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How to Use This Book



This book can be used for independent review, whether or not you are taking, or have ever taken, a course in world history. How you use it will depend on your circumstances.


Review and Practice


For those taking (or teaching) a course in world history, or for those who have recently taken such a course, it can serve as a helpful supplement to coursework. For readers who are not taking, or have never taken, a course in world history, this book can serve as an independent study aid.


The introduction offers strategies for the various question types encountered on the AP World History: Modern exam. These will include multiple-choice questions and several questions requiring written answers: short-answer questions, a document-based question (DBQ), and a long essay question (LEQ).


Sections 1 through 4 contain content-based review information, chronologically organizing the material found in the official AP framework. Because the AP World History course now covers content only from 1200 C.E. onward, an additional section, called Section Zero, is included to acquaint readers with concepts and context from earlier eras that will help make sense of the core material. Each of the main sections is divided into Short Cut and Scenic Route sections. The Short Cut sections should suffice for those readers who need (or only have time for) a quick review. The Scenic Route sections allow readers to explore topics in more detail, should they so desire.


The end-of-chapter quizzes contain a battery of multiple-choice questions; however, the questions are NOT designed the same way as the multiple-choice questions you will actually encounter on the AP exam. The end-of-chapter quizzes are strictly for factual review.


Practice Tests


The final section of the book offers the opportunity to take two full-length practice tests that include all question types found on the actual exam. A comprehensive answer explanation is provided for each multiple-choice question.


Online Practice


In addition to the two practice tests within this book, there are also three full-length online practice exams. You may take these exams in practice (untimed) mode or in timed mode. All questions include answer explanations.


To the Student and Teacher


This book’s review chapters can be used to summarize or reinforce particular classroom or homework assignments. The Short Cut sections, with their overviews, allow students to examine historical events from a broad perspective. They are based on the course framework’s major themes, and they also place events and developments in the comparative context that the AP curriculum emphasizes.


The book’s two practice tests can be used near the end of the academic year as the culmination of an AP World History: Modern course—and as practice for the actual AP exam.


The introduction should be covered at the beginning of an AP World History course and then at several points afterward. The sooner students are familiar with how AP exams work, the more comfortable they will be with the exam experience itself. This is particularly important with respect to the written portions of the exam, where familiarity with the rules and procedures is indispensable.










BARRON’S ESSENTIAL 5



As students review the content in this book to work toward earning that 5 on their AP WORLD HISTORY: MODERN exam, here are five essential points they should focus on.






	1


	Know the course themes. As important as factual knowledge is, you can’t and won’t be able to know every detail about the history of the world, nor will the exam focus on fact memorization. You need to think about how the facts fit into the wider contexts addressed by the themes. Not only will the multiple-choice questions be geared in this way, but the essay questions will also be theme-inspired. As a reminder, the official course themes are: governance; cultural developments and interactions; technology and innovation; economic systems; social interactions and organization; and humans and the environment.







	2


	Understand historiography. Historiography, the study of how historians think and write about history, is a topic of importance. What topics do historians choose to focus on? What sources and documents do they use as evidence, and how do they evaluate the strengths, weaknesses, and biases of that evidence? How do historians determine what causes a major event or development? How do they contextualize specific events and trends more broadly? A number of multiple-choice questions will ask you to analyze images, quotations, and excerpts from historical writing. The document-based question (DBQ) is designed expressly to make you think like a historian.







	3


	Remember your rubrics. The best-written and most insightful essays in the world will score poorly if they do not follow the rules. AP readers follow the rubrics closely as they assess papers, so following directions matters. Understand where your points come from and how to earn them. Focus particularly on crafting good thesis statements and presenting evidence effectively.







	4


	“How” and “why” (and “how are they alike?”) are more important than “who” and “when.” Names, dates, and other such details are never unimportant in the study of history. Mastery of facts can earn you extra points on essay questions and increase your chances of answering multiple-choice questions correctly. However, the exam is far more likely to emphasize how things were done, or why they happened, rather than who did them or when. Causes and effects matter greatly as well. Also, as you study any topic, always consider how it compares with similar topics in other times and places.







	5


	Focus on interactions. Note the number of times the word “interaction” appears in the course themes and historical periods. This is a topic of major interest, and you should concentrate on it throughout your studies. Note that interaction can take place on several levels—local, regional, interregional, and global—and in many forms.
















Introduction



In this introduction, you will learn about the features of this book and all about the AP exam for World History: Modern, and you will be provided with a solid study plan to succeed.


Short Cuts vs. Scenic Routes. To serve students with different needs, this book divides each content-based section into two parts: a Short Cut overview, suitable for quick review, and a series of in-depth chapters called the Scenic Route.


Which path should you choose? It depends.


Perhaps you are using this book in conjunction with an AP course in world history, or at least you are studying world history over a long period of time. If so, you can take full advantage of the Scenic Route portion of each section, along with the Short Cuts. The more time you give yourself to study, the more thoroughly you will be able to absorb information and ideas. Even if AP questions don’t tend to test factual knowledge for its own sake, the more you know, the easier you will find it to eliminate incorrect answers on the multiple-choice questions, or to come up with evidence and supporting details for your essays. The Scenic Route sections can assist you with that.


However, if you have taken a world history course and simply need a refresher, or if you have limited time to study and are cramming at the last minute, you should focus mainly on the Short Cuts, along with the practice exams and the “strategies” sections of this introduction.


No matter how much time you have to study, be sure to focus not just on what the exam covers but also on how to take the exam itself. Knowing the exam process is arguably as important as knowing the course material.


Suggested Timelines


Each student will master the material at a different pace, and your own circumstances may leave you with more or less time to prepare. Three possible timelines for study are provided here. Adapt as necessary to your own situation and abilities. In all cases, be sure to take advantage of the fact-check review quizzes located at the end of each chapter. These multiple-choice questions are not intended to mimic the ones you will encounter on the AP exam, but they serve as useful refreshers.


7-Day Timeline


With such limited time, it is best to concentrate on test-taking methods and big-picture issues.






	DAY 1


	Read this introductory section carefully. Take one of the practice tests to get a sense of how ready you are.







	DAY 2


	Read and study Section Zero and the Short Cut for Section 1.







	DAY 3


	Read and study the Short Cut for Section 2.







	DAY 4


	Read and study the Short Cut for Section 3.







	DAY 5


	Read and study the Short Cut for Section 4.







	DAY 6


	Review all the Short Cuts.







	DAY 7


	Review this introduction. Take the second practice test.









4-Week Timeline



Having roughly a month to prepare will allow you some time to examine topics in depth, in addition to focusing on essentials.






	WEEK 1


	Read this introduction to learn how the AP exam works. Take one of the in-book practice tests. Then study Sections Zero and 1, focusing on the Short Cuts. If time permits, or if you have specific knowledge gaps to fill, turn to the Scenic Route chapters as needed.







	WEEK 2


	Study Sections 2 and 3, using the same approach as above (including one of the practice tests).







	WEEK 3


	Study Section 4 (and anything in Section 3 left over from week 2), using the same approach as above (including one of the practice tests).







	WEEK 4


	Take a second practice test. Review the introduction, Section Zero, and the Short Cuts for Sections 1 through 4.








School-Year (9-Month) Timeline


This is the ideal scenario. Here, you are likely using this book as a supplement to a world history course. If so, proceed at the same pace and in the same order as your teacher and classmates. Otherwise, the following will give you a good grounding.






	MONTH 1


	Read this introduction. Take one of the practice tests to get a sense of how ready you are. Study Sections Zero and 1.







	MONTH 2


	Study Section 2. Use extra time to review the Short Cut for Section 1.







	MONTH 3


	Study Section 3. Use extra time to review the Short Cut for Section 2.







	MONTH 4


	Study the first half of Section 4. Use extra time to review the Short Cuts for Sections 2 and 3.







	MONTH 5


	Study the second half of Section 4. Take one of the practice tests. Use extra time to review earlier Short Cuts.







	MONTH 6


	Review all Short Cuts. Take one of the practice tests. Assess your strengths and weaknesses.







	MONTH 7


	Skim Sections 1 through 4, focusing on your weak points. Use the Short Cuts to help you think about themes and comparisons.







	MONTH 8


	Continue reviewing the Short Cuts. Reread the introduction. Take one of the practice tests.







	MONTH 9


	Take the remaining practice test. Review as needed. Skim Short Cuts and the introduction a final time.








General Notes


Dates are given according to the standard Western calendar, with one exception. The abbreviations B.C.E. (“before common era”) and C.E. (“common era”) are used, rather than the traditional B.C. (“before Christ”) and A.D. (anno domini, or “year of our Lord”). This usage shows more respect to non-Christian cultures. The Western calendar is only one of many systems used worldwide to measure time. According to the Hebrew calendar, for example, year 1 is the equivalent of 3760 B.C.E. Year 1 of the Muslim calendar, by contrast, is 622 C.E.


Dates with no designation—those that appear simply as numerals—are assumed to be C.E.


Names and terms from a variety of languages are used throughout this book. Many, such as Russian, Chinese, Arabic, Japanese, and Hebrew, use alphabets that are different from the Latin script used by English speakers. There is no single, consistent way to convert one alphabet to another. Consequently, when referring to people or terms transliterated from non-Latin scripts, this book will try to use versions that are both linguistically accurate and easily recognizable. Be aware that certain well-known names and terms have several variants. These include Genghis Khan versus Chinggis Khan (or Jenghiz Khan), Mao Tse-tung versus Mao Zedong, Mohammed versus Muhammad, or Sundiata versus Son-Jara. Be prepared to encounter different versions like this in different textbooks and readings.


The AP Exam in World History: Modern: An Overview


Format


Advanced Placement exams are typically administered every May. The AP World History: Modern exam lasts a total of 3 hours and 15 minutes.


Students are allowed 55 minutes to complete 55 multiple-choice questions.


The written portions of the exam last a total of 140 minutes. They include the following questions:


■SHORT-ANSWER QUESTIONS. Lasts 40 minutes. Students must complete three questions, each of which calls for a three-part response to quoted material or a general proposition or historical argument.


■DOCUMENT-BASED QUESTION (DBQ). Roughly 60 minutes, including an optional period of 15 minutes to read seven documents.


■LONG ESSAY QUESTION (LEQ). Roughly 40 minutes. Students must choose one of three questions. All three will focus on the same course theme and test the same reasoning skill, but each will deal with a different time period.


The exam begins with the multiple-choice questions, followed by the short-answer questions. The next portion of the exam includes both the DBQ and the LEQ. It will begin with the optional 15-minute document-reading period mentioned above. You may use this time to read documents, make notes, and outline your essays (highly recommended), or you may start writing immediately (less advisable). You may work on the DBQ and LEQ in whichever order you like, but you must decide for yourself when to finish one essay and move on to the other.


Grading


The multiple-choice section of the exam is worth 40 percent of the overall score. The short-answer questions are worth 20 percent, the DBQ is 25 percent, and the LEQ is 15 percent.


Grades for the exam are calculated according to a complex formula that converts raw scores from the multiple-choice and written portions of the text into a final standard score ranging from 1 (the worst) to 5 (the best).


This 1-through-5 score is what students see when they receive their results. Scores can be interpreted as follows:


5:  Extremely well qualified. Accepted by most colleges and universities for some kind of academic credit or benefit. Earned in recent years by roughly 10 percent of students.


4:  Well qualified. Accepted by many colleges and universities for some kind of academic credit or benefit. Earned by roughly 15–20 percent of students.


3:  Qualified. Accepted by many colleges and universities for some kind of academic credit or benefit, but often of a limited nature. Earned by roughly 25–30 percent of students.


2:  Possibly qualified. Accepted by only a few colleges and universities for academic credit or benefit, generally quite limited. Earned by roughly 25 percent of students.


1:  No recommendation. Not accepted anywhere. Earned by roughly 15–20 percent of students. Universities and colleges vary in their policies regarding AP exams. Contact the school of your choice to determine what benefit, if any, a particular score will give you.


Time Frame


As of 2019–2020, the AP World History: Modern exam will focus on human history worldwide, from 1200 C.E. to the present. The distribution of multiple-choice questions will be roughly even across time (with slightly less emphasis on the 1200–1450 period). For those using the official AP course framework to organize their study efforts, this book’s four sections correspond to the framework as follows:


■Section 1 (1200–1450) equates to APWH Units 1 (“The Global Tapestry”) and 2 (“Networks of Exchange”)


■Section 2 (1450–1750) equates to APWH Units 3 (“Land-Based Empires”) and 4 (“Transoceanic Interconnections”)


■Section 3 (1750–1900) equates to APWH Units 5 (“Revolutions”) and 6 (“Consequences of Industrialization”)


■Section 4 (1900 to the Present) equates to APWH Units 7 (“Global Conflict”), 8 (“Cold War and Decolonization”), and 9 (“Globalization”)


Themes


The AP World History: Modern exam is broad in scope and seeks to test critical and interpretive skills, not just the mastery of facts and data.


