocabulary when reading.




Inferring the Meaning of Unfamiliar Words Using Context Clues


Being able to infer the meaning of unfamiliar words or idioms using context clues is a powerful tool that can boost your interpretive ability. However, it is important to remember that you do not have to understand all words in a reading passage to be an effective reader. In many cases you won’t need to worry about the words you do not recognize in order to extract all the information you will need from a text. However, there are times when unfamiliar words and idioms may play a pivotal role in your understanding of a particular sentence, and in these cases you should use the following strategies to help you make an educated guess to their meaning:




	1.READ THE ENTIRE SENTENCE OR PARAGRAPH. You have to have a frame of reference to understand unfamiliar vocabulary.



	2.IDENTIFY THE PART OF SPEECH OF THE WORD. Is it a noun, adjective, verb, adverb, etc.?



	3.USE CONTEXT CLUES. To what other words does the unfamiliar word relate? If the word is an adjective, what noun is it modifying? If the word is a verb, who is the subject?



	4.DO YOU KNOW WORDS OF THE SAME FAMILY? Often a word that may be unfamiliar is of the same family of a word you already know. For example una docena (a dozen) includes the number doce (twelve). Break up prefixes and suffixes to help you as well.



	5.IDENTIFY COGNATES AND PRONOUNCE WORDS. For example, the Spanish verb facilitar is a cognate of the English to facilitate. Sometimes pronouncing a word can help identify its meaning.






Mastering this ability requires patience and practice, and the more you apply these strategies to your daily reading, the more comfortable you will become in your ability to read. Remember, it is not important to know the exact definition of the words; simply approximating the meaning is enough in most cases.




Práctica


Read the following text and predict the meaning of the underlined words. The entire text forms part of a story that is also an example of a product from the Spanish-speaking world.


Introducción:


El siguiente cuento es una leyenda de España. Es una adaptación de la leyenda publicada en 2008 en el boletín titulado Materiales, publicado por el Ministerio de Educación, Política Social y Deporte de España.




La leyenda del cuélebre


Hace muchos, muchos, años vivía en un bosque verde y frondoso un animal fantástico que se llamaba cuélebre. Tenía el cuerpo de serpiente y las alas de murciélago. Su cuerpo era enorme y tenía una larga Líneacola. El cuélebre vivía en el norte de España, muy cerca de las orillas de los ríos. Su trabajo era de proteger (5)su precioso tesoro.


Una tarde lluviosa, cuando el cuélebre se despertó, estaba tan hambriento que decidió tomar una merienda. Sabía dónde encontrarla porque, siempre cuando tenía hambre, se alimentaba de personas y ganado. Así que se deslizó por los árboles del bosque hasta que llegó a la orilla de un lago. Allí, al otro lado, vio a una ovejita que comía hierba. El cuélebre se acercó sigilosamente hasta alcanzar a la ovejita (10)por detrás, abrió su boca y se la tragó de un solo bocado. Al haber satisfecho su hambre, decidió tomarse una siestita.


La mañana siguiente, un niño que paseaba por allí vio al cuélebre que dormía y se asustó tanto que tuvo que correr para que el cuélebre no lo viera. El niño llamó a unos cazadores, y les llevó hasta donde estaba la bestia, todavía durmiendo junto al lago. Entonces, los cazadores abrieron su enorme boca para que la (15)ovejita pudiera salir. Luego, recogieron unas rocas que estaban cerca y las pusieron en la boca del cuélebre.


Unas horas después, cuando el cuélebre se despertó, se sintió tan mal que comenzó a arrastrarse hasta llegar al mar. Allí, por el peso de las rocas en su estómago, se ahogó y descansó para siempre, en el fondo del océano.










Respuestas
















	bosque (línea 1)


	The first step is to identify that this word is a noun, as evidenced by the indefinite article. This means that it is either a person, place, thing, or idea. The next contextual clue is that the verb vivir and the preposition en indicates that the subject of the sentence, the cuélebre, lived here, which gives us evidence that “bosque” is a place. When we consider that the cuélebre is an “animal fantástico,” then this place is likely rural and not urban. The adjective “verde” is another clue, and when we think of a rural place that is green in which an animal might live, we likely would think of a forest, which is what this word means.







	frondoso (1)


	The first step again is to identify the part of speech, and this word is an adjective. We know this because it follows the conjunction “y” and, since this conjunction does not introduce a new clause, its function is to link the word “frondoso” with “verde.” Since “verde” describes “bosque,” and we now know that “bosque” is a forest, then “frondoso” is another adjective that is describing the forest. This information would be sufficient for general comprehension, but if we wanted to be more precise, we could think of another adjective that would describe a forest. If you thought of leafy or dense, then you would be correct.







	alas de murciélago (2–3)


	This is a structure in which we have two nouns, where “murciélago” is modifying “alas.” When we look at the context, we can see that it too follows the conjunction “y” and, just like in the previous example, the conjunction is linking these nouns to the nouns beforehand. The previous nouns “cuerpo” and “serpiente” are describing the body of the cuélebre, and therefore we can safely assume that the nouns “alas” and “murciélago” are doing the same. To be more precise, “alas” is referring to a body part just like “cuerpo” does beforehand, and since “serpiente” is a type of animal, then we can safely assume that “murciélago” is an animal as well. There is not enough context to tell us exactly what body part or animal these words mean, but this information is enough to establish sufficient comprehension. In case you are wondering, “alas” means wings, and “murciélago” means bat. However, this information is not vital to understand what is happening in the story.
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