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  Preface

  Increasingly, students with disabilities and learning differences are in general education classrooms, and teachers are searching for ways to help them meet high academic standards and achieve success. While many recognize that a teacher’s expertise is often the critical determinant in any student’s achievement, they also realize that meeting the increasingly diverse needs of students calls for additional information and support. In this regard, teachers need easy and simple access to authentic information about teaching and responding to individual differences effectively.

  Effective Teaching

  63 Tactics for Teaching Diverse Learners, Grades 6–12 is a collection of evidence-based practices designed to help teachers address the instructional needs present in America’s classrooms. The book is organized around four components of effective instruction: planning, managing, delivering, and evaluating (cf. Algozzine & Ysseldyke, 1992; Algozzine, Ysseldyke, & Elliott, 1997). It is based on a fundamental belief: teachers are able to respond to individual differences more effectively when provided with an easily accessible resource of effective teaching tips.

  63 Tactics for Teaching Diverse Learners, Grades 6–12 provides all teachers (regardless of level, experience, or area of specialization) with access to effective instructional tactics. In developing this book, we used a peer review process that encouraged flexibility and resulted in a collection of teaching activities that help teachers to meet the needs of students in diverse classroom and school settings. 63 Tactics for Teaching Diverse Learners, Grades 6–12 is based on sound models of instruction, and its structure encourages the identification and use of practices that are effective for students with or without disabilities, as well as practices that are designed especially for students with disabilities at middle and secondary grade levels.

  Ecological Validity

  Ecological validity refers to the extent to which the underlying constructs of an educational model are grounded in logical, representative, and important conditions within the real world of schools. It is a measure of the value, worth, or projected effectiveness of the model. The ecological validity or usefulness of the activities is grounded in considering five assumptions:

    1. All children want to learn.

  Ask any child.

    2. All children can learn.

  Ask any parent.

    3. All schools can educate diverse groups of students.

  Ask any administrator.

    4. All classrooms are places where students with varying instructional needs can learn.

  Ask any teacher.

    5. All teachers want to teach well so students will learn and succeed; all they need is time, access to information, and sustained support.

  Ask anybody.

  Underlying Model

  63 Tactics for Teaching Diverse Learners 6–12 is based on a practical model in which four components (i.e., planning, managing, delivering, and evaluating) serve as the base for a set of organizing principles of effective teaching and instruction (see below). The model is grounded in a large and well-accepted body of research on effective teaching. To bring it to life and address the ever-present concern of administrators and teachers for assistance when students fail to profit from instruction, each component and principle is embodied by a set of strategies that represent plans for action in putting theory into practice (see example).

  Strategies are steps that should be taken to implement principles and components of effective instruction; they are the “what” of teaching. Tactics are the “how” of teaching—the actions that a teacher can take to influence learning. Tactics are the lowest level a component can be broken into for instructional purposes; they are specific behaviors or teaching activities (see organizational relations).

  Components and Principles of Effective Teaching and Instruction

  
    
      
      
    
    
      	Component
      	Principle
    

    
      	Planning
      	Decide What to Teach

      Decide How to Teach

      Communicate Realistic Expectations
    

    
      	Managing
      	Prepare for Instruction

      Use Time Productively

      Establish Positive Environments
    

    
      	Delivering
      	Present Information

      Monitor Presentations

      Adjust Presentations
    

    
      	Evaluating
      	Monitor Student Understanding

      Monitor Engaged Time

      Keep Records of Student Progress

      Use Data to Make Decisions
    

  

  SOURCE: Algozzine, Ysseldyke, & Elliott (1997)

  Example of Key Aspects of Model Underlying Structure of Our Book

  
    
      
      
      
    
    
      	Component
      	Principle
      	Strategy
    

    
      	Planning
      	Decide What to Teach
      	Assess to Identify Gaps in Performance

      Establish Logical Sequences of Instruction

      Consider Contextual Variables
    

    
      	