Six overarching themes form the heart of the AP World History: Modern course.


■GOVERNANCE. What political forms do societies adopt, and who rules whom? What state-building and administrative techniques do governments use to maintain order and exercise power? How and why do revolutions take place, and what impact do they have? Beyond monarchies, empires, and nation-states, what regional and international bodies—such as the United Nations—have exerted influence throughout history? How have expansion, conflict, and diplomacy affected history?


■CULTURAL DEVELOPMENTS AND INTERACTIONS. What do societies believe religiously, philosophically, and politically? What artistic and intellectual traditions do they develop? How and when does the interaction of peoples lead to cultural sharing—or to cultural clashes?


■TECHNOLOGY AND INNOVATION. How have societies responded to the human desire for greater safety, prosperity, and efficiency? What techniques and devices have they adapted or innovated over time? What scientific insights and technological innovations have they developed? How have they coped with the intended and unintended consequences—cultural, socioeconomic, and environmental—of scientific and technological advancement?


■ECONOMIC SYSTEMS. How do people in a society make a living? What goods and services do they produce, and what resources do they use? How do trade and commerce affect societies and the way they interact? What systems have societies used to organize labor? What impact have these systems, including industrialization, capitalism, and socialism, had on history?


■SOCIAL INTERACTIONS AND ORGANIZATION. Who has power and status within a society? What norms determine how a society’s members are grouped, which social classes exist, and how those classes interact with each other? Why do some societies lean more toward hierarchy and others toward social mobility? What roles do cities play in social and economic development? How are gender relations governed? How are ethnic and racial minorities defined and treated?


■HUMANS AND THE ENVIRONMENT. How has the natural world shaped the development of human societies, and how have humans, seeking resources and using various tools and technologies, shaped the natural world in return? Where have human societies migrated and settled, and how and why did they do so? How have diseases and ecological changes affected humans throughout history?


No more than 20 percent of multiple-choice questions will cover topics dealing exclusively with European history. U.S. history will rarely be discussed in its own right but instead will be covered generally in comparative contexts or in relation to global trends.


Basic understanding of world geography is crucial. You must be able to identify major regions according to the terminology used by the AP World History: Modern course. Not knowing the difference between “East Asia” and “Southeast Asia,” or between “Central Asia” and “the Middle East,” will lead to harmful errors. For more information on the geographical labels used by the AP course, see the Appendix (Map of Selected World Regions) at the end of this book.


Historical Thinking Skills


A key purpose of the AP World History: Modern course is to foster certain thinking skills used by professional historians and emphasized in university-level courses. Six of these, described below, are especially important. While it helps to have a command of as much factual knowledge as possible, it is crucial to use facts in the following ways.


■DEVELOPMENTS AND PROCESSES. Can you identify and explain historical developments and processes?


■SOURCING AND SITUATION. Can you analyze the sourcing and situation of primary and secondary sources? Can you discuss a source’s purpose, point of view, intended audience, and limitations (including bias or limited perspective)?


■CLAIMS AND EVIDENCE IN SOURCES. Can you identify and analyze a source’s key claims, arguments, credibility, and use of evidence? Can you compare arguments and explain how a source’s argument might be supported, qualified, or rebutted?


■CONTEXTUALIZATION. Can you connect specific events and facts to wider settings and broader trends? Can you identify, describe, and explain how a specific development or process is situated within a larger historical context?


■MAKING CONNECTIONS. Can you take advantage of historical reasoning to analyze patterns and connections between historical developments and processes? Examples of historical reasoning skills include comparison (analyzing likenesses and differences), causation (understanding cause and effect, assessing competing explanations for why something happens), and continuity and change (tracing a process or development over time, paying attention not just to what changes but also to what stays largely the same).


■ARGUMENTATION. Can you put forward a defensible claim about a historical trend or development? Can you communicate this argument in the form of a clear and effective thesis, and can you back it up with specific historical evidence? Can you make connections within and between historical periods and different regions? Can you discuss the strengths and limitations of sources and arguments?



Multiple-Choice Question Strategies



The AP exam will require you to answer 55 multiple-choice questions. Each question includes four answer options; you will pick the one that BEST answers the question.


Multiple-choice questions will be grouped in approximately fifteen to twenty clusters, typically of three or four questions. More detail on this is provided below.


You will have 55 minutes to complete this section of the test.


One point is awarded for each correct answer. Incorrect answers, whether blank or wrong, are not penalized. For an overall AP score of 3, you need to answer approximately 50 percent of the multiple-choice questions correctly (assuming an acceptable performance on the other portions of the exam). To receive an overall AP score of 4 or 5, you should aim to answer at least 70 percent of the questions correctly.


NOTE: Once again, please note that although each end-of-chapter quiz contains a battery of multiple-choice questions, these are NOT designed the same way as the multiple-choice questions you will actually encounter on the AP exam. The end-of-chapter quizzes are strictly for factual review.


Tips for the Multiple-Choice Questions


Things to bear in mind for the multiple-choice section of the exam:


■KEEP YOUR PACE BRISK. On average, you have 60 seconds to work on each question. While you should read each question carefully, you will not have time to think deeply about any given one. A good way to keep from bogging down is to take a first run through the entire exam, skipping anything you cannot answer quickly and confidently. Return to the more difficult questions by going through the exam a second time. Even during this second reading, don’t spend too much time on any single question. As described below, if something seems too hard, make the best possible guess and move on.


■LEAVE NOTHING BLANK. AP exams previously penalized wild guessing by deducting a quarter-point for every wrong answer. This is no longer the case, so leaving anything unanswered only hurts you. Once you’ve completed the questions you’re sure about and guessed intelligently at the harder ones, use the last minute or so of your time to fill in every remaining blank, even if you do so randomly.


■START BY ELIMINATING INCORRECT ANSWERS. Every distractor, or wrong answer, is supposed to sound somewhat plausible. Still, a quick but careful reading generally allows you to eliminate at least one wrong answer, if not two. This is the first thing you should do. If you can quickly pick the correct answer from the two or three that remain, do so. If you can’t, flag the question and come back to it during your second run through the exam.


■MAKE EDUCATED GUESSES. Especially during your second run through the exam, if a question proves too difficult, make an educated guess and move on. Obsessing over one stubborn question, even if you get it correct, is a bad investment of your time, which would be better spent working on several medium-hard questions. (Remember: you don’t need to answer all the multiple-choice questions to get a 4 or 5 on the exam. Instead, use your time to ensure that you get three-quarters or so of them correct.)


■TRUST YOUR INTUITION—TO A POINT. Most experts agree that the answer you choose first is generally the correct one, if you know the material and have read the question carefully. Unless you have a concrete reason to change your mind, go with your instinct. (But don’t use this as an excuse for lazy reading or sloppy thinking!)



Sample Multiple-Choice Questions



Multiple-choice questions on the AP World History: Modern exam will test the historical reasoning skills described above, rather than raw factual knowledge.


Multiple-choice questions are organized into question sets, or clusters, each generally containing three or four questions. Expect to see about fifteen to twenty clusters. Each will require you to interpret and analyze a particular type of stimulus material, including quotations (from primary or secondary sources), maps, images, graphs, charts, and political cartoons.


Often, clues to the correct answer are contained in the question itself and can be obtained by careful and logical reading. Many questions will ask you to link the stimulus material with key concepts covered by the AP World History: Modern curriculum. Factual knowledge may not be tested directly, but the more of it you possess, the easier you will find it to choose correct answers. Some questions will probe your knowledge of broader context, requiring you to identify what happened after, or as a result of, whatever is described by the stimulus material.


The following are examples of various multiple-choice question sets, along with answers and explanations.


Questions 1.1 to 1.3 refer to the two following passages.


The story of my great-grandmother was typical of millions of Chinese women [before the 1911 revolution]. She came from a family of tanners. Because her family was not intellectual and did not hold any official post, and because she was a girl, she was not given a name. Being the second daughter, she was simply called “Number Two Girl.” [She never met her husband] before her wedding. In fact, falling in love was considered shameful, a family disgrace. Not because it was taboo, but because young people were not supposed to be exposed to situations where such a thing could happen, partly because it was immoral for them to meet, and partly because marriage was seen above all as a duty, an arrangement between two families. With luck, one could fall in love after getting married.


from Jung Chang, Wild Swans: Three Daughters of China (1991)


It is a truth universally acknowledged, that a single man in possession of a good fortune must be in want of a wife. This truth is so well fixed in the minds of the surrounding families, that he is considered as the rightful property of some one or other of their daughters.


from Jane Austen, Pride and Prejudice (1813)


1.1.The observations made in the above quotations are best understood in the context of which of the following?


(A)The use of religious doctrine to regulate the role of women in society


(B)The impact of industrialization on family structures


(C)The oppression of women due to the rise of social Darwinist ideologies


(D)The shaping of marriage customs by prevailing social and economic norms


ANSWER: D


Contextualization and process of elimination help to answer this question. Neither quotation speaks directly to religion or industrialization, making A and B unlikely. While oppression is evident in the first quotation, it is not overtly so in the second, and has nothing to do with social Darwinism in any case, so C is incorrect. In both cases, but in different ways, the impact of social and economic factors on marriage is at stake, and those are what tie the questions together.


1.2.The tone of the second quotation best reflects which of the following assertions about marriage practices during the period in question?


(A)Women in nineteenth-century Europe had little choice in whom they married.


(B)Families in nineteenth-century Europe took economic considerations seriously when selecting marriage partners for children.


(C)The early industrial era enormously unbalanced gender relations in nineteenth-century Europe.


(D)Romantic attachment did not figure into marriage decisions among most nineteenth-century Europeans.


ANSWER: B


Interpretation and reading comprehension are important here. The quotation does not deny the lack of choice on the part of women, nor does it speak of the possibility of romantic love where the choice of marriage partners is concerned, making A and D doubtful. While C may or may not be true, it has little if any bearing on the quotation. Austen’s comments touch squarely on how marriage in many societies was seen largely as an economic partnership.


1.3.The two quotations best support which of the following conclusions?


(A)Until well into the 1900s, traditional patriarchy severely limited women’s personal choices in many parts of the world.


(B)By the 1800s, women had largely thrown off social and economic limitations on their family choices.


(C)In many parts of the world, economic partnership was considered a crucial aspect of an acceptable marriage.


(D)During the nineteenth century, women worldwide bitterly resented limitations placed on their marriage options.


ANSWER: C


Interpretation, historical knowledge, and context come into play here. Considering the gender inequalities that still persist today, it would be mistaken to assume that B was true more than a century ago; it is patently false. Both A and D describe historical truths, and both are relevant to the first quotation. However, the wry humor expressed in the second quotation does not make it suitable as evidence to support either answer. Answer C speaks to a broader reality that encompasses both quotations.


Questions 2.1 to 2.3 refer to the excerpt below.


Although humanity evolved in Africa and is self-evidently an expression of the continent’s exceptional fecundity, the species appears to have been unable to exploit its full potential within the boundaries of the continent—in terms of either numbers or achievements. . . . All the accepted markers of civilization occurred first in non-African locales—metallurgy, agriculture, written language, the founding of cities. This is not to make a qualitative judgment. Indeed, the civilized art of living peaceably in small societies without forming states that was evident in Africa prior to the arrival of external influences is a distinctively African contribution to human history.


from John Reader, Africa: A Biography of the Continent (1997)


2.1.The excerpt above most directly challenges which of the following propositions?


(A)Non-European civilizations deserve closer attention from scholars in all fields.


(B)Societies that lag behind technologically offer little to overall human development.


(C)The Atlantic slave trade affected the continent’s historical direction less than is commonly supposed.


(D)Environmental factors played a central role in curtailing economic growth in Africa.


ANSWER: B


Identifying arguments and the interpretation of texts are the keys to this question. Answers A and D are arguably true but are not spoken of in the passage. Answer C might form the subject of an interesting debate but is also not touched on in the passage. By contrast, the author’s assertion about the importance of the peaceful mode of existence found in early African societies directly contradicts the idea communicated in B.


2.2.The existence of which of the following does the most to contradict the passage’s characterization of Africa in its earliest stages of development?


(A)The East African slave trade


(B)High degrees of linguistic and ethnic diversity


(C)States such as Nubia and Kush


(D)The profusion of different deities and religious pantheons


ANSWER: C


Contextualization and historical knowledge are important. Many clusters will contain at least one question that depends on knowing trends or information related to the stimulus material but not contained in it or alluded to it directly. Answer A, for example, which is certainly not a peaceful or desirable trend, comes after the period spoken of in the passage. Answers B and D speak to factors that were indeed relevant before the emergence of external influences, but while the differences they describe can lead to conflict, they do not necessarily have to. On the other hand, one could argue that the emergence of strong states like Nubia and Kush (answer C) at such an early date undercuts the assertion made by the passage’s author.


2.3.Which of the following would have contributed most to limiting the development of African societies in the way described by the author?


(A)An extremely high degree of ethnic and linguistic diversity


(B)The impact of disease-causing pathogens in tropical parts of Africa


(C)A relatively small supply of metal deposits compared to Europe and Asia


(D)The environmental obstacles posed by the aridity of the Sahara Desert


ANSWER: A


Many factors kept African societies from developing along the same lines as those in Europe or Asia, although the author arguably overstates the degree to which this was the case. Answer C is factually untrue. The environmental impact of the Sahara and the prevalence of tropical diseases, as described in B and D, played a significant role in shaping African societies. But since the author is mainly concerned with the comparative rarity of large social and political units in Africa prior to contact with outsiders, the barriers posed by linguistic and ethnic differences, as in answer A, should be seen as paramount.


Questions 3.1 to 3.3 refer to the map below.


[image: Images]


3.1.This map is best understood in light of which of the following historical trends?


(A)The expansion of infrastructure


(B)Widespread imperial conquest


(C)Missionary activity and religious conversion


(D)Competition over trade routes


ANSWER: A


Context-based questions are commonly included in multiple-choice clusters. They often require you to match the stimulus material with a key concept from the AP World History: Modern curriculum. All the answers refer to key concepts. While B is relevant to the growth of the Inca Empire, and while C and D are the sort of things that a map of this type might refer to, the answer that makes the most sense for a map emphasizing a road network—an important piece of infrastructure—is A.


3.2.What physical difficulty would the Incas have had to overcome in the construction of the road system depicted in the map?


(A)The marshiness of the Amazon River basin


(B)Desert conditions in regions such as Patagonia


(C)The steepness of the Andes Mountains


(D)The lack of suitable pack animals in most of South America


ANSWER: C


Like Questions 2.2 above and 3.3 below, this question depends on knowing trends or information related to the stimulus material but not contained in it or alluded to directly. Answer D is false—llamas and alpacas are common to the continent—and while A and B correctly characterize the regions they describe, they are not core to the Incan homeland. Despite the rugged terrain, the Andes Mountains, featured in C, were home to many sophisticated societies in the pre-Columbian era.


3.3.Which of the following did most to disrupt political and economic relations among the populations depicted on the map?


(A)The arrival of European colonizers


(B)Warfare among major urban centers


(C)Overpopulation and environmental degradation


(D)Widespread and virulent epidemics


ANSWER: A


This question tests causation, and, as in Question 3.2, knowledge of outside material is helpful. Answers B through D refer to common causes of imperial downfall, but A speaks most directly to what brought down the Incas.


Questions 4.1 to 4.3 refer to the chart below.
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4.1.The information presented in the chart above is best interpreted in light of which of the following contexts?


(A)Forced migration of labor in a dictatorial regime


(B)Mobilization of a country’s homefront during an armed conflict


(C)Expansion of agriculture at the expense of heavy industry


(D)Urbanization in a modernizing society


ANSWER: D


Contextualization is at the heart of this question, although geographic knowledge is useful as well. Labels like “Ukraine” and “Siberia” should indicate that the map depicts Russia and the regions surrounding it, and if they are all being treated as parts of a single modern state, the state must be the Soviet Union, or the USSR. Answers A and B refer to policies or events related to the USSR, but the map gives no evidence pertaining to them.Most modern societies, the USSR included, move in a direction opposite from that described in C. That leaves D, which is also best suited to the map’s subject, which is the proportion of city dwellers to rural inhabitants.


4.2.Examination of the chart would allow one to conclude most safely that


(A)more people in the nation’s Northwest live in cities than in its European Center.


(B)Western Siberia has a larger agrarian population than Ukraine.


(C)Central Asia and Belorussia are, by percentage, the least urbanized of the nation’s western regions.


(D)the Baltic is home to more urban dwellers than the Trans-Caucasus.


ANSWER: C


This question relies on careful interpretation of evidence. As with all graph-, chart-, and map-related questions, be careful to choose only those answers that can be supported by the information actually provided. One can reasonably assume that larger circles refer to larger populations, making A and B false. Answer D is incorrect, not only because both regions appear to have populations of roughly the same size, but also because you would have to know exact numbers, not just percentages, to pronounce confidently on what it says. Answer C can be safely answered by a comparison based on proportion, rather than on exact numbers.


4.3.Which of the following most likely brought about the condition depicted in the chart?


(A)The First and Second Five-Year Plans


(B)World War II


(C)The Russian Civil War


(D)Glasnost


ANSWER: A


This question touches on causation and requires knowledge of information not directly described by or depicted in the stimulus material but related to it. Knowing that this is the USSR should enable you to review key events like those described in the answers. Mikhail Gorbachev’s glasnost policy had to do with cultural openness, making D unlikely, and both B and C refer to devastating events that depleted the Soviet population and disrupted industrial growth. The Five-Year Plans of the 1930s urbanized and industrialized the USSR, transforming what had recently been an overwhelmingly agrarian society into a more urban one—although more progress was needed before the USSR could be considered a fully urban society.


Questions 5.1 to 5.3 refer to the image below.
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5.1.The image above is best understood as depicting which of the following trends?


(A)Imperialism


(B)Transnational migration


(C)Nonviolent decolonization


(D)Economic globalization


ANSWER: A


This question tests contextualization, interpretation, and general knowledge of key trends. A common motif in political cartoons of this sort is to depict the division or conquest of territory by outside powers as the ripping up of a map or the slicing up of a pie. The only answer that makes sense in this context is A, which relates to the establishment of spheres of influence in China by foreign powers during the late 1800s and early 1900s.


5.2.The imagery contained in the cartoon indicates most strongly that which of the following is true?


(A)That the artist saw China as dealing with outside powers from a position of strength


(B)That the artist approved of foreign nations’ actions against China


(C)That the artist was of Western origin


(D)That the artist hoped to inspire antiforeign resistance among the Chinese


ANSWER: C


The distress evident on the face of the character symbolizing China—which is clearly being taken advantage of—makes A unlikely. The artist’s attitude is not expressed directly, but appears to be neutral or mildly disapproving, and the target audience does not appear to be Chinese, so B and D are weak choices. The word “China” in French on the pie, the foregrounding of cartoon figures of European (and Japanese) leaders, and the very plain stereotyping of the Chinese and Japanese figures all speak to a cartoonist of Western—probably French—origin.


5.3.The development depicted in the cartoon left China’s government increasingly vulnerable to which of the following events?


(A)The First Opium War of 1839–1842


(B)The Chinese revolution of 1911–1912


(C)The victory of the Chinese Communist Party in 1949


(D)The Rape of Nanjing in 1937


ANSWER: B


Causation is being tested here as well as context and knowledge of events not alluded to by, but certainly related to, the stimulus material. Answers C and D refer to events too distant in the future to be directly related to a cartoon from the late 1800s or the early 1900s. The Opium War described in A definitely led to China’s geopolitical decline, but clues in the cartoon indicate that the Opium War occurred before this cartoon and was therefore a cause of what the cartoon depicts and not a result. Germany (shown second from left) was not a nation until after 1871, and Japan did not begin participating in the carving-up of Chinese territory until the 1890s. The result of China’s growing weakness and disintegration was the revolution of 1911–1912, as in B.


Short-Answer Question Strategies


This section will come immediately after the multiple-choice portion of the exam. It will ask you to use content knowledge and various historical skills to provide written responses to three short-answer questions. You must complete the first and second questions; you will then have the choice to complete the third or fourth.


You will have 40 minutes to complete this section of the test, giving you roughly 13 minutes to answer each question.


The first two short-answer questions can cover any time period between 1200 and the present: the first question will require you to assess some sort of secondary source and the second will test you on primary source material. The third and fourth questions will not provide any specific stimulus material: the third question will cover the period from 1200 to 1750 and the fourth will focus on the years between 1750 and the present.


Each question will ask you to do three things, each of which will be worth a point. You are not required to develop a thesis. Your main strategy here is to complete all three questions within the set amount of time and to clearly indicate that, in each case, you have satisfactorily accomplished all three goals. Lengthy answers are not necessary—one long paragraph, or perhaps two or three short paragraphs, should suffice.


Use the two passages below to answer all parts of the question that follows.


It is nowadays common for Indian history textbooks to treat the various “empires” that successively occupied the stage of Indian history as so many successive repetitions with merely different names for offices and institutions that in substance remained the same: namely, the King, the Ministers, the Provinces, the Governors, and so on. But D. D. Kosambi, in his Introduction to the Study of Indian History, rightly observed that this repetitive succession cannot be assumed, and that each regime, when subjected to critical study, displays distinct elements. We know most, of course, about the Mughal Empire, which displays so many striking features. In its large extent and long duration, it had only one precedent, in the Mauryan Empire, some 1,900 years earlier. Some scholars regard it as the fulfilment of the political ambitions embodied in Indian polity for three millennia. And yet there is also a temptation to see in the Mughal Empire a primitive version of the modern state. Its existence belongs to a period when the dawn of modern technology had occurred in Europe, and some of the rays of that dawn had also fallen on Asia. Can it then be said that the foundations of the Mughal Empire lay in artillery, the most brilliant and dreadful representative of modern technology, as much as did those of the modern absolute monarchies of Europe?


M. Athar Ali, “Towards an Interpretation of the Mughal Empire,” 1978


The prevailing view of the Mughal Empire has been based on the mistaken assumption that this state was a kind of unfinished, unfocused prototype of the British Indian Empire of the late nineteenth and early twentieth centuries. A more fruitful approach is to treat the Mughal Empire as one example of the [older-fashioned] patrimonial-bureaucratic empire, featuring a depiction of the emperor as a divinely-aided patriarch, the household as the central element in government, members of the army as dependent on the emperor, the administration as a loosely structured group of men controlled by the imperial household. It seems clear that to accept this interpretation of the empire is to accept the necessity of re-examining the entire structure of Mughal political activity.


Stephen P. Blake, “The Patrimonial-Bureaucratic Empire of the Mughals,” 1979


1.(a)Provide ONE piece of historical evidence (not specifically mentioned in the passage) that would support Ali’s interpretation of the Mughal Empire’s fundamental nature.


(b)Provide ONE piece of historical evidence (not specifically mentioned in the passage) that would support Blake’s interpretation of the Mughal Empire’s fundamental nature.


(c)Explain ONE way in which the views about Mughal governance expressed in the two passages led the authors to propose different interpretations of the empire’s fundamental nature.


POSSIBLE ANSWERS: The scholarly debate at stake here is whether the Mughal Empire is best seen as the product of early political modernization—and a departure from earlier regimes ruling India—or as a government that followed older patterns of rulership. Ali promotes the first argument, while Blake, using the label “patrimonial” (in which the state is considered the personal property of a monarchical ruler), takes the second position. The easiest way to answer Part A is to mention the Mughal Empire’s success as a “gunpowder empire,” along with Ottoman Turkey, an adoption of modern technology that buttresses Ali’s thesis. One could also discuss the empire’s elaborate bureaucracy, much of which was in fact kept in place by the British as they extended their colonial reach over India. In favor of Blake’s argument in Part B, one could easily mention how religious policy—especially pertaining to Muslim rulership over India’s Hindu majority—varied widely based on the personal preferences of any given emperor, from Akbar’s remarkable tolerance to Aurangzeb’s extreme Islamic rigidity.


In explaining the differences between the two views, as Part C requires, it might be tempting to point to the two authors’ national differences, one being Indian, the other not. However, the debate does not seem to revolve around this question. Even though one might be able to say that patriotism inclines Ali to favor an argument depicting Mughal India as more modern than Blake appears to think, highlighting this sort of difference in this case runs the risk of stereotyping national viewpoints. (Still, be aware that national perspectives will sometimes affect debates of this type, especially when it comes to Western imperial treatment of other parts of the world, so in some instances it could be worth bringing up.) Perhaps the best way to answer this part of the question would be to point out that Ali seems mostly concerned with the Mughal Empire’s place as a particular stage in India’s long history, while Blake is mainly interested in the Mughal Empire as a political system typical of its era and in comparison with other regimes in Eurasia during a particular time.