Decide How to Teach
      	Set Instructional Goals

      Establish Performance Standards

      Choose Instructional Methods and Materials

      Establish Grouping Structures

      Pace Instruction Appropriately

      Monitor Performance and Replan Instruction
    

    
      	Communicate Realistic Expectations
      	Teach Goals, Objectives, and Standards

      Teach Students to Be Active, Involved Learners

      Teach Students Consequences of Performance
    

  

  SOURCE: Algozzine, Ysseldyke, & Elliott (1997)

  
    
      
      
    
    
      	Organizational Relations in Algozzine and Ysseldyke Model
    

    
      	Component:
      	Delivering Instruction
    

    
      	Principle:
      	Monitor Presentations
    

    
      	Strategy:
      	Provide Prompts and Cues
    

    
      	Tactic:
      	
Use Signals to Request Help: Develop a signal for each student to use when assistance is needed during an independent practice session. Circulate through the room when students are practicing and look for signs that someone needs help. Provide help as quickly as possible so that students can continue to work.
    

  

  SOURCE: Algozzine, Ysseldyke, & Elliott (1997)

  Algozzine and Ysseldyke (1992) and Algozzine et al. (1997) used the model as a base for a collection of evidence-based tactics to help teachers teach more effectively. In 63 Tactics for Teaching Diverse Learners, Grades 6–12, we have compiled additional tactics drawn from review of professional publications and from extensive observations of experienced teachers and other professionals who teach students with disabilities and diverse learning needs in general education classrooms. We grouped them according to the components and principles of effective instruction identified by Algozzine and Ysseldyke (see below).

  Components, Principles, and Strategies for Effective Instruction

  
    
      
      
      
    
    
      	Component
      	Principle
      	Strategy
    

    
      	Planning Instruction
      	Decide What to Teach
      	
        Assess to Identify Gaps in Performance

        Establish Logical Sequences of Instruction

        Consider Contextual Variables

      
    

    
      	Decide How to Teach
      	
        Set Instructional Goals

        Establish Performance Standards

        Choose Instructional Methods and Materials

        Establish Grouping Structures

        Pace Instruction Appropriately

        Monitor Performance and Replan Instruction

      
    

    
      	Communicate Realistic Expectations
      	
        Teach Goals, Objectives, and Standards

        Teach Students to Be Active, Involved Learners

        Teach Students Consequences of Performance

      
    

    
      	Managing Instruction
      	Prepare for Instruction
      	
        Set Classroom Rules

        Communicate and Teach Classroom Rules

        Communicate Consequences of Behavior

        Handle Disruptions Efficiently

        Teach Students to Manage Their Own Behavior

      
    

    
      	Use Time Productively
      	
        Establish Routines and Procedures

        Organize Physical Space

        Allocate Sufficient Time to Academic Activities

      
    

    
      	Establish Positive Classroom Environments
      	
        Make the Classroom a Pleasant, Friendly Place

        Accept Individual Differences

        Establish Supportive, Cooperative Learning Environments

        Create a Nonthreatening Learning Environment

      
    

    
      	Delivering Instruction
      	Present Information
      	
        Presenting Content

        Gain and Maintain Attention

        Review Prior Skills or Lessons

        Provide Organized, Relevant Lessons

      
    

    
      	 
      	
        Motivating Students

        Show Enthusiasm and Interest

        Use Rewards Effectively

        Consider Level and Student Interest

      
    

    
      	 
      	
        Teaching Thinking Skills

        Model Thinking Skills

        Teach Fact-Finding Skills

        Teach Divergent Thinking

        Teach Learning Strategies

      
    

    
      	 
      	
        Providing Relevant Practice

        Develop Automaticity

        Vary Opportunities for Practice

        Vary Methods of Practice

        Monitor Amount of Work Assigned

      
    

    
      	Delivering Instruction
      	
Monitor Presentations
      	
        Providing Feedback

        Give Immediate, Frequent, Explicit Feedback

        Provide Specific Praise and Encouragement

        Model Correct Performance

        Provide Prompts and Cues

        Check Student Understanding

      
    

    
      	 
      	
        Keeping Students Actively Involved

        Monitor Performance Regularly

        Monitor Performance During Practice

        Use Peers to Improve Instruction

        Provide Opportunities for Success

        Limit Opportunities for Failure

        Monitor Engagement Rates

      
    