Use the image below to answer all parts of the question that follows.
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Hiroshige III, “Foreign Buildings Along the Kaigandori Viewed from the Yokohama Wharves,” 1870.


2.(a)Describe ONE change in Meiji-era Japan that allowed the technological developments depicted in the image accompanying this question.


(b)Identify ONE way that the image accompanying this question reflects a continuity in Japanese social or cultural practice during the nineteenth century.


(c)Explain ONE way in which Japanese society changed as a result of Meiji-era industrialization.


POSSIBLE ANSWERS: The reasoning skill addressed by this question is continuity and change over time; the topic is modernization in Japan during the late 1800s. Part A can easily be answered by referring to the thorough industrialization of Japan carried out by Emperor Meiji after his restoration in the 1860s. Among other things, this involved the adoption of Western science, technology, and military methods on a large scale. On the other hand, hints of Japan’s traditional ways can be detected in the print. These include the presence of older sailboats and people dressed in non-Western costume, which can be used for Part B.


Meiji did not settle for technological change only but insisted on as thorough a westernization of Japanese society and culture as possible, especially for elite classes. Japan incorporated Western-style education, European clothing styles, and the metric system. Samurai families lost their officially privileged status, and a new constitution created a parliamentary body (the Diet) with limited suffrage but more open than ever before. Any of these items could be mentioned to answer Part C.


Answer all parts of the question that follows.


3.(a)Identify ONE similarity in how Silk Road trade affected East Asia and Europe between 1200 C.E. and 1600 C.E.


(b)Identify ONE difference in how Silk Road trade affected East Asia and Europe between 1200 C.E. and 1600 C.E.


(c)Explain ONE reason for the difference between the effects of Silk Road trade on East Asia and those on Europe.


POSSIBLE ANSWERS: Following the AP World History: Modern exam format, this question tests comparison, the skill not tested by Question 2, which focuses on continuity and change over time. Question 4 will also test comparison. In some years, the skills tested in these questions might be reversed, with Question 2 testing comparison and Questions 3 and 4 testing continuity and change over time.


The key similarity that could be used to answer Part A is that both regions were deeply affected by the process of cultural diffusion, with various technologies, artistic styles, and religious practices moving back and forth along the Silk Road. A major difference, in response to Part B, would be that Europe was the beneficiary of new technologies traveling westward from East Asia via the Middle East (and also that Europe was spurred to its campaign of oceanic exploration by a desire to access Asian goods more directly), whereas the impact on East Asia tended to involve the diffusion of religious beliefs and Chinese cultural influences. The most obvious reply to Part C is that Europe was so much less technologically and culturally advanced than East Asia that technological innovation flowed toward Europe and that it had an incentive to purchase Asian goods, whereas the reverse was definitely not true.


Answer all parts of the question that follows.


4.(a)Identify ONE similarity in how the experience of World War I affected the Middle East and South Asia.


(b)Identify ONE difference in how the experience of World War I affected the Middle East and South Asia.


(c)Explain ONE reason for the difference between the effects of World War I on the Middle East and those on South Asia.


POSSIBLE ANSWERS: Like Question 3, this question tests comparison, although, time-wise, it focuses on the second half of the course.


With respect to Part A, the most obvious similarity linking these two regions after World War I is that they both remained largely under Western imperial influence. Britain retained control over India, Burma, and Singapore; the Philippines remained in American hands; and France and the Dutch continued to rule Indochina and the Dutch East Indies (Indonesia), respectively. The Ottoman Empire surrendered much of its Middle Eastern and North African possessions to the Allies. On the other hand, in answer to Part B, it can be pointed out that Western powers dominated South Asia during the interwar period much more heavily and directly than they did the Middle East. Most of South Asia remained under strict colonial rule. In the Middle East, many countries gained their freedom outright or were placed under the mandate system, in which—at least in theory—Western powers were meant to guide their mandates toward self-governance as quickly as possible.


The major reason for the difference, as called for by Part C, was that South Asia had already been colonized by Western powers, and it required more effort to change that relationship. In the Middle East, by contrast, new relationships had to be invented in the wake of World War I, thanks to the sudden collapse of Ottoman authority there, and also because some groups under Ottoman rule, such as the principalities of the Arabian peninsula, had demanded autonomy or independence as their price for cooperating with the Allies against Turkish forces.


Free-Response (Essay) Questions: General Tips


The free-response section of the Advanced Placement exam lasts 100 minutes. During this time, you will write two essays: a document-based question (DBQ) and a long essay question (LEQ). The latter will test a particular historical reasoning skill, such as comparison, causation, or the ability to track continuity and change over time.


This section of the exam begins with a 15-minute reading period, during which you are allowed to read both questions, examine the DBQ documents, and plan your responses (taking notes and making outlines). Alternatively, you can start writing immediately. Either way, you can write the essays in whichever order you wish, and you can use the time however you please; no one will tell you when to finish one essay or start another. It is strongly suggested to use the 15-minute reading period to read the documents and outline both answers. The rest of the time should be divided more or less evenly, with perhaps 45 minutes spent on the DBQ and 40 minutes on the LEQ. Time management is crucial: students often fail to complete all three questions because they have not practiced writing essays in 40 or so minutes.


A commonly followed guideline is to write the DBQ first. The documents will be fresh in your mind, and because the DBQ operates according to the most complicated rules, it will be good to have it out of the way. Just make sure to leave enough time for the LEQ!


Using the Rubrics: Follow the Directions!


Unlike the multiple-choice questions, which are graded by machine, your essays are evaluated by human beings: high school teachers, university professors, and other specialists who gather every June to serve as AP readers. In about a week, the average AP reader will mark literally hundreds of essays. On average, well over 200,000 students take the AP World History exam each year, and their work is assessed by more than 1,000 readers. AP readers are careful and well-trained. Still, they read so many essays in such a short time that special care is needed to ensure that the quality of your work stands out.


The first step toward crafting a solid essay is to follow the directions! Each essay has its own set of rules, outlined in an official rubric, and AP readers are trained to judge your work according to the rubric. You will lose points if you don’t observe the rules. (Actual rubrics are included in the sections below.)


How does the scoring system work? An AP reader will give your DBQ a score of zero through 7 and your LEQ a score of zero through 6. Key elements to be judged include argument development (including the effective use of evidence and the crafting of a thesis statement), contextualization, and in the case of the DBQ, analysis of primary sources.


The Thesis: Half the Battle


Your essay should begin with a short and easy-to-spot thesis: a capsule statement of your central argument or insight. The thesis is NOT your subject but the interesting thing you’re going to say ABOUT your subject. Both rubrics require a “historically defensible” thesis (it must be true and make sense), and the first thing an AP reader will do is to search for it. If he or she can’t find a thesis, or doesn’t like it, your entire essay is in trouble. If you start with a good thesis, not only will you earn points right away, but you’ll also put your reader in the kind of receptive mood that boosts your chances of getting even more points.


So it’s worth taking time to craft a good thesis. Here are some guidelines to help. (Additional suggestions are provided in the essay-specific sections that follow.)


■PUT IT FRONT AND CENTER. Your thesis should appear in the first paragraph. In fact, it should be the first paragraph. (The thesis can consist of more than one sentence, as long as the sentences are consecutive.) Technically, you’re allowed to state your thesis in the conclusion, but it’s a bad idea to make your reader hunt around. Put the thesis in your introduction.


■KEEP IT SHORT. Your thesis paragraph should contain no more than two or three sentences. Not only are you racing the clock, but for the most part, any material that contributes to the thesis statement can’t be counted toward the points you’re hoping to earn for argument and evidence. Extra material will be wasted—so save it for the essay’s main body.


■ADDRESS ALL ASPECTS OF THE QUESTION. How you do this depends on which essay you’re writing, but no matter what, the thesis must touch on all aspects of the question. These include the time period, the geographical area(s), and the topics presented by the question. “Address” does NOT mean simply restating the question.


■BE SPECIFIC AND ANALYTICAL. Vague language weakens your thesis. As noted above, restating the question is not helpful. Neither is relying on lazy and unspecific assertions like “industrialization proved important in Europe and Japan during the 1800s” or “religious life in India changed substantially between 600 B.C.E. and 600 C.E.” Analysis, which your reader will want to see, involves discussing HOW and WHY something happened and the RESULTS and EFFECTS that followed. The more concrete you can be, the better.


Other General Requirements: Analysis, Evidence, and Context


Although each essay is unique in its way, the rubrics for both require you to do several things beyond generating a thesis. As you build the main body of your essay (the three to five paragraphs that follow your thesis), think constantly about how you can fulfill these requirements.


Analysis


Your essay cannot just describe or narrate; it must analyze and explain. It must follow a clear and logical line of reasoning. (This is why the thesis is so important—it gets your essay off to a good start and provides it with an argumentative direction.) The details of how to argue effectively vary from question to question, but you must explicitly deal with questions of how and why, and explain the context and significance of things, rather than simply list facts or story-tell. Also remember that your argument must address all parts of the question assigned to you—that is, all (or almost all) of the documents, change and continuity, cause and effect, differences and similarities. Another key part of building an argument involves the evaluation of sources, whether primary or secondary. The author’s intended purpose, format, point of view, strengths, and weaknesses—all of these should be discussed whenever appropriate.




Providing Context


Think about what trends are unfolding worldwide during the era you’re writing about. Does your topic fit into a general trend? If so, how? If not, does it run against the grain of a general trend in an interesting way?


Some examples:


■growth of trade networks in Africa before 1500 (topic) > expansion of Islam (context)


■rise of the Atlantic slave trade (topic) > appetite for labor caused by exploitation of colonies, plantation monoculture, and early industrialization (context)


■cultural and intellectual advancement in Europe during the Renaissance (topic) > global flourishing of culture in technologically advanced societies, 1200-1750 (context)


■the fall of a particular empire (topic) > does it relate to a larger migratory pattern? or a widespread environmental trend? or something else? (context)


■the rise of religious fundamentalism in the modern era (topic) > does this contradict or run counter to the general tendency for modern societies to become more secular? (context)





Evidence


Don’t just say it, prove it! Concrete details help you make your case, and this is where you can put factual knowledge to good use. Who traded which goods with whom? Who enacted which policies? What environmental or medical disasters had a bearing on the question? Which technological innovations, artistic trends, or religious developments might be relevant to answering the question? Not only do specific nuggets of relevant information make your general comments more convincing, but also AP readers are told to look for a minimum number of them before awarding points. That number varies from question to question, but the more you include, the better you’ll do. Bear in mind, however, that you cannot merely list pieces of evidence. You must explain them, contextualize them, and demonstrate an understanding of their significance and their relevance to your thesis and argument.


Miscellaneous Points


Other things to remember as you write your essays:


■DOING WHAT THE QUESTION ASKS. Before answering any essay question, look at the question’s action verb—what is it asking you to do? Analyze? Compare? Evaluate? Make sure you respond accordingly. OTHER THINGS to watch out for: Double-check the time period(s) you’re being asked to write about. Also, if the question allows you to choose between time periods or from a list of regions, be sure you understand the terms of the choice. Is it either/or? Do you pick two items from a list of three? Are you supposed to provide examples from at least two of whatever it is the question is asking you about? Finally, make sure you understand which historical reasoning skill is being targeted by the question.


■ACCEPTABLE LENGTH. There is no hard-and-fast rule for how long your essay should be. Page length may vary depending on how large your handwriting is and whether you write concisely or need more words to make your point. As a rule, high-scoring LEQ responses should run 2.5 to 3.5 pages long—assuming normal-sized handwriting and no skipping of lines. Because of their complexity, DBQ essays tend to be longer, with high-scoring examples averaging 4 to 5 pages. Whatever the type, any essay shorter than 2.5 pages is unlikely to score well. (If you wish to judge by word count, rough equivalents would be 600–700 words for LEQ responses and 900–1,000 words, sometimes slightly more, for DBQs.)


■PARAGRAPHS. Dividing your essays into paragraphs will organize your thoughts and make your prose easier to read. Indent clearly. You should end up with four to six paragraphs, depending on how many main points you make in the body of your essay and on whether you add a formal conclusion. Your DBQ may contain more paragraphs than your LEQ.


■CONCLUSION . . . OR NOT. Formal papers generally feature a conclusion that restates the thesis and expands upon it. If you have time to write one, it adds an elegant touch—but it’s not strictly necessary, and it won’t by itself add points. If you’re pressed for time, you’re better off strengthening your essay’s main body. If you do write a conclusion, don’t waste time simply repeating what’s in your introduction. Use it to squeeze in more evidence or to make an extra contextual or analytical point. (Also, while it’s better to state your thesis in the introduction, as suggested above, the conclusion is the one other place you can locate the thesis if for some reason you don’t start with it.)


■LEGIBILITY. AP readers do their best to decipher sloppy handwriting. However, neatness makes it easier to appreciate your work. Write quickly, but try your best to be legible.


■GRAMMAR, SPELLING, AND STYLE. Substance matters more than style on the AP exam, and readers are not meant to concern themselves with misspellings or grammatical mistakes. Still, fluent prose free of errors makes a better impression, and the more sophistication you display in your writing, the better.


■PLAN . . . AND PAY ATTENTION. It’s been said several times but deserves repeating: before writing each essay, take some time—approximately 5 minutes—to plan your answer. And pay attention to the clock!


Document-Based Question (DBQ) Strategies


Although you are allowed to write either essay first, the DBQ, as noted earlier, should be the first essay you write rather than the long essay question (LEQ). Its elaborate rules make it the one essay you don’t want to be working on if you start running short on time.


Unlike the other essays, the DBQ requires you to perform well on two fronts. Not only does the essay itself have to be solid (complete with a good thesis), but you must demonstrate skillful handling of the documents. The procedure for this is complex enough that you should familiarize yourself with it and practice a DBQ ahead of time.


Approaching the Document-Based Question


When the essay portion of the AP exam begins, you will be shown a set of seven documents. Some will be written texts, but others will be image-based (photographs, cartoons, artwork) or consist of charts and graphs. The documents and their creators may or may not be well-known. You may (and should) use the 15-minute reading period to examine them and plan your answer.


The DBQ will focus on some time period between 1450 and the present. When taken together, the documents address a particular theme or issue, typically with a fairly narrow focus when it comes to era, geography, and topic. For example, a DBQ might ask about industrialization in nineteenth-century Asia or European imperialism in a specific part of the world. Or it might ask about a noteworthy cultural trend, technological innovation, trade network, or sociological development. A DBQ will tie your use of the documents to one of several historical reasoning skills: you may be told to compare and contrast two things, to trace continuity and change over time, or to analyze causes and consequences. You will organize the documents into groups (typically three of them) and discuss the documents’ context as well as their creators’ point of view or purpose. Also, to test your understanding of how documents can sometimes be of limited usefulness, the DBQ will ask you to identify additional evidence that, if provided, would shed further light on the question.


Below is the official AP scoring guide for the DBQ.


Generic Scoring Guide for AP World History Document-Based Question


(maximum total = 7 points)








	A. THESIS/CLAIM (1 point)







	1 point: Responds to the prompt with a historically defensible thesis/claim that establishes a line of reasoning.







	B. CONTEXTUALIZATION (1 point)







	1 point: Describes a broader historical context relevant to the prompt.







	C. EVIDENCE (3 points)







	
1 point: Uses the content of at least three documents to address the topic of the prompt.


1 point: Uses at least six documents to support an argument in response to the prompt.








	1 point: Uses at least one additional piece of specific historical evidence (beyond that found in the documents) relevant to an argument about the prompt.







	D. ANALYSIS AND REASONING (2 points)







	1 point: For at least three documents, explains the relevance of point of view, purpose, historical situation, and/or audience to an argument.







	1 point: Demonstrates a complex understanding of the historical development focused on by the prompt, using evidence to confirm, modify, or qualify an argument.










How do you put all this together for a good score?




Matching Your DBQ Thesis to the Documents


If your DBQ is about East Indian diaspora communities in Africa and the documents concern the role of East Indians in African trade networks, it would be a mistake to base your thesis on the question of whether East Indians experienced racial prejudice in Africa. Interesting as that question might be, it would not allow you to use the documents properly. On the other hand, you could introduce the issue in the essay’s main body as additional historical context.





The DBQ Thesis


As noted above, this is your central argument. For the DBQ, you must first match your thesis to the task you are being asked to perform (comparison, discussion of causes and consequences, examination of changes and continuities). Second, you cannot simply develop a thesis about the historical subject(s) covered by the question. It must be something the documents can support as well.


Contextualization


You must explicitly relate the documents and your argument about them to a broader historical context. What major topic, theme, or larger subject—such as slavery, nationalism, industrialization, or the treatment of a minority group, to take only a few examples—seems to be at stake? This should not be difficult to figure out, but you have to demonstrate your understanding clearly and thoroughly. A casual mention will not suffice here; you should devote at least a couple of complete sentences to establishing context. You can make your intent obvious with lines such as “The overall context for these documents involves. . .” or “This question fits into the larger context of. . . .” If you address context in your first paragraph, make sure those sentences don’t overlap with your thesis statement.



Evidence: Grouping the Documents (Magic Number = 3?)



Earlier versions of the AP exam required the sorting of documents into groups. This is no longer formally required but can still be an effective way to structure your essay. Certain documents may have an important element in common or relate to your argument in a particular way and can therefore be discussed jointly. Ideally, you will end up with three groups of documents, although two could be acceptable. DBQs are generally designed in such a way as to allow more than one “correct” way to group your documents.




Mapping DBQ Groups


As you outline your essay, it’s worth sketching out a chart that sorts all the documents into the groups you’ve come up with. This will keep you from forgetting any of the documents as you write. Also, you might jot down notes about (a) point of view or purpose for as many documents as you can, and (b) where you’d like to identify the need for additional evidence (see below). As a bonus, mapping your groups will automatically give your essay the proper structure: thesis paragraph + paragraph for group 1 + paragraph for group 2 + paragraph for group 3 (if needed) + a conclusion (where you might choose to add more context or identify additional evidence).





Evidence: Using Document Content (Magic Number = All Documents)


Every document should be used meaningfully to support your thesis. (The rubric permits you to use three documents for partial credit and six documents for full credit, but aim to use them all if there are seven documents.) Proper “use” does NOT mean simply listing or describing the documents, or parroting the information contained in the captions. You must demonstrate an understanding of each document’s purpose and the context in which it was written or created (also see below). In addition, analysis means showing how the document relates to your central argument. Generally, you will use a document as evidence to corroborate your thesis, but sometimes a document will complicate or contradict your argument. In that case, you will want to show your ability to account for and explain ambiguities and exceptions.




Citing Documents


How should you cite the documents? AP rules for attribution used to be more elaborate. These days, it is enough to refer to document number, title, and/or author.


In other words, if the source for Document 5 is “Gloria Steinem, American feminist, ‘Far from the Opposite Shore’ (1978),” you can cite it in any of the following ways: “Steinem,” “Far from the Opposite Shore,” “Document 5,” or “Doc. 5.”





Evidence: Beyond the Documents (Minimum Number = 1, Magic Number = 2)


To test your understanding of the assigned topic, the DBQ asks you to support or qualify your argument with at least one ADDITIONAL piece of RELEVANT evidence not contained in the documents. (Earlier DBQ rules asked students to identify an extra document or two that might supplement the ones provided. The newer rubric allows a more flexible response.) Can you think of an episode or trend that relates to the documents or can be usefully compared with them? For example, if your documents are about women gaining the vote in Great Britain and America after World War I, you might mention that women in places like Germany, Canada, and Russia got the vote at roughly the same time, as part of the general social disruption caused by the war. Or you might point out how some countries, like France and Italy, resisted the post–World War I trend of granting women the vote. Either would be likely to gain you the point. Ideally, your outside piece(s) of evidence should come from the SAME TIME PERIOD as the documents, or as close to it as possible. You can include it (or them) while you discuss the actual documents, or you can do it in a separate paragraph—perhaps in your last paragraph. (Sometimes providing evidence beyond the documents can feel like providing context, but you can’t use the same material to earn both points. Generally, whatever you bring up as context will be broader than whatever you use for evidence beyond the documents.)


Analysis and Reasoning: Point of View/Purpose/Historical Situation/Audience (Minimum Number = 3, Magic Number = 4 . . . or More?)


Demonstrating your capacity for analysis is best done by discussing some or all of these factors with respect to as many documents as possible. Describe the context in which a document appeared, or what perspectives, biases, and motivations it can be said to express. Can the document be considered wholly or even partly reliable? Analyzing point of view or purpose is easiest if the author/creator is famous and you can bring in “outside” factual knowledge about him or her, but this is often not the case. Typically, you will have to make judgment calls about how an author/creator’s (or audience’s) occupation, social-institutional status, nationality, gender, religion, or political views might shape his or her point of view. The rubric does not require you to do this for all documents, but THREE is mandatory and FOUR (or more if you can manage it without sacrificing other points) provides you with a safety margin.


Analysis and Reasoning: Complex Understanding


This last point cannot be earned simply by inserting a fact here or there or by adding a sentence or two. It is meant as a reward for students who show a comprehensive and coherent understanding of the historical development on which the question touches and who connect the documents to that topic repeatedly and in a sophisticated fashion. Awareness of course themes and broader events and processes is helpful. So is the ability to use the appropriate reasoning skill in a balanced way: Does your argument take into account continuity AND change? Similarity AND difference? Cause AND effect, as well as MULTIPLE causes and effects? While the essay as a whole will have to do well to score this point, the concluding paragraph is an excellent place to address these big-picture issues.


Sample Question


The following question is based on the accompanying Documents 1–7. (The documents have been edited for the purpose of this exercise.)


1.Evaluate the extent to which Pan-Arabism and Pan-Africanism have differed in their nature and political effectiveness in the modern era.




Document 1




Source: Gamal Abdul Nasser, Arab nationalist and president of Egypt, “The Philosophy of the Revolution,” 1959.


As I often sit in my study and think quietly of this subject, I ask myself: “What is our practice role in this troubled world, and where is the scene in which we can play that role?”


Can we ignore that there is a Muslim world to which we are tied by bonds which are not only forged by religious faith, but also tightened by the facts of history? . . . It is not in vain that our country lies to the southwest of Asia, close to the Arab world, whose life is intermingled with ours. . . . It is not in vain that Islamic civilization and Islamic heritage, which the Mongols ravaged in their conquest of the old Islamic capitals, retreated and found refuge in Egypt, where they found shelter and safety as a result of the counterattack with which Egypt repelled the invasion of these Tartars at Ain Jalut.


All these are fundamental facts, whose roots lie deeply in our life. Whatever we do, we cannot forget them or run away from them.










Document 2




Source: Julius Nyerere, president of Tanzania, “The Dilemma of the Pan-Africanist,” 1966.


I believe there is a danger that we might now voluntarily surrender our greatest dream of all.


For it was as Africans that we dreamed of freedom; and we thought of it for Africa. Our real ambition was African freedom and African government. The fact that we fought area by area was merely a tactical necessity. We organized ourselves into the Convention People’s Party, the Tanganyika African National Union, the United National Independence Party, and so on, simply because each local colonial government had to be dealt with separately.


The question we now have to answer is whether Africa shall maintain this internal separation as we defeat colonialism, or whether our earlier proud boast—“I am an African”—shall become a reality. It is not a reality now. For the truth is that there are now 36 different nationalities in free Africa, one for each of the 36 independent states—to say nothing of those still under colonial or alien domination. Each state is separate from the others: each is a sovereign entity. And this means that each state has a government which is responsible to the people of its own area—and to them only; it must work for their particular well-being or invite chaos within its territory.


Can the vision of Pan-Africanism survive these realities? I do not believe the answer is easy. Indeed I believe that a real dilemma faces the Pan-Africanist. On the one hand is the fact that Pan-Africanism demands an African consciousness and an African loyalty; on the other hand is the fact that each Pan-Africanist must also concern himself with the freedom and development of one of the nations of Africa. These things can conflict. Let us be honest and admit that they have already conflicted.










Document 3




Source: Map of the Arab world with national flags.


[image: Images]










Document 4




Source: Declaration of the Rights of the Negro Peoples of the World, adopted at the Convention of the Universal Negro Improvement Association, New York City, 1920.


Be it Resolved, That the Negro people of the world, through their chosen representatives in convention assembled in Liberty Hall, in the City of New York and United States of America, from August 1 to August 31, in the year of our Lord, one thousand nine hundred and twenty, protest against the wrongs and injustices they are suffering at the hands of their white brethren, and state what they deem their fair and just rights, as well as the treatment they propose to demand of all men in the future.


We complain:


I.That nowhere in the world, with few exceptions, are black men accorded equal treatment with white men . . .