    
      	Adjust Presentations
      	
        Adapt Lessons to Meet Student Needs

        Provide Varied Instructional Options Alter Pace

      
    

    
      	Evaluating Instruction
      	Monitor Student Understanding
      	
        Check Understanding of Directions

        Check Procedural Understanding

        Monitor Student Success Rate

      
    

    
      	Monitor Engaged Time
      	
        Check Student Participation

        Teach Students to Monitor Their Own Participation

      
    

    
      	Keep Records of Student Progress
      	
        Teach Students to Chart Their Own Progress

        Regularly Inform Students of Performance

        Maintain Records of Student Performance

      
    

    
      	Use Data to Make Decisions
      	
        Use Data to Decide if More Services Are Warranted

        Use Student Progress to Make Teaching Decisions

        Use Student Progress to Decide When to Discontinue Services

      
    

  

  SOURCE: Algozzine & Ysseldyke (1992); Algozzine, Ysseldyke, & Elliott (1997)

  63 Tactics for Teaching Diverse Learners, Grades 6–12 is based on a fundamental belief: teachers are able to respond to individual differences more effectively when provided with an easily accessible resource of effective tactics. 63 Tactics for Teaching Diverse Learners, Grades 6–12 responds to two fundamental problems in education: regardless of certification area, (1) very few teachers receive sufficient experience during student teaching or practicum experiences in identifying or using evidence-based tactics of effective instruction, and (2) very few teachers receive instruction in or have access to specific tactics for addressing instructional diversity and meeting individual needs in their classrooms.

  63 Tactics for Teaching Diverse Learners, Grades 6–12 also responds to a widespread need in today’s middle and secondary classrooms. Most teachers agree: they often do not have enough time to meet all the needs of all their students effectively. Thus, time is an ongoing and primary need. 63 Tactics for Teaching Diverse Learners, Grades 6–12 addresses this need by providing teachers with quick access to reliable information about effective instructional tactics, regardless of their area of expertise or the diverse needs of their students. When using the book, teachers have several options:

  •   Identifying a problem and searching for solutions using the model of effective instruction, grade level, content area, category of student disability, and/or type of student learning difference.

  •   Searching the database without referencing a problem or any aspects of it.

  •   Examining the knowledge base underlying each tactic.

  •   Saving items from the database for later use.

  •   Implementing tactics.

  •   Evaluating and revising instructional plans using information in the database.

  Where to Go From Here

  Teachers are faced daily with questions that must be addressed if they are to be effective with all children.

  
    I teach students in a large urban high school. My specialty is history and mathematics. How can I develop appropriate learning activities for a student with learning disabilities? How can I arrange my instruction to accommodate students with a deficit in short-term memory? How can I improve my ongoing assessment of student learning? How do I use data to make decisions?

  

  63 Tactics for Teaching Diverse Learners, Grades 6–12 helps teachers to associate a problem with an easily accessible set of solutions. It helps teachers move from questions to answers in a rapid and organized manner. It is unique in that we not only provide classroom-tested tactics for effective instruction for students with disabilities, but we also substantiate them with relevant and related literature. Thus, teachers can be assured of implementing evidence-based practices grounded in ongoing research. We also provide feedback, comments, and examples from practicing teachers who offer practical suggestions as to how the tactic might be modified and/or enhanced in terms of its content or application.
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  PART I

  Planning Instruction

  Effective teachers carefully plan their instruction. They decide what to teach and how to teach it. They also communicate their expectations for learning to their students. In this part of our resource, we describe evidenced-based strategies for each principle of planning instruction.