II.In certain parts of the United States of America our race is denied the right of public trial accorded to other races when accused of crime, but are lynched and burned by mobs, and such brutal and inhuman treatment is even practised upon our women.


III.That European nations have parcelled out among themselves and taken possession of nearly all of the continent of Africa, and the natives are compelled to surrender their lands to aliens and are treated in most instances like slaves.


VIII.In Civil Service and departmental offices we are everywhere discriminated against and made to feel that to be a black man in Europe, America and the West Indies is equivalent to being an outcast and a leper among the races of men, no matter what the character and attainments of the black man may be.


In order to encourage our race all over the world and to stimulate it to a higher and grander destiny, we demand and insist on the following Declaration of Rights:


1.Be it known to all men that whereas, all men are created equal and entitled to the rights of life, liberty and the pursuit of happiness, and because of this we, the duly elected representatives of the Negro peoples of the world, invoking the aid of the just and Almighty God do declare all men, women and children of our blood throughout the world free citizens, and do claim them as free citizens of Africa, the Motherland of all Negroes. . . .


37.We hereby demand that the governments of the world recognize our leader [Marcus Garvey, elected Provisional President of Africa] and his representatives chosen by the race to look after the welfare of our people under such governments. . . .


39.That the colors, Red, Black and Green, be the colors of the Negro race.


40.Resolved, That the anthem “Ethiopia, Thou Land of Our Fathers” shall be the anthem of the Negro race!










Document 5




Source: Pan-African mural in Tanzania, present day.


[image: Images]










Document 6




Source: “Pan-Arabism—The Only Sensible Way Forward,” Yemen Times, 2012.


The fact is that the Arab world—if, indeed, such an entity still exists—has rarely been as splintered as it is now, as evidenced by the divisions in the Arab League over Syria and Iran. There are great disparities in GDP and standards of living—and chasms between liberals and conservatives and systems of governance. The youth of the Middle East and North Africa region wave their respective country’s flag and listen to patriotic songs but rarely proclaim themselves to be proud Arabs.


Arab traditions are being watered down to make way for western-imported lifestyles. In some countries, traditional dress has almost disappeared along with time-consuming dishes, cast aside because kids prefer burgers and French fries.


It bothers me to see young Arabs aspiring to become western clones when, if they only knew it, their own family-oriented culture of respect, hospitality and generosity is rich and should be preserved. Superficially, Arabs may not have a lot in common nowadays but that culture is rooted in all Arab lands along with a shared language and faith-based societal mores.


When Arab Spring states are undergoing transition and no one knows how Syria will look six months from now, the idea of a unified Arab bloc may sound ridiculous. But when the dust has settled, Arab leaders should hold a conference, to revisit Pan-Arabism/Arab nationalism to decide once and for all whether closer cooperation would be beneficial for all or whether Nasser’s grand plan should be filed in the dustbin of history.


Like it or not, from a geopolitical standpoint big is beautiful. It took two world wars for Europe to cotton on. The NATO alliance of countries from North America and Europe has afforded protection to all and the EU club provides even the smallest of its European members with international clout as well as a financial cushion.










Document 7




Source: Leopold Sedar Senghor, Senegalese poet, “In Memoriam,” 1945.


Today is Sunday.


I fear the crowd of my fellows with such faces of stone.


From my glass tower filled with headaches and impatient Ancestors, I contemplate the roofs and hilltops in the mist.


In the stillness—somber, naked chimneys.


Below them my dead are asleep and my dreams turn to ashes.


All my dreams, blood running freely down the streets


And mixing with blood from the butcher shops.


From this observatory like the outskirts of town I contemplate my dreams lost along the streets,


Crouched at the foot of the hills like the guides of my race


On the rivers of the Gambia and the Saloum


And now on the Seine at the foot of these hills.


Let me remember my dead!


Yesterday was All Saints’ Day, the solemn anniversary of the Sun,


And I had no dead to honor in any cemetery.


O Forefathers! You who have always refused to die,


Who knew how to resist Death from the Sine to the Seine,


And now in the fragile veins of my indomitable blood,


Guard my dreams as you did your thin-legged migrant sons!


O Ancestors! Defend the roofs of Paris in this dominical fog,


The roofs that protect my dead.


Let me leave this tower so dangerously secure


And descend to the streets, joining my brothers


Who have blue eyes and hard hands.








Sample Answer


During the global wave of decolonization that followed the end of World War II, two political ideologies seemed poised to gain permanent prominence: Pan-Africanism and Pan-Arabism. Both movements followed the same logic, attempting to empower previously colonized peoples by encouraging a sense of unity based on broad cultural and ethnic identities, rather than on narrow national ones. A key difference, however, is that Pan-Africanism defined itself mainly in terms of opposition to racial and colonial oppression, whereas Pan-Arabism was in a better position to appeal to a common linguistic and religious heritage. In the end, while both achieved certain successes, both proved weaker than the lure of traditional nationalism and fell far short of their original aspirations.


[This paragraph moves steadily toward a thesis, which is given in the last sentence. The paragraph IDENTIFIES the question’s major elements (the subject, time period, and task, which is comparison and involves similarities and differences). It spells out a similarity and a difference, then QUALIFIES them by indicating specifically what will be said about them. It contributes to ANALYSIS (and ARGUMENT DEVELOPMENT) by explaining how ideological expectations were foiled by nationalist realities in the long term. Finally, it also starts the process of CONTEXTUALIZATION and USING EVIDENCE BEYOND THE DOCUMENTS by “explaining the broader historical events, developments, or processes”—in this case, post–World War II decolonization—“immediately relevant to the question.”]


REMEMBER: Vague language = weak thesis! Be as specific as possible—but without getting swamped. Don’t forget that your thesis shouldn’t be too long or contain too much detail.


[image: Images]


[The above chart shows how this essay will organize the documents. It also leaves room for notes about each document’s point of view (or purpose, or audience, or context); the additional piece(s) of evidence that need to be identified and explained; and the elements needed to demonstrate context. You should create such a map when you write your own DBQ.]


Pan-Africanism had deeper roots than Pan-Arabism, and much of it sprang from the discontent felt by African-descended populations who lived among abusive white majorities or under white colonial rule. These experiences are spoken of by the 1920 “Declaration of the Rights of the Negro Peoples of the World” (document 4) and the 1945 poem “In Memoriam,” by Leopold Senghor (document 7). Senghor, from the French colony of Senegal, describes the alienation he feels living in Paris, surrounded by French whites—supposedly his “brothers,” but completely different, and to be feared, with their “faces of stone,” “blue eyes,” and “hard hands.” The contrast between his native landscape and holidays with the streets of Paris and the Catholic Day of All Saints reminds him that he does not belong. As a central figure in the negritude movement, Senghor stressed African identity as a source of strength for all those of African descent living under white rule, no matter where or under which colonial authority. The same viewpoint was expressed even more forcefully by the delegates to the 1920 Convention of the Universal Negro Improvement Association in New York City. The idea here was that all those of African descent shared a common problem—white oppression, whether in the United States, the Caribbean, Europe, or Africa itself under colonial rule—and a common heritage, and should therefore band together, regardless of language or specific tribal origin. The Convention’s “Declaration” went so far as to nominate an actual president of Africa, and to designate a song about Ethiopia as its anthem.


[This paragraph accomplishes several goals. First, it DEVELOPS THE ARGUMENT introduced in the thesis paragraph. It also engages in DOCUMENT ANALYSIS by detailing the point of view—and purpose—of two documents and linking the documents to the central argument. Incidentally, all the documents will eventually be used to support the argument, the other core task involved with document analysis. Some EVIDENCE BEYOND THE DOCUMENTS is provided here by identifying the poet Senghor as a member of the negritude school. Relevant “outside” information and factual knowledge can be helpful in this way.]


Document 2, an essay from the 1960s by Tanzanian president Julius Nyerere, carries the Pan-African vision into the post-World War II era, when many African nations overthrew colonial regimes or were in the process of doing so. Along with Kwame Nkrumah, who won freedom for Ghana from British rule, Nyerere was one of this time period’s most outspoken supporters of Pan-Africanism. (Also like Nkrumah, Nyerere can be viewed in the larger context of “Third World” political leaders such as Sukarno of Indonesia, Nehru of India, and Nasser of Egypt, all of whom sought ways to strengthen their newly liberated countries and keep them free of Western political interference and economic domination.) Nyerere identifies a key “dilemma” of Pan-Africanism: the fact that African independence has to be achieved country by country, after which it is tempting for each country to focus narrowly on its own interests. He argues vehemently that Africa can prosper only if such temptations are overcome in favor of a larger, more cooperative understanding of what it means to be African. The mural pictured in document 5 is a visual representation of this utopian ideal, which seeks to unite a billion people under one inclusive label, bridging all other ethnic or linguistic differences. Neither document, however, sufficiently addresses the huge difficulties involved with uniting peoples as diverse as those in Africa actually are. While politicians like Nyerere and Nkrumah managed to establish transnational organizations like the Organization of African Unity (now the African Union), conflict and disunity have tended to greatly outweigh Pan-African unity in the decades since World War II. Differences in language, ethnic and tribal identity, and local culture and religion seem to have proven stronger than abstract ideology.


[This paragraph, like the previous one, continues to DEVELOP THE ARGUMENT and support the thesis. It provides DOCUMENT ANALYSIS by analyzing the point of view or purpose of both documents. A good deal of EVIDENCE BEYOND THE DOCUMENTS (mentioning Nyerere in conjunction with other African and Asian leaders, discussing the Organization of African Unity) is included here. Facts are not simply listed but used to explain and analyze.]


Documents 1, 6, and 3 all have to do with Pan-Arabism. Gamal Nasser, who had just risen to power in Egypt as a nationalist leader, and would outrage much of the West by establishing Egyptian control over the Suez Canal, ranks with Nyerere as a major political figure in the “Third World” during the 1950s and 1960s. Like the Pan-Africanists, Nasser saw Pan-Arabism as a means to build strength and defy the militarily stronger and more economically prosperous nations of the West. To that end, he even managed to join Egypt to Syria and Iraq in a short-lived United Arab Republic. Much more so than Pan-Africanism, Pan-Arabism had the potential to foster transnational unity, because most people in the so-called Arab world shared a common language (Arabic), a common history and cultural heritage, and, in most cases, a common religion (Islam). Document 6, a recent newspaper editorial, makes this exact point in calling for a revival of the Pan-Arab ideal in order to preserve Arab identity in the face of westernization. However, the fact that document 6 has to call for Pan-Arabism in 2012 clearly indicates that, even with the advantage of a common tongue and heritage, Pan-Arabism—like Pan-Africanism—yielded few concrete political results. Some of the region’s smallest nations may have fused together as the United Arab Emirates, but this is hardly a political powerhouse. Document 3, a graphic showing the “Arab world,” with each nation linked to its individual flag, does not say anything overtly—but by its very nature speaks to the failure of Pan-Arabism to overcome national differences in favor of a larger regional identity. Like Nkrumah and Nyerere, Nasser failed to cement in place a larger dream of union.


[With this final group of documents, ARGUMENT DEVELOPMENT continues, and the thesis is supported by analysis. EVIDENCE OUTSIDE THE DOCUMENTS is provided at several points. DOCUMENT ANALYSIS is demonstrated by addressing point of view or purpose in each case.]


As rich as the current selection of documents is, you should include additional perspectives to shed even more light on this comparison between Pan-Africanism and Pan-Arabism. While political elites are well represented, the point of view of nonstate actors is not, and there is much historical evidence to show that the concerns of most ordinary people tend to be local or national, and rarely transnational. Even political leaders who theoretically supported Pan-Arabism, like Gaddafi in Libya and Nasser himself, cared more for their own nations’ interest in the end. With respect to Africa, numerous episodes—such as the Biafra War (in which the Igbo minority tried to secede from Nigeria in the late 1960s) and the 1994 genocide committed in Rwanda by the Hutu against their Tutsi neighbors—provide evidence of the real-life difficulties involved with realizing the dream of Pan-African unity.


Finally, to contextualize this topic even further, it would be useful to compare it with trends in Asia during this period. There, too, especially in South and Southeast Asia, many nations decolonized, and a number of them tried to form transnational coalitions or alliances. While Pan-Asianism was not attempted to the same degree that Pan-Arabism and Pan-Africanism were, organizations such as the Southeast Asian Treaty Organization (SEATO) and the Association of Southeast Asian Nations (ASEAN) emerged to accomplish at least some of the same things that Pan-Africanists and Pan-Arabists hoped to bring about in their own regions.


[What should you do in your last paragraph? As a reminder, this could be where you state your thesis, but it’s preferable to use the introduction for other purposes (as this essay does).