  
    
      
        
        
        
      
      
        	Component
        	Principle
        	Strategy
      

      
        	 
      

      
        	
          Planning Instruction

        
        	
          Decide What to Teach

        
        	
          Assess to Identify Gaps in Performance

        
      

      
        	
          (Part I)

        
        	
          (Chapter 1)

        
        	
          Establish Logical Sequences of Instruction

        
      

      
        	
        	
        	
          Consider Contextual Variables

        
      

      
        	 
      

      
        	
        	
          Decide How to Teach

        
        	
          Set Instructional Goals

        
      

      
        	
        	
          (Chapter 2)

        
        	
          Establish Performance Standards

        
      

      
        	
        	
        	
          Choose Instructional Methods and Materials

        
      

      
        	
        	
        	
          Establish Grouping Structures

        
      

      
        	
        	
        	
          Pace Instruction Appropriately

        
      

      
        	
        	
        	
          Monitor Performance and Replan Instruction

        
      

      
        	 
      

      
        	
        	
          Communicate Realistic Expectations

        
        	
          Teach Goals, Objectives, and Standards

        
      

      
        	
        	
          (Chapter 3)

        
        	
          Teach Students to Be Active, Involved Learners

        
      

      
        	
        	
        	
          Teach Students Consequences of Performance

        
      

    

  

  
    Planning Instruction Works: A Case Study

    I’ve always considered myself an excellent planner, regardless of the fact that my principal reviews my plan book every Friday. I really want to be organized and prepared; you know, you have to be with 35 ninth graders in one room. So I’ve been very careful in deciding what and how to teach; I also know exactly what the instructional goals and objectives are each day. I have collaborated with our special education staff to ensure that each student’s Individualized Educational Plan (IEP) includes appropriate instructional goals and objectives that specify exactly how each objective will be taught and measured. The IEPs use the ABCC format: Actor (the student), Behavior (observable/measurable student action), Content (materials/methods used), and Criterion (how student performance will be measured). For example: “Given 10 flashcards, John will able to name 10 CVC [consonant-vowel-consonant; e.g., h-a-t] words with 90 percent accuracy.” So this year, it has been so helpful to have Mr. Laird, my special education coteacher, in my classroom for most of the day. Between the two of us, we are able to circulate around the classroom and really monitor and record student learning, as well as respond to any questions or problems students might be having. When we compare our notes, we are able to make accurate decisions about what and how to teach the next day. It’s really great because not only are we able to make immediate modifications for any of our students, we can be really smart about planning next steps and ensure that we’re adhering to IEPs. We are also really able to “close the loop” between evaluating and planning instruction. (Related tactic is located in Chapter 2: Decide How to Teach under Strategy: Monitor Performance and Replan Instruction.)

  


  1

  Decide What to Teach

  
    
      
        
        
        
      
      
        	Component
        	Principle
        	Strategy
      

      
        	 
      

      
        	
          Planning Instruction

        
        	
          Decide What to Teach

        
        	
          Assess to Identify Gaps in Performance

        
      

      
        	
        	
        	
          Establish Logical Sequences of Instruction

        
      

      
        	
        	
        	
          Consider Contextual Variables

        
      

    

  

  Chapter 1: Decide What to Teach

  
    
      
      
    
    
      	Strategy:
      	Assess to Identify Gaps in Performance
    

    
      	Content Skills:
      	Mathematics/Problem Solving/Calculating; Reading
    

    
      	Learning Difference:
      	Cognition Low; Attention; Processing Visual Information; Receptive Language/Decoding (listening, reading); Fine Motor (handwriting, articulation, etc.); Processing Verbal Information; Expressive Language/Encoding (speaking, writing, spelling); Cognition Mixed
    

    
      	Disability Category:
      	Specific Learning Disabilities; Mental Retardation; Speech or Language Impairments; Serious Emotional Disturbance; Attention Deficit/Hyperactivity Disorder; Autism; Gifted and Talented; Hearing Impairments; Multiple Disabilities; Traumatic Brain Injury; Visual Impairments; Deafness/Blindness; Orthopedic Impairments; Other Health Impairments
    

    
      	Tactic Title:
      	Think-Aloud Problem Solving
    

    
      	Problem:
      	Teachers often think that if they knew more about the way students were thinking and reasoning, they would be better equipped to evaluate students’ understanding of problem-solving methods.
    

    
      	Tactic:
      	When evaluating problem-solving or reasoning skills of students (especially in mathematics), take students aside individually and have them describe what they are doing as they work through word problems. Tell them to say exactly what they are thinking and doing. Keep careful records of their verbalizations. (A tape recorder is helpful for this purpose.) The think-aloud procedure can be used alone or as a component of a unit test. After the evaluation is complete, review the strategies that students used to arrive at their solutions.
    

    
      	Example:
      	I’ve found this tactic to be very helpful because I can see exactly where a student is going astray in thinking and start reteaching at that point. In fact, the students often show me an excellent alternative to my own thinking. Sometimes, when my time is limited, I’ve organized the students into dyads and let them talk through their thinking with a peer . . . [a] nice way to include students of differing abilities in shared problem-solving. For those students who have expressive languages issues, I’ve found that just observing their work closely provides extremely useful information for me, as the teacher. While I’ve used this idea in my algebra and general mathematics classes, I’m sure teachers in other content areas would find it very useful.
    

    
      	
      	Arturo C., teacher
    

    
      	
Benefits:

      	
        Verbalizing thinking enables teachers to
        •   design instruction that is specific to the exact needs and abilities of students;

        •   incorporate opportunities for students to use their strategies on tests; and

        •   ensure that individual learning styles, appropriate modifications, and IEP objectives are being met.

      
    

    
      	Literature:
      	
        Marjorie, M., & Applegate, B. (1993). Middle school students’ mathematical problem solving: An analysis of think-aloud protocols. Learning Disability Quarterly, 16, 19–30.

      
    

  

  Chapter 1: Decide What to Teach

  
    
      
      
    
    
      	Strategy:
      	Establish Logical Sequences of Instruction
    

    
      	Content Skills:
      	Mathematics/Problem Solving/Calculating; Reading; Writing; Social Studies; Science; Arts; Music
    

    
      	Learning Difference:
      	Self-Confidence; Social Knowledge; Social Behaviors; Expressive Language/Encoding (speaking, writing, spelling)
    

    
      	Disability Category:
      	Specific Learning Disabilities; Autism; Orthopedic Impairments; Other Health Impairments; Attention Deficit/Hyperactivity Disorder; Speech or Language Impairments; Specific Learning Disabilities; Serious Emotional Disturbance; Hearing Impairments; Mental Retardation; Multiple Disabilities; Traumatic Brain Injury; Visual Impairments; Deafness/Blindness; Gifted and Talented
    

    
      	Tactic Title:
      	Assessing Student Participation in Group Activities
    

    
      	Problem:
      	When teachers ask questions in a group setting, most students will volunteer answers some of the time. However, other students may hesitate to respond due to shyness, lack of confidence or knowledge, and/or misunderstanding the question. Consequently, teachers may not be able to assess what these students really know.
    

    
      	Tactic:
      	To encourage greater participation, first ask a question to the class as a whole. Select students who raise their hands and thank them for participating. Provide supportive and/or corrective feedback. Then, ask additional questions; however, select students who do not raise their hands as well. Encourage any response (related to the question) and, again, acknowledge participation and provide supportive/corrective feedback. Pay attention to the quieter students to ensure that you notice when they do raise their hands. Be sure that students know why it is important to participate, even if they are not sure of their responses.
    

    
      	Example:
      	With more and more students with disabilities being included in my classes, it is essential that I make every effort to encourage them to participate. Some are really hesitant . . . at first, because they may not know the other students in the class and, then, because they are not sure of the content. Some are simply shy; they like to listen. However, I’ve always tried to create a community of learners that accepts others abilities and disabilities; it just makes the conversations so much richer. I make sure that I ask a variety of questions, both open- and closed-ended and at different levels of Bloom’s taxonomy. In fact, I keep a “Bloom’s Guide” with me most of the time when I’m teaching; it’s invaluable. Sometimes during class discussions, I divide the students into two groups and monitor their participation as a group. Now, so many students volunteer that it sometimes hard to keep track of it all.
    

    
      	
      	Emma F., teacher
    

    
      	Benefits:
      	
        Using this tactic will
        •   encourage all students, including those with disabilities, to participate more often;

        •   demonstrate to the entire class that everyone’s participation is valued; and

        •   give teachers more data with which to assess student understanding and learning.

      
    

    
      	Literature:
      	
        Henderson, H. A., & Fox, N. (1998). Inhibited and uninhibited children: Challenges in school settings. School Psychology Review, 27, 492–505.