If you have enough time, and if you’ve already earned your points for CONTEXT and EVIDENCE BEYOND THE DOCUMENTS that comes from discussing extra evidence that would be helpful, you could wrap things up with a formal conclusion.


That’s one approach. This essay illustrates another, which is to forego a formal conclusion (which by itself doesn’t directly earn points) and concentrate on CONTEXT and EVIDENCE BEYOND THE DOCUMENTS. This provides a good finishing touch, because you’re reflecting on—and adding to—what you’ve just written. The major risk, of course, is that if you leave this until the end and run out of time, you won’t do it at all. So, if you adopt this approach, budget your time wisely!]


Long Essay Question (LEQ) Strategies


In addition to the DBQ, you will complete a long essay question (LEQ). Although you can write this essay before the DBQ if you wish, it is recommended that you save it for last, because of the DBQ’s complexity. Aim to spend roughly 40 minutes on the LEQ.


On this portion of the exam, you will be offered a choice: three possible LEQs will be presented, and you will select one. All three options will test the same historical reasoning skill and focus on the same course theme but cover a different time period: the first will cover 1200–1750, the second will focus on 1450–1800, and the third will do the same for 1750 to the present. The reasoning skill will vary from year to year, rotating through causation, comparison, and continuity/change over time (CCOT).


Generic Scoring Guide for AP World History Long Essay Question


(maximum total = 6 points)








	A. THESIS/CLAIM (1 point)







	1 point: Responds to the prompt with a historically defensible thesis/claim that establishes a line of reasoning.







	B. CONTEXTUALIZATION (1 point)







	1 point: Describes a broader historical context relevant to the prompt.







	C. EVIDENCE (2 points)







	1 point: Provides specific examples of evidence relevant to the topic of the prompt.







	1 point: Supports an argument in response to the prompt using specific and relevant examples of evidence.







	D. ANALYSIS AND REASONING (2 points)







	1 point: Uses historical reasoning (for example, comparison, causation, CCOT) to structure an argument that addresses the prompt.







	1 point: Demonstrates a complex understanding of the historical development focused on by the prompt, using evidence to confirm, modify, or qualify an argument.










Approaching the Long Essay Question


The LEQ is less complicated than the DBQ, but as the rubric above makes evident, certain tasks need to be accomplished the right way to earn full credit.


The Thesis


As with the DBQ, the thesis is your central argument. It is generally easier to develop an LEQ thesis than a DBQ thesis. Your main objective is to make sure the thesis relates directly to the question prompt and also to both aspects of the targeted thinking skill (similarities and differences for comparison, causes and effects for causation, and continuities and changes for CCOT).


Contextualization


Also, as with the DBQ, you must relate the documents and your argument about them to a broader historical context. Remember to demonstrate this understanding clearly and thoroughly and not simply with a single phrase or sentence.


Evidence (Minimum Number = 2, Magic Number = 4 or More?)


As noted in the free-response general tips, concrete details help you make your case. Make factual knowledge work for you. Note, however, that simply listing pieces of information will not suffice; as the rubric indicates, you will earn only one point for this. To earn both points for evidence, you need to show a deeper understanding of these concrete details and to relate them directly to your thesis. Include as much evidence as you feasibly can. Readers are told to look for a minimum number of pieces of evidence as they tally up points. This changes from year to year, but TWO is a baseline minimum. To be safe, include THREE or FOUR pieces, depending on the question—and even more if time permits and you’ve taken care of the question’s other elements.






RULES OF EVIDENCE: To begin with, your evidence must be APPLICABLE, or relevant, to the question’s main topic. Obviously, this means avoiding errors or irrelevancy. (Talking about the elimination of foot binding—a Chinese practice—as evidence of change in the status of women in sub-Saharan Africa would do no good.) Applicability can be trickier when a question deals somehow with relationships between two regions or two topics. In that case, each piece of evidence must apply to both things, not just one. (For instance, if you’re writing about trade between Asia and Africa between 300 C.E. and 1450 C.E., mentioning the Silk Road—a Eurasian trade route—will do you no good unless you discuss how goods traded along that route made their way to and from Africa. Similarly, if you’re dealing with the relationship between legal systems and gender relations, alluding to India’s sati ritual and Hindu custom will not help unless you connect it with religiously based laws.)


Another guideline is to BE SPECIFIC when presenting evidence. If you’re describing technological innovations that facilitated the growth of maritime networks between 600 C.E. and 1450 C.E., don’t settle for saying that “shipbuilding and navigational techniques improved.” Mention concrete items like the lodestone compass, the lateen sail, the dhow, the junk, the ability to predict weather patterns like the monsoon season, and the adoption of the sternpost rudder. Not only is this more likely to impress your reader, but also you may be credited with more pieces of evidence (see the point directly below).


Make each piece of evidence look DISTINCT. You don’t want your reader lumping together items that you consider to be separate bits of evidence. This can happen, though, if you present evidence lazily—as in this description of the Columbian Exchange: “Among the items that passed back and forth between the Old and New Worlds were corn, potatoes, coffee, the horse, tomatoes, bananas, and sugarcane, not to mention diseases like smallpox and measles.” That’s a lot of evidence, right? Maybe . . . but a reader might just count it as ONE piece of evidence, under the heading of “items passing back and forth,” or perhaps two pieces (food items + diseases). See how a fairly easy repackaging improves things: “The global impact of the Columbian Exchange proved astounding in many ways. High-yield crops like corn and potatoes traveled from the Americas to Afro-Eurasia, where they improved diets and boosted population growth. The horse, transplanted to the New World, dramatically altered the lifestyle of many Native American peoples. Bananas, sugarcane, and coffee from the Old World grew well in the New World, giving rise to plantation agriculture and long-term dependence on slavery.”












See the difference? Even if the underlined passages weren’t there, breaking one long list into three distinct sentences increases the chance of earning credit for three pieces of evidence.


Finally, remember that each historical thinking skill requires a roughly EVEN SPLIT between two things: similarities and differences in the case of comparison, cause and effect in the case of causation, change and continuity in the case of CCOT. Make sure your body of evidence addresses both sides in a balanced fashion.








Analysis: Using the Targeted Reasoning Skill


Developing an argument to support your thesis is key to LEQ success. Be sure to use the targeted reasoning skill—comparison, causation, or continuity/change over time—to shape your central argument. Whatever skill is being tested, remember to address BOTH SIDES of it (similarities and differences for comparison, causes and effects for causation, continuities and changes for CCOT). Your argument should not neglect one in favor of the other.


Analysis and Reasoning: Complex Understanding


As with the DBQ, this last point will go to those who demonstrate an advanced and sophisticated understanding of the prompt, using their evidence to explain and evaluate. See the corresponding heading under the DBQ advice for more detail, and remember that much can be done to earn this point in your conclusion.


Sample Questions


Below are three sets of questions, each reflecting how the AP exam, in any given year, might target a particular historical reasoning skill and course theme. Below, one sample answer—responding to one of the comparison questions—is provided.


Possible Comparison Questions (Course Theme = State Building)


1.In the period 1200 to 1500, states in Europe and in India used various techniques of conquest and rulership to consolidate and centralize their authority.


Develop an argument that evaluates the extent to which states in each region succeeded in their goals of political consolidation and centralization.


2.In the period 1450 to 1800, the Ottoman Empire and China employed various strategies to legitimate their political authority.


Develop an argument that evaluates the extent to which each state succeeded in this goal.


3.In the period after 1900, both Latin America and the Middle East significantly modernized their political systems.


Develop an argument that evaluates the extent to which this process was accomplished in each region.


Possible Causation Questions (Course Theme = Social Structures)


1.In the period 1200 to 1500, the rise of interregional trade led to the emergence of diaspora communities in many regions.


Develop an argument that evaluates the extent to which the rise of interregional trade in one or more regions contributed to the emergence of diaspora communities.


2.In the period 1500 to 1800, economic changes altered systems of social stratification in many states.


Develop an argument that evaluates the extent to which economic developments in one or more states led to changes in systems of social stratification.


3.In the period 1750 to 1900, economic modernization caused various forms of coerced labor to be adopted in many regions.


Develop an argument that evaluates the extent to which economic modernization led to the adoption of coerced labor in one or more regions.


Possible CCOT Questions (Course Theme = Humans and the Environment)


1.In the period 1200 to 1500, scientific and technological innovation allowed societies around the world to affect the environment in profound ways.


Develop an argument that evaluates the extent to which scientific and technological innovation caused environmental change during this period.


2.In the period 1450 to 1800, epidemic diseases significantly affected human societies in various parts of the world.


Develop an argument that evaluates the extent to which epidemic diseases shaped human societies in one or more parts of the world during this period.


3.In the period 1800 to 2000, large-scale agricultural production has had an increasingly large impact on the environment.


Develop an argument that evaluates the extent to which large-scale agricultural production has caused environmental change during this period.


Sample Answer (based on Comparison No. 3 from the questions listed above)


The first half of the twentieth century brought immense changes to many parts of the globe. Among these was increased modernization in a number of non-Western regions, including Latin America and the Middle East. Both places faced similar obstacles, such as relative socioeconomic backwardness, heavy influence from outside powers, and limited success in the past with representative government. There were, however, key differences as well. Latin American states, with their generally longer history of independence, tended to be more modern already. Traditional religion was less of a barrier to change in Latin America than in the Middle East, and events like the world wars and the Great Depression affected both areas differently. On the whole, these differences outweighed the similarities, causing Latin America to make more progress toward modernization than the Middle East.


[As it builds to the THESIS in the last sentence, this paragraph briefly identifies the question’s subject, time period, and task (referring to at least one similarity and one difference). It also qualifies some similarities and differences by spelling out precisely what they are. Finally, it provides analysis by making an assertion about the outcome of the trend in question—and by explaining why things turned out the way they did.]


At the beginning of this period, both Latin America and the Middle East suffered from social and economic underdevelopment. Wealthy elites, whether colonial, corporate, or royal and aristocratic, benefited from the unbalanced exploitation of a handful of commodities. In Latin America, these included foodstuffs (beef, coffee, bananas, and other fruit) and natural resources such as copper, steel, fertilizer, and, in some countries, oil. Oil was even more central to the economies of the Middle East, just as it is today. This “banana republic” overexploitation of resources discouraged the healthy diversification of economies and kept societies rigidly stratified, with small upper classes dominating large, impoverished majorities. Although some of this changed between 1900 and 1945, it limited modernization throughout the period.


Another similarity is that Latin American and Middle Eastern states tended to be heavily influenced by outside powers, both before and during this half century. Prior to World War I, much of the Middle East was ruled by the Ottoman Empire or fell into European spheres of influence—and even though the Ottomans fell after WWI, European spheres of influence grew even larger when the post-WWI mandate system placed much of the Middle East, especially the Ottomans’ former Arab possessions, under French and British custody. Most Latin American states had been free since the wars of independence of the early 1800s, but foreign investors (like America’s United Fruit Company) wielded much power over Latin American governments, and the U.S. government regarded the region as part of its political sphere of influence. The Pan-American Union and even Franklin Roosevelt’s Good Neighbor Policy were instruments of U.S. diplomatic interests throughout Latin America. Even when these outside interests did not deliberately oppose modernization (and they often did), it was rarely in their interest to actively support economic diversification, and because dealing with cooperative elite classes was easier than negotiating with elected governments representing a range of popular interests, they did not necessarily support democracy either.


[This paragraph deals with SIMILARITIES. Note that it does not attempt to give a complete narrative of either region’s history during this period. Instead, it compares two points directly and in detail. It DEVELOPS THE ARGUMENT by using several pieces of concrete EVIDENCE to illustrate the comparisons, and it balances its coverage of both regions—not only is roughly equal attention devoted to each (not strictly necessary, although it’s a good idea), but also the pieces of evidence are evenly split between them. Pieces of evidence are not merely listed but contribute to analysis by concentrating on HOW and WHY modernization was slowed by the two factors dealt with in this paragraph.]


On the other hand, important differences moved Latin America further down the path toward modernization. To begin with, Latin American states, while nonindustrialized by the standards of Western Europe and North America, had undergone more industrialization than most parts of the Middle East. With this kind of foundation to build on, countries like Mexico and Argentina, for example, found it easier to create sizable industrial sectors after WWI. Latin American states also had a tradition of constitutional rule stretching back to the era of Simo'n Bolivar in the early 1800s, and while those constitutions were not always perfectly followed, they created a more favorable climate for progress when it came to gender equity, enlarging the middle classes, and reforming electoral systems. Less of this was possible in the Middle East.