      
    

  

  Chapter 1: Decide What to Teach

  
    
      
      
    
    
      	Strategy:
      	Consider Contextual Variables
    

    
      	Content Skills:
      	Mathematics/Problem Solving/Calculating; Reading; Writing; Social Studies; Science; Arts; Music
    

    
      	Learning Difference:
      	Cognition Low; Attention; Processing Visual Information; Receptive Language/Decoding (listening, reading); Fine Motor (handwriting, articulation, etc.); Processing Verbal Information; Expressive Language/Encoding (speaking, writing, spelling); Cognition Mixed
    

    
      	Disability Category:
      	Specific Learning Disabilities; Mental Retardation; Speech or Language Impairments; Serious Emotional Disturbance; Attention Deficit/Hyperactivity Disorder; Autism; Gifted and Talented; Hearing Impairments; Multiple Disabilities; Traumatic Brain Injury; Visual Impairments; Deafness/Blindness; Orthopedic Impairments; Other Health Impairments
    

    
      	Tactic Title:
      	Mapping Your Classroom
    

    
      	Problem:
      	Deciding what to teach involves much more than just the content. Teachers are constantly monitoring the “atmosphere” of their classrooms to arrange the context to ensure opportunities for student learning. Determining which students work most effectively with one another is critical; otherwise, learning may be disrupted by off-task behavior, friction among students, or lack of motivation.
    

    
      	Tactic:
      	Give each student a class list with three columns (see Grouping Chart Part I) to indicate which students they would like to work with: 1 = Very Much; 2 = OK; 3 = Preferably Not. Assure the students that their responses are confidential and that you will use the information for grouping purposes only. Use another grid with students’ names entered in alphabetical order horizontally and vertically (see Grouping Chart Part II). Starting with the first student in the vertical column, enter each student’s rankings across the page. Total responses horizontally and vertically. When you have finished, you will have a clear “picture,” a map, of your students’ preferences and groups of students that might work well together.
    

    
      	Example:
      	I’ve used a similar sociometric tool for years and found it invaluable in “taking the temperature” of my classroom. It’s important to repeat the assessment several times during the school year, as student relationships are constantly changing. I realize that standard seating arrangements may be necessary in some situations (testing, homeroom, music, etc.). However, when grouping students is appropriate, giving them some say really seems to increase their motivation.
    

    
      	
      	Denny S., teacher
    

    
      	
Benefits:

      	
        Sociometric tools enable
        •   students to express their learning preferences;

        •   teachers to gauge interpersonal relationships and grouping preferences to facilitate student learning; and

        •   greater student involvement in determining the contexts for their learning.

      
    

    
      	Literature:
      	
        Campbell, P., & Siperstein, G. (1994). Improving social competence: A resource for elementary school teachers. Boston: Allyn & Bacon.

      
    

  

  Grouping Chart (Part 1)

  Directions: List student names alphabetically in Student Names column. Ask students to select one of the three choices (Very Much, OK, Preferably No) to choose peers with whom they would like to collaborate. Give one sheet to each student in the class.

  [image: image]

  Copyright © 2009 by Corwin. All rights reserved. Reprinted from 63 Tactics for Teaching Diverse Learners, Grades 6–12 by Bob Algozzine, Pam Campbell, and Adam Wang. Thousand Oaks, CA: Corwin, www.corwinpress.com. Reproduction authorized only for the local school site or nonprofit organization that has purchased this book.

  Grouping Chart (Part 2)

  Directions: Enter student names in Column 1 (vertically) and Row 1 (horizontally) in alphabetical order. Using individual student worksheets (Part 1), begin with Student 1 in Column 1. Working horizontally, enter that student’s ratings (1–3) for all classmates (from left to right). Note: There will be no ratings entered in the box that corresponds vertically and horizontally for a particular student. Total ratings horizontally to see what one student thinks about others. Total ratings vertically to see what other students think about a student. Review totals carefully to determine which students would work together well, which students need a classmate who would be willing to work with them, and which students are willing to work with others. Repeat this assessment periodically as relationships change.
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