Another crucial difference involves the role of religion. Although Catholicism was overwhelmingly central to Latin American culture, and although it tended to exert a conservative influence over public life there, by this point in history it was not nearly as much a barrier to social and economic progress as traditional Islam still was in the Middle East. It is no coincidence that the Middle Eastern states that modernized most were the small handful where energetic westernizing autocrats—most famously Mustafa Kemal Ataturk of Turkey and Reza Khan Pahlavi of Persia (Iran)—defied the will of Muslim clerics, secularized their states, industrialized their economies and educational systems and, in Ataturk’s case, gave women the vote. By the early twentieth century, such fierce conflict with institutional religion was far less necessary for Latin America to modernize. In the Middle East, by contrast, it remains a struggle even today to balance modernization with respect for Islamic tradition.


[This paragraph moves on to DIFFERENCES, three of which are described. Coverage of the two regions is not exactly balanced 50–50, but it does not need to be. Numerous pieces of evidence are provided, and these ARE more or less divided equally between the Middle East and Latin America. As in paragraph 2, evidence is presented in such a way as to strengthen analysis and not just to story-tell or to fill the paragraph with raw information.]


Another comparison to consider is the prevalence of dictatorship in both regions during these years. Whether they were monarchs or autocratic strongmen, authoritarian leaders in both regions were often the agents of modernizing change. In the Middle East, the primary impulse for economic and social modernization was typically the will of determined authoritarians, such as the above-mentioned Ataturk and Pahlavi. Among the Latin American dictators who promoted industrialization and other modernizing changes were the Perons in Argentina and the Vargas government in Brazil. One last point that calls out for attention is the pronounced trend toward authoritarian rule worldwide during this period. A truly contextual view of this topic must take into account the rise of dictatorial or nondemocratic regimes in places like Asia (Japanese militarism during the 1930s, warlords and Chiang Kai-shek in China after the collapse of Sun Yat-sen’s democratic revolution) and Europe (most notably Lenin and Stalin in Russia, Mussolini in Italy, and Hitler in Germany). As with the regions discussed more directly by this question, dictatorship in these other places arose in some cases due to political and economic crises like the Depression, and in other cases due to pressures brought about by rapid modernization.


[Rather than compose a formal conclusion, this essay uses the last paragraph to provide another direct and relevant comparison. More important, it aims to provide greater context by extending the argument to other geographical regions. As with the DBQ, the conclusion could be used to state the thesis, although it’s much better to do so in the introduction—as is done in this sample essay.]
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Section Zero



Foundations


General Remarks


As revised in 2019–2020, the AP World History: Modern exam now covers a much shorter time period than it used to, testing only material from 1200 C.E. to the present. This does not mean, however, that background information from earlier eras has lost all importance. Starting in medias res (“in the middle of the story”) can be confusing without at least some understanding of what happened beforehand. Organized according to the AP course themes, this transitional section, Section Zero: Foundations, provides a brief survey of key concepts and essential points.




TIP


Pay special attention to this section’s overview of world religions (under “Cultural Developments”). Most of these had taken shape by around 600 C.E., if not beforehand, but you will be expected to know their basic principles and the many ways they have affected world history.





Governance (and Geographic Orientation)


The map in the Appendix at the end of this book will give you a good sense of the geographic labels preferred by the AP World History: Modern course. Study it closely.


Complex forms of government arose with the gradual appearance of the first cities and states between the Neolithic Revolution (ca. 10,000 years ago) and the emergence of the earliest civilizations (between 3500 and 2000 B.C.E.). Premodern governments took many forms, most often monarchy (rule by a central leader) or oligarchy (rule by a small elite). Some became empires, acquiring new territory by military conquest or diplomatic pressure.


Over the centuries, governments increased their effectiveness by devising a variety of state-building techniques, many of which remain standard today. Among these are the writing of law codes, the development of bureaucracies and systems of tax collection, a reliance on elite classes (such as aristocratic nobles or state officials) to share political and administrative responsibility, the creation of infrastructure for transport and communications, the mobilization of labor (for large-scale building projects or military service), and the use of religion and other sociocultural norms to justify the right to rule.


One way of categorizing governments is the degree to which they are centralized or decentralized. While we take centralized nation-states for granted today, many premodern societies were more loosely organized. Think of feudalism, a system in which weak monarchs delegate much of their political power to noble elites, or the division of a territory into autonomous city-states that coexist cooperatively at some times and compete fiercely at others. Many regions at various times in the past were bound together more by cultural and linguistic ties than by straightforward political unity. Another factor to bear in mind, both before and after 1200, is the interaction between sedentary/urban societies and migratory/nomadic peoples—these relationships often involved war and conflict but also played a crucial role in the transfer of ideas and technology.


Although Section 1 will introduce you to the political world of 1200 C.E., it is worth knowing some of the key states and empires that came beforehand, some of which proved permanently foundational to the regions they governed. Several places experienced classical periods before 1200 C.E., characterized by socioeconomic advancement, a high degree of political cohesion, and an enduring cultural legacy. These periods are typically remembered as golden ages of unity and stability long after their societies’ collapse or disintegration.


In Europe, starting in the 500s B.C.E., the city-states of ancient Greece, followed by the mighty state of Rome, created a civilizational bedrock whose intellectual, artistic, and political influence remains profound even now. After Rome’s fall in the late 400s C.E., most of Europe plunged into a long medieval era continuing till the 1300s and 1400s C.E.—as detailed in Section 1—and marked by extreme instability until after about 1000 C.E.


The Middle East was home to the world’s oldest civilizations, Mesopotamia and Egypt, which emerged in the 3000s B.C.E. This region fell largely under the rule of Persia for many centuries, not counting intervals when Alexander the Great and, later, the Roman Empire conquered territory there. The rise of Islam in the 600s C.E. caused most of the region to come under the sway of Arab-dominated political-religious states called caliphates, the grandest and most powerful of which was the Abbasid Caliphate (750–1258), which ruled from Baghdad and achieved its golden age in the 800s.


The formation of large, centralized states was rarer in Africa than elsewhere, but advanced societies appeared throughout the continent. In ancient times, the region of Nubia, south of Egypt, provided a home to several advanced cultures. Later, much of North Africa, including Egypt, came under the influence of the Islamic caliphates. The eastern coast was dominated by Swahili city-states, cosmopolitan centers of trade and cross-cultural interchange. Also prominent in the sub-Saharan interior was the imposing city of Great Zimbabwe. The most complex states took shape in West Africa, most notably Ghana, which reached its peak between 800 and 1200 C.E., to be followed by the successor states described in Section 1.


In East Asia, one of the world’s oldest civilizations emerged in China, along the Huang He, or Yellow River. Until the twentieth century, China’s political history was measured in dynasties, and while periodic breakdowns occurred, the Chinese consider themselves to have experienced an unbroken tradition of nationhood since 2000 B.C.E. Many of the core features of Chinese governance were set into place during the Qin dynasty of the 200s B.C.E. and the Han dynasty that followed from the 200s B.C.E. through the 200s C.E. Both dynasties centralized the state and expanded it by means of imperial conquest. It was during the latter—commonly remembered, like Roman rule in Europe, as a golden age of power and achievement—that the Han Chinese became the country’s dominant ethnic group. The later Tang (618–907) and Song (960–1279) are famous for artistic and intellectual grandeur and remarkable technological advancement, although, as described in Section 1, the Song was vulnerable to political weakness. In Japan, the Heian era (795–1185), a period of immense cultural refinement, is thought of as the country’s classical age before its descent into centuries of feudalism and samurai warfare.


South Asia and Southeast Asia were governed by a wide diversity of states, the largest of which appeared on the Indian subcontinent. The Mauryan (300s–100s B.C.E.) and Gupta (300s–500s C.E.) empires presided over India’s classical age, although neither of them fully united what is today modern India. Other notable states in the region were the Khmer Empire (800s–1400s C.E.), in present-day Cambodia, and the Srivijayan Empire (500s–1100s C.E.), based on the islands that now make up Indonesia. A complex mix of Buddhist and Hindu culture and religion deeply influenced this region, with Islamic elements making themselves felt later in certain areas.




NOTE


From humanity’s earliest days, African and Eurasian populations constantly interacted, and the AP World History: Modern course uses the term Afro-Eurasian to describe trends spanning both landmasses. North and South America were settled by migrating peoples from Asia, who crossed a land bridge that existed temporarily. From then until the 1400s C.E., the Americas developed in cultural and environmental isolation from Afro-Eurasia.





In the Americas, the largest and most complex states were to be found in Mexico and neighboring Mesoamerica (Central America), as well as in South America’s Andes Mountains. Oldest were the Olmecs (ca. 1400–400 B.C.E., considered to be Mesoamerica’s “mother civilization” because of how their artistic and religious practices—including the construction of pyramids—seem to have influenced later cultures, such as the Mayans (200s–900s C.E.), Toltecs (800–1000), and Aztecs (Mexica) (1200s–1500s). The high reaches of the Andes witnessed the emergence of the Chavín as early as 1000 B.C.E., as well as the Moche (200s–700s C.E.) and, by the 1300s, the Incas, featured in Section 1. In North America, groups like the Ancestral Puebloans (once commonly known as the Anasazi) occupied the U.S. Southwest from about 400 C.E. (or perhaps earlier) to 1300, living in complex dwellings known as pueblos. To the north and east, in the Ohio and Mississippi River valleys, sophisticated societies that built cities and large earth mounds emerged. The most advanced of these cultures was the Mississippian civilization, which arose around 700 C.E. and survived until the arrival of Europeans, as narrated in Section 1.




Political and Imperial Overreach


States collapsed for a variety of reasons and in a variety of ways. The end could come suddenly or gradually, and it could be due mainly to internal or external factors. Especially in the case of empires, the problems often stemmed from overreach: the state assumed too many responsibilities or expenses, conquered too much territory, or caused itself too many social problems for the authorities to handle.


Pay attention to how major states before and after 1200 C.E. met their end. Typically, a combination of factors, not just one cause, brings about a state’s downfall. Challenges commonly faced by states in decline or crisis include


■unwise or corrupt political leadership


■rebellions and social upheavals caused by overtaxation or elite injustice


■civil wars


■conquest of more territory than can be effectively governed


■economic downturns and disruptions of regional trade patterns


■neglect of infrastructure, such as roads or waterways


■war with one or more advanced states or the sudden appearance of a powerful enemy


■constant, long-term frontier harassment by raiding or migrating nomads


■external environmental factors, such as climate change, natural disasters, or the appearance of new diseases


■self-inflicted environmental problems, such as overpopulation, overuse of wood (deforestation), overuse of water (desertification), or the silting of rivers and the erosion of soil caused by large construction projects or overfarming





Cultural Developments and Interactions


From earliest times, humans produced art, music, and stories, both for individual enjoyment and for social purposes. They pondered abstract ideas, giving rise to philosophical and scientific insights, as well as ethical and religious systems.


Many aspects of a society’s culture are developed on their own, as a result of independent innovation. Others are borrowed from or imposed by other societies by means of a process called cultural diffusion. (This also applies to technology, as described in the section “Technology and Innovation” that follows.)


A bedrock development in most civilizations is the invention of writing, which allows for complex recordkeeping, the efficient storage and transfer of ideas and information, and the creation of literary traditions, typically built on foundational texts like the Gilgamesh epic from Sumeria, India’s Rig Veda, and the Greek Homeric poems. (Some societies did not adopt systems of writing until the modern era, instead maintaining rich oral traditions, as among griot storytellers of West Africa, or devising alternative forms of recordkeeping, such as the quipu, or “talking knots,” found in the Andes.) Certain languages, including Latin, Sanskrit, Mandarin Chinese, and Arabic, became classical or liturgical (scriptural) languages, achieving intellectual or religious dominance in large parts of the world over long periods of time. A lingua franca, such as Swahili in East Africa or the sign language used by many Native Americans, is a tongue adopted (or sometimes invented) for common use, especially for purposes of trade, in a region with many languages.


Artistic traditions appeared, with regionally distinct styles of sculpture, painting, music, pottery, weaving, and other art forms. Architecture served artistic purposes as well as practical ones (providing living space and defense), and it also played political and religious roles in many societies. Works of monumental architecture, which required enormous expenditures of resources and labor, impressed onlookers with their grandeur and displayed the power of the government, the ruling church, or both. Examples include pyramids (in both Egypt and Mesoamerica), ziggurats, and earth mounds; temples and churches; palaces and other seats of power; fortifications and defensive walls; and elaborate schemes of urban planning.
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